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Abstract 

 
 
In this study a new developmental model describing the nature of intercultural literacy and how it is learnt 
is proposed and trialled. Intercultural literacy is defined as the understandings, attitudes, competencies and 
identities which enable effective participation in a cross-cultural setting. As such it is presented as a 
crucial literacy for the globalised world of the twenty-first century. 
 
The Multidimensional Model for the Development of Intercultural Literacy is developed on the basis of 
theory from social psychology and international education, is checked for validity against reference groups 
in the field – practitioners in international schools in Indonesia, Singapore and Thailand - and is modified 
in the light of inputs received.  
 
The model is then trialled in the context of a case study of the Tanjung Bara International School and its 
community in East Kalimantan, Indonesia. The case study seeks to map the school and community in 
terms of intercultural literacy, evaluate the school’s intercultural literacy curriculum and explore the 
relationship between the community and school in relation to intercultural literacy learning. The broad aim 
is to determine the extent to which the proposed model is useful in helping to describe the case and to 
answer the questions posed by the case study.  
 
The case study concludes that the school and its community is predominately at a monocultural or 
‘distancing’ level with a smaller group moving into the more positive learning stage characteristic of the 
cross-cultural level in the model. The community is found to have been deeply divided on cultural lines 
between the Indonesian and the largely Australian expatriate communities. The international school 
contributed to this divide through reinforcing the status of expatriates as privileged and separate. The 
objectives of the curriculum and non-core school programs to facilitate intercultural literacy were found to 
have been seriously hampered by this cultural divide, among other factors. The school was not found to 
have played a significant role in facilitating intercultural literacy learning in the broader community. 
 
The thesis concludes that the proposed Multidimensional Model for the Development of Intercultural 
Literacy is useful in this case study and is potentially useful in a wide range of contexts, particularly in 
international schools and their communities. It provides a tool which may assist educators in 
understanding intercultural literacy and facilitate the development of policy and practice including 
curriculum, extra-curricular programs and assessment. 
 

 
 
 

 



Intercultural Literacy and the International School 

 

6 
 

Table of Contents 
 
 
 
Acknowledgements ......................................................................................................................................4 
Abstract ........................................................................................................................................................5 
Table of Contents.........................................................................................................................................6 
Figures ..........................................................................................................................................................9 
Tables..........................................................................................................................................................10 
Photographs ...............................................................................................................................................11 
Glossary of Terms......................................................................................................................................12 
Chapter 1 ....................................................................................................................................................15 

Introduction .............................................................................................................................................16 
The Context of Globalisation...................................................................................................................20 
Defining the International School............................................................................................................29 
A Changing Context for International Schools........................................................................................33 
Research Approach and Outline of the Thesis.........................................................................................39 

Chapter 2 ....................................................................................................................................................43 
Introduction .............................................................................................................................................44 
Defining Key Terms ................................................................................................................................45 
Defining Intercultural Literacy ................................................................................................................50 
The Theoretical Context ..........................................................................................................................52 
Research into the Cross-Cultural Experience: A Brief Historical Overview...........................................55 
Modelling the Cross-Cultural Experience: A Survey of Theoretical Models ..........................................59 
Children and Intercultural Literacy..........................................................................................................86 
A Multidimensional Model for the Development of Intercultural Literacy.............................................94 
Intercultural understandings ....................................................................................................................98 

Intercultural competencies.................................................................................................................104 
Intercultural attitudes .........................................................................................................................108 
Intercultural participation ..................................................................................................................113 
Intercultural language abilities ..........................................................................................................117 
Intercultural identity ..........................................................................................................................125 

Cross-Cultural Contact and the Development of Intercultural Literacy ................................................129 
Culture status and the outcomes of cross-cultural contact .................................................................131 
Conditions for intercultural literacy learning.....................................................................................134 
Cultural distance ................................................................................................................................140 

Intercultural Literacy and the International School Student ..................................................................147 
Conclusions ...........................................................................................................................................160 

Chapter 3 ..................................................................................................................................................165 
Introduction ...........................................................................................................................................166 
The Research Problem...........................................................................................................................167 

The aim of the study ..........................................................................................................................167 
The research problem and issues .......................................................................................................168 
The research approach .......................................................................................................................170 

Reference Groups ..................................................................................................................................171 
The Tanjung Bara Reference Group..................................................................................................172 
The Study Tour Reference Group......................................................................................................174 
Outcomes of the reference group discussions....................................................................................177 

The Case Study......................................................................................................................................187 
The choice of a case study approach .................................................................................................187 
A qualitative approach to case study .................................................................................................189 
The choice of Tanjung Bara as a case................................................................................................190 
Limitations and weaknesses of the case study approach ...................................................................192 

The Tanjung Bara Case .........................................................................................................................195 
Indonesia and East Kalimantan .........................................................................................................195 
The community..................................................................................................................................198 
The expatriate community .................................................................................................................208 



Intercultural Literacy and the International School 

 

7 
 

The Indonesian community ...............................................................................................................210 
Status in Tanjung Bara ......................................................................................................................214 
The school in the community ............................................................................................................219 

Research Questions................................................................................................................................232 
Conceptual Frameworks ........................................................................................................................234 

The developmental model for intercultural literacy as a conceptual framework ...............................236 
The school and the community..........................................................................................................237 
Stake’s model of contingency and congruence..................................................................................243 

Data Sources..........................................................................................................................................249 
Participant selection...........................................................................................................................251 
Documents .........................................................................................................................................255 
Observations ......................................................................................................................................255 

Methods and Instruments Employed in Gathering and Analysing Data................................................257 
Funding and support, gaining permissions and entering the field .....................................................258 
Ethical issues .....................................................................................................................................260 
Research assistants ............................................................................................................................263 
Interview design and implementation techniques..............................................................................268 
Observations and documents .............................................................................................................278 
Translations and cross-cultural issues in the research .......................................................................280 
Data analysis......................................................................................................................................282 
Logistical weaknesses and method problems ....................................................................................288 
Validation and triangulation ..............................................................................................................291 

Conclusions ...........................................................................................................................................294 
Chapter 4 ..................................................................................................................................................297 

Introduction ...........................................................................................................................................298 
Phase One Participant Group Profile .....................................................................................................300 
Mapping the Community’s Intercultural Literacy – Phase One ............................................................308 

Intercultural literacy levels - children ................................................................................................312 
Intercultural literacy levels – expatriate adults ..................................................................................329 
Intercultural literacy levels – Indonesian community........................................................................338 
Summary: Intercultural literacy levels in the Tanjung Bara community Phase One .........................351 

Phase Two Participant Group Profile ....................................................................................................354 
Mapping the Community’s Intercultural Literacy – Phase Two............................................................362 

Self-Assessments – Phase Two .........................................................................................................362 
Perceptions of Community Intercultural Literacy Levels – Phase Two ............................................372 

Conclusions ...........................................................................................................................................377 
Chapter 5 ..................................................................................................................................................382 

Introduction ...........................................................................................................................................383 
Intercultural Literacy in the Curriculum................................................................................................384 
The Congruence of the Curriculum .......................................................................................................387 

Antecedents .......................................................................................................................................388 
Transactions.......................................................................................................................................393 
Outcomes...........................................................................................................................................403 

The Logical Contingency of the Curriculum .........................................................................................413 
The Impact of the School Program on Intercultural Literacy in the Community ..................................425 

The school’s profile in the community ..............................................................................................426 
The impact of the curriculum and non-core programs on students and the wider community ..........432 
Summary............................................................................................................................................453 

The Impact of Community Activities on Intercultural Literacy ............................................................460 
The context for cross-cultural contact and engagement.....................................................................460 
The impact of community activities on intercultural literacy in international school students and the 
broader community............................................................................................................................469 

Conclusions ...........................................................................................................................................472 
Chapter 6 ..................................................................................................................................................483 

Introduction ...........................................................................................................................................484 
The Utility of the Multidimensional Model for the Development of Intercultural Literacy..................485 

The surface validity of the model ......................................................................................................486 



Intercultural Literacy and the International School 

 

8 
 

The utility of the model .....................................................................................................................487 
Intercultural literacy learning; a dynamic and recursive process.......................................................488 

The Nature of Intercultural Literacy......................................................................................................491 
Intercultural Literacy Learning and Cross-Cultural Engagement ..........................................................495 

Intercultural literacy learning and social needs .................................................................................496 
Intercultural literacy learning and the cross-cultural mediator ..........................................................498 
Monocultural Level III; a critical point in the development of intercultural literacy ........................499 
Intercultural literacy learning and culture status................................................................................503 

Intercultural Literacy and the International School ...............................................................................504 
The ambiguous and problematic position of international schools....................................................505 
Supporting intercultural literacy learning with a pluralist school culture and an interculturally literate 
teaching staff and parent community.................................................................................................509 
Intercultural literacy learning, the international school curriculum and extra-curricular programs ..511 

Summary, Recommendations and Final Conclusions............................................................................515 
References ................................................................................................................................................520 
Appendices ...............................................................................................................................................548 
 
 



Intercultural Literacy and the International School 

 

9 
 

Figures 
 
Figure 2.1: Anderson’s (1994) Cross-Cultural Adaptation Model 80 
Figure 2.2: First Iteration: A  Multidimensional Model for the Development of Intercultural 

Literacy 
 

96 
Figure 2.3: Berry’s Categorical Model of Acculturation 132 
Figure 3:1 Reference Groups - Coded Responses to the Draft Model by School Type 180 
Figure 3.2:   Final Iteration: A  Multidimensional Model for the Development of Intercultural 

Literacy 
183 

Figure 3.3:   Map of Sangatta including Tanjung Bara (KPC 1992) 200-201 
Figure 3.4:   Status Within the  Tanjung Bara Community – a Map 219 
Figure 3.5: The School in the Community - Actors  242 
Figure 3.6: The School in the Community - Activities 243 
Figure 3.7: Stake’s Program Description Matrix (1967) 245 
Figure 3.8: 
 

Core Activities in the Tanjung Bara Case - Stake’s Program Description Matrix  
246 

Figure 3.9: 
 

Non-Core Activities in the Tanjung Bara Case - Stake’s Program Description 
Matrix 

 
247 

Figure 3.10: 
 

Community Activities in the Tanjung Bara Case - Stake’s Program Description 
Matrix 

 
248 

Figure 3.11: Components of Data Analysis: Flow Model (Miles and Huberman 1994) 286 
Figure 3.12:   Components of Data Analysis: Flow Model Adapted from Miles and Huberman 

(1994) 
 

287 
Figure 4.1: Age Profile – Phase One 300 
Figure 4.2: Gender Distribution – Phase One 301 
Figure 4.3: Marital Status – Phase One 302 
Figure 4.4: Subgroups – Phase One 303 
Figure 4.5: National and Religious Background – Phase One 304 
Figure 4.6: Previous International Experience – Phase One 306 
Figure 4.7: Year Arrived On Site – Phase One 307 
Figure 4.8: Intercultural Literacy Scores: Children – Phase One 312 
Figure 4.9: Disaggregated Intercultural Literacy Scores: International School Children – 

Phase One 
 

315 
Figure 4.10: Mean Intercultural Literacy Scores: Expatriate Adults – Phase One 329 
Figure 4.11: Disaggregated Intercultural Literacy Scores: Expatriate Adults – Phase One 331 
Figure 4.12: Mean Intercultural Literacy Scores: Indonesian Community – Phase One 338 
Figure 4.13: Disaggregated Intercultural Literacy Scores: Indonesian Community – Phase One  

340 
Figure 4.14: Intercultural Literacy Levels: Total - Phase One 352 
Figure 4.15: Intercultural Literacy Levels: Phase One - Children 353 
Figure 4.16: Intercultural Literacy Levels: Phase One – Adults (Indonesian and Expatriate) 353 

363 
Figure 4.17: Age Distribution  – Phase One 355 
Figure 4.18: Gender Distribution – Phase Two 356 
Figure 4.19: Marital Status – Phase Two 357 
Figure 4.20: Subgroups – Phase Two 358 
Figure 4.21: National and Religious Background – Phase Two 359 
Figure 4.22: Previous International Experience – Phase Two 360 
Figure 4.23: Year Arrived On Site – Phase Two 361 
Figure 4.24 Intercultural Literacy:  Self Assessment 362 
Figure 4.25 Intercultural Literacy - Self Assessment: Phase Two Adults (Indonesian and 

Expatriate) 
 

364 
   
 



Intercultural Literacy and the International School 

 

10 
 

Tables 
 
Table 2.1: Three-Stage U Curve Model 60 
Table 2.2: Four-Stage Culture Shock Model 62 
Table 2.3: Adler’s (1975) Five-Stage Transition Experience Model 64 
Table 2.4: Hanvey’s (1976) Model of Cross-Cultural Awareness Development 66 
Table 2.5: Berry, Poortinga, Segall, and Dasen’s Five-Stage Adaptation Model 69 
Table 2.6: Christensen’s (1989) Developmental Model for Cross-Cultural Awareness 71-72 
Table 2.7: Meyer’s (1991) Developmental Model for Intercultural Learning 73 
Table 2.8: Kordes’ (1991) Developmental Model for Intercultural Learning 74 
Table 2.9: Bennett’s (1993) Developmental Model of Intercultural Sensitivity 75 
Table 2.10: Grove and Torbiorn’s (1993) Adjustment Cycle 77 
Table 2.11: Gudykunst (1994) Concept of Culture Learning 78 
Table 2.12: Elliot and Baumgart’s (1995) Hierarchical Model for Intercultural Awareness 81 
Table 2.13: Allan’s (2003) Intercultural Learning Continuum 159 
Table 3.1: Tanjung Bara Reference Group – 1996 173 
Table 3.2: Categorisation of Reference Group Schools 179 
Table 3.3: Schooling Provision for Children in Tanjung Bara 212 
Table 3.4: Tanjung Bara International School Student Population by Age at January 1996 221 
Table 3.5: Tanjung Bara International School Student Population by Gender – January 

1996 
222 

Table 3.6: 
 

Tanjung Bara International School Student Population by National Background 
– January 1996 

222 

Table 3.7: Phase II Group Discussions Conducted On Site – 1996 278 
Table 4.1: Coding of Intercultural Literacy Levels 309 
Table 4.2: Average Intercultural Literacy Score by Group 310 
Table 4.3: Disaggregated Intercultural Literacy Scores – Children Phase One 314 
Table 4.4: Disaggregated Intercultural Literacy Scores – Expatriate Adults Phase One 330 
Table 4.5: Disaggregated Intercultural Literacy Scores – Expatriate Adults Phase One 339 
Table 4.6: Comparison between Phase One and Phase Two Assessment 366 
Table 4.7: Comparison between Assessments of Children in Phase One and Phase Two 370 
Table 5.1: Perceived Impact of Non-Core School Activities on Intercultural Literacy – Self 440 
Table 5.2: 
 

Perceived Impact of Non-Core School Activities on Intercultural Literacy – 
International School Students 

440 

Table 5.3: 
 

Perceived Impact of Non-Core School Activities on Intercultural Literacy – 
Expatriate Community 

441 

Table 5.4: 
 

Perceived Impact of Non-Core School Activities on Intercultural Literacy – 
Indonesian Community 

441 

Table 5.5: 
 

Community Activities involving Cross-Cultural Interaction between Children 
and Families in Tanjung Bara 

461 

Table 5.6: 
 

Community Activities involving Cross-Cultural Interaction between Adults in 
Tanjung Bara 

446 

 



Intercultural Literacy and the International School 

 

11 
 

Photographs 
 
Photograph 1: Sangatta Lama 202 
Photograph 2: Sangatta Baru 204 
Photograph 3: Tanjung Bara coal stockpile area and coal terminal 204 
Photograph 4: Tanjung Bara coal stockpile area and coal loader 205 
Photograph 5: Open cut mine, Sangatta 205 
Photograph 6: Tanjung Bara Club 207 
Photograph 7: Football field and golf course, Tanjung Bara 207 
Photograph 8: Pool bar, golf course and single accommodation, Tanjung Bara 209 
Photograph 9: Tanjung Bara International School - a 223 
Photograph 10: Tanjung Bara International School - b 223 
Photograph 11: Tanjung Bara International School - c 224 
Photograph 12: 1996 Junior One class group 225 
Photograph 13: 1996 Junior Two class group 226 
Photograph 14: 1996 Junior Three class group 227 
Photograph 15: 1996 Junior Four class group 228 
Photograph 16: Assembly, Tanjung Bara International School 229 
Photograph 17: Tanjung Bara children visiting local Dayak community 230 
Photograph 18: Parents, staff and children, Tanjung Bara International School 230 
 
 
Note: All photographs are used with permission.  Photographs 1 – 11 and 16 - 18 were taken in 1991-1992 
and are used with permission of the photographer, Sue Clayton. Photographs 12 to 15 are reprinted from 
the Tanjung Bara International School Yearbook (1996) and used with permission of Mr Terry Holland, 
(former) General Manager, Human Resources, Kaltim Prima Coal and Chairperson, Tanjung Bara 
International School Board. 

 



Intercultural Literacy and the International School 

 

12 
 

Glossary of Terms 
 

acculturation  The process of learning a second or non-primary culture. Cultural 
change that it is initiated by the conjunction of two or more 
autonomous cultural systems. (Berry, Trimble and Olmedo 1986: 292) 
 

angklung 
 

Traditional baboo musical instruments from West Java 
 

Anglo-American 
 

An ethnic and cultural background originating historically from Britain 
or America, including former British colonies with a dominant ‘Anglo’ 
culture, such as Australia and New Zealand. 
 

Anglo-Australian An Australian with an ethnic and cultural background originating 
historically from Britain. 
 

attribution  An individual’s attempt to explain other’s behaviour through reference 
to traits, disposition or situational factors 
 

Bahasa Indonesia Indonesian Language – the national language of Indonesia 
 

Batak Ethnic group from North Sumatra 
 

batik Traditional Indonesian technique for dying fabric with wax releif 
 

Batu Putih ‘White Rock’, senior KPC housing area in Tanjung Bara 
 

bicultural Individuals, families or other contexts in which two parallel, equal-
status cultures co-exist 
  

Bontang City to the south of Sangatta on the east coast of Kalimantan 
 

BP British Petroleum 
 

Bugis Ethnic group from Sulawasi 
 

bule From the term ‘kerbau bule’, a white-skinned buffalo, a mildly 
derogatory term for a ‘white’ person 
 

CRA Conzinc Riotinto of Australia, the Australian parent company of KPC. 
 

cross-cultural Any situation, relationship or event which involves more than one 
cultural group, or individuals representing more than one cultural 
group 
 

culture Culture is constructed, it defines groups within and between societies, 
it is fluid and changing, and it is learned. It is ‘…the shared way of life 
of a group of people.’ (Berry, Poortinga, Segall and Dasen 1992: 167) 
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Dani Ethnic group from West Papua (formerly, Irian Jaya) 
 

DEA Department of Education and the Arts (Tasmania) subsequently 
renamed Department of Education, Culture and Community 
Development (DECCD) 
 

enculturation  The process of learning one’s primary culture, the culture ‘…in which 
one develops’ (Berry, Trimble and Olmedo 1986: 291). 
 

expatriate A person who has left their country of birth or official residence to 
take up residence in a foreign country.  
‘The majority of expatriates and their families come from “first world” 
countries and are stationed abroad on assignment for the companies 
that employ them’ (Meldenhall and Wiley 1994: 606). 
 

IKIP Institut Keguruan Ilmu Pendidikan or Teacher Training Institute 
 

intercultural  Any situation, relationship or event which involves more than one 
cultural group, or individuals representing more than one cultural 
group 
 

international 
education 

Education for participation in an international world 

international 
school 

A school self-defined as ‘international’ which offers an international 
or foreign education to expatriate and sometimes local students 
 

Islamist Relating to political and religious movements based on philosophies of 
fundamentalist, puritanical Islamic revival. Islamists believe that all 
problems faced by Muslim societies can be solved only by adhering to 
the strict tenets of Islam. (Word IQ Internet Dictionary 2004) 
 

jam karet Literally ‘rubber time’, an expression to denote fleixibility in keeping 
schedules and time commitments 
 

Javanese Of the ethnic group from Java 
 

kasti Traditional Indonesian sport similar to baseball and played with a 
curved bat 
 

KPC ‘Kaltim Prima Coal’ (‘Kaltim’ is an abbreviated form of Kalimantan 
Timur, East Kalimantan, the name of the province.) 
 

LOTE Languages Other Than English 
 

mandi Indonesian-style bath using a large basin and dipper 
 

Minahasan  Of the Minahasa ethnic group from North Sulawesi 
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Pancasila Official State ideology of Indonesia 
 

Sangatta Local village in East Kalimantan (a local term with unclear meaning). 
Used to refer to the KPC mine-site area. 
 

Sangatta Baru New Sangatta, the company town for Indonesian employees 
 

Sangatta Lama Old Sangatta, the original village area 
 

Sasak Of the predominate ethnic group from Lombok 
 

SOSE Studies of Society and the Environment 
 

SPSS Statistical Package for the Social Sciences 
  

Suarga Bara ‘Fire Heaven’, new name for Sangatta Baru 
 

Sundanese Of the Sunda ethnic group from West Java 
 

Tanjung Bara ‘Coal Point’, the senior camp for KPC and contractors 
 

Teluk Lingga Lingga Bay (‘Lingga’ is a poetic term from the Sanscrit referring to a 
sacred female symbol) 
 

transcultural Individuals or contexts in which more than two cultures co-exist and 
an independent, mutual ‘third culture’ exists. A conceptual move 
beyond the confines of one or two cultures and towards a global or 
transnational context 
 

Yogyanese From the Yogyakarta area in Central Java 
 

YPPSB Yayasan Prima Pendidikan Sangatta Baru – or, literally, ‘Prima 
Education Foundation, Sangatta Baru’ 


