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ABSTRACT

A student~-centered environment in which the
curriculum, methodology, and strategy focus on the student's
immediate and ultimate goals and view the student as a total person
vho is developing within a veal world is suggested. The student is
discussed as to self-assessment; learning matrices; contractual
learning; feedback, rewvards, and evideance of success; no failures;
and narrative evaluation. The role of the teacher as a change agent
is described as to mastery objectives, variety of methodology,
support services, teaching teams, teaching loads, no need for
tutoring centers, and no need for 0900 courses. Erogrammatic
functions, credit bank, lack of remedial courses, career education,
multiple exits and entries, general education, and the relationship
between general education and career program are discussed as related
to the curriculua. Resources that are important ave
given-~administration, inservice agencies, systems support agencies,
and the physical plant that houses the environment. An appendix
provides a table showing the interface between career educatiop and
general education programs. (DB)
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PREFACL

The Propeosal forr g Developrental Loviconrent is submitted

in response to a request for a Developmental tducatior model

appropriate to the needs and goals of the Eastern Camnpus, The
Proposail deals with Developmental tducation in an inteyrated
approach, as articulated in the philosophy at Eastern Campus
wheroin Developmental Bducation is found to be o redundant
phrasce as all of Tife is conceived as developmental and as

all of {ife is described as an education,
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t o INTRODUCTION

The purpose of this proposal is to suggest an environment which
will maximize the emergence of individuals' developmental potentials,

The proposal is humanistic in the beliefs that such potentials exis

-

in all individuals and that such potentials have value.

The torm “develcpmental" is gpproached within an existential
framework which views the essence of man as ever emerging through his
acts and which defines "developrent!" as synonymous with “emergence',
Thus, as lony as man lives he develops (MNowles, 19701, and the whole
of man's known world, as he encounters it, becomes his developmental
environment,

I't is incumbent, as contingency to development, that the forces
which constitute the environmenf(i,e. natural, individual, institutional,
organizational,) operale in freedom. Thus, man's choices are free
choices, Forces which hamper a freec environment frustrate man's choices
and emergence, and such restrictive forces which frustrate foster
anxieties. Anxiety pronc environmenis arc antithetical Yo successful
developmental enviromnments and are particularly antagonistic to that
part of the developmental process which is termed "“learning'" = a
phenomenon which Tncludes the critical component of internalization,
Restrict v, punitive, and anxiety prone cnvironments reduce the
desire to risk, Whereas, within a free environment individusal
motivational dispositions may emerge.

Motivational dispositions are unique in each individual, This
is particutariy true when considering motivationat clusters. Therefore,
"tearning' requires that attention be paid to individual differences,
Fiexibility is essential [f all are to be scrved.

Besides the restriction of rigidity and non individualized or
teveling procosses, restrictive processes which hamper the development
of motivational dispositions deny self-actualization, Self-actualization
motives are described as:

"A group of motives that serve to main-
tain self=confidence and self csteem [and)]
hove somctimes been referred to as cqo-
integrative motives, These have been vari-
ously characterized as motives of sel f-



actualization or competance," {Scars and
Helgard, 1964)

Competance, as motivationsl vehicle, iy sympathetic lo development
in that the competance motive builds internalized motivational disposi-
tion based upon lhe desires and/or nceds of the sensory=neuro~muscular
system, whereas, drive-reduction as motivational vehicle reduces develop~-
ment of potential as emphasis is placed upon sublimation and redirection
rather than upon emergence and growth, (White, 1960)

Within a democratic student centered learning environment, with
process rather than product as objective, the student as person cmerges.
And, "I'f the colleyge can provide the kind of ctimate that encourages
sel f devetopment, that allows the student to plan his learning objectives
with his instructors, then the student should emerge as the person most
quatified to know if his objectives have been achieved," (0'Banion, 1971)

The emphasis upon process {affectivel objectives, does not negate
ihe presence of product (cognitive) objectives, as the affective and
cognitive domains need not be considered as mutually exclusive (Stern,
19631, Therefore, the ever-present fear of loss of standards vis~a-vis
cognitive knouledge is rnot necessarily an outcome of behaviorai objectives,
Cognitive structures may serve as vehicle for affective outcomes, *To

e KOO 3 something may be verified in ferms of what is done with the

knowing,  For it is only when something is done with the knowing that

fearning may be termed "internalized", Freedom ellows internalization;
actlion verifies internalization,

Knowledge is not useable until it is ", . , related to behavior or
to other knowiledge which has implications for learning . « « different
students have differing background understandirgs to which they can relate
the new knowledge." [(Clark and Beatty, 1967)

[f, in order to be internalized, knowledge is related to other know=-
ledge and perceptions in a learncrs! particular memory bank then teachers
must discover the Y, ., ., individual differences [which] affect learning
strategivs.” (Lansky, 1969) Perceptions which are critical to Iearning
strategies must become prime corcerns to teachers, '"Feelings are real,
always present and relevont for lewrning o+ . . unless feelings are
considered and arc used, the clussroom becomes irrefevant,” (Harrison,

1969) A humanistic rather than a mechanistic approach to students is
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teguired Tn order to facititate developmont,  The dynomic of empathy
should be fostered fors '"When the teacher has the ability Yo understand
Tho student's reactions from the ingside, hau a sensitive awareness of
Phe way the process of education and leorting seems to THE STUDENT, then
agdin tho tikelihood of significanl learning iu increased ' (Rogers, 1969)
A oenvironment then which weuld maximize individuals' developmental

potentials would value:

{1 frecdom

(2} Humaon potential

{3) Individual differences

{4y Perceptions

{51 Competance as positive motivational
disposition

(G) The priority of behavioral objectives

(70 Life as o process of continuing and
cmerging development

Horicring fthnese values, the following proposal is designed as a

medel for a developmental environmoent .



Il PROPOSAL

vastern Campus, Cuyahoga Conmunity College began its operation
as a comprehensive community college three years ago, In terms of
institational dynamics, three years is a roiatively short period of
Fime and tastern Campus is considered to be still in its formative
stage, Thereofore, evaluation of on=going processes at this time Is
inapprersriate,  However, in the quest for processes consistent with
tastern's innovative educational theories, indications emerge as to
desired goals, The Proposal for a Developmental Environment reflects
the desired goals as articulated at Eastern Campus. it is a Proposal
which is predicated upon an ideal environment within the immediate
Campus comrrunity and within the systems and conmitments of the entire
Colieyz community, It is in a sense an Alice in Wonderland environment =
a wolk through the Jlooking glass = a wonderous adventure, Yet =
innovation is an adventure into new and wonderous fields. Innovation

&

is not ‘o be engaged in by the faint of heort., The quest for new

cxcellente is fearsome as it involves the unknown and the untried,

and it is at times discouraging, for it is cngaged in by humans not
by Gods,

The Proposal suggests a student centercd environment wherein all
dynarics, fcurricutum, methodology, strategy) should focus upon the
students immediote and ultimate goals andshould view the student as
a total person developing within a real world, Thus, all! dynamics
shoula avoid fragmentation and should reflect interdisciplinary
concerns as an onalogy of infer=realationships within the world of
phenoranon,

Witn the student as contral agent, three theories provide the
basis fer the environmental rationala:

(I} That learning is primarily system
{student: poersonality) related and
only secondarily related to feaching
(fhac Donaldt 66}

(2) That learning is based upon a hicrarchy
of behavior which establiches pre-condi=-
tions for learning (Gagne: 69)

{3y Thal competence is the most fundamental

ERIC .



Self
Asscssment

ERIC

clement in motivation (Whiter 59)
The Proposal is structured so that objectives or desired effects
are discovered first, Therefore, the Proposal deals first with
THE STUDENT,  Means of achieving the desired affects are discovered
through description of the three change agents = (1) The Teacher,

(2} The Curricuium, (3} The Resources,

P11 THE STUDENT

Realizing the value of the student as person - and most important
as primary ageni in the development process, it is incumbent that all
services scrve the student. '"Serving the student” is no! intended to
imply “fixing the student!, |f any "fixing" is to be done, the student
should be placed in charge of his own repair work, As in all human
encounters we may role~take, we may empathize, but we cannot crecep
into another's skin and sce the world through another's eyes and mind,
If we engage in "fixing" one another, we play the game of manipulation
and we negate freedom. Further, acceptance of the negation of freedom
for one assumes the acceptance of the negation of freedom for all,

Thercfore, the student should be encouraged to engage in self=
assessment,  Scelf-assessment requires a developed sel f-awareness and
sef f=concept, Further, self-assessmenf requires development of value
structures against which and within which one arrives at judgment,

thany who come to the Eastern Campus have not as yet developed
sel f awarcness. The environment should provide support agencies
{i.e. counselors, group workshops) which assist the student in
developing full potential,

Additionally, inventoriecs should be made available to all students
in order to engage in sclf-assessment., The student supplied with
necessary help should act as sole assessor and as the ultimate, and
when preferred, sole determince of placement,

Inventories should be constructed to provide information regarding
achievement levels in disciplines both as neecded for course work and as
required for progrom mastery. lInventories should also provide informa=-

Fion regarding mastery within the hicrarchy of learning behavior, It

(]
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iy recormended that Gagne's theories as described be utilized for

taxoncmy,

LEARMING COMDLTLONS

The learning of

Problem Solvipg ond Sirafeay-Using

Self=arousal and selection of greviously
lcarnaed rules to effect a novel combination

which requires the pre~learning of:

Principles
Performing an action 1n conformity with
a rule represented by a statcement con-
faining terms which are concepts

which requires the pre=learning of:

Concepis

Assigning objects cf different physical
appearance to classes of like function

which requires the pre-learning of;

Associations (Verbal)

Exhibiting a chain of verba! response
linked by implicit codes

which requires fhe pre=tearning of:

Chaips (Motor)
Exhibiting a sct of respenses each
member of which is |inked to cach

subscquent member

which requires the pre-learning of:

{dentifications

making a specific responsce to a
specific stimulus

the
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Learning
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which requires the pre=learning of

Responses
(Gagner 05}

Cutcomes of sel f-asscssment should then be correlated within
lesrning matrices in order to maximize individualization of curriculum
desian,

Additionally, in order to maximize individualization, and in order
to maximize valuing the student as a person, assumptions regarding
norms oi ftecarning time lines should be cradicated, 5chool calendars
which reflect quarter systems as time lines for mastery reficct assump=-
tions that all learners learn at the same rate, Such a learning theory
simply is not demonstrated to be the case, Students should be permitted
to engage in the pursuit of mastery as decemed necessary and/or fulfilling
¢nd as aetermined by the student in contract with teachers and other
support agents,

The diversity of the students' profiles presents pedagogical
problers when teaching is approached as a group encounter., There is
an atte~pt to discover a "level!" of groups to be addressed., Such a
process levels all and annihilates individual indentily. The student
becomes an idealized student, 1In order to encounter the student as
person; to respond to the "' rather than to the '"we'!", teacher and
student should engage in contract tearning. |In reality the contract
is a covenant, for it holds rno tegal reprimands for default. The
coveriant should be engaged in with full knowledge on the part of both
partics as to ifs asscrtions and as to the responsibilities of both
parties in honoring its terms,

The confract/covenant between teacher and student should respond

(1) . s . .
{o where the student is "at'" within the hierarchy of tearning,

e what the mastery requirements are to achieve success in the course

of study, Ex what componcnts in the courge of study reflect the

student's goals in program mastery and tal should respond to the time

lines required by the individual student in achieving successful mastery,
It is incumbent upon all developmental agents and agencies that the

student o trecated to o success oriented envirenment; one that breaks

the moded of past traditional pass/fail responses.  Such a success



oriented environment is particularly criticai in serving the nceds of
the student body at Eastern Campus where an open enroliment pollicy Is
in effects The desire for success Is shared by all regardless of
educational or soclo~economlc backgrounds., Insurance of success,
negation of the possibility of fallure is a goal desired by al! and

Positive Feedback required in the process of development. Freguent positive feedbacks,
Frequent Rewards

Evidence of
Success anxiettes and encouraging emergence,

frequent rewards and evidence of success are essential to diminishing

Implementation of these strategles may be accomplished through
a variety of means. At the simplest level Instruments of evaluatlon
shouid receive critical noration of check marks when the student glives
evidence of proficiency, Obviousiy, where checks are omitted, [ack
of mastery will be assumed. |t has been the habit within failure
oriented environments to reinforce failure with crosses. In an
attempt to break the model, evaluators should deal only with the
check as success Indicator,

No Failures Additionally, in order to reinforce a success oriented environ-
ment, failure evaluations should be discarded., For, If learning time
lines are collapsed there can be no failure evaluation as an end point
in assessment. The end point in assessment can be acheived only at
the time of successful mastery. Further, judgments shoutd be made by
the students in concert witih the teacher as to feve! of performance.
Inter-studeni competition should be avoided as should comparison with

Narrative arbitary norms. Therefore, evaluations should be engaged in by both

Evaluation studen! and teacher and shouid be fransferred into narrative form
avoiding traditional letter or numerical classification., WNarrative
reports should deal with mastery of behavioral objectives as perceived
by both lhe student and the teacher., For it is the desire and/or need
for competencies which stimulates learning and it is the achlevement
of competencies which serves as reward,

in all of these dynamics which interplay within the environment,
one of the most critical dynamics Is that of the interpersonal relation=
ship between student and feacher, The role of the teacher as environ-
menfal facifitator is critical in the creation of conducive learning

environments,
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Vo THE TEACHER

Though learning is primarily system {student-personalityl
related and only sccondarify retfated to teaching (Mauc Donai-d: 661,
the refe of the teacher among change agents is primary and the ability
of the teacher to cempathetically retate to the studeni's perceptions is
fundorental to success ful mastery outcomes,

A empathetic response requires a sensitivity to the individual
student and the student's aspirations and nceds in order to achieve
fulfitiment., Thus, the individualized approach requires recognition
of individual differences, differences in fearning styles, differences
in learning time [inus,

fn order to arrive at a confractual agroement with the student,
fhe teectier should make o Clear statement, committed to writing, as to
Fric mestaory objectives within the course and within individual units
or mexuias which comprise the course.

Tnis accomplished, the teocher should provide a variety of
methedeliogical approaches to achicvement of objectives (i,e. lecture,
discussion, on-to-one, self-studyl, Such a variety in metnodalogy
acknewi<dges individual differences yet presents operational problems,

fn order to gssist ihe teacher, who is primary facititator,
support should be provided in the persons of paraprofessionals and
counselors, A team approach should be encouraged with ali services
attending fo student mastery objectives, Paroprofessionals should
be identified for preparation and skills and should exhibit excellence
in their level of performance, Paraprofessionals should be able to
lecture, conduct discussions, and tutor, under the supervision of the
teacher therechy freeing the teacher to engage in learning dynamics
outside of fthe confines of the classroom, A teacher should be free to
assist students in tutoring situations,

Traditionally "remedial" needs have been "fixed" outside of the
classroom. At Eastern Campus in particular "rencdial" nceds are
"fixed" by tutors far removed both {iterally and figuratively from the
clussronms, Tutors at Lastern Compus are not Fhe most professional

among support agents, Those with the leost expertise have been placed



in opesitions seauiring the most expertises Further, the distance
Leteoen the tutoring and the c¢hasusroom has eroded the articulation
Letwoen the hwo dynamics and has ltended to erode the sense of responsi=-
Lility of the teacher for the tutoring process, The student, in many
cases, has been M"seonl oul to be  fixed" and not by the most expert
repairmen,
Teaching Teaching should be accomplished in teams with teachers, expert
Teams paruprofessional, uhd counsclor support, Unit and/or class calendars
should be arrived at by the team whereby students are given cholces
as to attending lectures, group discussions, tutoring sessions, or
cngaging in sclf study, Teams should share responsibilities for al
onwgoing dynamics, Class time should not be fixed by system, but
scheduled by need, Mastery solely should determine credit rather than
class attendunce and/or other systematic ritual patterns, Such a
feam effort would insure articulaticn of all developmental agents,
and most important would provide the student with a choice of agents
and means by which to attain mastery thereby honoring individual
differences,
Teaching Teaching toads should not be determined by FTE but by hours
Louds involved with student concerns, And, wi h the implementation of con=
tract teaching and the collapse of traditional time |ines teachers!
recds should be honored by the ccheduling of "Quiet Times', A teacher
would then be involved with o teom for a period of time and then offered
a "Quiet Time" away from the team cffort, in house, bul pursuing indivi-
dua! interests rather than group or tecam concerns, The team members
should rotate "Quiet Times" so that students are served ot all times,
The teachers in the team should be responsible for providing the
student with agencies for (1) assistance in self-assessment {2} .
assistance in goal identification (3) assistance in achieving subject
“mastery (4) assistance in achieving progrom mastery (5] assistance in
iden}?fying‘thc role of achieved mastery within the studenf's total
e potential, | e
N6 Tu}oring, el Thu,rcgchurs should be assisted in this responsibff;fy‘by,‘hq
Conters o . , . e L T

~ teams' paraprofessionals and counsclors., The team approech negates the

\}' R S B
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Functions

need for tutor centers, All seorvices should foll within the purvioew

of the team, Additionally fhoe team approach negates the need for

0900 ccourses, The team should implement immediate feedback, positive
feedbacx, frequent rewards and evidence of success; all in the creation

of a suyccess oriented developmental environmant,

IV THE CURRICUL UM

Tte curyiculum design should reflect the focus upon the student
as cerntral to the developmental ptocess, Traditionally, the curriculum
has been central within a learning dynamic; the curriculum has been
treatec as sacrosanct, Inflexible, there to be honored at the oxpenso
of valuing the student, Such idotatry of s:bject matter should, in
the Eastern Campus adventure, shift to honoring the students Curriculum
shoulc become an anatogue of the worid beyond the college., Thus, curri=-
culum design should serve as a mocrocosm of the totat macrocosmic possi=
bilities beyond the immediate environment. |In order to achieve such an

objective, fragmented approaches via discipliine oriented curricutum

models should be displaced in favor of inter-relationships which mirror

the real worid, Curriculum design should reflect progranmatic functions
rather than academic departments.,

Hoaever, caution should be exercised in order to avoid traditional
pitfalls of constructing curricutum models bascd upon program design
yet continuing o treat student as subservient to curriculum, Self-
assessment, and goal identification, coupled with course objectives
and program requirements should be analyzed in order to contract for
arcas of mastery. Applied to a matrix, components in the mastery

contract should be correlalted as illustrated,

AR
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Credit
bank

No
remedial
courses

Career
Education

Such assessment of student needs [n relation to goals necessi-
tates a modular approach to syllabi and identification of Immediate
and ultimate course objectives, Contracts arrived at upon such a
basis would at times necessarily fragment the sy!labus, A student
Interested In learning typing may only desire to "be taught" how to
place flngers on the keys and what texts to purchase, The student
may then efect to study typing at home, The typing course syllabl
should then be fragmented to meet the students identifled needs and
goals. A credit bank should serve as agency for such highly individ-
ual fzed program designs and for system back-up to contractual learning.

Additionally, the Individualized curriculum design coupted wlith
the team approach to teaching precliudes the necessity for remedlal
{0900) courses, ldentification of learning condltlions and |earning
goals should asslst in guiding support asents in areas of develop-
mental needs. Contractual approaches to amellioration of neceds ex=~
ciudes the necessity for the designation of remedial courses.

The goal of affecting an environment which is an analogue of the
"real'" worid; which breaks down the wall between the college and the
world outside requires that programs which deal with career goals
provide ample opportunity for the student to gain Insight into func=
tional experiences, Therefore, career education should include
internships in career areas. Such Internshlps or apprenticeships
should occur early In the program so that changes in career goals
may be affected without concern with recompense, Internship/appren-
ticeships should be Insinuated within studies early in *he program
with time allocated for "on the job" experiences expanded as the
student gains foundatlon proficiencles, Such an '"on the job" ex=—
perience provides many advantages to the student, The student gains
{1) self awareness of the affect of the career choice, (2} Insight

into the opera%iohal fevel of career choice, (3} new models to em=

~mulate, thus. galnlng added motivatlonal [ncentives to achleve com~

1;“5pefancy,kl4) a}) career programs shou!d Jncorporate such exper!ences f‘

an the "real" world.
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~_Lducat10n un:td nnd fho do lqn of upptnnr;CG h«p vxppruancos. in some

Q=programs Gnnord! Educatrnn uniib may servo wilh'n ca:eor programs wh;le

burther, all progeans should be Jusigned so That cbhange is dffected
with tittie difficulty and sl the same Lime o 1hal there is some
cricounter with studies in carcer arca, Programs should bo conmonty
tracked at the foundationy level with emphasis upon processes in human
davelepment, inquiry, lodgic, and core skills, Career courues should
be inciuded carly in the sequence but only at lhe introductory fevel,

f ¢ the student is be become aware of the developmental processes
as an or=going life process, with dynamic possibilities, then curricutum
design should mirror such a dynamic by providing flexibility and change
agencies through various program commonalitics and through ever=present
concern with processes, thereby facititating sel f-directed decision making
and holding forth the possibility for change,

While mirroring the '"real worlid", curriculum should serve the
diversified needs within the coltege "world"., For many at Eastern
Carpus, the college expericnce has no carcer goal. Women returning
for studies desired in their pasts, retirees, oand pcople success ful
andcontent in carcer pursuits, comprise part of the student popula=
tion; their sole goal is enrichment, Such a goal should be served by
the inclusion of General Education courses within the curriculum and
by the development of a General Educe'ion Degree Program,

Genaral Education is thaot facet of education concerned with the
student's development of a process which enables the identification of
sel f corcepts, the indentification of value structures, the identification
of immediate goals, ond which facilitates the application of the develop-
ing process in self-directed functional relationships, General Education
differs from carcer cducaetion in its emphosis upon enrichment rather than
ypon. job preparaltion,

Bezause of fhe heavy emphasis upon process, and functional rela=
tionsnips, the General Education units should be designed with the
assistance of community advisors and in some cases the community advisors

should faCillfdfO study units. Such an epproach deccribn“'a close

1“orszUlat\on bctwecn General Lducataon and apprenttccshspr withsn Career

“rogram - The interface should ocrve we!l the preparatzon of Gonerdl




at th> same time serve as course units within a General Education degree
program, (See Appendix)

General Education units should be concerned with facliltating com=
petance in the student's dally environment. The student should be en=
couraged to synthesize cognltive knowledge gained through disciplline
course study with the process model discovered through Human Potentl!al
course study, and to apply self-dlrected analysis to questions posed In
dally 1ife,

The following {tlustrates some of the possible concerns and strategles
In General Education Study units,

SOCIAC SCLENCE IV LIFE PROCESS (MARR]AGE AND THE FAMILY)

Group workshops with community marriage and family counselors,
ACCOUNTING IN LIFE PROCESS

Practicums with banking personnel on famlly budgets, savings plans,
and handling bank accounts,

ECONOMICS IN LIFE PROCESS

Discussion groups with community business leadsrs on economic trends

and implication for prices and wages,
SOCIAL STUDIES IN LIFE PROCESS (COMYUNITY)

Field experience (l,e. client contact) with community service
organizations,

V  THE RESOURCES

The attainment of a success orlented developmental environment

which recognizes the value of the student and of the student's potential

can be achieved only with the assistance of all support and resource

agencies, Among the agencies and resources which play important roles

are administration, in-servlce agencies, systems support agencies, and

the physical plant which houses the environment,
Admlnisrrafion The role of the administration should be a sensitive one which
" reflects the dynamic nature of the developmentai process, Therefore,
‘besides serving as agency for pollcy maklng and for poltcy lmplemen- :
tatlon, adminlsfratlon should play the dual role of an agent of change fhroughj ,5
the vehicle of fac;lltating accounfabll!fy.k Self assessment should not -




be a dynamic engaged ln solely by students, Rather, self assessment
should be engaged In by all; adminisirators, teachers, counsefors,
peroprofessionals, and all support agents, Avareness of sclf Is a
precondition to owarcness of others, And, sc!f assessment Is a baslc
component in accountabliity to self, to peers, and to students,
Assessment and accountability encourages change., The role of
administration as change agent can only be effective if the areas of
responsibii ity within administration are clearly described, |f change
is to be encouraged the knowledge of "who Is responsible for what" In
decision making and in implementation processes Is critical In order
to sustalin the motivationat stimuli which initlate change., Frustration
may to some degree breed desire for mastery; yetl, frustration without
frequent rewards has its point of diminishing returns and breeds
enfrenchment,
In=Service Ail facilitating and support agents whould be encouraged to
Development recognize the dynamic nature of their roles in achieving the desired
environment, Therefore, In=service encounters (i.e. workshops, smatl
group discussions, consultants) should become an on~-going process,
Facilitating such a process should become the responsibility of administra-
tion in close cotiaboration with facifitators and with support agents in
order to clearly define the objective of the in-servece encounter and the
desired means of achieving the objective,
Further in-service processes should touch upon part=time teachers,
and counselors; for all that has been put forth in this proposal is
intended for evening as well as nlight students, part-=time as well as
full time students, full fime faculty as well as part-time faculty, and
full time counselors as well as part time counselors. The proposal
is intended for all in the gestal} belief that if any agency fails that
fatlure will affect all; whereas, [f any agency meets with success, the
extent of Its success will be affected by the degrees of success within
L N , supporting and cooperating agencsos. '
ﬂePatf4T'mé " »‘*‘ “The in—servlce experlenceb of part—time teachers and the prOposed
Faculty o fteam teaching approach applaed to the evening session should be part of   e
;7the responStbility and 1nVOlvement of full~t|me faculty and c0nstitute 3 :7k




Physical
Environment

QOut-Reach
Programa

part of the required student=contact hours, The status of '"second class

citizenship" vis—a=vis scrvices for evaing school studentgmust be al tered,
in order to support, modular teaching, credii banks, flexibllity

in curricuium, collapsed learning time l|ines, teachlng loads based on

contact hours, etc,, effective systems for data collection, storage,

and retrievat should be designeds Such support [s necessary for the

impiementation of these innovations., Computor programs which have been

designed and which are being designed at other colleges should be studied,

Of particular interest is the program designed for College 1V; Grand

Valley State College,

Additionaily, a study of the Govenor State University data coliection
system should be pursued; as well as the system designed at College of
Du Page.

The decisiens arrived at in the planning for the building of a new
tastern Campus are of enormous impact in achieving the proposed
environment, The proposal requires physical surroundings which will
support the ciuster concept required in the team approach. Additionally,
the proposal rejuires that the physical surroundings support the proposal
for variety in methodology by providing larger lecture rooms, smaller
discussion or seminar rooms, carrels for study, as well as offlces for
conferences all within each cluster in order to support the team approach,

The resources which support the proposal are not only contained
within the campus but extend into the community in the persons of
community advisors to General Education courses and in the agencies which
will support "on the job'" experlence in career education. But, besides
these dynamics which flow into the community, Eastern Campus should play
a principal role in initiating out-rcach programs which respond to needs
in the community which surrounds the campus, in hospitals, In correctional
institutions, in old age homes, by bringing the coliege to the student,
And, Eastern Campus should play a principal role In reaching out to the
community in.Initiating retraining programs in collaboration with |abor
unions for workers‘diSplaced by economic forces or changes In technblogy;
all din the splrlt of actualizing the promlse in the descript!on of Eastern

ok Campus as a c0mprehen3[ve Communsty College.g
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