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- General Information

ThevBehavioraitbbjectives'Writing:Skills Test (BOWST) was
'designed to provide;an estimate of the elementary teacher's ability‘to,write

behavioral,objectives,
N This instrument which requires the teacher to develop three
y , L.
behaVioral obJectives for’ each of four hypothetical c1assroom settings has

N

‘Wlde utility as a teacher training tool ;It may~be'administered asjboth a.

pre- and post test in either in-service or pre serVice programs which attempt

to measure the ability of teachers to write benaVioral obJectives. :

The BOWST has the folloWing advantages as a measuring instrument »

(1) extens1ve preparation is not needeo for its administration or scoring,

N

(2) it is. untimed and therefore is not a speed test (3) no ora1 reSponse is.

‘"ﬂrequired, and (4) a1ternate forms of the test are prov1ded to facilitate repeated

A‘=:measures,

Test Comstiuction

_For-the'purpose of assessing elementary teachers' abilities to

'write‘behavioral objectives;'the Behavioral Objectiveseriting‘Ski11S'Test

»(BOWST).was'deveToped The BOWST was. “omposed of a total of four hypothetical

. class settings, one in each of the fou1 folloWing curriculum areas reading;

.

E o .t N
arithmetic, science, 4nd social studies. The teachers were asked to develop

. three behaVioral obJectives for each of the four hypothetical settings..
'Successfu1 comp1etlon of a behaVioral obJective was dependent upon - the inc1us10n

- of the - folloWing specified criteria (1) terminal behavior which describes the

'

type of behaVior that is to occur as a result of p1anned instruction,' o

'(2) external conditions which te11 the setting under whi 12 specified behaVior’;

‘ Will occur, and (3) acceptab1e performance which te11s the 1evel of performance

that w111 be accepted




Test Development Studies

The following studies were conducted to determine the validity and

reliability of the BOWST.

Validity Studies

Test validity, which is the extent to which a test measures what
it is purported to measure, was studied in the following manner:

| 1, The first test development study attempted to determine
the content validity of the BOWST. The assessment of this
type of validity is based on an analysis of the relatioaship
between the content that a specific test is said to cover and
the actual content and abilities that it does cover. In or-
der to estabiish content validity, the following materials
were mailed to thirty-four persons who have evidenced through
articles, lectures, etc., knowledge in the areas of measure-
ment and behavioral objectives: (1) copies of boﬁh forms of
the BOWST; (2) test and scoring directions; and (3) a test
development expianation sheet. These specialists were asked
‘to complete and return a test evaluation questionnaire in or-
der to offer critical reactions to the content validitj of
this instrument. Upon receiving the returned evaluation ques-
tionnaires, a careful analysis was made of these opinions,
Several revisions were based on the judgments of ﬁhe
surveyed group.

2, Another test development study to examine the content

validity of the BOWST was also carried out. It was hypo-

thesized that this instrument could measure teacher ability
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to write behavioral objectives. 1In order to assess the

content validity of the BOWST, it was administered to two
populations differing in ability to write behavioral
objectives, The population for this study consisted of
fifty-four persons: sevénteen graduate students trained in
writing behavioral objectives, and thirty-seven elementary
teachers who had no prior training in the writing of behavioral
objectives., It was hypothesized that there would be a rela-
tionship between prior -training and ability to write behavioral
objectives, After the tests had been scored, a one-way analsis
of variance was computed between the mean scores of trained

and untrained perséns to determine if the BOWST did indeed
measure the ability to write behavioral objectives, Results

of this one-way analysis of variance appear below.

Table 4

Mean Scores of Trained and Untrained Persons

Variable Group Mean
Trained Untrained
Terminal 11,6471 0.8919
“Behavior
External 11,7059 ' 4,5404
Conditions :
Acceptable 8.9412 2.343
Performance
Total BOWST 32.2941 13,7027
Score

Trained = 17 Subjects
Untrained = 37 Subjects



ol

‘Results in&icated that there were highly significant
,differences between trained and untrained persons in their
abilities to develop the total behavioral objective and
highly significant differences between trained and untrained
persons in their abilities to develop each of the three
cri?eria of a behavioral objective, i.e. terminal behavior,

external conditions, and acceptable performance.

Table 5

One Way Analysis of Variance
Between Mean Scores of Trained and Untrained Population

Variable Anélysis Source Mean Square D.F. F-Ratio P
Terminal Total 17.2610 - 53 : ’
Behavior . Groups 263.3834 1 21.024 0.0001 *
Error (G) 12,5279 52
External
Conditions Tetal 24,4072 53
Groups 598.0407 1 44,507 0.0000 =*
Error (G) 13.4369 52
Acceptable
Performance Total 21.0384 53 )
Groups 509.9878 1 43,830 0.0000 =*
Error (G) 11.6356 52
Total BOWST
Score Total 155.1950 53
Groups 4026.0742 1 49,855 0.0000 *
Error (G) 80.7550 . 52
* significant <.05‘1eve1 Trained = 17 Subjects

Untrained = 37 Subjects
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Concurrently w1th the va11d1ty studles,'the follow1ng test

development studies Werc conducLed ‘to determlne form and 1ater rellablllty

Reliability Studies = |

Test.reiiabilitj, or consistency, was studidd in the following
_menner: | : .
| 1. ff’ The flrst re11ab111ty study was’ conducted to detetmlne
-'ifg' (1) dlfferent scorers arrlved at the same scores,'and
(2) training in Writing‘behaVthal;ObJect;VeS 1s_neededvto
hteliahlytscore the tests. |
After the BOWST had been completed by the flfty-four 5
:persons'in the second valldlty study descr1bed earller,t
itoﬁas(Scoted,by,four raters- and the_reseercher, Two of the.
ratefs;hadvpreﬁions.ttaining‘in the development-and ntlll;a€
tion of.behaniorai objectives, end two'tetersfhad no_such'
prlor tralnlng. 'The four raters'who scofed the.testSFWetef'
:doctoral students 1n various ftelds of Education at
;Indiana Univetsity,
. Aftet'the‘scores;ﬁere comniled,,correletions Qere.‘
computed”between-the scores'assiéned»by_eech rater.
‘;and the»reseafcher, -Coffeletionsiappeet'indthe.folioﬁing

.‘_table.'

[:Elil(r LT e
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Table 6

Correlations of Rater Scores
" * 1 = Expert Rater ; 2 = Non Expert Rater ; 3 = Expert Rater
4 4 = Non Expert Rater ; 5 = Researcher,

Tatal ROWST Snanea

1 1,.G000 0.9948 0.9957 0.9970 0.9947
2 1,000 0.9958 0.9957 0.9947
3 : 1.0000 0.9988 0.9981
4 1.0000 0.9980
5 1.0000
Means 19.6111 19,8148 19,3519 19.4630 19,5556
Terminal Behavior Scores '
: 1 1.000 0.9897 0.9685 0.9767 0.9744
2 1,0000 0.9787 0.9822 0.9816
3 1.0000 0.9876 0.9796
4 1.0000 0.9783
5 1.0000
Means 8.4259 8.6111 8.3704 8.5000 8.3889
External Conditions Scores i :
1 1,000 0.9878 0.9859 0.9850 0.9847
2 1,0000 0.9872 0.9862 0.9837
3 1.0000 0.9958 0.9928
4 1.0000 0.9949
5 1.0000
Means 6,6296 6.6111 6.7037 6.6852 6.7963
Acceprable Performance Scores
1 1.0000 0.9830 0.9856 - 00,9861 0.9789
2 ‘ 1.0000 0.9752 0.9758 0.9681
3 1.0000 0.9945 0.9920
4 1,0000 0.9919
5 1.0000

Means 4,5556 4,5926 4,2778 4,2778 4.4074




-7-

2, The fourth test development study was conducted to
determine the reliability of forms A and B of the BOWST, A
total sample of fifty—fourisubjects previousl& described were
administered either form A or B of the ROWST, .

Twenty-five subjects completed form A while twenty-nine
subjects completed form B. A one-way analysis of variance was
computed between the total test scores for each form and also

.oh the total scores for each criteria level: terminal behavior,

external conditions, and acceptable performance. Results of

the one-way analysis of variance are included in Table 7.

Table 7

Mean Scores of Persons Completing
Either Form A or B of the BOWST

Variable Group Mean
Form A i Form B

Terminal - 9,0400 : 7.8276
Behavior

External 7.6000 - 6.1034

; Cocnditions ' : . .

Acceptable ’ 4.,4400 . 4.3793
Performance '

Total BOWST 21.0800 18.2414
Score

‘Form A = 25 Subjects
Form B = 29 Subjects
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Results indicated that there were no significant differences

‘on either total terminal behavior or total external condition

scores for either form of the test. However, this analysis of

the data did indicate that there were significant differences

between the total mean accéptable performance scores of clementary

teachers héving completed form A or B of the BOWST. There
were also significant differences found between teachers'

total mean scores on the BOWST.

Table 8
One-~Way Ahalysis of Vvariance
Between Mean Scores on Forms A and B

Variable Source Mean Square D.F, F-Ratio P
Analysis
Terminal Tocal 17.2610 53
Behavior Groups 19.7354 1 1,147 0.2892
Error (G) 17.2134 52
External Total 24,4672 53 :
Conditions Groups 30.0696 1 1,234 0.2710
Error (G) 24,3594 52
Acceptable Total 21.90384 53
Performance Groups , 0.0495 1 0.002 0.9608 =*
Errcr (G) 21,4421 52
Total BOWST Total 155.1950 53 .
Score Groups 108.1830 1 - 0.693 0.5861 *
Error (G) 156.0990 52
* Significant <:.05 level Form A = 25 Subjects

]

Form B

29 Subjects
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The researcher was cognizant of the possibility that in
- randomly assigning the total population tc either form of the
test, the group of trained persons might not have been unevenly
distributed. Therefore,-a two~way analysis of variance was
computed between examinecs and forms, The total sample of
fifty-fog? persons was now divided into groups of trained and
untrained participants with designation being made to which
form of the test they had completed.

This study was conducted to determine if there were
significant differences between Forms A and B or merely between
trained and untrzined participants' abilities to complete the
‘forms.

Results of this two-way analysis of variance indicated
that there was no significant difference found between forms'
A and B when the populations completing the forms were classi-
fied respectively as trained or untrained participants. This
two-way analysis of variance indicated that the ‘reason for
variancé found between forms on the earlier one-way analysis

was that more trained persons had taken form A than form B of

the BOWST.

ERIC
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Results of the two-way analysis of variance appear in

the following table:

Table §

Two-Way Analysis of Variance
Between Forms and Examinees

Variable Source Mean Square D.F, F-Ratio P
Analysis '
Terminal Total "16.967 53 ‘
Behavior A 252,402 1 19,7570 . 0.0002
B 4,322 1 0.3383 0.5703
AB 3.753 1 0.2938 0.5967
Errox (G) 12.775 50 o
External Total 23,948 . 53 S
) Conditions A 578.277 1 42,8524 - 0,0000
‘ B 3.033 1 0.2248 0.6426
AB- 13.177 1 0.9764 0.6711
Error (G) 13.495 50 ’
Acceptable  Total 21.283 53 §
Performance .- A 512.551 1 44,8477 0.000G"
B 13.708 1 1,1995 0.2783
AB 30.284 1 2.6498 '+0.,1060
. Error (G) 11.429 50 e
Total BOWST Total 155.078 53
Score . A 3935.,803 1 - 48,5768 0.0000
B ‘ 0.078 1 0.0010 0.9739
AB 126,160 1 1,5571 0.2156
Errox (G) §1.022 50 :
A = Examinee
B = Form

AB = Interaction




T ' . -11-

Directions for Administering and Scoring

-

~ The administration and scoring of the Behavioral Objectives

erting Skills Test (ﬁOWST) requires no sPecialhpreparation other than familiarity‘
with the scoring'procednre. If the scoring.key is strictly obserned the~test
_ does not - necessarlly have to be scored by only persons w1th tra1n1ng in wrltlng
behav1ora1 ObJeCtheS. ' o _v '_,‘. - ‘o
| D1rectlons’for aomlnlsterlng‘and scorlng forms‘A.and B of~ the

-BOWST are 1dent1ca1

’ Test Mater1a1S»
The test k1t 1nc1udes (1) forms A and B of”the.BOWST, (2) scoring

“key procedure (3) scorlng sheet

R . Time Requirements
Approx1mate1y 55 mlnutes are requlred for completlon of ‘this untlmed
‘-test After the examlnee rece1ves e1ther form A or B of the BOWST he works T:

Cat his'own speed‘untll'completlon.

"Test Administration

”hTesg»administratTon of the,BOWST is‘reiatively‘sfnnle.‘.Upon

Sareceivfng the test kit,'the‘aﬁm;nfstrator‘aiSpenses"the.test forn to‘the'
examinee'nho?in essence’seTf~administers.his own test.  This occurs by the:
"ekamlnee s readlng of the d1rectlons and- proceedlng at his own‘pace.untll Tf

the.test is cqmpleted.

'TScorlné the Test

- ’f The hlghest poss1b1e score for th1s test is th1rty-s1x pOlntS.
°'Th1s score’ can be ach1eved by.wrftlng three behav1ora1 obJectlves for eachlb
’ofhtheofour‘Tesson nlans.r

' i

fhﬁi;vf Each behav1ora1 obJectlve 1s scored as follows- One point 1s given

v[:R\KZfor each of the three c1ter1a 1nc1uded in the behav1ora1 obJectlve.b These'z:
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criteria are:. external conditions, terminal-behavior, acceptable performance.

A, EXTERNAL CONDITIONS

Lo

‘One point is given for each correct statement of the

i

'external conditions which te11 when the acceptable behavior

: wililoccur._ i
| _Exampies‘of correct_statementsiof-externai cbnditicns
‘are: |
-1, leen a set of cr1ter1a...f
2, cGlten a’ 11st of...
133;”-G1ven.a Specrflc;..re
.4_.--;‘;'W1thout the aid of....
”f. ‘.:.f_" fi'fﬁ :Tnese statements are correct because Lhey descrlbe.the .
eﬁact,settings>cr’ccnditions_that_willnbe‘present-when the ".-"_j.:t

: learner exhibits the”terminal;behavidr.;

The following examples are statements of incorrect

:external_conditionsﬁ'

. ; : 1 ?'::To ,be able to.s.
| . h 2;vao have knowledge‘of.;.
 Jﬁ‘ ' f::-a"ﬂs”“;;:‘ﬂ.3.- To 1earn by..., ‘.I

| | s':These examples are rnccrrect becanse they do not state’

5_ tne_egagt cond1t10ns under which- the behav1or w111 occur. - - The
";5;};} statement.of external.condltlon should answer the follomlng
B “{_ . "Questicn::: o | s i
. When will the desired _-_bena\jicr occur? -
o ) :.~ "‘, PR
ERIC
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B, TERMINAL BETAVIOR

One point is to be givew Jor each correct statement of
terminal behavior which tells what type.of behavior will be
accepted as evidence that the learner has achieved the stated
objective, Examples of correct statements of terminal behavior
are:

1. The learner is able to identify..,.

2. The learner is able to list...

3. The learner is able to recite,..

An accepted statement on terminal behavior will be one
that describes the behavior in such a way that it cannot be
misinterpreted. It states the exact behavior that will be
exhibited, i.e. list, identify, recite, .Itkmust clearly state
some behavior to be displayed by the learner when he has
reached the goal.

Examples of incorrect statements of terminal behavior are:

1, The student knows...

2. The siudent will enjoy...

3. The student appreciates...

4, 'The pupil believes,.,

These are iacorrect statements of terminal behavior
because ther cannot be adequately measured. The teacher must
designate more specifically how the child may exhibit what he
knows, appreciates, or believes. The statement describing
what the student will be doing when he it exhibiting a specified

skill is the statement of terminal behavior.




-14-

The statement of terminal behavior should answer the
following questipn:

What type of behavior will be accepted‘as evidence that
the learner has achieved the stated objective?

ACCEPTABLE BEHAVIOR

One point is to be given for each statement of
acceptable performance which indicates how well the learner
must perform a specified task for it to be considered acceptable.

Some examples of correct statements of performance are:

1. ... at least ten of the foliowing problems,.,.
2. ... those appropriate to the discussion...

3. ... the five elements in three minutes...

4. ... 40% of the basic sight words..,

5. ... all of the addition problems on p;ge 206...

These statements are correct because they tell how well

the learner must perform before his behavior will be acceptable.

Exciusion of the acceptable performance will occur more often
than will incorrect statements, The acceptable performance
may be better illustrated within a behavioral objective. For
the purpose of further clarity the following behavioral

objectives are stated and the acceptable performance measures

are underlined,

Given a list of basic sight words, the child will be able

to identify at least three words that rhyme with "can".

Given fifty spelling words orally presented by the teacher,
the child will be able to write down, with correct spelling,

at least 80% of the words.
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The statement of acceptable perforﬁance should answer
the following question:

How well must a learmer perform a specified task for it
to be considered acceptable?

Eaéh form of the BOWST is composed of a total of four hypothetical
class settings, one setting'ip each of the four specified curriculuﬁ areas.
Persons taking the test are asked_to develop three behavioral objectives for
each of the four settings. FEach objective is then examined for the inclusion
of the three criteria necessary for developing a behavioral objective. The
maximum number of points for an examinee is, therefore, thirty-six., This is
arrived at by multiplying the number of behavioral objectives to be written for
each setting (3), times the number of curriculuﬁ areas (4), and then multiplying
this product times the number o criteria included in each developed behavioral

objective.(B). This would result in 3 x 4 x 3 = 36,




The following table outlines the two basic dimensions of the BOWST.

CURRICULUM AREAS:
READING
ARITHMETIC
SCIENCE

SOCIAL
STUDIES

CRITERIA:

. =16~

Table 1

Dimensions of the BOWST

3 pts 3 3 9
possible
3 3 3 9
3 3 3 9
3 3 3 9
T B c P
E E 12 0 12 E 12 = 36 total
R H N R points
M A D F
IV I 0]
N I T R
A O I M
L R 0] A
N N
C
E

g
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From this test it is possible to determine each teacher's
ability to write behavioral objectives'ipheach of the four curriculum areas.
The total possible score for these four areas would be nine points. This is
arrived at by multiplying the number of behavioral objectives to be written
for a specific curriculum area (3) times the number of criteria for rating each
behavioral objective (3). This would result in 3 x 3 =9,

In addition, it is possible to determine each teacher's ability
to write behavioral objectives which include each of the three stated criteria,
The total possible score for each of these three areas is twelve points. This
is arrived at by determining whether each of the twelve behavioral objectives
met one of the three specific criteria. A maximum score of twelve points is
possible for each specific criteria area. This would result in 12 x 1 = 12,

Finally, it is possible to determine each teacher's ability to
write behavioral objectives in each of the four curriculum areas according to
one of three critéria. The total possible score for each of these two
dimensional areas would be three points. This is arrived at by assessing
the three behavioral objectives according to one of the three criteria. This -
would result in 3 x 1 = 3,

The BOWST, therefore, is composed of a total score of thirty-six
points and nineteen sub-scores ranging from three to nineteen points, The

following table presents a detailed outline for the BOWST.
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Table 2
Outline for the

Behavioral Objectives Writing Skills Test

Mumber of - Criteria Sub Total
| Cbjectives - Score
A, Developing behavioral
objectives in:
1. Reading 3 3 9
2. Arithmetic 3 3 9
3. Science 3 3 9
4, Social Studies 3 3 9
) 36
B. Developing behavioral
objectives to meet
specific criteria: '
1. Terminal Behavior 12 1 12
2. Conditions 12 1 12
3. Performance 12 1 12
36
C. Interaction between
subject matter area
and criteria:
1. Reading-~Terminal 3 1 3
Behavior . .
Reading-~Conditions 3 1 3
Reading~~ ' - :
Performance 3 1 3
2. Arithmetic--
Terminal Behavior 3 1 3
Arithmetic-~
Conditions 3 : 1 3
Arithmetic--
. Performance 3 1 3
3. Science~~Terminal
Behavior 3 1 3
Science--Conditions 3 1 3
Science--~
Performance 3 1 3
4, Social Studies-~
Terminal Behavior 3 1 3
Social Studies--
Conditions 3 1 3
Social Studies~-
Performance 3 1 3

36
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TEST DIRECTIONS

The iollowing test consists of hypothetical class situations and pro-
cedures that could be utilized in developing a lesson or unit of study for
a class session or sessions. A total of four situstions are presented,
consisting of one in each of the Iollowing subject areas: readinz,
arithaetic, social studies, snd science., For each zenersl cituation
you are asked to develop three behavioral objectives or a to£al of twelve
behavioral objectives ih all, This does not mean that you would necessarily
plan to accomplish all three of these objectives within the same class
period,

Plecase utilize the following definition of a behavioral objective

in each of your twelve responses: 4 behavioral objective is a statement

that tells the conditions under which a specified behavior will occur,

the type of behavior that is to occur as a result of planned instruction,

and the performance level that will be accefted;

after reading the content of each situation, write three behavioral
objectives that you feel could be accomplished for an individual pupil or a
group of pupilse No predetermined objectives or grade levels have been
developed for these plans so as to be easily adaptabie to any grade level,

This test is untimed.




FORM &
READING:

£ven though your rezding group will approach complction of their
basal text, you fuoel “hat many of the children have not mastercd
their new vocabulary words, This, of coursc will intsrfere with their
comprchension of the text. You will revicw thesc new words with the
children, allowing them to identify the words in a contextual setting;
that is, you will want ths group to rccognizc ncw words in phrasecs
or sentunécs.

Another of your broad goals will be for the childrun to identify a
synonym or offcr a siumplc duf'initon of the new vocabulary words, ferhaps
those cﬁildren roequiring less practice with word identification will_-
be able to form their own nuw word lists by combining words into
compound words, They mey also add prefixes and suffixcs to the alrcady
known root word, sll of' this practice, you belicve, will incfease the
group's readiness for the nsxt locvel tuxt,

Please writc throe behavioral objectives for this lésson, If adequate
space has not becen provided usc the backside of this page.,

Te

2.

5




FORM A
#RITHMETIC:

You will deovelop & unit on percountages and their relevance to the
child's daily liire, The majority of examplus and problems will be posed
by the life situations of the child rathor than by &« toxtbook,

You will have decided that the Tiret lesson will iavolve a
disvucsion of the studunts pots. The total number of students having
pets will bg tho busis for the percentage problume, aftor obtaining
this total, the studonts will bo calculating thc norcuntages of specific
varictics of pcts owncd by the students themsulves,

You will havs decided that the children will conduct a pdll of the
pets in the entire schocl. Tho class will be divided into scveral
groups with o certain percentage of the class in sach group, It will
be the recpensibility of the group to go to two oth.r classrooms and
collect tho information for the poll. They will also compute the
percentagss in the sawe mannsr as you will have indicd&ﬁg-uarlier. at
the end of a given lungth of' time, wach of the groups %ill report
their {indings to th. r$$t or thu clasé and will chart the percentages
on & JZrupn.

an extension or this unit could include a cutogorization of the
pets into speciric breede and thon computation of tho percentages.,
Through the lessons planncd for this unit, you fael thz children will
Zain a practical undurstanding and khowludge of pcereentazes,

FPlease write thrue behavioral objsctives for this unit, 1If adequate
space has not boen provided use the buckside. of this pagc.
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'FORM A
' SCIENCE:

© You ooedvto rhcreaso your s£ooeofs"know1@ﬁ&e Pndvpréctioe of gooo:
,Jorél hygiene habito.‘ It‘s Dcntal Health Nook and tlmo for an all~out
campaign‘for increased oral hyglunc. You wish to promote your studcnts'
regular brushlng and dcntul v131ts. Aecord'keeplng w111 play an
-1mportant role. .Ch~ldren w111 recordknotvonl& tﬁeir toot hbrushlng

hablts, but also kon records of bctwucn meal snacks, and amounts of

- water consumod.

: You focl that a hlstorlcal prologue can lead the ch11dron to llst

!

”;modurn dontal alds from tho‘cloctrlc drllls to strzped toothpaste.

'ff‘Thoy should be ablc to role play a v131t to tho dontlst and glvc

/

domonstratlons as. tc prope brushlng tCChnIQUuS.. The chllaren can

’vdraw and labcl parts of th° mouth as. well as: apply labels to all v
B toeth Thcy should be able to dlstlngulsh the functlon of varlous
klnas of tooth such as 1n01sors, molaro, etc.oMq: |
.‘.f_ Through recogn1£1oo of the functlono of rorloﬁs‘klndsvof‘teeth; the ;:.
:‘chllo should roallze the 1mportaoco ofﬂprobor coru“ond.maroﬁonanco.r 
uk- of tosth, | | | L

RN
T

“oPloasc wrlte threo bchav1oral ObJeCthdS for thls leSOH. If adequate~
spacc has not bcon provzdod use thc back51dc of thls poge._v
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FORH 4

503IAL STUDIES:

f 1

~"Living in Japan® is the_tifle of the unif you will solect to

- present to y§ur social studics class, The first-icssbn'will deal with

very baeic information about Japan; its location.and size in-relation

to the Unitod Statos.

tince involvement will be so esscntial to the learning atmosphere

: of.the child, you will have_deéided to arrange the room environment td

include aspucts of Japanosc homes, pwopls, clothing, food, or goographical

’suttﬂx £3s

©

TA vealth of matcrials will bc ovailable on Japan bocause of Expo '70,

>lhu bntn w111 be uncourdcud to lkeep notevooks of the numerous clippings

- thoy will'bc seeing 1n the papors and megazines. You plen that. through

this'expuriance'each child will-hav. an opportunity te g&in information
and have something to share and discuss with the class,

Y§§;will,ask the Junior Red Cross to supply you‘with the name of &

school in Japan so that your;school'can.corfGSPQnd with a typo.of

. sister school, The children will also be encourazud to writs to the

Japanuse students as pcnpals if they wish, You will speelk tb,scvcral
room mothers ebout the p0531blllty of having a Jup wices tea time at the
qonclu31on of your unlt.

A

* Such an experience will help your students to think more realistically

‘about the life expori@nces*of the péople they will be rozding about in

Plcacsae-write threc bcnav1oral objectives fqr this unit, If udequatc

space hus not oveen pr0V1dOd use. the bacm31de of thie pavo.
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BEHAVIORAL OBJECTIVES WRITING SKILLS TEST
N FORM B
~. DI.LNE LAFP
copyrizht 1970
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This test may not be renroduced without oermission of the author.




TEST DIRECTIONS

The following-tesﬁ con51 sts of hypothetlcol class sltu tions and pro~
.oedures tnat could be utlllzed 1n developlrg a lesson or unit of study’for_o

' ; cless“se531on or se831ons.r A total of four 51tuatlons erc presented[

' conelstlng of one‘1n each of the follow1nv eubJect aresss. readlnv

_arlthmetlc, gocial etudles,_and sclenoe.'rﬁor EEEE fener°1 51tuat10n

yoo are eSked #9 develop'three behavioral'objgctiyes orna totallof.twelve
‘ behaviorel objeotives‘in ali;- This does nof mean ﬁnat'yoo would necesearily '
'..plan to accomplish all three of thesse objeotifesrwifh;n the eamevCIQee
n,oeriod' | | | ”
J.l Please utlllze ‘the follovang aeflnltwon of a behav1oral obJecrlve

in each of your twelve responses. A behavxoral objective is a statement

thatvtells tne conditions under whicnna sPecified behavior will. oceur,

“-the tzpe of beh&v1or that is to occur as & 'result of planned 1nctraculon,

Ad the performance level that will be accepted.

.'After readlng the content of each 51tuat10n, wrlte ‘three. ben°v1oral
‘objecﬁives-that youlfeel_coulo be accomollehed for an individual pupli or.ae
_group.of;popiis,' No.predeﬁermined.objectives‘or grade ievels_heie been

' developed for.theoe.plens.so as. 16 be easily adaptabie'to‘eny'gredeﬂieveléin

This test_is untimed.g- S




e . . FORM B
- " REaDINGY
‘“Squantq-and”thejPilgrims* will'bg ths title of & story in your
re&ding,group.' The historicql'natura of this lesgon'will allow for the
oppértunity to teach.and reinforce study tkills,
- .:_T'.,j.guthur than_confiné tho lesson to tho cléssroom,_you_will take the
children o the'libfary.and teach them to use,thd'pafd catalogue and
-encynlopedias to find further informaiion about thié;pcribd in history.

Here will b a geed opnortunity to refresh alphabetization skills., This

will olso offon the students aw indirect opportunity to digsst, organize,
: ‘ . ! ;

v

'_) or-claceiy iaforaction about tre Fiigrim forefathers,

find thot an uiﬂ't: nccox;liéhing these skills will be.

¢ writien croeral reports uring soeveral

trat the childrsn réad_broaa:;;'will_bote énd
svalunis dircg?pdnbics in accounts,. an# Wiil be‘gb;d_ip discuss théi:
‘findings. Ih'short, you will Hops that this lesson p;dvidcs an
lo?pértunity for involvumcpt'thraugﬁ rcadihgg€

Ei;aée‘writé.thfee bchuﬁioral ébjgétiVOS'for thiS'iugéon. If adonuats
spi.cu has not buen proviaed usc the backside of this prge. g

. - R




 FORI B

‘nxlTuluTquf

Ruthcr than isol“vlng your proscntutlonu in peth and 3001al studles
Yyou will_correlatg thgso two arens into a Qﬁ1£ dealing with several
.aépéctsrdf Japuncéé culture, |
.“ft»r alscu551ng the typgs of houscs iﬁ Japan, you will docido that
tha children ‘should dusxrn lennbse hOUSué using multlplcs of 5 X 6
for roonm constrﬁct;on..

t 5incc.you Qill hivo discussed time tablcs in ﬁétﬁ,'you wiii decide
to use tlmu ta blOu for computlnv the tran8porttt1on tlmcs botwnun tho
_;school and a pr1n01p10 clty in Jopon, Thls will 1nq1ude:tran5pprt3tlon

.by &lrplunb, tr:xn, and boat.' .
The chlldron w111 bo asked to thlnk of othur ”Spuc*s of de n 4nﬁ.

L i;ts culturc to compare and'calgulate{ ‘an‘cxamplc o; thlS.MIgnt.bG to
cqmpﬁrc Japaﬁ!s afoa and populatioh witﬁ’théﬁiof tho Uniied-Stétes.' Since
youxwill ﬁavg_diséuésed an wspoct off tho populgﬁion, ﬁerhaps thé>
éhildrén c@uld‘qlsollcirn'ﬂboui.thc‘Jupancéc'currcﬁcy nhd‘compére its
vﬁluc to‘umﬁricdg CUrrency., lWﬁtching tha iﬁturacticnslof diéciplines'ih
a iorclbn culturu may bettor cnudle thu'obuaunt to bo “blu to alscovér

the 1nturﬂctlon° of a1501p11ncs within o fahlll‘r situntion,

Pluaso write'thrce bLhuviorul‘objfbtives for this lesson, If adcqunte
"spacc has not - bgun pruVldQO usu- the backside. of tnls page,

B
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FORK B

Withithe»céming of*épring, yaur.élass will decide.to_blént a-
_ garden._‘Eﬁch cﬁild'will be;giﬁén'thg reséonsﬁbility of,brinéing two
Vya:ietieé of seeds fronm hbme:.'Many of the seeds. w ill be labeled Qhen
,Tthey_are planted, ,. o ' _ o ; ' | Co.

 After the hian{s have épféqté&, the children may begin to notice how
rVapidly'son‘Je.of thé plants grow. Each studenL.will Be expected'to kéep,é”.“
daily'logiof eaéh plant vériety‘é general'gréwtﬁ raiéiwhile_aléo noting
the differept.colors.ahd.shapes‘sf each spfout, |
VrWithin.a few days the children Qill,begin to learn the parts of the
('planté and iaentify fiowers; leaves,.stems; and roofs. “Books placed in
the classroom will_aid child;en in learﬁang thesg ideétifications. .Lea?es
can be;gfoﬁpéd and orgenized according-to shape, size; or other schem%.
'_‘You;will pldn to have‘the.child}en develop cléssificétidﬁ séhemas-of
their own ana record théﬁ in;£heir érdgféss ldgs. Roots will be extracted-;
'-énd examined aﬁdefna'mieroscbpe;”'Stddent élaSs réports Qili be‘given
:abouﬁ thé function_aqa nature of.piant'roots; vCHarts, drawing?,land {
'graphs as wellhgs the daily iégs,could result froﬁlsy;tematicldbégr&dtion?.
Please write thféé behavioral objectives fof.this:lesson, If adequate

space has not been provided, use the backside of this sheét,

i,
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FORMB N
50CIsL STUDTES:

"Pﬁeblo Indinns" i the tltlc of’ tho unit you will have solectcd to

usc w1th your social studics claso. The 11rgt lusuon will deal w1th
tho life style of the Pueblo Indian. I.

You will ask a gucet spoakcr who.ls Iamlllar with the act1v1tles of
,;thu Pueblo Indlang to discuss the typc of work done by various tribe

~mambers, af'ter such an cxperlgnce tho chlldren will be able tO'roLe

_‘play'various experiences i,.c, preparing cofn‘to_be dried, gfihding.corn
>_._fof~piki;bredd,’and baking bread, | | ’
. The music.fe;cher will cooperate-wgth you by teaphing.thé children
several‘Pueblo Indion songé. You Qill plén to pr;senf records Which
1W111 gle’ths chlldzcn 1n31ght into the tjpo of music and danc»s enjoyed
'iby ‘these puople. You w111 securc a fllmiwhlch deqls with the famlly'
relatlonshlps.of the fueblo Indign. Durlhw ong claus session several
.of the studcnts will act out a short drama portrgylng the. famlly tney a
‘hQVc.JuSt studicd, _ | '

Through these cxfurlvncbs §§u fecl thé children will be able to
comparo the mu51c, WOrklng condltlon ;nd famlly reletionships of the
chblo Indians with 51m11ar situations in thsi? home,

Please write thrce behaviOral‘ébjcctives for this lesson, If adequate
- space has not been provided use the backside of this page.

._
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wCORLiG SHEET

‘Place a score of "% in each square if the behavioral objective includes

-

f*itﬁe'criteria for the column, If it does not include the criterién, leave tho

-square bl&ﬁk. Total the columns and the qus.

LESSON PLANS o _Terminal ' Bxternal Acceptable TOTALS
o . : Behavior Conditions " Performance

READING

" Behavioral Objéctive #1-

Behavioral Objective-#ﬁ'

- Behavioral ObjeC£iVG'#5'

ARITHHETIC

Behavioral Objective #l

Behavioral Objective #2 | - . o IR o

Béhavioral'objECtiVé #3

SOCIaL STUDIES L o | ' o

' Bbhavioral.ObjeCtiie #

Behavioral.Objective #2

' Eéhayibfal Objective #3

SCLENCE. N | o .

Behaviorel OEjective'#l

Behavioral Objective A2

Behavioral Cbjective #5

TOTALS




