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Abstract
This paper reflects on the findings of Borup et  al. (Educ Technol Res Dev 63:161–184, 
2015) regarding the efficiency and affect of text and video feedback in the context of the 
rapid shift to online education due to the COVID-19 pandemic. Based on reports of dimin-
ished mental wellness, increased depression, and anxiety among learners and instructors, 
this paper offers ideas on how to apply the findings from Borup et al. (Educ Technol Res 
Dev 63:161–184, 2015) from a combination of practice, research, design, and inclusion 
perspectives to ensure emotional support, mental wellness, and social presence during 
times of crisis, even at the expense of efficiency of instruction.

Keywords Emotional learning · Wellness · Text feedback · Video feedback · COVID-19 · 
Online and blended learning · Online environments

In this paper, I extend the findings of Borup, West, and Thomas in their 2015 Educational 
Technology Research and Development paper entitled “The Impact of Text Versus Video 
Communication on Instructor Feedback in Blended Courses,” by setting their topic of 
text and video feedback in the context of the rapid shift of education to the online format 
brought on by the outbreak of the COVID-19 pandemic. I offer practice, research, design, 
and inclusion perspectives that are relevant during and following the pandemic. These 
perspectives center on the importance of prioritizing wellness over efficiency in times of 
crisis.

As evidenced by instructors’ and students’ surveys, Borup et  al. (2015) found that 
both students and instructors perceived text and video feedback as equally valuable with 
regard to quality and delivery. Quality was evaluated by how consistent, useful, and 
specific the feedback was. Delivery referred to how supportive and respectful the feed-
back was. Qualitative analyses illustrated that text feedback was more efficient and more 
organized than video feedback. Meanwhile, according to end-of-term interviews with 
students, video feedback was “more conversational, supportive, and fully developed” 
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(p. 179) than text feedback. Further, video feedback provided valuable nonverbal cues, 
offering more praising elements and fostering relationship building. Regardless, “both 
students and instructors valued the efficiency of text over the more affective benefits of 
video” (p. 161).

In other words, the Borup et  al. (2015) findings showed that the emotional aspect of 
feedback was less valuable than efficiency, but they may apply differently during times of 
crisis, such as the COVID-19 pandemic. While teaching and learning efficiency should 
always be a concern (Merrill 2002), the pandemic and the rapid shift to online learning 
have increased focus on the importance of emotional learning, mental health, and wellness 
issues (Ferdig et al. 2020; Hall et al. 2020; Hamilton et al. 2020; Hartshorne et al. 2020; 
Roman 2020).

The pandemic outbreak impacted the entire world. Literature about the global situation 
during the pandemic documents an increased state of depression and anxiety among people 
(Rajkumar 2020), including diminished mental wellness among students and faculty (Hart-
shorne et  al. 2020). Therefore, instructors may need to reevaluate or even switch priori-
ties. Instead of strictly striving for efficiency, they should place greater stress on providing 
increased emotional support during times of crisis.

One of the ways to prioritize emotional support in distance learning is through the 
implementation of synchronous and asynchronous video for communication and feedback 
(Borup et  al. 2012; Kilgore 2018). While synchronous videoconferencing has its values 
(e.g., immediate feedback, spontaneity), it is less convenient due to scheduling constraints 
and the risk of “Zoom hangovers” (Schulman 2020). Asynchronous video may allow for 
more flexibility in timing and longer reflection on the assignments. Asynchronous video 
and video-mediated feedback enhance social presence (Borup et  al. 2012, 2014). As 
reported by Lowenthal et  al. (2020), asynchronous video proved useful during the rapid 
transfer from face-to-face format to online learning as a result of the COVID-19 outbreak, 
by increasing engagement and sustaining connections between socially isolated faculty and 
students. In the context of feedback, Lowenthal et al. (2020) promoted screencasting as a 
particularly useful way to provide feedback on projects involving visuals.

While Borup et  al. (2015) had a valuable impact on research and practices in educa-
tional technology, the study was further limited in that it was set in a blended, instead of a 
purely online, learning format. Students had a chance to meet their instructors at least one 
time. Therefore, much-needed social presence may have already been initiated and estab-
lished. Such a scenario may not have the same applicability with strictly online delivery, as 
experienced during a social distancing protocol.

Even after the COVID-19 pandemic is over, its repercussions likely will linger for years. 
Medical researchers confirmed that the psychological consequences of COVID-19 resem-
ble the symptoms of post-traumatic stress disorder (Masiero et al. 2020; Tang et al. 2020), 
which means that prioritizing the wellness of students, even at the cost of less efficiency of 
instruction, may be a desirable modification that educators should address, at least during 
the times of social isolation and mental stress that accompany the pandemic. Meanwhile, 
instructors should keep in mind that video feedback is not panacea for any learning sce-
nario. Instead, the type of feedback should be selected with respect to situational principles 
(Reigeluth and Carr-Chellman 2009). For example, while video feedback may be relevant 
for an assignment in a computer graphics course, it may not be pertinent for feedback on a 
multiple-choice quiz.

This article addresses students’ emotional needs during the pandemic by offering prac-
tice, research, design, and inclusion perspectives on text versus video feedback in online 
environments. The key message is that educators should shift to a more affective approach 
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during times of crisis, and one way to do this is by implementing video for communication 
and feedback.

Formative evaluation and studies testing the best approaches to address mental needs 
for students and educators during times of social isolation are necessary. Approaches to 
consider include not only creating social presence and providing emotional feedback using 
videos or Zoom Cafés (Johnson and Merrick 2020) but also setting up a learning environ-
ment that encourages mind and body balance, such as by the implementation of wellness 
techniques (e.g., meditation, yoga, exercise) in daily instruction. These approaches could 
have implications that benefit students and instructors as well as other individuals bound to 
home-office settings.
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