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Abstract

Thisarticlechartsthedevelopmentof activitiesforonlinegraduatestudentsinlibraryandinformationscience.
Project goals include helping students develop competencies in understanding open access publishing,
synthesizing research in the field, and engaging in scholarly communication via collaborative educational
blogging.Usingadesignexperimentapproachasaresearchstrategy,focusisplacedonthedesignof the
collaborativebloggingactivity,openaccessresearchasaknowledgedomain,andanalysesof fouriterationsof 
theproject.Findingsfromthisiterativelearningdesignsuggestseveralbenefitsof implementingcollaborative
educationalbloggingactivitiesindistancecontexts.
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Introduction

Graduate education in library and information science (LIS) has enjoyed early adoption of  new
informationandcommunicationtechnologies(ICTs)asameansandcontextforhelpinggraduate
studentsdevelopnewcompetenciesintheareasof scholarlycommunication,careerdevelopment,
and intellectualexchange.NewICTsarealso, toagreatextent, theobjectsof  learning inandof 
themselves.With this inmind,graduateeducation inLISworksonmany levelsandstudentsare
calledtolearnabouttoolsandtechnologiesof informationacrossmanycontexts,dimensionsof use,
andpurposes.
This article charts the development of  online activities for students to help them develop
competencies in theareasof understandingopenaccessresearchandscholarlycommunication
viacollaborativeeducationalblogging.Althoughthecurricularcontentareadescribedoriginatesin
libraryandinformationscience,theonlineactivitiesreportedonherearerelevanttoawidevarietyof 
instructors–particularlythoseworkingwithgraduatestudentsatadistance.Asanarticledescribing
innovativepractice in distanceande-learning, the concrete experiencesdescribedhereaddress
severalchallengesinonline,highereducationclassroomsincludingthedesignof activitiesthat:

1) Supportpeertopeerinteractionandcombatstudentisolation.
2) Createopportunitiesfordistancestudentstodevelopcompetenciesviaactivelearninginthe
areasof openaccesspublishingandscholarlyexchangeviablogging.

3) Enablelifelonglearningbeyondprogramsof study.
4) Connectcourselearningoutcomestoprogramlevellearningoutcomesandculminatingexpe-
riences.
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Open Access Research as Curricular Content Area in Library & Information Science

Openaccessresearchisdefinedasresearchandpublicationthatisfreelyavailableandinthepublic
sphere.TherearetwomainmodelsforOpenAccess(OA)publishing.Onemodelexistswithinthe
for-profitpublishingworldwherebypublishersmakearticlesopenaccesswhenauthorspaythemto
dosoorallowforauthorself-archivingof theirarticlesinsomemanner.Thiswayof organizingopen
accessresearchisreferredtoasgreenOA.Inthissituation,thejournalsinwhichtheopen-access
articlesappearareessentially licensedmaterialbutsomeonehaspaid tomake thearticle freely
available.Incontrast,thereexistgoldOAjournalswhereallof thearticlesarefreelyavailableandno
oneisremuneratedforpublishingthearticles.
The open-access movement poses challenges as well as opportunities for new library and
informationscienceprofessionals.Forexample,studentsthathaveanunderstandingof theopen-
accessindustrycanmoreeffectivelynavigateresearchpracticeswiththeirfuturepatronsandusers
inpublic,academic,andspecial libraries inadditiontoanyotherdiverse informationcontext they
mayfindthemselvesworkingin.Wheninformationprofessionalsknowhowtoconnectlearnerswith
researchinthepublicdomain,theyareabletochallengestructuresthatdisadvantageuserswithout
accesstotraditionallylicensedsourcesof reliableinformation.
It’salsobeennotedinseveralstudiesthatarticlespublishedinOpenAccessjournalsaremore
heavilycitedthanthosepublishedbymoretraditionalroutes(Atchison&Bull,2015;Hajjem,Harnad&
Gingras,2006;Harnad&Brody,2004;Kurtzetal.,2005).Studentscansupporttheirfutureprograms
of researchbyreadingaudienceswidelyandgloballybystrategicuseof openaccesspublishing
practices.Withthisinmind,onegoalof thelearningdesigndescribedherewastohighlightgoldOA
viabloggingtoperpetuatenot-for-profitpublishing,promoteitsproliferation,andincreaseitsrigorby
makingvenuesmorevisibleandaccessibletopeerreviewersandscholarsalike.

How are blogs used in library & information science?

SarathiMandal(2011)definesthewordblogas“anonlinediarywhereonecanpost information
(notonlytextbutalsoaudio,photographs,andvideos)onaregularbasis”.SarathiMandaloutlines
fivedifferenttypesof blogsincludingmediablogs,deviceblogs,subjectblogs,legalstatusblogs,
andsearchingblogs.KatieGreenland(2013)publishedasignificant literature reviewof blogging
practicesinthefieldof libraryandinformationscience.Sheanswersquestionsaboutthechallenges
librarianbloggersfaceaspartof theirwritingactivities.Herfindingssuggestthatlibrarianbloggers
experienceissueswithanonymityprivacyethics identityandpresentationof self andtheblurring
of personal,public,private,andprofessional lives.WilsonandYowell (2008)describe theuseof 
bloggingasameansof communicatingdisasterplanninginformationforaHealthSciencesLibrary.
TheyseetheStrengthof blogsandtheblogandformatasameansof controllingtheinformation
flowrelated todisasterplanning in theircommunity.Theyarguethat thestrengthof  theblogging
technologyincludeameansof includingtext,links,searchability,andtheabilitytoinfusepostwith
imagesorphotography.
CoulterandDraper(2006)exploretheuseof blogsasameansof communicatingwithgraduate
students in ways beyond formalized information literacy (IL) instruction. The authors include a
literaturereviewchartingtheuseof blogsineducationaswellasinlibrariesservingotherpurposes.
The research methodology included the creation of  blogs tied to graduate information literacy
courses, arguing in 2006 that blogs would become part of  the future in library and information
science. In the tenyearssince theCoulterandDraperarticle,blogging inabout librariesandby
information professionals remains a highly relevant practice. For this reason alone, it behooves
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libraryandinformationscienceeducatorstotrainnewlibrarianstocommunicatevianewinformation
andcommunicationtechnologiesandsocialmedia.

“...we believe that, with increasedmarketing and collaborationwith teaching faculty (translating
intoincreasedmotivationalpower),librarianscanemulatetheirteachingcolleagues’successwith
educationalblogs”(Coulter&Draper,2006,p.110)

What is educational blogging?

Blogshavebeenusedacrossmanyeducationalcontextsinseveraldifferentwayswithmyriadgoals.
Forexample,ZingerandSinclair(2013)identifyseveralbenefitsof bloggingincollege-levelcourses
includingcross-curricularengagement,toolsforpublishing,writingpractice,professionalnetworking,
collaborative activity, and promotive of  student engagement and communication (p. 350). Crane
(2007)describeshowweb2.0technologiesareusedintheclassroom.Shefocusesonbloggingin
thesubjectareaof languageartsandoutlinesthemaincomponentsof blogsasawritinggenrefor
students.Importantly,Craneoutlinesseveralrationalesfortheuseof blogsintheclassroomwhich
canbeextendedtohighereducationcontextsinadditiontotheK-12environmentshedescribes.For
example,shementionsthecreationof community,peerinteraction,contextsforpeerandinstructor
feedback, support for more reserved students, encouragement for reading practices in general,
andageneralizedsupportforresearchactivitythatmightextendbeyondeducationalassignments.
Thisarticleconvenientlyprovidestipsandsuggestionsforgettingstartedonbloggingprojectsfor
educationalcontexts.
Cobus (2009) explores issues of  informal medical information communicated via blogs in a
graduatecourseinpublichealth.Theresearchersintroducedabloggingassignmentintoagraduate
courseinwhichstudentswereaskedtosearchformedicalinformation,reflectonit,andcomment
onblogpostingsofferedbypeers.Bystructuringtheassignmentinthisway,studentslearnedtofilter
andfindcrediblesourcesof informationandlearnedtoevaluateinformalaswellasformalmedical
information.Importantlytheblogassignmentmetgoalsrelatedtohelpingstudentslearnaboutsocial
mediaaswellasnewinformationandcommunicationtechnologiesbutcombinedthiswithcurricular
goalsinthedomainof thecourse.

“To create successful 2.0, assignments, the technology should be an enabler rather than the
dominator”(Cobus,2009,p.29).

Another study (Bishop et al., 2014) implemented a blogging activity for graduate students and
evaluatedthestudents’reactionstothebloggingactivity.Theseauthorsfeltthatthebloggingadded
competenciesbeyondtraditionalgraduateeducationwiththeacknowledgementthatnotallstudents
willpursuecareersinacademicresearch.Theauthorsalsosurveyedstudentstoseethepercentthat
wereinterestedinpursuingtheirownindividually-authoredblogs(around50%wereinterestedinthis).
Recognitionof theimportanceof competenciesrelatingtonetworkingandwritingfordissemination
andtheirrelationshiptogoalsforformalpublication(viaacademicjournals)wereastrongpartof the
motivationtointroduceabloggingactivity.
Other work (Alqudsi-Ghabra & Al-Bahrani, 2012) compares activities that involve voluntary vs
involuntarybloggingon thepartof  libraryand informationsciencegraduatestudentsstudying in
Kuwait.Theauthorsrefer to the involuntaryblogsascoursecenteredandthevoluntaryblogsas
student-centered. The authors findings extend previous work by concluding that (among many
dimensionsof learning)thebloggingactivitiescontributedtocriticalthinking,providedopportunities
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fornetworking,allowedstudentstoengageinpublicaffairs,andsupportedstudentsindeveloping
competenciesinnewinformationandcommunicationtechnologies.
Working in the field of  library and information science education, Stephens (2016) created a
bloggingcommunity forgraduatestudentsworking inanonlineenvironment.Thisstudy ishighly
relevantintermsof gainingstudentperspectivesonparticipationinanonlinebloggingcommunity
andwhatthismeansfortheirprogramsof study.Viathissurveystudy,Stephens’findingssuggest
that “studentshavepositiveperceptionsof  theeffectivenessandusefulnessof  studentblogging
communities”(p.306).

Collaborative educational blogging

Whileindividually-authoredblogshavebeeninvestigatedfortheirabilitytofacilitatecollaborationamong
online groups (Stephens&Roberts, 2017), collaborative blogging activities are less studied.Along
slightlydifferent lines topreviousworkchartingeducationalblogging,Xie,KeandSharma’s (2010)
researchstudiedpeerinteractionduringteambloggingactivities.Theseauthorsfoundthatcollaborative
educational blogging brings new dimensions to learning by facilitating reflective and higher order
thinking(p.461).Theyreportinanearlierarticlethatpeerblogsandrelatedcommentsprovide“diverse
perspectivesand informationso that theycouldgainaholistic indentviewof thecontent” (p.461).
Researchersfoundthatthequestioningblogpostings(asopposedto“monologuing”posts)resultedin
conversationsthatachievedgreatercognitivedepthandbreadth.Thesefindingssuggestthattheaspect
ofquestioningdiscourseseemsimportanttoteambloggingdesignedtosupportlearninginparticular.
More recently,Kuo,BellandandKuo (2017)designedacollaborativebloggingactivity fornon-
traditional,AfricanAmericanstudentsenrolledintwoinstructionaldesigncourses.Thissurveystudy
quantitativelystudies relationshipsbetweenbloggingself-efficacy,senseof community,perceived
collaborative learning, and perceived learning. Kuo et al. (2017) note the “the importance of 
collaborative learningandsenseof  communityonperceived learning inblog-enhancedsettings”
(p.47).Theirfindingsalsoconfirmthepreferenceforcommunity-based,collaborative learningon
thepartof AfricanAmerican,non-traditionalstudents.Alongtheselines,theyarguethatblogging
activitiesareparticularlywell-suited toproviding theorganizingstructures forcommunity learning
withsomesuggestionsforactivitydesign.

Research Strategy

Thecollaborativeeducationalbloggingprojectdescribedherefollowsearliereffortsdescribedabove
byaskingquestionsabout the feasibilityof  implementing teambloggingand thesustainabilityof 
collaborativeblogs.Questionsabouthowcollaborativebloggingcanmeetdiversepedagogicaland
curriculargoalsalsoinspiredthisdesign.Anothermotivatingfactorforcreatingteam-basedlearning
activitieswastominimizethecreationandabandonmentof studentblogs.“Zombieblogs,”created
bystudentsnotinterestedinengaginginblog-authoringlong-term,areoneexampleof thelackof 
utilityassociatedwithpersonalblogsthatenjoyactivityforshortperiodsof time.Alongsimilarlines,
thereisalackof professionalusefulnessassociatedwithblogmanagementsystemswherestudents
doinfactauthorblogsbuttheavailability(of blogs)beyondcourseassignmentsiseitherlessvisible,
noteasilysharedpublicly,orrestrictedaltogether.

Research questions

Withthesechallengesinmind,weposetwocoreresearchquestions.Thefirstisasfollows:
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IsitfeasibletocreateasustainableblogforLISgraduatestudentswherestudentworkcanremain
accessibleoverlongperiodsof time?

Inadditionto issuesof sustainabilityandresponsivenesstotransienceof studentparticipationin
blogging, our goals included exposing LIS graduate students to a particular knowledge domain:
openaccessjournals,articles,andtheprocessesof searchingtheopenaccessliterature.Withthis
inmind,wesoughttoexplore:

Canacollaborativeteam-authoredblogmeetcurriculargoalsforLISeducation?If so,whattools,
structures,andorganizationof activitymightweimplement?

A design experiment approach

Consideringtherecentstrengtheningof theopenaccesspublishingmodelandgrowthof educational
blogging,wewanted to see if  thesecontentandpracticeareascouldbecombined inanonline
instructionalapproach.Toachievethis,weadoptedaresearchstrategyinformedbyAnnBrown’s
designexperimentapproach.InitiallyintroducedbyAnnBrown(1992),designexperimentsinvolve
the development, implementation, and evaluation of  instructional activities while contextualizing
interventions within localized sets of  practices and contingencies. Work by The Design-based
ResearchCollective (2003) andDede,Nelson,Ketelhut,ClarkeandBowman (2004) has further
articulateddesign-basedresearchasthosemethodsthatattemptto“gaininsight intohow,when,
andwhyinnovationsworkinpractice”(Dedeetal.,2004,p.159).WangandHannafin(2005)further
defineseveralcharacteristicsof design-basedresearch:

1) Oftenconductedwithinasinglesettingoveralongtime.
2) Iterativecyclesof design,enactment,analysis,andredesign.
3) Contextuallydependentinterventions.
4) Documentandconnectoutcomeswithdevelopmentprocessandtheauthenticsetting.
5) Collaborationbetweenpractitionersandresearchers.
6) Leadtothedevelopmentof knowledgethatcanbeusedinpracticeandcaninformpractition-

ersandotherdesigners(2005,p.7).

LikeBrownandotherdesign-basedresearchers,theprojectattemptstounderstandaninnovation
(aLISteambloggingactivity),andconsiderwhetheritsupportslearninginadistributedacademic
community.Asanexperiment in learningdesign, it ishoped thatparticipation incollaborative
blogswillfosternewformsof (ongoing)interactionbetweenfaculty,students,newprofessionals,
andcommunitymembersatlarge.Theiterativeprocessof intervention-drivenchangeinherent
to the design experimentmodel has the potential to contribute to theory about learning and
practical considerations about developing similarwriting collaborations and engagementwith
theliterature.
Bytakingadesignexperimentapproach,thebloggingprojectallowedforconsiderationof the 
processof infusingbloggingpracticesintoexistingdistancelearningclassrooms.Boundupin
theseeffortswasthegoalof creatingsustainablecontextssupportiveof engagementwiththe
scholarlyliteratureandprofessionaldevelopmentforLISgraduatestudents.LunsfordandBruce
(2001) identify six attributes they suggest are characteristic of  collective, virtual workspaces
designed to support collaborative learning. They include shared inquiry (a common set of 
problemsor issues), intentionality (a sharedconsciousnessof  theblogasa sharedproject),
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active participation and contribution, access to shared resources (open access research),
technologies, and boundary crossings (momentswhere gaps in geography, time, institutions,
anddisciplinesmaybebridged)(Lunsford&Bruce,2001,p.295).Alongtheselines,thedesign
of  a LIS collaborative blogwas structured to include similar attributes to those described by
LunsfordandBruce.

Setting

Theprojectinvolvedextendingbloggingassignmentstograduatestudentsinsix(distance)library
andinformationsciencecoursesdeliveredinCanvasonlinecoursemanagementsoftware.Blogging
activities involvedstudentsenrolled in foursectionsof acourse related todesigningservices for
diversepopulations(courseA)andtwosectionsof acourseinlearningdesigntosupportvarious
formsof  literacy (courseB).Thefirst iteration involvedbothcourses in fall2015and thesecond
iterationinvolvedthosesamecoursesinthespring2016semester.Thethirdandfourthiterations
involvedonesectionof courseAinfall2016andonesectionof courseBinfall2017.Studentswere
distancegraduatestudentsinlibraryandinformationscienceusingacommoncoursemanagement
system(Canvas)toaccesslearningactivities.Eachcourseenrolledbetween15and57students.
Studentsworkedinteamsof anywherefrom3to5students.

Organizing structures

Muchof  thebloggingandeducation literaturedescribesprojectdesignsthatencouragestudents
to develop individually-authored blogs. Particularly in library & information science education,
theemphasishasbeen (traditionally)on thecompetenciesassociatedwith thedevelopmentand
maintenanceof  theblogasa technology inandof  itself with lessemphasison thecontentand
sustainabilityof theblogovertime.Wefeltthereisadrawbacktosingle-authoredblogsforstudents
inthattheymayhavenodesiretocontinuetoblogovertimeandtheirblogmayloseitsrelevance
asalivingobjecttodemonstrateprofessionalcompetencyinbothcontentandtechnology.Another
drawbackof individualbloggingisthelackof socialandcognitiveinteractionbetweenstudentsas
theyengagewiththescholarlyliterature.
Thebloggingactivitiesservedseveralpurposesaspartof theoveralllearningdesign.Forexample,
onegoalwastosupportstudentcompetenciesinengagingwithnewinformationandcommunication
technologies such as socialmedia. Another goal was for students to engagewith the literature
associatedwiththecontentdomainof thecourse.Boundupingoalsforprofessionalizationwasthe
ideathatstudentsshouldlearnhowtowriteinscholarlywaysacrossmanycontexts,theblogosphere
representingonlyone.Collaborativeandgroupactivitywasalsoanimportantpartof thisdesignto
improvestudentperceptionsof social/cognitivepresence,teambuilding,andprofessionalnetworking.
Relatedtotheideaof familiarizingstudentswiththeacademicliteraturewasthehopeof exposing
studentstoopenaccessresearch.
We registered a URL and hosted a WordPress installation for the domain http://www.
openaccessreader.com(seefigure1).

http://www.openaccessreader.com
http://www.openaccessreader.com
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Severalpluginswereusedtoprovideblogging-specificfunctionalityforthewebsiteincludinglinking
of form-basedposting,searching,tagging,andpostingstosocialmediasitessuchasFacebookand
LinkedIn.Weimplementedamodifiedversionof the“UserSubmittedPosts”plugindistributedonthe
WordPresswebsite.ThisplugingeneratesaformhostedontheWordPressinstallationthatallows
userstosubmitpostsforapprovalbyanadministrator.
Ourmodificationsprimedthepluginforstudentsandresearcherstosubmitanarticleretrievedfrom
several course content-related open access journals to promote discussion. First, the submitters
enteredtheirnames,providedthetitleof thearticleandlinkedtowherethearticleishosted.Additionally,
submitterswereencouragedto“tag”theirsubmissionstoallowotherusersof thewebsitetofindother
similararticlesandgivebrowsersanimpressionof thediscussionandcontentof thearticle.Relevant
tagswerejournalnamesandsubjectdesignations.Whenasubmissionwasreceived,itwasreviewed
bythefaculty(administrator).If approved,thesubmissionwaspublishedtothewebsite.Twosocial
media pluginswere implemented to encourage users to spread and share their discussion.One
allowsusersof thewebsitetosharesubmissionsonLinkedIn;theothertoshareonFacebook.

Four iterations of  a blogging course assignment

Theprojectinvolvedextendingbloggingassignmentstograduatestudentsinsix(distance)library
andinformationsciencecourses(seefigure2).Bloggingactivitiesinvolvedstudentsenrolledin(four
sections)of acourserelatedtodesigninglibraryservicesfordiversepopulationsandanothercourse
in learningdesigntosupportvariousformsof  literacy(twosections).Studentgroupsof between
3and5memberswereaskedtocollaborativelyauthoroneblogpostingaboutanarticlerelatingto
ourcoursecontent.Onlyarticlesretrievedfroma(gold)openaccessjournalwereappropriatefor
theassignment.Inthefirstiterationof theassignment,studentsweresentappropriateopenaccess
articlesforanalysisandposting.Inthesecond(andsubsequent)iterations,studentgroupssearched
forandselectedtheirownarticles.Studentsintheseconditeration(andbeyond)wereremindedto
selectonlytopicalarticlesthatareopenaccess(freelyavailabletoanyone)andtosearchtheblog
tomakesuretheirarticlehadNOTbeenbloggedaboutprior.Articlechoiceswerethensenttothe
professorforapproval.

Figure 1: Screenshot of Open Access Reader Blog
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Eachgroupcontributedacollaboratively-authored750-1000word(approximate)responsetothe
articlechosen.Quiteabitof  structurewasprovided tostudents in termsof possible topicsand
contenttoincludeintheirpostings.Suggestedcontentincludedarequestthatpostingscontainsome
combinationof thefollowing:

1) Articlesynopsisandcoreresearchquestion(s).
2) Methodsusedtoanswertheresearchquestion.
3) Findingsandconclusions.
4) Unansweredquestionsyouhaveandwhatfutureresearchmightaddress.
5) Athoughtfulattempttoansweryourownquestions.

Studentgroupswerealsotaskedwithrespondingtoapeergroup’spostingbyeitherextendingtheir
thoughts inanewdirectionorattempting toansweraquestionposed in theoriginalpost.These
responseswereintherangeof 3sentencesinlength.Groupswereaskedtoskimtheothergroup’s
articlepriortocommenting.Finally,studentswereprovidedwithalinkrelatedtotheassessmentof 
studentblogpostingspublishedinTheChronicleof HigherEducation(Sample,2010).

Findings and Analysis

Theprojectasdesignexperimentsoughttocreatealearningcontextthatworksonmultiplelevels,
respondsiterativelytothecommunityof learners,andsustainsitsrelevanceinmultipledimensions
overtime.

A sustainable, collaborative, student-authored blog

Althoughbloggingactivitieshavebecomeverypopular ineducationalcontexts, thetimescalefor
engagement isusually limited to thesemesteroverwhich theclassplaysout. Inmanycourses,
theblog isexploredasa tool fordisseminationof  ideasbuteffortsareshort-lived.Even though
there is acknowledgment that blogging can assist students professionally, little effort ismade to

Figure 2: Blogging assignment prompt
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supportstudentactivityoverthelongterm.Particularlyinlibrary&informationscienceeducation,
theemphasishasbeen (traditionally)on thecompetenciesassociatedwith thedevelopmentand
maintenanceof  theblogasa technology inandof  itself with lessemphasison thecontentand
sustainabilityof theblogovertime.
Withthisinmind,wetriedtobuild-inoranticipatethattheblogpostingswouldexistbeyondthe
timelineof thecourse.Thereforewebuiltablogwherestudentsplayedtheroleof contributorrather
than sole author.We hoped students would insert blog URLs into their personal e-portfolios to
demonstrate competenciesassociatedwithnew informationandcommunication technologiesas
wellastheirmasteryof curricularcontentandunderstandingof open-access,scholarlyliterature.
Blog-basedwritingwasselectedasameansof supportingtheirabilitytoengageinnewformsof 
scholarlycommunication.
Externalchallengestothesustainabilityforablogsuchasthislieinthenecessityof maintaining
domainlicensingandsubscriptionstocontentmanagementsoftware(inthiscaseWordPress).Spam
commentsbecameaproblemduringthesecondandsubsequentiterations.Acaptchautilitywillbe
implemented in iterationfive topreventspamcomments thatmustbewaded throughcontinually.
Forthisstudy,thesestructureswereimplementedandmaintainedoverfoursemestersandtheplan
is tocontinuemaintaining them in the future.Since there isnoexpectation thatstudentsor their
groupsevercontributetothebloginthefuture,thereislessrelianceonpastwriterstoreturntothe
site.Futurecoursesincorporatingcollaborativebloggingactivitiesguaranteeacontinualsourceof 
contentand,thus,thesustainabilityof thesite.Withcommitmentonthepartof thefacultymember,
thebloganditscontentcanexistinperpetuity.
Over the course of  the study, there was some evidence of  students pointing back to their
contributionsine-portfolios(seefigure3)andviasocialmediapingbacks.

Figure 3: Student pingbacks to their e-portfolio
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Aftertheseconditeration,webeganhighlightingstudentblogpostingsviaLinkedIn(seefigure4).
TherewaspositivereceptionfromLinkedInconnectionstothestudentcontributions.

It is our plan to communicatewith students and encourage them to update us on their future
usesof theircontributions.Insupportof thisgoal,weplantomodelresourcesharingandcareer
managementviasocialmedia(morestrategically)infuturecourses.

Meeting curricular goals for online LIS education

Ourstudydemonstratedthatcollaborativebloggingactivitiescanbeeasilysustainedoncestructures
andactivitydesignsstabilize.Whatabouttheblog’srelationshiptocurriculargoals?Asmentioned
before,muchof theprioreducationalbloggingliteraturedescribesprojectdesignsthatencourage
studentstodevelopindividually-authoredblogs.Wefeltthereisadrawbacktosingle-authoredblogs
for students in that theymayhavenodesire tocontinue toblogover time.Blogsmay lose their
relevanceaslivingobjectsdemonstratingstudents’professionalcompetenciesinbothcontentand
technologyif activityceasesontheblog.
Withthesechallengesinmind,weplacedstudentsintheroleof contributorstoanongoingscholarly
blogdesignedtohighlightopenaccessresearchinthefieldof libraryandinformationscience.The
blogoperatesasacollaborativeactivityontwolevels.First,theblogrepresentsacollaboratively-
authoredartifactdrawingreaders’attentiontoemerging,easilyaccessibleresearchinthefieldof 
libraryandinformationscience.Second,thebloggingcourseassignmentswerewrittentoprompt
studentstosearchfor,analyze,andwriteaboutopenaccessresearch intheirfieldof studyasa
collaborativetask.Studentgroupsanalyzedtheirownarticlesandpostedgroup-authoredreviewsof 
theirarticles.Asonestudentdescribes:

“Aspartof agroupassignment,wereviewanarticlebasedonthethemesof theclass.Retrieved
fromanopenaccessdatabase,ourgroupcameacrossaninterestingarticleondiversityof staff in
alibrary”(Studentreflection,12/16/2017).

Groupsthen(alsocollaboratively)commentedonthepostsof peergroups.Inoneexample,agroup
commentsonhowareviewpostspurreddiscussionof equalityinlibraryservices:

“Yourconclusionsstartedadialogueinourgroupaboutthedifferencebetweenanequalservices
framework, inwhicheveryoneshouldbe treatedequally regardlessof difference,andequitable
services framework, which tries to account for systematic disadvantages and seeks to uplift
marginalizedpopulations”(Collaboratively-authoredresponse,05/06/2017).

Figure 4: Faculty share of a student group’s blog posting on LinkedIn
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Anothercommentdrewattentiontothewayblogscansupport“issue-raising”amongnewmembers
of thefield:

“Thisisaperspectivethatourgrouphasnotreadaboutorthoughtmuchabout.Butweallcameto
thegeneralconsensusthatLISresearchoftendoesinvolvetheuseof surveys,tothepointwhere
itbecominglessandlesscreativeinaworldthatseemstobebecomingmorecreativeinapproach.
Itwascertainlyrefreshingtoreadyourgroup’sarticleonthistopic,asitisaveryprevalentissue
inthefield,andinmanyotherfieldsaswell.Wefeelthatthereneedstobeachangeinthemost
influential researcherswithin different areas of  LIS, and otherswill follow suit” (Collaboratively-
authoredresponse,12/01/2016).

Inthecommentabove,studentsexploredtwotopicsof contestationinthefield.Theseactivitiesare
essential fornewprofessionalsas theyestablishthemselvesaspractitionersaswellasscholars.
Alongthese lines,wewereabletocreateanactive learningeventwherestudentscollaboratively
workedona curriculum-intensive task.The task exposednew informationprofessionals to open
accessresearch in library& informationscienceandcreatedacontextwherestudentspracticed
identifyingandsearchingforopenaccessjournalsandarticlesrelatedtocoursetopics.Students
wrote about the scholarly literature in a blog posting format, a highly relevant form of  scholarly
communicationintheirfield.Thecourseworkproductshadongoingrelevanceforinclusioninstudent
e-portfoliosorworkcollections.

Conclusion

Findingsfromthisiterativelearningdesignsuggestseveralbenefitsof  implementingcollaborative
educationalbloggingactivitiesindistancecontext.First,studentshadtheabilitytobuildrelationships
byworkingtogetheronsearchingtheopenaccess(OA)literatureof thefieldandsynthesizingitin
areviewformat.Thedesignalsochallengedstudentstoengageinprofessionally-relevantpractices
of scholarlycommunication(blogging).Asmentionedpreviously,studentsnotonlydiscussedtheir
ownworkbutcollaborativelyauthoredresponsestoothergroups.Evidenceof studentsusingthe
blog postings as contributions to their e-portfolios (our online program’s culminating experience)
demonstrated therelevanceof  theactivity to theirprogramof studyandcareerpreparation.The
focusonopenaccessresearchinthefieldissupportiveof lifelonglearninginthattheabilitytosearch
andsynthesizetheOAliteratureissomethingstudentscantakewiththem.Thesecompetencieswill
servethemregardlessof whethertheyworkinanorganizationthatbudgetsfortraditionallylicensed
materialsorpursueacareerwherefundingfortraditionaljournalanddatabasesubscriptionsisnot
available.Despite thebenefitsmadevisibleby theproject, theauthorsrecognize thatmorework
needstobedonetoexplorestudentperceptionsof theactivities.Wecanimaginethatqualitative
datacollectionof theseperspectiveswouldexpandtheprojectinfruitfuldirections.Finally,andnotyet
exploredadequately,istheplacetheblogoccupiesintheprofessionalcommunityandwhatcanbe
donetoraiseawarenessof itsexistenceandutility.ZingerandSinclair(2013)observedthatstudent
blogshavethepotentialtosupportnetworkingbetweenstudentsandprofessionalsinternationally.

“Ourhealthblogstartedoutsmallwithonlythecollegecommunityrespondingtoourstudentsbut
thenweopeneduptheblogandourstudentswerecommunicatingwithpeoplefromalloverthe
world”(Zinger&Sinclair,2013,p.350).

With this goal inmind, we hope to domore to develop this site as a professional resource for
communicationamongstudentsandresearchersactivelypublishinginopenaccessjournals.
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