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ABSTRACT

Thisarticledescribeshoweverylearnerisauniquecreativeindividualresponsibleforpavinghis/her
ownwayoflearninginapreclusionofexternalrestraints.Learnersapplyabunchofidiosyncratic
means to segue the information into knowledge. The various implications of such manipulated
formulationbythelearnersimpliesstrategicresponsestonewinformationandindicatesarational
commitmenttolearninmanydifferentways.Pertainingtothiswehavealsodifferentversionsof
learningstylesandstrategiesandtheircategories.Thegrowinginnovativeandmultipledynamic
waysoflearningherebringdiffidencetotheexistenceofthosestipulatedtypesoflearningstylesand
strategictraditions.Thisarticlemakesanattempttosynthesizethedifferenttypesofwaysoflearning;
theself-determinedlearningstrategiesalongwiththeprevailingtheoriesoflearningstyleshypothesis.
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INTRodUCTIoN

Overtheages,continuouslymanyteachinglearningmethodsandtechniquesoflanguagehaveemerged
andevanesced.Theyhavetheirownunderlyingtheoreticalbases.Thesecontinualandacutechanges
inlanguagelearningandteachingtheoriesalongwiththeextantdrifttoincreaselearners’autonomy
haveputtheteachers’self-confidenceinastartlinglytoughcondition.So,theimportantpartofgiving
prioritytopromotelearners’independentlearningisnevertobeleftunattended.Moreover,talentsare
notconfinedtobiologicallimitationsbutcanbeheightenedtoanunlimiteddegreebyvirtueoflong
practiceandvariedtraining.Assortedstudiesonlanguagestylesandstrategiesappriseabout‘how’and
‘howbetter’thelearnersacquirethelanguagethroughself-directedinvolvements.Itisoftenobserved
thattheteachersmanifesttheirresistancetowardstheupdatedfeasiblefactsandlieinthesametrack
ofconventionality.Thereisaplethoraofcurrentresearchsourcesinthisregard,butoftenteachers
follownofactsandevidence-basedstudies,thusleadtheclassintheirownhabitsofconventionality,
imposingcertainselectedpreferencesonthelearners,irrespectiveoftheirattentiveness.Thereisstill
aneedofmorestudiesonthecontradictorymessinghypothesisoflearningstyles.

Theeducationalphilosophyrevolvingaround‘learningtolearn’hasstimulatedconsiderable
debatesinboththeoreticalandpracticalfieldsofeducation.ManyresearcherssuchasCoffield,Mosely,
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Hall,andEcclestone(2004);Sternberg,Grigorenko,andZhang(2008),Kozhevnikov(2007),Dunn
(1990),Kolb(1984,1985),HoneyandMumford(1992),DeshlerandSchumaker(1986),Dunnand
Griggs(1988),Cornett(1983),etc.,havedoneextensivestudiesonthesupportoftheexistenceof
certainlearningstylesandabouttheirimpactonlearning.However,incontrasttothis,aroundthese
lastfourdecades,theresearcherslikePashler(2009),KirschnerandvanMerrienboer(2013),Massa
&Mayer(2006),RienerandWillingham(2014)havebeenactivesurginginthestudyoflearning
stylesseekingmoreempiricalevidences.

The Concept of Learning Style
The ideaof learningstyledealswithmodeof instructionaffecting learningoutcomes.Different
definitions of this concept are found such as “way of concentrating, absorbing, processing, and
retainingnewanddifficultinformation”(Dunn&Dunn,1993),“somecognitivestylesanddispositions
influencinghowandwhatstudentslearn”(Ormrod,2008),“summarizetheenvironmental,emotional,
sociological,physiological,andglobal/analyticprocessingpreferencesthatastudenthasforlearning”
(InternationalLearningStylesNetwork,2008),“biologicallyanddevelopmentallyimposedsetof
characteristicsthatmakeslearningterribleorwonderful”(Dunn&Griggs,1988,p.3)etc.

Variousstudypreferencesandeducationalpracticespertainingtothetheoriesoflearningstyles
arecollectedfromdifferentliteraturereviewsanddepictedbelowwithprevailingcategorizations.
Table1showslearningstyles,waysoflearning,courseofteaching,learningactivities.

STUdIeS CoNTRARy To eXISTeNCe oF LeARNING STyLeS

Havingreviewedextensivestudiesonlearningstylesandtheircategories,thegeneralinterrogation
ofpracticalityandscientificbaseofthosestipulatedleaningstylesareunderdiscourse.Thecurrent
researchstudiesdisplaysizeablediscreditsacclaimingitas‘brainmyth’infrontofthetraditional
anecdotes. The authentication of prevailing learning styles therefore is an analytical aspect in
pedagogicaldomaininordertocombatitsunscientificimpressionsonthelearnersandteachersas
well.PashlerandMcDaniel(2009)in‘LearningStyles:ConceptsandEvidence’affirmsufficient
evidencetointegratelearningstylesintocommonlearningpractices.Thestereotypicalclassifications
oflearningstylesclaimaboutlearningattachedwithspecificsensoryorganswhichcontradictthe
factofmostlearninghappeningthroughmultiplesensorydomainsatatime.Thus,thematching
hypothesisofaparticularlearnerwithaparticularlearningstylefallsflatwhenitsurpassesbeyond
thepracticalsignificanceofmasteringthesubjectmatterinmanydifferentwaysbythesamelearner.
“Thereliesabiggapbetweentheactualwayofeffectivelearningandthewaythatsomeoneprefers
tolearn”(Kirschner,2016).

AsJamesRandirightlyquotes,“Noamountofbeliefmakessomethingafact”,thethemeof
thispaperistorevealwhetheranyspecificbasisliesinthecertainoptimallearningstrategiesofa
particularlearnerandwhetherthelearnerstickstothatlearningstrategyconsciouslyallthetime.
“Theself-reportedpreferredwayoflearningisoftenabadpredictorofthewaypeoplelearnmost
effectively,whatpeoplepreferisnotperdefinition,whatisbestforthem”(Kirschner,2016).

Taking into consideration of low objectivity, lack of proven fact and significant empirical
evidencesbehindthelearningstylepostulations,Kirschnergivestheconclusivestatement,“when
designinginstructionthattakesdifferencesbetweenlearnersintoaccount,theircognitiveabilities
are tobeassessedrather thantheirpreferredstylesbecauseabilitiesarebetterpredictorsofhow
peoplelearnmosteffectively.Moreover,thesecognitiveabilitiesshouldbeobjectivelymeasuredon
anordinalscaleandinanobjectiveway,ratherthanbysubjectiveself-reportsthatareusedtoassign
peopletotypesonthebasisofoneormorearbitrarycriteria”(Kirschner&vanMerrienboers,2013).

Earliersupportersoflearningstylesadvocatethedichotomiesoflearningstylessuchasvisual
vs.verbal,impulsivevs.reflective,linearvs.holisticetc.andthatthelearningcanbebetteredby
matchingparticularteachingwiththatstyle.Practicallylearningsatisfactionisbeyondownspecific
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Table 1. Learning styles, ways of learning, course of teaching, learning activities

Learning 
Styles Ways of Learning Course of Teaching Learning Activities

Visual Throughseeing
(iconicorsymbolic)

Usingwhiteorblackboardwritings,
textbookswithsufficientfigures,
illustrations,colorfulpicturesand
highlightsofmajorandminorvisual
linksetc.,overheadprojectors,gestures
andposturesflashcard,slideshow,
screendisplays,diagrams,graph,flow
charts,differentimages,keypoints
onthescreenandotherinfographics,
colorfulcleardepictionsetc.

Seeingandsaying,seeinganddoing,
seeinganddifferentiating,seeingand
drawing,seeingandguessing,useofclass
notes,visualreview,stickynotes,screen
shots,informationsheetsetc.

Auditory Throughhearing

Deliveringundistortedlecturesor
holdingplainoralconversations,
organizingroleplays,mockinterviews,
debate,elocution,quiz,rhymes,
riddles,stories,jokes,explanationsand
discussions.

Listeninganddoing,listeningand
drawing,listeningandnarrating,listening
andfillingetc.,loudreading,restating,
reciting,reviewing,rehearing,recalling
thingstoself,interactionsamongpeer
andwiththeteacher,voicerecordsetc.

Verbal Throughexpression

Makingorallectures,conducting
rhymes,guessingwords,tongue
twisters,limericks,collaborative
teaching-learning,orallectures,useof
mnemonicsandacronyms,Scripting
ofmemorablewordsandsentences,
readingthingsdramaticallyandina
variedmanner,groupwork.

Collaboratingwithpeers,doing
acronyms,rhymes,discussinginastudy
group,recordingspeaking,settingsome
keypointstotext,speakingbefore
mirrors,andtalkingthemselvesthrough
simulators,publicspeaking,debating,
politics,writingandjournalism,verbal
exchanges,music,performingarts,lyrics
etc.

Kinesthetic Throughuseofbody
movements.

creatinganactivelabsettingof
morephysicalinvolvements,class
demonstrationsandfieldwork,
stimulationsofsenseslikesight,touch,
smell,hearingandspeakingthrough
energeticactivitieslikeTPR(Total
PhysicalResponse),music,rhyme,
video,powerpointpresentations,field
trips,reallifeexamples,collections,
projectwork,roleplay,exhibitions,
Applicationoftheknowledgesuch
ascomparisonandanalysisofideas,
takinghelpofreferences,scrutinizing
samples.

Totalphysicalresponses,experiments,
actions,demonstration.real-life
experiences,notetaking,Studiesinshort
intervalsoftime,grouppresentations,
learningbyfrequentmovements,physical
responses,tangibleobjects,realia,
collages,models,experiments,action
worksetc.trialanderrormethodetc.

Tactile Throughtouch

Useoftangibleteachinglearning
materials,reallia,collages(pictures
madebystickingpiecesofcolored
paperandclothontothepaper)

Touchandfeeltolearn.

Socio-
interpersonal

Throughworking
withothers

OrganizingGroupwork,discussions,
formingspecificclubs,role-playing
techniquesetc.

Socialinteraction,conversationwith
others,socialactivities,imaginative
associations,groupworketc.

Individual Throughworking
alone

Teachingtowritepersonaldiary,to
expresslikes,dislikesandindependent
views.

Self-analysis,self-talk,silence,
monitoringownprogress.

Logical
Throughlogic,
reasoningand
systems.

Brainstorming,logicaland
mathematicalreasoning,comparingand
contrasting,analyzingetc.

Doingbrainteaser,Sudokubackgammon,
discoveringsolutions,comprehensionetc.

Multimodal Through
miscellaneousmodes Organizingdifferentactivities Doingmanyactivitiestogether.
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sensorypreferences.Thestrikingfactoristhatifanypersonisaskedtoexpresshispreferenceabout
howhelikesinformationtobepresentedtohim,hemaywanttoknowaboutthesubjectmatterbefore
respondingtoanyinteractionpattern,whichlosescredittobetakenasapreconditionforvalidating
theeducationalapplicationofrespectivelearningstyles.Itisdependentonmanyotherfactorssuchas;
contentofthelearning,innateability,capacitytolearn,interest,backgroundknowledge,circumstances,
availabilityoftimeetc.Musicseeksauditorymode,dancedemandskinestheticmode,drawingison
thelookoutforvisualpracticeandsoon.Anauditorylearnerdoesnotlearndrawingbylisteningto
it;avisuallearnerdoesnotlearnmusicbyseeingitandsoon.Learningneedsdifferentsenseorgans
tobeengaged.Moreover,intheprocessofobservationandexperimentsweuseoursmelltolearn.
Willthatbenamedasolfactorylearningstyle!

Thereisarecognizedfactthateverylearnerisauniqueindividualhavingaspecialtalent,ability,
intelligenceofhisownduetouniquegenetictraits,whichleadshis/herspecialinterestforaparticular
subjectareaandthatnecessarilyshouldnotbeassimilatedwithteachingmethodologies.Herefew
linesareaddedfrom‘themythoflearningstyles.’

“Butinseparatingthewheatfromthepseudoscientificchaffinlearning-stylestheory,wewill
makeclearthatthewheatiscontainedinothereducationalapproachesaswell.Abeliefinlearning
stylesisnotnecessarytoincorporatingusefulknowledgeaboutlearningintoone’steaching…The
claimthatthemodeofpresentationshouldmatchthepreferredmodeoflearningsubsumesseveral
otherclaims,anditisworthunpackingthelearning-stylesconceptinordertoconsideritsconstituent
subclaimsseparately”(RienerandWillingham,2014).

Role of Senses in Learning
Todeterminethebesttrainingprotocolforaspecificlearningcaninvolvemultiplesenses.Suppose
the learning isondistinguishingdifferent featuresof insects.Wecanconsiderperceptualvisual
learningtoenablethelearnertoidentifyanddiscriminatedifferentcolor,structure,shape,sizeofthe
insectsthroughdifferentattractivevisualimagesinvideoclips.Howwoulditbewhentheirsounds
areassociated?Mostprobablyapositiveremark,sincesoundisalsoanotherprominentfeatureof
theinsectstodistinguishthem.Thesoundlessvideoclipwillhavelessimpactonthelearnersin
comparisontothemovingnoisinginsectsinthevideo.Naturallyinagardenorinaninsectlabthe
learningbytouching(someharmlessinsects)andsmelling(someproduceodoriferouschemicals)may
makethelearningmorepermanent.Humanbrainisdesignedthatwaytointegrateinformationthrough
multiplesensorylogicalrelations.TheworkofShams&Seitz(2006)hasshownadeepanalysisin
thisfield.Studiesoflearning,andinparticularperceptuallearning,mayhavefocusedonlearningof
stimuliconsistingofasinglesensorymodality.Buttheabove-mentionedauthors’experienceinthe
worldinvolvesconstantmultisensorystimulation.Sincevisualandauditoryinformationareclosely
integratedinperformingmanytasksthatinvolvelocalizingandtrackingmovingobjects.Thetraining
conventionsthatemployunisensorystimulusmanagementanddonotengagemultisensorylearning
mechanismsmightnotbeoptimalforlearning.Ontheotherhand,multisensory-trainingprotocols
mayaugmentestimatednaturalsettingsandstandmoreeffectiveforlearning(Shams&Seitz,2006).

Togainnewknowledgeonehardlyconfineshissensesinoneortwo,ratherengageallsenses
togetherforawholekindconcreteandmeaningfulexperience.Childrendelighttoexperimentwith
differentsensesandlearnindifferentsituation.Sotheyloveactivelearningoutdoors.Hencegiving
stress on one particular sense to learn may discourage the incorporation of connective learning
throughmanysensestogether.

LeARNING STyLeS HyPoTHeSIS

Individualdifferencesmaybring inmultiplewaysof learning.But the stipulatedways,whether
beingsolelyresponsiblefortheenhancementoflearningisagainprobedinmanydifferentcontexts
bymanyresearchers.Dr.TesiaMarshik,professorofpsychology,atTEDxUWLaCrosseconference
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onFebruary24th,2017hadatalkonlearningstylesnarratingthoseasincrediblypervasive,ever
tobequestionable.Toholdanexperiment,shetookalistofwordsfordifferentgroups,madeone
grouplisten,onegroupseethewords,buttheresultwassameregardlessofhowthematerialwas
presented.Frommanyothertestsshementionedthatinclassroomwhenateacherteaches,he/she
doesnotputquestionsbasedonparticularsensorymode,rathershewantstoknowtheinformation
storedintermsofmeaning.Accordingtoherwhenanylearningmaterialispresented,thelearners
perceiveitthewayitispresented,sayforexamplethroughaudioorvisualmeans,andnotnecessarily
throughtheirpreferablesensorymodes.So,shediscardstherealexistenceofstipulatedlearning
stylesandtheirmakingofanydifference.‘TheMythofLearningStyles’beginswiththestatement
‘nocredibleevidenceaboutthegenuinesurvivaloflearningstyles’.Nodoubtthereisexistenceof
profusetheoriesaboutlearningstyles,butnosufficientevidenceisfoundtosupportthatdefinitely.
Somelearningstyletheoristsareinthereasoningthatifthereisnovarietyinlearningstyles,then
thereisnovarietyintheabilities,interests,knowledge,backgrounds,talentsamongthelearners,all
studentsareidentical.Thestudiesthusassertthatthedifferencesamongstudentsgiverisetodifferent
learningstyles,butnostrongevidencesufficestosupportthecateringofparticularpreferencesfor
assuringfinerandhigherqualitylearning.Itisasignificantconcerntotakeintoaccountthatthere
hasbeenaspecificversionofthelearningstyleshypothesisthatmanifestlyappearsmostbothwithin
theeducationalwritingsandwithinthemindsofmostpeoplebelievinglearningstylewiththeidea
thatinstructionshouldbefurnishedinthemodethatmeetsthelearners’style.

Exponents of learning-style postulation profess that optimum instruction calls for proper
diagnosisofindividuals’learningstyleinordertobetailoredaccordingly.Manyorganizationsprovide
professionaldevelopmentworkshopsforteachersandeducatorsontheconceptoflearningstyles.
Reputedschoolsareseenassessingtheirlearnersfortheirlearningmodalitiestoprovidethemwith
properinstructionalchoices.Differentlearningstylemodels,inventories,questionnairesandother
instructionaltoolssuchasOPAL(ObservationalPrimaryAssessmentofLearningStyle(OPAL),BE
(BuildingExcellence)areextensivelyinoccurrencetotriggerthemaximumretentionandmemory
ofthelearners.

Despitetheextensiveassessmenttoolsandtechniquesandwidepopularityoftheconceptitdoes
requirestrongscientificevidencesinordertogaugetheactualeffectivenessoflearningenhancement,
asthereseemsmissingofmoreotherfactorsregulatingtheprocess.

Learningstyle theories lead toclassificationof learners intopurelysomedistinctcategories
andnotagradationofscorestakingdifferentdimensionsintoconsideration.Theironyisthatevery
individualisexcitedaboutbeingspecificallytreatedasauniquelearnerbutwhentheoutcomeis
belowthesatisfactionlevel,thefaultischargedontheinstructorandthestyleofinstructionandnot
onindividualability.Soweareunderhesitancyaboutsuggestingthepurecategoriesoflearning
stylestobeadministeredforthelearners.

Infact,ifaparticularlearningstyleissaidtobediagnosedandthenisimposedonaspecific
child,thelearningmaynotbeacceleratedorbemadealargedifferenceandmaybefoundtobe
equivalent irrespective of preferred mode as it is not independent of the subject matter, ability,
educationalbackgroundandinterestlevelofthelearner.Thegeneralteachingmethodologyhappens
tobedifferentfordifferentsubjects;sayforexampleauditoryformusic,kinestheticfordance,visual
formathematicalequationsordrawing,socio-interpersonalforsociology,tactileforscience,verbal
forlanguage,solitaryforcreativewritingetc.Differentlearnersontheotherhandhavedifferent
levelsofweaknessforparticularsubjects.Learningthatsubjectwillcallforpreferablytheparticular
choiceoflearningasthesubjectsaredeliveredorusuallylearntandnotanypurelysupposedmode
ofsensorypreferences.

Learning Strategies
Thelanguagelearningisnotaboutmemorizingandvomitingintheexam,butshapinglifethroughits
naturalandconfidentuse.Learningismoresignificantthanteaching.Everythingcan’tbetaughtbut
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everythingcanbelearnt,sinceteachinglosesmeaningunlesslearninghappens.Thecurrentcontext
isabouteffectivelearning.Thelearningtricksortheacademicskillsfollowedbythelearnersto
exceltheirperformancesarenamedaslearningstrategies.Inthiscasethelearnerconstructshisown
microcosmsofknowledgefrompastorcurrentexperiencesandassimilates,utilizestheknowledge,
gainingnewunitsofexperiences.Knowledgeacquiredbylearners’owneffortrevealsthefarreaching
factsofcognitivedevelopmentalongwiththepedagogicalprocessesbasedonthetwostrongfacets;
thatknowledgeisnotunassertivelyacceptedbutvigorouslyconstructedbytheassimilatedsubject
andthatthefunctionofcognitionisflexibleandservestheundeniableestablishmentsandnotthe
explorationofthemetaphysicalactuality.

Learnersarethemostprominentdeterminantinthewholeteachinglearningprocess.Asystem
ofburdenedandimpulsiveeducationwithoutlearner’sowninterest,styleandplandoesnotawaken
the mind and the dormant intelligence in it but stuffs it mechanically creating some chaos and
conflictionshaemorrhagingthetalent.So,alearnerisbettertofollowhisownbuiltstepstolearn
thingsproperly.Theyneedtoparticipaterigorouslyandbringaboutefficientlearningexperiences
permanently. They work independently with individual accountability. Their active participation
multipliestheeducationalimpact.Learnersdifferfromeachotherbytheirdifferentcharacteristics;
personal,academic,social,cognitive,emotionaletc.Learners’characteristicmodeoffunctioningthat
werevealthroughoutourperceptualandintellectualactivitiesinahighlyconsistentandpervasive
way.Theirproductivitycertifiestheirlearning.Theirpassivereceivingofinformationshrugsoftheir
individualspecificabilities.Onthecontrarytheirabilitiesarenurturedandfostered,whentheycreate
theirownexercises.Learningstrategiesrefertolearners’self-generatedconceptions,emotionsand
actions,whicharemeticulouslyalignedtowardsachievementoftheirgoal.

CoNCePT ANd TyPeS oF LeARNING STRATeGIeS

Alearnerappliesvarioustricksofhisowntorememberthings.Strategiesimprovestudentperformance
inspiteoflackingagoodcognitiveskillearlier.Learningstrategiesaredefinedas“thestepstakenby
learnerstoenhancetheirownlearning”(Oxford,1990,p.1).IntheopinionofO’MalleyandChamot’s
(1990),learningstrategiesare“thespecialthoughtsorbehavioursthatindividualsusetohelpthem
comprehend,learnorretainnewinformation”(1).Thesecanplayaroleinlighteningthesecond
languageteachers’burdenandcanhelpthelearnersmanagetheirownprocessoflearning(Cohen,
1998).Thesealsohelpinincreasingstudentindependenceandengagementwithlearning.Through
variousstrategieslearnersrealizethebestoneandfindouttheweaknessinineffectivestrategiesin
ordertoaugmenttheperformancesandthusultimatelytakenewchallenges.Thus,theiropportunities
topracticeskillsbecomewider,eventuallyleadingtoarayofpositivehopeinthefairnessofthe
educationsystem.

Asstudentsstepupfromoneclasstoanother,theyconfrontgreaterchallengesofimbibingmuch
information, working independently, comprehending the extended and complicated written text,
expressingthemproperly,presentingwellintests,etc.,anddemandinghigherorderlearningstrategies.
“Thestrategieswhichmayassistlanguagelearnerstobemoreactiveandindependentinfluencing
learning achievement are meta-cognitive strategies. According to O’Mally and Chamot (1990)
“Thesearehigherorderexecutiveskills,whichrequireplanningforthepositiveresultsoflearning
activities”(44).Toinducetheconcentrationofthemindandtoincreaseitspotentialitytheyhaveto
applysomelearningstrategiestoaccomplishanytaskmoreeffectivelyandefficientlydespitetheir
knowledgeandversatilitydeficits.Scarcelladefineslearningstrategiesas“specificactions,behaviours,
stepsortechniques;suchasseekingoutconversationpartners,orgivingoneselfencouragementto
tackleadifficultlanguagetaskusedbystudentstoenhancetheirownlearning”(Scarcella&Oxford,
1992).“Learningstrategiescanalsovalidatestudentstobecomemoreindependent,autonomous,
lifelonglearners”(Allwright,1990).Studentsapplyabroaderrangeoflearningstrategieswiththeir
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consciousnesssometimesandacquiretheskillsoflanguageandsometimestheskilledteachersmake
themadopttheappropriateones.

SchumakerandDeshler(1986)havetheopinionthat“learningstrategiesanindividual’sapproach
toatask.Itincludeshowapersonthinksandactswhenplanning,executingandevaluatingperformance
onataskanditsoutcomes.”Itassureslearningstrategyisadeliberateindividualpracticetoorganize
andrememberthingsinlearningprocess.

Oxford(1990)compilesthelearningstrategiesbrieflyas“anyspecificactiontakenbythelearner
tolearningeasier,faster,moreenjoyable,moreself-directed,moreeffectiveandmoretransferable
to new situations, is a language learning strategy.” Rubin (1982) opines “learning strategies are
strategieswhichcontributetothedevelopmentofthelanguagesystemwhichthelearnerconstructs
andaffectslearningdirectly”.Cohen(1998)giveshisconsent“insecondlanguagelearning,learning
strategiesconstitutethoseprocesseswhichareconsciouslyselectedbylearnersandwhichmayresult
inactionstakentoenhancethelearningoruseofasecondorforeignlanguage,throughstorage,
recall, applicationof information about the language”.Diverse definitionsof learning strategies
havebeenacceptedbythebroadeducationalfieldofpsychologydependingondifferenttheoretical
perspective of strategies. The encompassing definition of language learning strategies given by
Oxfordis,“Languagelearningstrategiesarepurposeful,conscious(oratleastpartiallyconscious)
mentalactionsthatthelearnerusestomeetself-chosengoalsinspecificsettings.Thesedependon
multipleinteractingfactors,canbelearntwiththehelpofateacher,book,friend,internetorcanbe
generatedbyself”(Oxford,2017,p.82).

Thedifferentdefinitionsandopinionsonlanguagestrategiescanbeanalysedinbriefasfollows.
Learningstrategiesarelearners’actionsorbehaviourforimprovementoftheirownapprehensions
andinternalization.Thesemaybebehaviouralorcognitive.Theymayhavedirectorindirecteffecton
languagedevelopment.Theyareflexibleandoftenconscious.Theyareproblemorientedandsolution
intended.Thesemaybeconsciousorsubconsciousstepstowardsgoal.Useofrightstrategiesatright
timehelpsthelearnerslearnthelanguageinabetterwayi.e.inanautonomousandindependent
manner.AccordingtoWenden(1998)“itincreaseslearningresults,makingrecalleasier,…andit
setsrighttheroleofdevelopmentinlearningaswellasthetalentandspeedoflearners’cognitive
engagement”(Wenden,1998,p.520).

Categorization of Learning Strategies
Itismostlyobservedthattoday’slearnersdestitutesomeessentialskillslikenote-taking,note-making,
idea-organizingetc. resultingabysmalperformance.Theycanbe trained tousestrategies.Some
learningstrategiesadoptedbydifferentlearnersare;repeatingnewwordsinmindtilltheyremember
them,takingrisksbyusingthelearntlanguageinconversations,guessingthemeaningofthenew
words,askingothersfeedbackontheiruseoflanguage,throwingthemselvesintocriticalsituations
ofusingthelanguage,recording,judgingandcorrectingbyselfforfluencyandaccuracy,askinga
learnertorevisewhattheyhavelearnt,discoveringwaysofrememberingnewvocabulary,exploring
ownareaofweaknessanddecidingthewaysofimprovementetc.

LearningstrategiesaccordingtothetwopsychologicalscientistsDr.YanaWeinsteinandDr.
MeganSmith(2016)arethesixresearch-basedlearningstrategiesasshowninTable2.

AccordingtoWeinstein,Mayer&RichardE.(1983,pp.1-4)learningstrategiesarethekeypoints
toinfluencetheencodingprocessofthelearners.TheycategoriselearningstrategiesinTable3.

Language learningstrategies,according toOxford(1990)aredivided intosixcategories,as
showninTable4.

InherfurtherpapersOxfordlaysmoreemphasisonfunctionsoflearningstrategieslikeplanning,
organizing,monitoringandevaluatingratherthantherigidclassificationslikecognitive,emotional,
social, motivational or compensatory type (Oxford, 2017). She analyses the language learning
strategiesthroughdifferentlanguagelearners;asonelanguagelearneranalysesheremotionalfaculties
tolearnalanguage,otherguessesthemeaningofthenewlanguagebasedonthebackgroundofhis
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Table 2. The six research-based learning strategies

Learning Strategies by Dr. Yana Weinstein and Dr. Megan Smith (2016)

Learning Strategies Descriptions

Spacedpractice Learningtobedoneinsmallerchunksoverregularintervalsoftime

Retrievalpractice Recallinglearntinformationputtingallthelearningmaterialsaway

Elaboration Askingstudentsopenendedquestionstoelaboratetheir
understandingasmuchdetailaspossible

Interleaving Practicingdifferentskillsoneafteranotherinterruptingtherepetitive
monotonyofthesamething

Concreteexamples Showingconcreteexamplesfortheabstractphenomena

Dualcoding Combiningwordswithvisualsfordurablelearning

Table 3. Categories of learning strategies

Learning Strategies Descriptions

Rehearsalstrategies Copying,notetaking,underlining,shadowingforeasy
repetition

Elaborationstrategies Creatinganalogies,generatenote-taking,paraphrasing,
summarizing,questionanswering

Organizational(buildinginternalconnections) Outlining,creatingahierarchy

Comprehensionmonitoring Checkingforcomprehensionfailure,self-questioning

Affective Beingalertandrelaxed,overcomingtestanxiety

Table 4. Six categories of language learning strategies

Language Learning Strategies: An Overview Oxford (1990)

Strategy Description

Cognitivestrategy

Thestrategiesshowwhatthelearnersthinkabouttheirown
learning.
Ex-readingforspecificlocationorreadingforidentifyingrules
etc.

Metacognitivestrategy Thestrategieslearnersemployintheirlearningprocess.
Ex-observingownmistakes,planningforimprovement.

Memorystrategy Thestrategieshelpthelearnershowtorememberthelanguage.
Ex-useofflashcard,haveregularrevisions.

Compensationstrategy Thesehelplearnerscompensatetheirlimitedknowledge.
Ex-toguessthemeanings,predicttheconnotativeidea.

Socialstrategy Theseareusedbythelearnerstofacilitatetheirownlearning.
Ex-learningthenativeculture,seekingcounselingfromexperts.

Affectivestrategy

Theseareusedtomakelearningcomfortable,regulatefeelings,
andmotivatethelearners.
Ex-feelrelaxedaboutthelanguage,getself-satisfactionorreward
ongoodperformance.
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knowledgeonthetopicandanotherlearneroutlinessomeimportantandusefulinformationonpaper
tolearnthelanguageetc.

Learning strategies involve processing of information in cognitive faculty regardless of the
teachingstrategiesandareusedinassessingthetimetotimeprogressofthechild.Onemayusemultiple
learningstrategiesindifferentsituations.Differentlearningstrategiesarechosenanddevelopedby
thelearnersinordertocopewithimmediateacademicpressuresandbytheteacherstohelpthepoor
studentstomeetthegrowingdemandsaswell.

SomeotherexamplesoflearningstrategiesaccordingtoClark,Deshler,Schumaker,andAlley
(1984),Robbins(1982),compiledinTable5withtheirrespectiveaimsandobjectives.

Table 5. The six learning strategies with their aims and objectives

Sl. No. Names of the Strategies Objectives Aims

1 ThewordIdentificationStrategy Todecipherquicklythemulti
syllablewords.

Acquireinformationfromwritten
materials

2 TheVisualMemoryStrategy Tocreateacognitiveideaofan
eventdescribedinapicture

Acquireinformationfromwritten
materials

3 TheSelf-QuestioningStrategy
Toformulatecreativequestions
whichareintendedbutnot
expressedbytheauthor

Acquireinformationfromwritten
materials

4 TheParaphrasingStrategy
Tobeabletousedifferent
substitutestoobtaingreater
quality

Acquireinformationfromwritten
materials

5 TheInterpretingVisualAid
Strategy

Togaininformationfromvarious
visuals

Acquireinformationfromwritten
materials

6 TheMultipassStrategy

Togothroughalessonbythree
passes;tosurvey,togetkey
informationandtostudycritical
information

Acquireinformationfromwritten
materials

7 Thelisteningandnote-taking
strategy

Toidentifyorganizational
tips,noteimportantwordsand
organizethemintodelineated
formfromlectures

Identifyandreserveimportant
facts.

8 Thefirstlettermnemonicstrategy Memorizingkeyinformationfor
tests

Identifyandreserveimportant
facts.

9 Thepairedassociatesstrategy Memorizingkeyinformationfor
tests

Identifyandreserveimportant
facts.

10 Sentencewritingstrategy
Usevarietiesoftechniquesfor
writingthesentencesinproper
structure

Expeditewrittenarticulationand
manifestationofcompetence

11 Theparagraphwritingstrategy Organizeandwriteacohesive
paragraph

Expeditewrittenarticulationand
manifestationofcompetence

12 Thethemewritingstrategy Organizeandwriteanintegrated
multiparagraphtheme

Expeditewrittenarticulationand
manifestationofcompetence

13. Theerrormonitoringstrategy Identifyandrectifytheerrorsin
writtenproducts

Expeditewrittenarticulationand
manifestationofcompetence

14 Theassignmentcompletion
strategy

Scheduleandorganizelearnersto
completeassignmentsontime

Expeditewrittenarticulationand
manifestationofcompetence

15 Thetesttakingstrategy Totakecontinuousand
comprehensivetestseffectively

Expeditewrittenarticulationand
manifestationofcompetence
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Inacorollary,learningstrategiesinvolveprocessingofinformationincognitivefacultyregardless
oftheteachingstrategiesandareusedinassessingthetimetotimeprogressofthechild.Onemay
usemultiplelearningstrategiesindifferentsituations.Differentlearningstrategiesarechosenand
developedbythelearnersinordertocopewithimmediateacademicpressuresandbytheteachers
tohelpthepoorstudentstomeetthegrowingdemandsaswell.

Teacher’s Role in developing Learning Strategies
Teachingisnotlimitedmerelytoimpartknowledgetothelearnersbuttodevelopskillsandstrategies
by making them capable of further learning. Weinstein (1983) opines, ‘Good teaching includes
teachingstudentshowtolearn,howtoremember,howtothinkandhowtomakethemself-motivated’
(p.3).Teachersarestrategyinstructors.Learnersarestrategydevelopers.Teachersconfirm,reassure,
encouragetherightwaysconcerningthestudents’interests,motivations,habitsandperformances.
Teachersfocusbasicallyontwothingsaboutthelearners;‘whattolearn’and‘howtolearn’.Learners
needtoknowhowtoremember,howtosolveproblems,howtoparaphrase,summarizeandcreatea
hierarchy,howtoretaininformationlonger,howtoapply,analyseandevaluate.Thentheycandive
intotheoceanofknowledgewithoutthephysicalpresenceoftheteacher.Inordertobuildinternal
connectionsamonginputs,ateacherasanardentstrategyinstructorfirstaddressesthecurriculum
demandthechildwantstomeet,anddeterminesthetaskspecificstrategyasanecessaryremediation
for the student.Thenewstrategy is introduced to the learnersbybreakingdown it into simpler
components.Thenthestrategyismodelledbeforethestudentsseekingtheirfullinvolvementtolearn
thestepssystematically.Finally,thestudentspracticestrategytoacovetedlevelofperformanceand
masteroverit.Thenextstepistopracticethestrategytakingproperreinforcementandcorrective
feedbackfromtheteacher.Apost-testmaybetakentomarkthesatisfactoryprogressinthetarget
strategy.Forinstance,theteacherkeepshimselfinformedaboutthelearners’progresswithstrategies
andintroducesoneafteranother.AccordingtoKiewra(2002),“agoodstrategyinstructorshould
enablethelearnersgeneralizeandapplythestrategiesinmanyotherdifferentsituationsbyproviding
amplepracticeopportunitiestothem”.

PRACTICAL SIGNIFICANCe oF LeARNING STRATeGIeS

Beingateacher,theauthorhascomeacrossthefreediscussionsoflearnerstomemorizetermsand
definitionsthroughvariousideasandtricksoftheirown.That,infactlaidthehardcoreofinterestin
thefieldofthestudy.Thehistorybookofoneninthclassstudentwasfilledwithnumerousdescriptions
anddialoguesaroundthehistoricpictures,forexampleadialoguefromLordCurzon’smouth‘divide
andrule’andadrawingoftwohornsonhishead,whichaccordingtothestudenthelpshimtorecap
quicklyaboutCurzon’scrookedcharacterduringrevisions.Thisstrategyresemblesthe‘TheVisual
MemoryStrategy’(Clark,Deshler,Schumaker,&Alley,1984),whichcreatesacognitiveideaofan
eventdescribedinapicturebyacquiringinformationfromwrittenmaterials.Furthermore,another
studentvisualizesIndiamaponhisownphysique,assuminghisheadasJammuKashmir,lefthand
assevensisterstates,righthandasGujarat,leftfootasTamilnadu,rightfootasKeralaandsoon,
asin‘TheInterpretingVisualAidStrategy’(Lenz,Schumaker,&Deshler,inpress)alearnergains
informationfromvariousvisuals.

Similarly,thetrickoftheapplicationofanalogiestoremembertheconceptwasalsoamusing.
Thedefinitionof ‘dativebond’which isacoordinatecovalentbond inwhich‘the twoelectrons
derivefromthesameatomandboththeelementshavesamesharing’wascomparedbyatenthclass
studentasin‘dating’aboyspendsandboththeboyandgirlhavesamesharingonthat.Thisstrategy
resemblesanalogystrategyforsmoothmemory.Idiomsarerememberedbystudentsintheirown
mentalimagesas‘rainingdogsandcats’meanstheraindropsareheavierthaneventheanimals.
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Childrenalsomaketheirownstoriestorememberasequenceofevents,takingthekeypointsof
thetopic.UseofmnemonicstorememberFleming’sleft-handruleasmechanicalforce,magnetic
fieldandelectriccurrentwithdrawingofFather,MotherandChildonthumb,indexandmiddle
finger,alsosurgesadeepanalysisonawayoflearning.Asin‘Thefirstlettermnemonicstrategy,’
(Robbins,1982)learnersmemorizekeyinformationfortestsIdentifyingimportantfacts.

One of the brighter students was found to play ‘teacher student game with self’ by asking,
answering,annoying,punishingandapplaudingtoself.Itfavours‘TheSelf-QuestioningStrategy’
(Clarketal.,1984),whichtellsaboutlearnersformulatingcreativequestionswhichareintendedbut
notexpressedbytheauthor.

Role of online Technologies in enhancement of Learning Strategies
UseofonlineTechnologyhasbecomemoreconvenientandusefulmethodologyofinstructionfora
teacheraswellaslearners.Thismethodenablesstudentstodeveloptheskillsofcriticalthinking,in
learninginnovativeconceptsandinexpressingtheirideasinacreativemanner.Theteacherscanuse
technologyeffectivelyinordertoinculcatemultiplestrategiesamongthelearnerscomparativelyin
aneasyandbetterway.Learnerscanexploittechnologytimeandagain;communicateconsistently
withwiderrangeofprofessionals,excitingandflexibleaudio,videoanddigitalmedianetworking.
Theyenhancetheirpublicspeakingabilities,interviewskills,presentationstylesandalso,theyget
ideastoinnovatenewprojectsandconceptseffectivelythroughupdatedsoftwareapplications.The
instructorstrytointegratetechnologywhiletakingtheirclassesandtheyhaveoptionstouseavaried
rangeoftechnologicaltoolssothattheycanteachstudentswhoareatdifferentintellectuallevels.
Therearedifferentonlineactivitieswhichcanbecarriedout throughmobilephones,desktopor
laptops.andtheyuseanamalgamationofvisualcommunication,auditorycommunicationtointeract
withthestudentswhileengagingthemandmakingtheclassmoreinteresting.

Comparison of Learning Styles With Learning Strategies
Concerningtothetheoriesoflearningstylesandstrategies,itisdeducedthatwhiletheformerrefers
totherelationshipofanindividualwithhismethodoflearning,thelatermentionstheattitudeand
actionsrelatedtothelearningobjectives.Whilelearningstylesdealwiththecognitiveleveland
learners’preferences,learningstrategiesdealwithmeta-cognitivelevelandlearners’competence.
Moreover,learningstylereferstoapproachwhereaslearningstrategyreferstotheactionstakenfor
learning.AccordingtoOxfordin“TheRoleofStylesandStrategiesinSecondLanguageLearning”
(1989),whilelearningstylesrevealthepreferredsystemofbrainresponseandbiologicalreciprocation
tocertainsensorystimuli,learningstrategiesexplicatedistinctactions,techniques,stridesandstances
adoptedbythelearnerstoamplifytheirlearning,learningstylesprovidesthetendencytoprepare
specificlearningstrategies.Thestrategiesdealwithspecificapproachandthestylesrefertogeneral
approach of learning. Further, where the existence of specific learning style is under question,
comparisonofitwithstrategiesoflearninginpracticalfieldisavoid.

CoNCLUSIoN

Thisstudyexploredtheextenttowhichthegeneralapproachoflearningstyleorthespecificaction
oflearningstrategyhaveimpactonthecognitive,affectiveorthebehaviouralaspectsofthelearners.
Whilethediversityamonglearnersderivestheoryofsomegeneralcorollary,theresultofthestudies
thatusedproperresearchdesigncontradictstomeetthestandardversionsofparticularlearningstyles
hypothesis.Thecontrastbetweentheprofusepopularityofthetheoriesoflearningstylesandthelack
ofcredibleevidencecreatesachaos.Theminimumpreconditionforvalidatingthepracticalutility
oflearningstylesisyettobedemonstrated.Learningstrategiesaretheinnovationsofeveryunique
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individual.Teacherasastrategyinstructorhastodeliberatelydeveloptheappropriateplan,material
andcourseof action inorder toget themaximum learningoutcomes for thegrowingacademic
challenges.Ateacheraddresses,appraisesandescalatesthose.Increasingly,theintensityisabout
‘learningbydoing’.Self-exploredstrategiesseekself-engagement.So,theissueofbuildingcapacity
forlearningwitharangeofkeyconstructsincludingapplicationoflearningstrategiestoproduce
effectivelanguagelearnersistobeviewedintensely.
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