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Recent“research-onrthe d?velopmentaof moral reasoping
" has found an invariant developmentél sequence of six |
/stages of moral reasoning ranging from immature fprmé 
of reasoning éb increasinglg;différentia}ed ahdiccmplex
fqrmé“ofureaéoning(Kohlberg 1963, 1969).'Stuéies on the
co;prehension and pxefeiencé of the stages of mbrall
reasoning (Rest, Turiel and Kohlberg 1969 Rest 1974) have .
found that indi¥iduals c&mprehend all gtagés at or below
their own st&ge and also onk stage above. These,étndies

have alsc found that when individuals are asked which

stages of moral reasoning are the best they prefexr the

next highest stage over their own,stagérandrloweristages,

vsing the above mentioned findings Blatt and ‘Kohlberg(1974)

. have found that it is possible to facilitate individuals'

rate of moral de&eldﬁmént by hélping themia&périénce
-theyﬁype of\qohflict that leads to a greﬁter &warenegé bf
the greater adequacy of the next highést stage and
éoncamitgntiy comﬁuniéating‘at the level diréctly above

_ A N
the childs' current level of thought. This approach.

X
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has commonly been referreqﬁo as the cognitive-~developmental /

‘determining~whether he is torbe condemmed or praised...rfn

epproach to moral asducation.

This study will atteﬁpt to show that there are .
cruciallassueptione which the'cognitive-developmental
apéreae§ to mpra; education makes about the neture of
moral reasoning which are-not ﬁarrented.”Specifically . . o
this appfoach te-moral eduEatieh Assumes that'the )
individuals’ stage of moral reasoning will be stgble and
con:;stent reéardlees“of the<kihds ofmquestiohs'asked'
of him or the situations about which hé reasons. The first |
distinction wﬁigh-wiil provide a baaievfo: this reseerci
is that betweee the judgment mode ana_the deiiberetionvf
@ode'bf moral reasoning; Moral“judgment will be defined
eeing'Baie;'s(IQGS)'characterizatien of jusﬁificetioné

"...I try, after someone'has acted, to determine whether

he has taken the best course open to him, with a view to

(p.42).” Moral deliberation, again using Baier(1965) will
be defined as moral reaeoning where “...I try, before \

acting, to determine which is the best course open to me

'with'a view to enter;ng on-it(ﬁ§42)."»1n-other wef&s

1nvthe judgment mode of moral reaaoning the 1ndividua1
is presented with a fiat accompli and s aékea' to

evaluate the actions involved. In the deliberation mode - s

of moxal reasoming the 1ndividua1 is faced with an
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incomplete situation and his task is to choose the
morally correct course of action for hinself. T
distinction within the realm of moral reasoning which
will form the basis'ofvthis résearch centers around thel

differences between classical moral dilemmas and practical )

moral dilemmas. Classical moral dilemmas will be taken

to refer to situations which are removed from the life

" space of the individual and involve characters with which

the subject has trouble identifying.- Practical moral
dilemmas will be taken to refer to situations within
the. 1ife space of the individual andainvolving(people‘and
issues familar to him, “ |

‘An analysis of the Kohlberg method of assessing stage
of moral reasoning reveals that .he 1s primsrily‘measuring

the individuals moral judgment as applied to classical'

moral diltmmaa. For example. on a typical dilemma a man

~(H91nzi~h38~stolen a-drug which will ‘save his wife g

1ifs. The subject is then ask questions such as should
Heinz have stolen the drug? “Who has a right to the drug?

Should Heinz be punished? etc. clearly the moral reasoning

‘theasured under.these'conditions is not dealing with issues

' ‘or aituations which are famildar to many people. Moral

a -

philosqphers,:although finding this sort of reasoning

valuable and interesting, see deliberatitn in practical
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situations as thr most important forn of teasoming. For

- example, Frankena(1963) states that “The ultimate concern

of the normative theory of obligation is to guide us
in the making of decisions'and judgments in particular
situations(p.ll).“ A key question which ‘has: not boen

answered by the cognitive-developmmntal appy.~2zh to

‘moral reasoning is in what way is moral judgment about

ciassioal dilemmas different or similar to deliberation

//“\\/about practical dilemmas, The ‘present research was set

up to examine this gues*ion, 8pecifica11y this research

attsmpts to answer the following two quéstions: 1) Is

) 4
there a difference between the moral reasoning pecple

use to justify actions they claim they would take and

ths\moral reasoning Ehsy use in judging the actions |

- of othafs?fand 2) is there a difference between the morai

reasoning people use in dealing with situations which are

unfamiliar to thsir life space and the moral reasoning
they use in situations which are familar to their lifa -

space?
i

;ndtr nt

7

/  The Kohlberg. method of assessing stage of moral
1'

Method

rpasoning involves interviewing tha subjects on moral

4ilsmmas using a semi~gtructured interview soheduls,gi




tape recording the subjects' responses, transcribing the
t’pe recording, and finally scoring ‘the transcript according
to procedures developed by Kohlhergfl972). As a result ot

the scoring procedures the subjects are assigned to'one of

the six stages of moral development. °

Insert Table 1 about here

The standard Kohlberg dilemmas and interview schedules
measure what has been identified above as moral judgment
on classical moral dilemmas.‘The three Kohlberg dilemmas
used were Heinz, Joe and his father, and Alexander. "

In order to assess differences in moral reasoning due
to mode of reasoning and.type of situation reasoned about
it was necessary to develop alternative moral dilenmas and
‘interview schedules. A series of practical moral dilemmas‘
was developed which contained moral conflict situations
1ikely to be found within the 1ife space of the .o :
prospective subjects. A questionaire‘was'given to l86
seventh and twelfth grade stﬁdents' askinq them to identify |
or suggest moral conflict situations‘with>which they were
familiar. From the situations most{frequentlylidentified
‘a set of six pilot dilemmes was created. A final'selection
of'three practical'ﬁorel dilemmas was made on the basis of

[}

the results of a pilot‘study. A, typical practical moral '

. ERIC.
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worded in the present tense and the moral choice in the

dilemma was still open'and unstated. For example, in the f

v
dilemma was the “Party" dilemma. In this dilemma a girl'e
parentsﬂnave‘denied her permission to go to a friendﬂsyk
party. The girl’s.best friends were expected to be there

so she told her parentsAthatishe was going to a movie and

went.to the part& anyway. The other two practical moral

dilemmas dealf with the issues of cheating(the Assignment .

dilemma) and peer group conflict(the Group dilemma). An
interview schedule was developed for the practical dilemmas
to assess”the subjects stage of moral reasoning in the g‘

N - 4

Judgment mode.

In addition to measuring the subjects moral reasoning
in the judgment mode on, the classical’ and practicgl dilemmas
it Was also necessary to measure their moral reasoning 15'
the/ﬂeliberation mode on the same sets of dilemmas. In -'
order to accomplisn\td!s it was neceslary-to reword both

the classical and practical dilemmas s0 that they were now

|
l

Heinz dilemma it was necessary to rewrite the dilemma in °

such a way that {he subject was asked to consider a situation
\ e

where his loved one is-dxing of cancer, he can't raise the
/

money, and the choice offered is whether or not ‘he' would
steal the drug to save his loved one's life./In sum there
were four sets of dilemmas and interviews7£edules onywhich

fom



CERIC

Procedure

the subject'’s stage cf"mcral reasoning Was assessed(see

Insert Table 2 about here

S ~
After each dilemma the subjects were asked to rbspond

on.a,five point scale to the statement "In my life situations

like this one are familiar", It was found that significantly

. more subjects(p<.05) agreed with this statement after

discussing practical moral dilemmas than aqreed with it

after discussing classical moral dilemmas. : o

Sub ects

. The sample in this study consisted of 60 public school
students randomly selected frcm two middle schools and two
high schools in the Madison, Wisconsin area, At the time

of the interviews thirty of the-subjects had just completed

seventh grade and thirty of the{subjects'had just completed

eleventh grade. Equal numbers of boys and girls‘were

present in the sample. , Ly

The"interviews took place in July and'Angust of 1972'f

at two of the local school buildings. The subjects were

interviewed on twelve different dilemmas/ three within

each of the four forms of moral reasoning. The interviews :

took between two and three hours for each subject. Two
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The transcripts of the interviews were scored according
to procedures outlined by Kotherg(1972). Scoring wus
organized by form,which resulted in four stage scores | )
for ench subject. It » possibie to report stage of mornl :

reasoning scores as either globel scores Or as mean moral

msturity scored, The global score is a modai score and thef

L]

| suhject is classified as either a pure stage or a mixed

| used the subjects® mean moral naturity’ scores.

. the transcripts of individuel dilemmss. Issues are definea

A

identifying stage scoreble responses by issues within

stage. For ease of statistical computation this study
4 ) a

‘The mean moral msturity score(MMs) is ascertained by

.

0'..

T

N

- by Kohlberg(?s72) as "defining the concrete objects of‘ o

concern or value to the subject in the situation,

Secondly they are the things to be defined and chosen |

between in the .situationy they define the moral conflict...!?.lB)._
Once the staqe scores for all the scorable responses within

the form have been determined, issue stAge scores for the

form are computed by prod%dures outlined by Kohlberg(1972).

| . i L
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For‘everyaiseue stage score within a form a point value

is then assigned.iThe point value is Sased-on a ratio of
.,3;2:1 &epending upon uhether the stage score twas circied
(most salient issue for resolving the dilemma), uncircled
' (ascertained with a high_gegree of certainty), orx.
;questionqmzrked(ascertained with a low degree of certainty).
Next a percent’ scone was figured-for each stage present
in the subjects’ reasoning based ontthe total points
aseigned. The percent score was thenimnltiplied by the

number representing the stage..When sunred’ the results

C:” yielded scores ranging from 100(100% at’ sLage one) to

|

600(100% at stage SiX)p
\

o \ - o u
_ . In oxder to obtain a reliability score it was necessary -
to hire and train a graduate student in education. The
reliability scorer-evaluated the responses of ‘ten randomty:

a1

selected transcripts. A productﬁmcment correlation coefficient.

»,

!

was computed between the two'scorers MMS's on the individual
forms. Using'this“procedure\the correlation‘coefficients_

for the ten subjects on the separate forms wae: MJCMD (.88),

MDCMD( . 79). MJPMD(.88), and MAPMD(.BO). -
Statistical analxsis \ _ ) f .

-

.. A 2x2x2x2 analysis of variance permits examination

of the cata for significant differcnces by sex,;year in

»
-~

- . . \

ERIC | S
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school mode of reasoning.and.type of dilemma; ,Standard
fixed effects analysis of variance statistical design
requireslindepggdent assignment of scores to each¥¢e11

This research does not meet this condition : since

‘individual sdbject‘s scores were assigned/ﬁ:peatedly across

-1the four facéors identified. That is. there is a score

ﬂfor each subject in all the four forms of moral reasoning.j

It was decided therefore to use Kirk‘s(1968) multiple factprs .
Py -
repeated measures split-plot design(SPF - pr.qu). This
method of analjsis allows che to answer/tz: primary research |

questions concerningtdifferences in moral reasoning between -

‘modes of reasoning and types ofjsituations.

L9

RESULTS ~

The analysis of variance found that two of the four

wain effects were-statistically significant beyond the .05

level. @elfth grade subjects. were found to be significantly

higher' in mean mmral maturity scores than eighth grade

subjects and mean moral matnrity scores for all subjects

~ were fourd to . significant1y~higher in the judgment mode

'First, the interaction between .modé” ‘of reasoning and type ox

-.than in the deiiheration‘modc. TWO of'the~interactions'in the -

analysis of variance uere found to be statistically significant.

[

dilemma~wasﬁfound:to be significant begond the .001 level.
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An ekamination of Table 3 reveals that the interaction is due

largely to substantially lower MMS for deliberation on
practical moral dilemmas. Figure 1 presents this interaction
»

graphically and demonstrates tnat the. type of dilemma is
oniy an important f£actor in one's moral reasoning within, the

‘deliberation mode.

Ingert Table 3 about here

- v

. Insert Figure 1 about here

The interact ‘between'mode ef'noral é;esoning and type
‘of dilemma can be further understood through an examinatign '
of the second significant interaction: grade x mode x  dilemma,
The means assébiated'With this interaction are reportedg‘
in table 4. These means indicate that the most marked change
in MMS oecurs feeroth eighthhandrtwelvth _grade eubjecte |
when engaging in the MDPMD form of moral reasoning. Across
;grade this drop in MMS is around 20 to z4 points. These
means and hence the interactio can be more fully understcod = .
by depicting them graphic;ily. Figure 2 preaents the graph of"
'the grade x mode x dilemma Tnt raction\\\\

/ \\*\\\\\\

Insert Table 4 about here . T~ o

/'Insert Figure 2 about here

7
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This graph shows that the mode x dilemma interaction is due

to the twelfth grade subjects' drop in MMS in moral | ‘ | -
deliberation within practical moral dilemmas -~ the MDPMD

form of moral reasoning. The significant-difference found

between eighth and twelfth grade subjects can now be

interpreted as due predominately to age differences on the

‘MJCMD, MDCMD, and MDPMD forms of,moral reasoning alone.

A post hoc analysis utilizing the Sheffe'procedure showed
that the difference between eighth and.twelfth‘grade subjects
on the MDPMD' form of moral reasoning was not statistically
'significant(p<.05). The statistically significant difference ’
between MMS on modes of moral reasoning-is accounted for,by
the low mean‘scores found on moral deliberation within ‘
practical moral dilemmas. A further clarification of this

significant drop in level of moral reasoning can be gained by

examining subjects’ pe7centage stage usage across all four

'm,forms of moral regsoning.

a

Insert Table 5 about here

It is evident fram the data presented in Table\ that

~the drop in MMS on the MDPMD form of moral reasoning ‘for

twelfth grade‘subjects is largely due to a decrease in stage

'3 usage and a'concomitant-increase of gtage 2 respomngses.

¥
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In summary, the analysisvof variance finds that: 1)

:”blder subjects a}e significantly higher in mean stage of

mq:ﬁl reasoning than younger Qﬁhﬁecgs; 2)vacrogs all s;bjects,.
“reasoning in the judgmonf moae'is‘significantlyvhigher’than
"rsasoning in the deliberatioh iodey 3) the interactions of mode

x dilemma and grade x mode x dilemma are statistically |
- significant; agd'4) The. interaction eéfects are the fesﬁlt
“ of the twelfth grade subjects' lower MMS on the MDPMD formi

of moral reasoning.

DISCUSSION

.
fimglications‘for-the study of moral reasoning
one of the central~claims of tge cognitive~developmental’
view.of moral reasoning has been.that there exists, as
- -individuals grow, a naturally occurring ihvari&nt development of
4‘»stages of moral reaﬁoning. fhe findings'pf this research
indicate that this claim needs more care%ul examination.
‘The only way that this claim can be édeqqately confirmed is
‘to do-as Kohlpérg has done and use iong-term lohgitudinal éfudies.(
This research ddes not contain this sort of evidence; howé$§?}w
one expéctation of this assumption would be%tﬁat with twoféfts
76f Qubje¢ts and with QnéAset four years oldar than the other;
‘w;‘the older set of subjépts wquld'be siénificﬁntly higher in

. their level of moral reasoning. This expectation was confirmed

. «-#n this study on'thiee of the four forms of moral reasoning
O A - ‘ B -
ERIC® - : »
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studieo;’ﬁowever with the MDPMD form no significant difference
was. found on moral reasonind between the younger and older
subjects. The following>sorts of questions can therefore be
raised about the{cognitive-developmental approach to the:
.study of moral réasoning: Is'the'developmentalggspeptfof'moral
‘reasoning only apnlicable to certain forms of morel_reasoning?g
Are there parallel developmental sequences for each form of moral
reasoning?; Is there no development at ell on certain forms of

) moral reasoning?; Is the kohlberg interview the correct instrument
for measuring‘development on all forms of moral reasoning?

It might be possible that different types of learning are
relevant to ‘the &ifferent forms of reasoning. For example,
ndral reasoning on the MJCMD form might be stimulatedwonl;’py

moral conflict of a broad® social hature - war, public |

controversy, institutional corruption ~ whereas moral reasoning
on the MDPMD form may be stimulated largely by interpersonal
conflicts within one's life-space. Hence a pers?n may develop-
a high level of moral reasoning on MJCMD, but es long as his

A personalllife remains nlacid. his level;of;moﬁal reasoning on
MDPMD may remain unchanged. /

®

It may also be possible that schedules of reinforcement

A

ERIC

play a much larger role in the development’ of moral reasoning

in MOPMD than MJCMD. That is, it would appear that as one

grows up one's moral reagoning might he-controlled by parents



and other authofity figures reinforcing certain moral responses ,
as Aronfreed(1968) has suggested. However, in the broader /
domain of mbral judgmeni on classicel or public policy tyﬁe
Tissues where the schedules of reinforcement are not 8o well
contnelled a cenflict and eoénitive-reqrganization medel ef.
the 1eerningbf nonal»reasoning naf»be the deminant influence.

Habit'plays a large rele in most people’'s lives. Since
classical dilemmas pose situations with which the individual has
no repertory oé'habitual responees built up, he may be forced,
duriné the ceurseiof resolving‘the,dilemmagbto dnaw upon his
highest cognitve abilities. On the other hand, when facing
practical moral dilemmas;the individuallmaYVhave built up
habitual modes of response which inciude certain set actions

/ and rationalizations. It may well be that these habitual aetions
and rationalizations are not eensitive to broader changes in .
cognitive maturity. In a recent study:of the moral reasoning
.of kidney doners Fellener and ﬁarshall(lQ?O) foﬁnd that "Not
one of the donors weighed the alternatives and decided
rationélly...they made their decision. immediately whan the ;
subject of the kidney transplant/was first mentioned(and)...
-once the decision hag been made by the pvbspective donor, he
carefully refrained frcm considering further data and engaged

in several maneuvers which permitted him never to vary in his

decision or even question it(pp. 269-281).” Although the decision

to donmate a kidney'may‘be a somewhat extreme example of moral

ERIC ., X
| T . f \\\ LR
: Y



deliberation, it dnes indicate’ that the type of reasoning

involved is often quite different from what one would picture

as the normal weighing of cdonsequences, application of moral

"principles, checking out of the facts, etc. Clearly, the

!

“research on kidney donors supports the speculation that

deliberation in real-life situations may be quite different

from moral Judgment on classical dilemmas., One of the_key

differences may be that decision making in real-life crisis

situations is habitual and reflexive and the actual moral reasoning

may be merely rationalization for what is seen as an -
irrevokable choice., |

" Oother research on helping behavior has‘reported the
importance of situational factiers in people'’s moral’scoices.
For example,Latane and Darley(1976)~have found that.people\are

more likely to engage in helpful behavior when alone than in

. groups and when in‘a subway than when in,an'airport.‘If

!

'situational variations in helping behavior can be supported

by moral reasoning - either before or after the act - then one

onght to exﬁect variations in moral reasoning. also, depending'

upon situational: factors. It follows that one does not have a

complete grasp of -an individuals moral reasoning abilities' ’QTQ:>;

if we deal with his reasoning only about on type of situatign

The above comments are only conjecture,anﬂ alternative

explanations could be offered; however, this appears to be a

3

17 .
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. fruitful area for future inquiry and the reeuits could have
great import for the cognitve-developmental approach to '

moral reasontng. S o

qﬁg

;ggligagiogs for the cggnitive-develogmegtal approach to

moral education .

_ The finding that there exists a discrepanc; in the Ievel of
moral reasoning’within the‘forms of moral"rcaSOninékusgd inxthié‘
'study is‘of great importance to the ratidnale behiné\gohlberg's
moral education program. This program rests on the dual notione'
that the naturallynoccurring develogment of moral reaeoning |

can be stimulated by pedagogical intervention and that when
individualsEreach the nigher(principled stages,of moral'reasoning
they willlact in agmore moral manner than at the loﬁ;r.stagee
since there will be greater consistency between actions and
© principles due to the fact that the nigher stages ofgmorali
reasoning'are philoeophically;better atﬂdgfiningfone*s morai
obligations_than the lower st&gee. The research rePOrted7above
a116wsione tolraiee the follow ng~que3tions about thesef N
‘.assumptione underlying Kohlbdrgs rationale.
Pirst, one may ask whether raising an individual's 1eve1
of moralaruasoning on one form of reasoning will aleo

N

N .
\produce a concomitant advancement in his reaeoning on an

alternate form of reasoning. An individual's level of moral - ﬁ?“;i
reasoning may be raised in at" léaet two ways.‘First, everyone s ™

‘ level of moral reasoning has, at one time or anotﬁer, undergone

change through naturally occuring etimulation within his

ERIC - iy



.environment. 8001;1 issues and conflict; as well as interpersonal
events_contribute to differing degrees‘to the stimulation

of moral reasoning for individuals in today's world. In

addition to naturally-occuring~stinnlationAtheremexistsAthe
ﬁossibility of(pedagogicnl intervention,for the purpose of
stinnlating growth in individuels' level of moral raasoning;

This research, since‘it aid not stud§ snbjects ﬁno had their

level of moral reasoning pedagogically stimuleted; cannoto
enswer directly the:question of whether thisnsort~of

development would take place simultaneously across all four

formsfo moral reasoning. However it was found that between forms

N

of moral réasoning'that had apparently onlyEbeen stinnlated
by naturally occuring events in' their environment(not
| conscioubly planned intervention) there existed signifioaht
’differences in the levels of moral reasoning. Whether or
\ . not among educationally induced levels of moral reasonang
.\ . there is greater consistency ig a question for further reseerch.
|~ However, in order for the development of moral judgment on
' \ -classical dilemmas to be accepted as a satisfactory method
.\ ) of moral education ,it needs to be shown téat stimulating
this form of moral reasoning also stimulates~mora1 reasoning
o ~ in the other three forms of moral reasoning, especially for p
MDPMD . There is reason to helieve that if one operates
without this\inowledge one may have a program that deals only

{ >
Lo

with a fraction of one's professed objective.
3sed h

ERIC I
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The second crucial question which one must ask
of the-cognitive-develonmental retionsle for morel'eéueation
N centers‘around:kbhlberg'9(1970, 1971).c1aims nnelevidence
| for greater consistency hetween'thought'and action at the

. ER . :
principled level of moral reasoning; A moral education

program -that does not address itself to the problem:of‘be;;vior ‘
/ is seriously reniss end if(moral deliberation in practical
situationslis the key form of moral reesoning for norel -
action, Kohlberg must show that his moral equcation;program
stinulates this form of reesoning. If‘stimulating moral
judgment on elassicel dilemmas also stimulates moral deliber-
‘ation on practical dilemmas, then the as yet untested claim

4

“that this program hns the pontential of influeneing behavior
:s still_viable.)nowever . if‘it'cannotfbe’shown that thés
is the case, and this research has. cest doubts upon this
assumption, then there exist serious questions as to whether.
_stimulnting moral reasoning will influence behavnor, and .

hence serious questions concerning the value of stimulating

cognitive development as a .goal of moral edueetion.

1y

e Curricular sugesstions (
' Lawrence Kohlberg(1913) in a recent speech to social

i3

studies educators spelled_out the Deweyan influence on the

' new socialfstﬁﬁiés. He ‘pointed outWthat'tﬁevnew‘socinl studies

'had‘néglectedftwo1central'assumptionslof the&Dewefite canon'

ERIC s -
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1) the psycho\ggical assumption/Of cognitive and moral stages E

and the parallel aseumption that education is suplying the TR

1

conditions for developmept through -the stages, and 2), the

philosophic reaognition of ethical principlesvas"defining the

aims of social. education. He went on to;argue that stimulation

Y

_of moral development in_students ought to be central focus of .

social‘studies'educators. -

I believe that Kohlberg has made useful and insight ul

'recommendations for social studies educatorsr howeVer,'I

also believe that the results-of this research and other

relevant research show that Kohlberg 8 suggestions, in their -

21

present shape, are limited One of the key components of Dewey g

analysis of_educational aims is that edudation at its most
fundamental level consists of the reorganization of personal

experience. This concept refers 'tc the fact that for humans

- to learn they need to be confronted with problematic

gituations, and-only through resolving these problems.will

individuals be able to restructure their experience and hence
. <,

change in a meaningful and lasting manner. Education which

L]

fails to recognize thie dynamic~side to human learning

»often ends up being, .as Kohlberg(l973) has so well stated,

‘"Information accumulation‘in the service'of competitive '

academic achievement(p.89)."



’

The question which one feel compelled to ask of the Kohlberg

-moral education’program is, does it alldw for this most crucial

LY

reorganization of pereonal experience? When Kohlbergvmentiens

* the Deweyian influences yh the new social studies he also accepted

as valid guidelines for his moral education program, the
centrality of the problematic case and the need for critical
thinking about value assumptions. Hewever, ‘even meeting these

assumptions may not be enough to establish the valtdity of his

.~

progran, Fo:,example, many recent programe have attempted.to

focus on value questions. Richard H. deLone (1972) in a recent .

-, ’ . ' i
1

article scruéinizing the failure of drug education pfograms,

" pinpoints the greatest erfo: as: " Above all, schools chrcnéj

ically fail to consider anything except cognitive instruction

(and some physical'education) as their proper province.

Emotional, psycholegical and, social growth may ‘appear in the

publicity releases, but they are. not in the curriculum guide...

'schools do not deal with student concerns, espécially with

the life concerns of adolescents: sex, lov % joy, eelf—douht,

fear, pain, anxiety, lonélinees, belenging "all the issues

]

that emerge with adolescence and,that affect the deciaion

\ ¢
°to use or not ‘use... perhaps the ideal procese for drug prevention
would asgume the culture of the echools as the most important
preblem(p.zs). |

In other-worde, even'though'drug educetion may satisfy -
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 many of Deﬁey's,recommendations in that it is a

controversial area, focuses on values, emphasizes process,

LY

and has an‘interdisciplinary approach; if“it‘does not .
recognize the situations the students are in, and if it focuses
on others' problems rather than the students own problems.
then it is not tikely to have an influence on the subject'
behavior. That is, it won't result in the reorganization of his ;

~

personal experience.

L3

One feels compelled to ask whether or not thé'cognitive

develqpmental approach to moral education is openrto the same

criticisms‘as those leveled against contemporary drug education¢ .

I

programs. I do not want to say that Kohlberg world endorse

most drug education programs: however, even given the likely

'empnasis on stimulating moral development relative to drug

13

dilemmas. his programs, if they follow his previous research,
would deal with other peozle's problemsiﬂeinz_might be'a drug
.pusheri and would ask forvthe student to judge others rgth;;v
than to reach his own/personal decision through moral ‘
deliberation. o

'This paper has attempted to}show that a moral~education

. _7/ - “ ) : ) N i
program.that deals with just moral judgment and oter
\

| peoples‘ experiences faces two problems- 1) the levels of

moral reasoning used.in moral judgment are often different from

the levels of moral reasoning used{in'moral-deliberation. and
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‘ behaviorfare sketchy and at best fail to measure theh

, in-substance and form over a long period of time,imill,

24

-

P

2)mor;§ iudgment is not analytically linked with moral behavior{'
and what empirical studies“there are linking‘Qudgment'to
reasoning that took place prior to the action under study.

The conclusion reached from the ahove dﬂalysis is that ,
for a moral or values education program to have the potential. _
of being maximally effective, it ought to focus on naturally-
occuring situations within the life-space of the students and
ought to ask of them deliberation about their prospective

rd

behfbior other than to exclusively form judgments about others'

' behavior. In other words, I am asking for an experienceobased

Ll

moral education program where conflict and’ disequilibrium grow
out of real 1ife experiences of the studentséand the pedagogical

aspects of teacher interaction with the student(s) is'applied
B n , o N .
to their moral dzliberation. The major, and as yet untes

[

assumption under ying this sort of a moral educa;ion program -

is that moral deliberation inwpractical situations is, in

Ve

fact, developmental and can be stimulated either by naturally-
B

occurring or: pedagogically induced disequilibrium. Given

.this goal, the following changes“Wpuld seem to be required to

P

- carry out this new curricula.

First, a more flexible approach must be taken to,f

curriculum since‘student concerns,uuhich are seldom‘stable-




.:“diagnosis” “ finding out where the students are and what‘s on

“ the research findings on the stimulatibn of moral reasoning

constituteathe focus of the curriculum.;Second there'will‘have |

to be a greater de-emphasis on classes and a greater emphasis

.on smalllgroups or one-to-one sﬂtuations. This will be

‘ - AR . ¥ o '
necessary due to the uniqueness of human experiences - .

-

everyone will hring some prdblematic areas that are different~

. either to a large or small degree from everyone else s.

Third there<will have to be an even greater emphasis on N

C thefr minds - as a first step in curriculum planning. is leads

;59 a fn\ th suggested’new requirement. and that is a new degree ",»

and skill at insight ‘or empathy into the. adolescent's life.x'

&

.A curriculum invelving teachers totally devoid of interpersonal

'skills will never achieve the openness and trust necessary to get .

1
at the crucial experiences in the.lives of the stuﬂents.

- <

Generally, then, the teacher, after identifying KA

l)prdblematic areas of - concern within the 1ife~space of the -

S~ »

' students, and after'supporting attempts to deal with the 2

problem rationally, will. determine what set of principles‘

(stage of moral reasoniﬂg) the student is currently using to

:handle the conflict, lead the student to see the inadequacey ;

. of that stage of m:ra!’reasoning, and will arrange for him to

& [ol

be exposed to the next highest stageﬁof moraI'reasoning. :@

“



apply within the MDPMD mode of moral reasoning, then the
student should adopt the higher stage of moral reasoninges

If it were shown that stimulating reasoning on MJCMD also-

’

-

stimulatgd moral reasoning on'MbPMD, thenAthese sﬁggestfons
woﬁld be unnecessary, and'if it were shown that MDPMD could not
47 be stimulated then these suggestions would be futile.,
However it has been sﬁ;wn that there are sigpificant
differences betwgen the two importaht modes of m6r51 reasoning
- (MJCMD and MDPMD) and that subjects exhibit a broad range of
level of mgral reasoning on MbPMD. Hence it is concluded that the
direction sketched out is a worthwhile onerér future research

and curricular planning.

ERIC -
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FORMS OF MORAL REASONING

. Form

components of form

mode of moral reasoning

. S
type of situation

MJICMD
MDCMD

MJPMD

. moral judgmgnﬁ(MJ) .

moral deliberation(MD)
moral judgment (MJ)

moral deliberatidn(MD)

classical moral diiemma(cMD)

.classical-moral dilemma (CMD)

practical moral dilamma(PMD),

practical moral dilemma(PMD)
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TABLE 3
MMS (All Subjects) for Mode x Dilemma Intefaction‘
\ .
. Across
. Mode - CMD . PMD Dilemma
M 264.4 263.6 263.9
, MD  260.3 240.9 1250.6
- Across Mode 262.3 252.2 257.3 e
o
- -~
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TABLE 4

MMS (All Subjec for Age x Mode x
Dilemma Interaction

.33}

ral

Mode (Dilemma)

: Across
Grade . My MD Mode
CMD PMD CMD PMD (Di lemma )
8 246.8  249,0 *245.6  235.0 2441
12 281.9 278.1 275.1 246,9 270.5
Across Grade 264 .4 263.6 260.3 240.9

257.3




) ) . :
Percent of Stage Usage on the Four Forms
Moral Reasoning by 12th Grade Subjects

¢

TABLE 5

~

of

Form '1 2‘ 3 "4 5
MICMD 0 45 34 15 6
MJPMD 0 49 35 10 "6
MDCMD 1 43 43 10 5
MDPMD - - 0 68 22 6 4
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NOTE: A = NJ; 50 =
N ’ .

FIGURE 1

Graph of Imteraction: Mode x Dilemm
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