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Abstract
This study aims to identify the needs of early childhood educators regarding distance education during the COVID-19 
pandemic. This basic qualitative research was carried out with a study group of 24 early childhood educators, all of whom 
were determined via a maximum variation sampling method. The study data were gathered via interviews conducted with 
the participants and analyzed through an inductive approach. The study findings showed that early childhood educators need 
to improve their technological competencies, have more interactive resources at their disposal, be able to take advantage of 
a user-friendly educational platform specifically designed for the early childhood period, be provided with the resources to 
serve families, and have support for their psychological well-being. Considering the essential role of teachers, which the 
COVID-19 pandemic has called to mind, it is of vital importance to meet the abovementioned needs so as to improve the 
quality of distance education in early childhood.
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Introduction

On January 30, 2020, the World Health Organization first 
announced that COVID-19 was an emergency in interna-
tional public health (WHO, 2020a). The disease was pro-
nounced a pandemic on March 11, 2020, the day the first 
case appeared in Turkey (WHO, 2020b). Since these dates, 
it has been all countries’ priority to not only control the 
spread of the disease but also to create pandemic-resilient 
societies by means of various precautions, measures, and 
regulations. Besides the economy and health care, educa-
tion is considered the third fundamental component of a 
pandemic-resilient society (Fay et al., 2020).

A number of international institutions and educational 
experts affirm that the learning process should continue 
somehow during times of crisis when students cannot go 
to school physically (Dayal & Tiko, 2020). In line with this 
view, although the pandemic led to sudden school lock-
downs, and face-to-face education was suspended in many 

countries around the world, different modes of distance edu-
cation were implemented after some time.

Because distance education has proved to be the dominant 
or only means of education all over the world, it has become 
more and more common even though remote learning is 
unusual at the K–12 level, especially in early childhood 
education (ECE). In Turkey, the first step toward distance 
education in ECE was taken on March 30, 2020, when the 
Turkish Ministry of National Education (MoNE) decided 
to switch to both the (Eğitim Bilişim Ağı, 2020) Education 
Informatics Network (EIN), which is a social educational 
platform founded by MoNE, and TRT-EIN TV, a TV chan-
nel founded as a collaboration between EIN and the Turkish 
Radio and Television Corporation. Although TRT-EIN TV 
did not broadcast any content in preschool or kindergar-
ten education when the decision was first made, EIN later 
became available at certain times for preschoolers and kin-
dergartners who could access the content uploaded by their 
teachers to the system. At first, distance education did not 
include any implementation that let children meet with their 
teachers and classmates simultaneously, such as online class 
time or a meeting hour. The 2019–2020 academic year was 
completed exclusively by means of e-content provided on 
EIN for preschoolers and kindergartners.
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The changes in the progress of the pandemic around the 
world and in Turkey have also led to changes in education in 
the 2020–2021 academic year. Different modes of learning, 
such as face-to-face, distance, and hybrid, have been used in 
the educational process. At the beginning of the 2020–2021 
academic year, preschool and kindergarten children returned 
to traditional in-classroom learning on 21 September, 2020, 
in line with MoNE’s plan for a controlled and gradual move 
back to face-to-face education. Within the scope of the orien-
tation programme, during the first week, September 21–25, 
2020, preschools and kindergartens were open for face-to-
face education for 1 day only, and this day was planned as 
five activities, each of which lasted for 30 min. During the 
second week, from September 28 to October 9, 2020, pre-
schools and kindergartens continued face-to-face for 2 days 
with five activities of 30 min for each day (MoNE, 2020a). 
Then the educational process was re-evaluated in line with 
MoNE’s plan to gradually move away from distance educa-
tion, and it was decided to allow face-to-face education on 
5 days a week, with a school day planned as six activities of 
30 min each, starting on October 12, 2020 (MoNE, 2020b). 
This ruling was to remain valid until November 30, 2020. 
However, to protect students, teachers, and other educational 
workers in light of the rise in COVID-19 cases around the 
world, MoNE decided to continue all educational activities 
remotely and to expand the content and scope of the educa-
tional implementations (MoNE, 2020c; 2020d). As regards 
preschool and kindergarten education, in the 2020–2021 
academic year, distance education was approached more 
precisely compared to the first time around, and teachers 
were informed about the following:

• Getting in touch with families,
• Creating a daily educational plan with six activities, each 

of which should last for 20 min, and sharing this plan 
with school management and families,

• Guiding families to do the activities,
• Getting in touch and conducting activities with children 

in groups at least three times a week through EIN or any 
other secure platform approved by the school’s manage-
ment,

• Communicating via alternative methods with children 
who cannot participate in group meetings,

• Ensuring that preschoolers and kindergartners follow the 
educational activity programme for them on TRT-EIN 
Primary School TV (TRT-EIN Preschool), which started 
broadcasting on October 12, 2020,

• Encouraging families to take advantage of the Early 
Childhood Educational Calendar, prepared by MoNE’s 
Directorate General for Primary Education, and other 
resources.

Although the requirement to switch to distance education 
in ECE was unexpected, the fundamental goal of ECE—
providing children with developmentally appropriate and 
high-quality practices to support their development and 
learning, contributing to their well-being, and helping them 
realize their full potential—remains the priority in distance 
education. As in face-to-face education, achieving this goal 
requires the common effort of all stakeholders in ECE. 
According to Murray (2020), eligible early childhood edu-
cators (ECEs) have the potential to offer exceptional support 
to young children and their families during the pandemic 
and thus to strengthen the process of the post-COVID-19 
global recovery.

However, as is the case in different countries around the 
world (Atiles et al., 2021; Dias et al., 2020; Kim, 2020), the 
effective application of educational practices for young chil-
dren in distance education has not been emphasized in early 
childhood teacher training programmes, and so most ECEs 
currently in service in Turkey have not been educated in 
this way. Moreover, the complicated scenario created by the 
pandemic can even challenge teachers who are very well pre-
pared, stable, and experienced (Darling-Hammond & Hyler, 
2020). A recent study (Yıldırım, 2021) has shown that ECEs 
face many different challenges in the distance education pro-
cess, which can originate in the environment or situation or 
with parents, students, or the teachers themselves. For these 
reasons, it is crucial to develop and implement action plans 
for early childhood in-service and pre-service educators so 
they are able to plan and implement high-quality and effec-
tive practices in distance education. The first step in develop-
ing and implementing this action plan is to identify ECEs’ 
needs based on their experiences in distance ECE.

Methodology

This study, which aims to identify the needs of Turk-
ish ECEs during the distance education period, has been 
designed qualitatively. The umbrella term of qualitative 
research consists of various other concepts and can be 
diversified in many different ways (Merriam, 2009; Patton, 
2014). The current study has been designed as a basic quali-
tative research, which takes constructivism as its basis, is 
underpinned by phenomenology and symbolic interaction, 
and is one of the most frequently used research designs in 
the field of education. Basic qualitative research focuses on 
understanding how individuals make sense of their experi-
ences, how they construct their inner world, and what kind 
of meanings they attribute to their experiences (Merriam, 
2009). The goal of the current study was to identify the 
things that are interpreted as needs by ECEs on the basis 
of their experiences during the distance education period.
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Participants

The study included 24 ECEs. Maximum variation sampling, 
which is a purposeful sampling technique, was used to deter-
mine the participants. A maximum variation sampling strat-
egy entails intentionally selecting a wide range of cases to 
acquire a full variation on dimensions of particular inter-
est and to capture and describe the core and central themes 
emerging from variation (Johnson & Christensen, 2014; Pat-
ton, 2014; Teddlie & Tashakkori, 2009). As Merriam (2009) 
noted, maximum variation in the sample allows for the pos-
sibility of a greater range of applications by consumers of 
the research. In light of this approach, the attempt was made 
to form a study group that was varied in terms of different 
qualities, such as type of school (preschool or kindergarten), 
current position (teacher or administrator), gender, and years 
of experience. Of the 24 participants, 4 were assistant prin-
cipals and 20 were teachers. While all the ECEs occupying 
the position of assistant principal worked at preschools, 12 
of the ECEs working as teachers were at preschools, 7 were 
at kindergartens within the body of a primary school, and 
1 worked at a kindergarten within the body of a secondary 
school. Whereas the participant ECEs’ years of experience 
varied between 1 and 23, the average number of years of 
experience is 10.4. Of the participants, 2 were male, and 22 
were female.

The necessary permissions were received from Eskişehir 
Province Directorate of National Education, and the study 
was approved by the ethical committee of Anadolu Univer-
sity. Participants’ consent to participate was obtained via 
phone calls. The participating ECEs were contacted and 
informed about the aim and content of the study. They were 
also informed about the data collection process, their rights 
as participants, and the measures taken to ensure their con-
fidentiality, and the author highlighted that no personally 
identifying information would be used in the study so as to 
protect the participants’ anonymity.

Data Sources and Collection

An interview protocol developed by the researcher was used 
as the data collection tool in this study. The interview proto-
col was developed based on informal conversations held by 
the researcher with in-service ECEs (who did not participate 
in this study) about distance education. The initial version 
of the interview protocol was presented to a kindergarten 
teacher with 15 years of experience and to two academics, of 
whom one was carrying out studies in the field of ECE and 
the other was conducting studies in the field of teacher train-
ing. The interview protocol was amended in line with the 
feedback received from these experts. Next, a pilot imple-
mentation was conducted with a preschool teacher, and the 
interview protocol was finalized.

Among the 24 participant ECEs, 18 were sent the inter-
view protocol attached to an e-mail, and their views were 
received in this way. An individual semi-structured inter-
view based on the protocol was held on an online platform 
with two of the ECEs. An online focus-group interview 
based on the protocol was conducted with four kindergarten 
teachers, all of whom were working at the same school but 
varied in terms of their years of experience.

Data Analysis

An inductive approach was taken to the data analysis with 
the goal of revealing explanations and results in line with the 
purpose of the study by looking for frequent, dominant, or 
apparent patterns in the qualitative data without the restric-
tions imposed by structured methods. The themes obtained 
by the end of the interaction with the study data constitute 
the study findings (Merriam, 2009; Patton, 2014). In this 
context, the data were prepared for the analysis, then a 
close-reading process was carried out to gain both familiar-
ity with the content and information about possible codes 
and themes. Afterwards, codes were generated, which were 
re-analyzed to obtain themes and then clustered based on 
their meaning. A consistency check was performed for the 
analysis (Thomas, 2003). The generated themes and the data 
set were presented to an expert in the field of ECE who was 
asked to analyze the data in line with the themes, which 
were provided with examples. The expert analyzed the study 
data independently and then met with the researcher, and 
the two independent analyses were compared. A consistency 
with a ratio of 94% was found between the analyses. Lastly, 
the researcher and the expert reviewed and discussed the 
analysis together, consensus was obtained, and the analysis 
was finalized.

Findings

The study findings as to the needs of ECEs during distance 
education have been gathered under five themes. These 
themes can be listed as (1) need for improving technological 
competencies, (2) need for increasing the number of inter-
active resources, (3) need for a user-friendly platform on 
education at the early childhood level, (4) need for practices 
that provide families with services and support, and (5) need 
for ensuring psychological well-being. The study findings 
are presented with direct quotations from the interviews con-
ducted with the ECEs.

Need for Improving Technological Competencies

One of the most significant challenges faced by ECEs dur-
ing the distance education period is to make use of tech-
nology effectively for educational purposes. Almost all of 
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the participants stated that they need in-service trainings 
to improve their technological competencies. The partici-
pant educators noted that these trainings might be on vari-
ous topics, for example, children and the appropriate use of 
technology, introduction of platforms that can be used for 
distance education, introduction and use of Web 2.0 tools, 
preparation of basic animations for children, introduction 
and design of digital games appropriate for children, intro-
duction of interactive resources that would ensure children’s 
participation, production of interactive content for children, 
creation and dubbing of e-books, or Internet safety. Below 
are relevant quotes from what the educators verbalized.

• As to the use of technological tools, I would like to know 
about programmes through which I can prepare work-
sheets for children. (Teacher 9)

• If I knew how to prepare animation or add voice to chil-
dren’s books in pdf format… That would be very helpful 
for me. For example, it would be very nice to prepare 
puzzles. (Teacher 6)

• I think that I need more theoretical and practical knowl-
edge about technology. There is a need for in-service 
training on computers and the use of various computer 
programs. (Teacher 4)

• I think that it is certainly a must to receive training on 
skills for using technology, Web 2.0 tools, and cyber 
security for technology integration. (Teacher 12)

• Online activities can be planned. Teachers can be given 
training on online tools. (Teacher 10)

• I do not have online classes as an assistant principal, but 
if I had to, I would feel incompetent about using techno-
logical tools. (Assistant Principal 1)

• I have observed that there is a need to use technology, to 
upload and use various programmes. (Assistant Principal 
3)

Need for Increasing the Number of Interactive 
Resources

The participant educators stated that the effectiveness of the 
resources provided by MoNE for children’s use in the dis-
tance education period has been limited. Participants under-
lined their need for interactive books. Some of the teachers 
also indicated that they had reviewed resources offered by 
various publishing houses and found these resources more 
interactive and effective in distance education, and they felt 
that children and families might follow these activities more 
easily. Even the participant teachers who underlined that 
not all children have access to these resources emphasized 
that it is necessary to enrich the content of the educational 
resources that are provided by MoNE and available to all 
children, turning them into more interactive resources. Rel-
evant quotes are as follows:

• It is necessary to develop interactive applications and 
electronic storybooks that teachers can use. The resource 
set consisting of three books presented by the Ministry 
should be expanded. For instance, five or six books 
should be made appropriate for interactive board use by 
adding QR codes or something like that. And they should 
be classified according to age. (Teacher 18)

• Resources and educational toys can be distributed. 
(Teacher 14)

• There must be resources. El Ele [the resource presented 
by MoNE for face-to-face education] is now insufficient 
for us. Its content should be expanded… (Teacher 15)

• During this period, I especially felt the need for edu-
cational mini animations, games with songs, audio and 
visual children’s books, and videos suitable for concepts 
appropriate for preschool children in line with the topics. 
For example, I couldn’t find animation appropriate for 
the preschool level that tells of miners for Miners’ Day. 
(Teacher 6)

Need for a User‑Friendly Platform for Early 
Childhood Education

Another study finding is the need for a platform in ECE that 
would provide educational activities and the opportunity to 
communicate. The participant educators emphasized that the 
nature of ECE is different from the other levels of education 
on EIN, and they stated that the content provided for this 
level should be separate from others and presented to fami-
lies, children, and educators via a user-friendly platform. 
In their view, it is possible to provide more interactive and 
high-quality education by creating virtual classes on this 
platform that would ensure children’s participation. Further, 
besides making interaction between teacher and children 
possible, this platform would make it easier for educators to 
interact and could also be used to communicate with fami-
lies. Following are several quotes from the educators:

• A platform where teachers can see good practices. It can 
be integrated into other platforms, but it should be spe-
cific to early childhood education. A medium where they 
can share their own activities with each other. (Teacher 
17)

• Unfortunately, access to resources is up to our, the 
teachers’, effort. If we are formally informed about the 
resources, applications, and good practices that can be 
used for preschool education, we can undertake more 
effective practices. Moreover, the lack of a safe interac-
tive platform that can be used for preschool education is 
a challenge for us. A separate platform can be developed 
for use by preschool teachers, students, and families. 
(Teacher 18)
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Need for Practices that Serve and Support Families

Within the framework of this study, the participant ECEs 
reported that, besides dealing with major issues such as 
switching to distance education or adapting distance learn-
ing to ECE, they have also assumed the responsibility of 
providing information on the new roles of families. How-
ever, the participants expressed the need for in-service 
training in contacting families and training them during 
the distance education period. In addition, the educators 
recommended that major practices be started so as to both 
enable families to obtain information about their roles in 
distance education, for example, via various resources 
such as leaflets, booklets, or public service announce-
ments, and raise awareness of the importance of ECE 
among families and society. The educators’ views on the 
issue are given below:

• Although each and every student is joining online classes 
in this period, preschool children are the last to partic-
ipate in online classes when they want to. Like “You 
are a preschool student, you don’t have to take online 
classes, but your older sister should not miss her classes, 
let’s give the tablet to her.” … What is important here 
is to give this awareness to the parents as well. If the 
parents do not consider the activities we send important 
or have the children do them, there is nothing much we 
can do about it. For this reason, first of all, we shouldn’t 
lose contact with parents, and we should get rid of the 
wrong beliefs in their minds. If we show that preschool 
is important through what we do in this period, I am sure 
that everything will be better. (Teacher 7)

• We need to be in close contact with families, and we need 
their support very much. The technological needs of the 
families should be met. Without moving away from the 
goals of preschool education and without causing fami-
lies to leave their houses, we need to direct families to 
activities they can do with their children and through 
which they can establish positive communication. We 
shouldn’t overburden families. We should know the 
socio-economic conditions of the parents and take steps 
accordingly. (Teacher 13)

• The variety and amount of printed materials should be 
increased and informative practices designed for parents 
regarding the effectiveness of distance education, coun-
trywide practices to eliminate the notion that preschool 
education is less important than other levels of educa-
tion; Internet quotas [should be] allocated specifically for 
the preschool level—the most frequent answer we get is 
“Madame/Sir, the elder sibling has classes, the Internet 
quota is only enough for that.” … (Assistant Principal 1)

• There should be more cooperation with parents than ever 
during this period. (Assistant Principal 4)

Need for Ensuring Psychological Well‑Being

Another issue that emerged is ECEs’ need for steps to ensure 
their psychological well-being. Within the scope of this pre-
liminary study, educators indicated that they have negative 
feelings from time to time because of both the pandemic and 
the ambiguity of the period. Below are some relevant quotes:

• There can be in-service trainings on the use of technol-
ogy, but before that, we need to receive psychological 
support. (Teacher 3)

• I had different feelings at the same time. Ambivalence, 
being ignored with respect to my profession, anxiety, 
fear. The period of distance education bothered, but face-
to-face education scared because of the disease. (Teacher 
6)

• It is a difficult time in all terms. It is a very different 
period and more challenging than other times. (Teacher 
10)

• Stress and bad temper. Our efforts to fulfil everything 
properly also exhausted us. (Assistant Principal 3)

Conclusion, Discussion, 
and Recommendations

The COVID-19 pandemic has fundamentally affected 
numerous aspects of life. One of these aspects is education. 
Upon the breakout of the pandemic, significant changes were 
compulsorily introduced in education all over the world, and 
distance education has turned out to be the dominant means 
of education. This is an unprecedented case, especially for 
ECE. Educators around the world were unprepared for this 
exceptional phenomenon, and so they face many difficulties 
sustaining education and adapting to new teaching methods 
(United Nations (UN), 2020). For the purpose of overcom-
ing these difficulties, which requires a common effort, it is 
of vital importance to identify the needs of educators and to 
develop and implement the corresponding action plans. As 
a part of this first step, the current study aimed to identify 
ECEs’ needs during the distance education period imposed 
by the COVID-19 pandemic.

It is a known fact that most ECEs had no experience in 
distance education, which is an unusual means of education 
for young children (Gestardo, 2020, as cited in Campos & 
Vieria, 2021; Yıldırım, 2021). As stated by Darling-Ham-
mond and Hyler (2020), the new circumstances have cre-
ated many new needs for teachers and school administrators, 
and the current study has revealed that ECEs need efforts 
and practices that support their psychological well-being 
while helping them improve their technological competen-
cies, increase the number of interactive resources, estab-
lish a user-friendly distance education platform, and serve 
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families. Meeting all these needs is crucial to high-quality 
early childhood distance education.

Because of the COVID-19 pandemic, distance education 
has been adopted in ECE, and technology has proved to be 
its fundamental component. It is known that teachers can 
provide young learners with various meaningful learning 
experiences by creating technology-based learning environ-
ments and developmentally appropriate learning activities 
for children. (Keengwe & Onchwari, 2009). However, teach-
ers must have the necessary technological skills to do this. 
It was discovered through the current study that ECEs need 
to improve their technological skills in order to carry out 
effective activities for children during the distance education 
process. This need among teachers has also been revealed 
by other studies. The Starting Strong Teaching and Learn-
ing International Survey (TALIS Starting Strong) has drawn 
attention to a similar point, emphasizing that in all countries 
included in the report, ECEs feel less confident about the 
use of technology to enrich and support students’ learning 
(OECD, 2020). Similarly, Keengwe and Onchwari (2009) 
have stated that ECEs experience various difficulties using 
and integrating technology. Likewise, it was concluded in 
a study focusing on the experiences of ECEs in distance 
education that teachers need training in technical and tech-
nological issues (Dayal & Tiko, 2020). In this context, it is 
of great importance to provide educators with professional 
development opportunities through various distance educa-
tion strategies and to support them in improving their tech-
nological competence.

Another finding of the current study shows that teachers 
need interactive resources to provide high-quality distance 
education that is attractive and meaningful to children. In 
the context of ECE, interactive resources foster effective 
learning and development when they are used by educators 
in a purposeful manner within the framework of develop-
mentally appropriate practices (NAEYC, 2012). Just like 
the interaction with teachers or peers, the engagement with 
interactive resources deepens the learning process and is 
a fundamental element of high-quality distance education 
(Darling-Hammond et al., 2020). As important as the use 
of interactive resources in distance education is the inclu-
sion of materials that are developmentally appropriate for 
children. For this reason, ECEs must be provided with infor-
mation and resources regarding interactive tools. It is criti-
cally important to support educators in the procurement of 
available, affordable, and accessible interactive resources 
(NAEYC, 2012). In this regard, government agencies, non-
governmental organizations, and content producers of ECE 
bear an important responsibility.

Distance education requires an easy, fast, and reli-
able process of communication and interaction among 
all partners in education. The participant educators in 
this study who expressed their opinions on the current 

implementations in Turkey have underlined the need for a 
user-friendly platform specifically designed for education 
at the early childhood level. This platform would need to 
ensure the interaction between child and teacher, child and 
child, teacher and family, family and family, and teacher 
and teacher. Teachers feel the necessity of tools that would 
enable them to learn from each other, which would allow, 
for example, an innovative implementation used or created 
at a certain school to be adopted in another school (Fay 
et al., 2020). From this perspective, it can be said that such 
an online platform has the potential to contribute to the 
process of propagating good practices in early childhood 
distance education and increasing the quality of education 
all around the country.

Switching to distance education in ECE has made it more 
necessary than ever to ensure cooperation between teacher 
(school) and family, which is an important indicator of a 
high-quality ECE. The fact that young children need their 
families’ support in distance education has turned parents 
into a necessary component of education (Lau & Lee, 2020). 
However, it is known that most parents have difficulties ful-
filling this new role (Dong et al., 2020), which can be chal-
lenging especially for those parents who work or look after 
more than one child or a child with special needs (Lee et al., 
2021). The fact that families need various kinds of support 
in this new role has brought along a great number of extra 
duties for teachers, such as directing families or giving them 
information. This study has revealed that it is necessary to 
take steps to alleviate these extra duties in distance educa-
tion, which is already an exceptional and unfamiliar situa-
tion. Within the scope of this study, it can be stated that this 
need can be filled by learning where families need support 
and then carrying out various informative and supportive 
programmes by holding online family meetings via school 
counselling services or by taking advantage of mass media 
tools such as television or radio. However, it is important 
to hold these meetings and implement these programmes at 
times that are appropriate for parents.

Moreover, it is well known that the COVID-19 pandemic 
has created negative feelings such as anxiety, fear, worry, 
and uncertainty, and confronted many people with job loss, 
problems with unemployment insurance, compulsory unpaid 
leave, or the impossibility of working due to social distanc-
ing measures (Ares et al., 2021). As they do in usual times, 
teachers are taking families and children as a whole during 
the pandemic and continue to support families in this way. 
For this reason, in-service trainings on issues such as com-
munication with families, parenting education, or directing 
families to the correct resources can be arranged so that 
teachers can provide more effective support. On some occa-
sions, families may need support that goes beyond teach-
ers’ competence. Teachers should be informed about how 
to direct families to the necessary services.
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As one might expect, the negative conditions created by 
the COVID-19 pandemic are also true for teachers. Feel-
ing emotionally tired, suffering from anxiety about keeping 
themselves and their family members safe or from grief over 
the loss of a close person, sensitively managing their rela-
tionships with their children at home as a parent, or lacking 
emotional interaction with colleagues, students, and friends 
might cause teachers to suffer from stress during this time 
(Soldatelli, 2020, as cited in Ares et al., 2021). It has been 
concluded in this study that one of educators’ basic needs 
during the COVID-19 pandemic is to ensure their psycho-
logical well-being. Providing teachers in need with free sup-
port would help them cope with negative feelings. Therefore, 
it is thought that initiatives by MoNE for ECEs to meet with 
psychological counsellors would contribute to the well-
being of teachers and thus of children. These initiatives can 
be realized through cooperation with universities or non-
governmental organizations and by engaging the support of 
psychological counsellors working in the field of education 
and health care. Moreover, online psychological counselling 
services have become more common since the breakout of 
the pandemic. For instance, within the framework of a pro-
ject conducted in Turkey, a free online self-help intervention 
platform, based on cognitive behavioural therapy, has been 
founded to help individuals overcome psychological prob-
lems that are likely to arise or intensify due to the pandemic 
(see https:// kendi kendi neyar dim. anado lu. edu. tr). Raising 
awareness and expanding the use of such implementations 
among teachers can contribute to their well-being, which 
supports children and their families and thus society as a 
whole. For this reason, it is critically important to inform 
teachers of such Web-based projects to help ensure that they 
benefit from these services.

The main motivation behind this study is to contribute 
to improving the quality of distance ECE practices. Quality 
education is one of the United Nations’ Sustainable Devel-
opment Goals (SDGs), namely SDG4, to “ensure inclusive 
and equitable quality education and promote lifelong learn-
ing opportunities for all” (UN, 2015). This goal is on the 
agenda in many countries, and SDG4 focuses on increasing 
the supply of qualified teachers as one of the prerequisites 
for high-quality education. Especially in the context of the 
COVID-19 pandemic, this target requires urgent action from 
all. As stated, ECEs have the potential to contribute enor-
mously to global recovery after the pandemic by helping 
lay down strong foundations for the future (Murray, 2020); 
however, it is known that during the pandemic, educators 
were expected to immediately start implementing distance 
education methods without being provided with enough 
guidance, training, or resources (UN, 2020). Thus, the needs 
of ECEs regarding distance education that were revealed in 
this study provide a basis for governments, stakeholders, 
and key partners to develop and implement action plans to 

contribute high-quality distance ECE. Future studies might 
promote the implementation of action plans to meet the 
needs of ECEs and subsequently evaluate the effectiveness 
of the implementations.

Although the goal was to ensure maximum variation 
within the framework of this study, many teachers work 
under different conditions, face different challenges, and 
have different needs than what is true for the participants 
of this study. It is necessary to first reveal all these needs by 
conducting different studies and then to fulfil them effec-
tively. Future studies with diverse and large samples that 
allow generalization might shed light on this issue. Further-
more, because the only means of data collection in this study 
were individual and focus group interviews, future research 
using different data collection techniques and triangulating 
data could handle the topic from a broad perspective. All 
kinds of studies and projects in this direction constitute steps 
towards ensuring accessible and high-quality education for 
all children. For this reason, it is imperative to conduct the 
necessary research into the fundamental role of teachers, of 
which the COVID-19 pandemic has reminded us.
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