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Abstract 
So far the learning process that takes place in several countries, including 

developed countries, is still dominated by a paradigm which states that 
knowledge is a set of facts that must be memorized. In addition, the classroom 
situation is still largely focused on the teacher as the main source of knowledge 

based on the curriculum. In order to develop a learning system, observation 
analysis is needed based on the sources of published journal articles. One of the 
topics we raised in this case was Problem-Based Learning (PBL). The results of 

the Analysis Review found that Problem-Based Learning is a learning approach 
that uses real world problems as a context for students to learn about critical 
thinking and problem solving skills, as well as to obtain essential knowledge and 
concepts from the subject matter. Problem-based learning is used to stimulate 

high-level thinking in problem-oriented situations, including learning how to 
learn. 
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INTRODUCTION 
Less effective and efficient learning methods cause unbalanced cognitive, 

affective and psychomotor abilities, such as monotonous learning from time to 
time, teachers who are authoritarian and less friendly to students, so students feel 
bored and lack interest in learning. To overcome this, the teacher as a teacher and 

educator must always improve the quality of his professionalism, namely by 
providing learning opportunities to students by involving students effectively in the 
learning process (Komala Sari, Syazali, & Farida, 2016). 

The success of learning in the sense of achieving competency standards, is highly 
dependent on the ability of teachers to process learning that can create situations 
that enable students to learn so that it is the starting point for successful learning 
(Syahrir et al., 2018). The many theories and research results of educational experts 

indicate that learning will succeed if students participate actively in the learning 
process. On this basis came the term Active Student Learning Methods (CBSA). 
One learning approach that accommodates CBSA is Problem-Based Learning 

(PBL) developed from thinking democratic values, effective learning of cooperative 
behavior and respecting diversity in the community (Maskur, Syazali, & Utami, 
2019). 

 
Objectives of Problem-Based Learning 

Problem-Based Learning is not designed to help teachers provide as much 
information aspossible to students. According to Arends (2008: 70) that: 

• Problem-Based Learning aims to help students develop thinking skills and 
problem solving skills, learn the role of adults in an authentic manner, 
enabling students to gain confidence in their own abilities, to think and 
become independent learners. 

• So in Problem-Based Learning the teacher's task is to formulate 
assignments to students not to present lesson assignments. 

 

Problem-Based Learning (PBL) Elements 

Problem-Based Learning has several basic elements in education as follows: 
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Problem-Based Learning (PBL) Phases 

PBL takes place in six phases, namely: 
Phase 1: Submitting a problem. Questions submitted as stated previously must 

not be structured properly, in the sense that to solve them, further information or 

data is needed, it allows many ways or answers, and it is quite extensive in content. 
Phase 2: What is known about the problem? In this phase each member will see the 
problem in terms of prior knowledge. The group will discuss and agree on 
boundaries regarding the problem, and sort out the issues and aspects that are 

reasonable enough to be investigated further. This initial analysis must produce a 
starting point for investigation and can be revised if an assumption is questioned or 
new information emerges. 

Phase 3: What is unknown about the problem? Here group members will make 
a list of questions or learning issues that must be answered to clarify the problem. 
In this phase, group members will break down problems into components, discuss 

their implications, propose various explanations or solutions, and develop work 
hypotheses. This activity is like the "brainstorming" phase with evaluation; an 
explanation or solution is noted. The group needs to formulate learning objectives, 
determine the information needed, and how this information is obtained. 

Phase 4: Alternative solutions. In this phase group members will discuss, 
evaluate, and organize hypotheses and change hypotheses. The group will make a 
list of "What to do?" Which refers to the resources needed, people to be contacted, 

articles to be read, and actions that need to be taken by the members. In this phase 

•Learning integrates all subject areas; Overall
learning involves aspects of child development;
Children build thinking through direct experience.

Integrated 
Learning

•Children learn something tangible, happening, and
experienced in their lives; Children feel the benefits
of learning directly for their lives

Contextual 
Learning

•Children build their thinking through direct
experience (hand on experience); Learning by
doing.

Constructivist 
Learning

•Children as active learning subjects determine, do 
and evaluate (Plan-Do-Review).

Active Learning

•Learning is more interesting and enjoyable for 
children because children are directly involved in 
determining problems.

Learning 
Interesting
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group members will determine and allocate tasks, develop plans to get the 
information needed. This information can come from in the classroom, reading 

material, textbooks, libraries, companies, videos, and from a particular expert. If 
there is new information, the group needs to analyze and evaluate its reliability and 
usefulness for solving the problem being faced. 

Phase 5: Report and Presentation of Results. In this phase, each group will write 
a report on their group's work. This report contains the results of group work in 
the previous phases followed by the reasons why an alternative was chosen and a 

description of the alternative. At the end of each group explain the concepts 
contained in the problems raised and the solutions they propose. For example, what 
formulas do they use. This report is then presented and discussed in front of all 
students. 

Phase 6: Material Development. In this phase the teacher will develop material 
that will be studied further and in depth and facilitate learning based on the concepts 
proposed by each group in the report. 

By paying attention to activities in each phase, students use a lot of time to 
discuss problems, formulate hypotheses, determine relevant facts, find information, 
and define the content of learning itself. Unlike traditional learning, learning 

objectives in PBM are not established in advance. Instead, each group member will 
be responsible for developing the content or issue based on the group's analysis of 
the given problem (Prastowo et al., 2019). 

 

Benefits of Problem-Based Learning 

The benefits of Problem-Based Learning include the following: 

• With PBL meaningful learning will occur. Students who learn to solve a 
problem will apply the knowledge they have. This means that learning is in 
the context of application concepts. Learning can be more meaningful and 

can be expanded when students are faced with situations where the concept 
is applied. 

• In a Problem-Based Learning situation, students integrate knowledge and 
skills simultaneously and apply them in relevant contexts. That is, what they 

do in accordance with the real situation is no longer theoretical, so the 
problems in the application of a concept or theory they will find at once 
during learning takes place. 

• Problem-Based Learning (PBL) can improve critical thinking skills, foster 
student initiative, internal motivation to learn and can develop 

interpersonal relationships in group learning. 
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Problem-based learning (PBL) aims to provide students with free space to think 
about concepts and solve problems related to the material presented by the teacher. 

Because basically mathematics aims to make students understand mathematical 
concepts with everyday life. Having skills about the natural environment to develop 
knowledge about natural processes around, able to apply various mathematical 

concepts to explain natural phenomena and be able to use simple technology to 
solve problems found in everyday life (Rahmawati, Lestari, & Umam, 2019). 

By using the PBL approach, students do not merely receive information from 

the teacher, because in this case the teacher as a motivator and facilitator directs 
students to be actively involved in the whole learning process by beginning with 
problems related to the concepts being learned. Characteristics of PBL refers to the 
flow of constructivist education, where learning is an active process of learning to 

build knowledge. the active process in question is not only mental but also physical. 
That is, through physical activity students' knowledge is actively built based on the 
process of assimilation of experiences or materials learned with the knowledge they 

have and this takes place mentally (Habibi et al., 2019). 
In learning the teacher must be able to create a learning environment as a social 

system that has the characteristics of a democratic process and a scientific process. 

Problem-based learning is an answer to the practice of learning competence and 
responding to the development of social dynamics in society. Besides problem-
based learning is basically a further development of group learning. Thus, the 
problem-based learning method has the distinctive characteristic of using real-world 

problems as a learning context for students to learn about critical thinking and 
problem solving skills, as well as to obtain essential knowledge and concepts from 
the subject matter (Hartinah et al., 2020). 

Problem-based learning is used to stimulate higher-order thinking with 
problem-oriented situations, including learning how to learn. According to Rahmi 
Ramadhani (Ramadhani & Narpila, 2018), "Problem-based learning is known by 

other names such as Project-Based Learning, Experience-Based Education, 
Authentic Learning, and Anchored instruction (Learning rooted in the real world)". 
The teacher's role in problem-based learning is to present problems, ask questions 
and facilitate investigation and dialogue (Ramadhani, 2017). Problem-based learning 

cannot be carried out without the teacher developing a classroom environment that 
allows for an open exchange of ideas in an outline. Problem-based learning consists 
of presenting students with authentic and meaningful problem situations that can 

make it easy for them to carry out inquiry inquiry (Noviyanti, Sugiharta, & Farida, 
2019).  

Mathematics education is one complex field of study, complex phenomena in 
mathematics related to other fields of science, both in the fields of practice, 
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technology, culture, teaching structures both school learning and community 
learning (Ramadhani, Umam, Abdurrahman, & Syazali, 2019). The main problem 

faced in learning mathematics is to link related mathematical content and organized 
relationship systems to all learning partners (students, teachers and learning 
environments) who take part in realizing mathematics learning and can integrate it 

in a comprehensive educational and social context such as problems in everyday life 
(Steiner, 1985). Besides, there are also several statements that are continuously faced 
by a mathematics teacher (Diani, Herliantari, Irwandani, Saregar, & Umam, 2019). 

What is important in mathematics? Who is this math taught to? How can one learn 
mathematics effectively? What is the relationship between mathematics, technology 
and the problems that occur in surrounding life? This statement is often heard even 
faced by mathematics teachers (Raymond, 2018). Mathematics needs to be taught 

to students because (1) it is always used in all aspects of life; (2) all fields of life 
require appropriate mathematical skills; (3) is a strong, concise and clear means of 
communication; (4) can be used to present information in various ways; and (6) 

providing satisfaction with efforts to solve challenging problems (Cockcroft, 1982). 
Teachers have an important role to make students more creative and innovative in 
dealing with real-world problems (Ahmad, Yin, Fang, Yen, & How, 2010).   

The standard process of learning mathematics according to the National Council 
of Teachers of Mathematics (NCTM) is problem solving (reasoning), reasoning and 
proof (reasoning and proof), communication (communication), connections 
(connections) and representation (representation). Problem solving is part of a 

standard mathematical process that is very important because in the learning and 
completion process, students are allowed to use the skills and experience they have 
to apply in solving problems that are not routine because after taking education, 

students will plunge into communities that full of social problems (Midgett & 
Eddins, 2001). 

Problem solving skills have an important place in class management. Problems 

arise in everyday life and problem-solving skills enable students to overcome 
various types of problems that come. Types of problems used in mathematics are 
divided into two groups namely routine problems and non-routine problems. 
Routine problems are problems found in textbooks and can be solved in the same 

way using a formula that was known before. Non-routine problems are problems 
that are mostly found in real life so they do not have special formulas that can be 
solved using strategies that require creative and innovative thinking skills 

(Özreçberoğlu & Çağanağa, 2018). Complexity in solving problems can be reflected 
in the structure of the conceptual field, including problems, problematic situations, 
problematic spaces and the process of resolution. In mathematics, a problem 
situation is a learning situation designed by the teacher to create a space for 
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reflection and analysis around the problem or question to be solved (Diani, 
Irwandani, et al., 2019). This situation must enable students to increase their 

knowledge, through new representations as well as through the learning process. In 
essence, every problem situation must be a reason for the contextualization and 
operationalization of knowledge processed through mathematics learning 

(Căprioară, 2015; Csapó & Funke, 2017). The importance of solving math problems 
in aspects of learning in schools makes it part of the mathematics learning 
curriculum so that it can be applied comprehensively to improve students' problem 

solving abilities (Liljedahl, Santos-Trigo, Malaspina, & Bruder, 2016).  
In fact, when students are confronted with non-routine problems, for example, 

story problems related to solving problems related to daily life, the grades obtained 
by students will usually be lower when compared to multiple choice questions. 

Thus, there is still a large gap between what is expected in learning mathematics and 
the reality that will be achieved (Murti, Nasir, & Negara, 2019). This has become 
one of the problems for teachers because problem solving is needed to improve 

reasoning and train students to be able to think critically, logically and with character 
(Habibi et al., 2019). From the answers given by students, it can be seen that most 
students have difficulty in solving problems given in the form of mathematics. In 

solving problems often found students only concerned with the final answer 
without understanding how the answer process is correct or not (Maulidi, Apriliani, 
& Syazali, 2019). This often results in an incorrect student answer process. Students 
also often find it difficult to determine what concepts are used to solve these 

problems. They tend to solve these problems with arithmetic operations which they 
think are correct without understanding the existing problem first (Hartinah et al., 
2020). 

In order to solve problems that are not routine that require the ability to solve 
problems students must be able to go through the stages of problem solving as 
formulated by Polyastates in solving problem solving there are four steps that must 

be done, namely: (1) understanding the problem, (2) plan the solution, (3) carry out 
the problem according to plan and (4) re-check all the steps undertaken (Nite, 
2017).  

In addition to the ability to solve problems in non-routine problems students 

also need character, because in solving non-routine problems, ways are needed to 
solve them. In fact, education in Indonesia tends to be limited to the mastery of 
subject matter or relies on the development of low-level cognitive aspects that are 

unable to develop student character. Previous research has focused on improving 
students' mathematical problem solving abilities, especially non-routine problems 
(Huda, Tsani, Syazali, Umam, & Jermsittiparsert, 2020). The integration of 
mathematics learning in improving problem solving abilities that occur in daily life 
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does not necessarily become the only benchmark in improving learning outcomes. 
One of the goals of education is to form a character in a person which is manifested 

in a unity of behavior and attitude to life. But the reality is contrary to existing 
reality. Education tends to only pursue intellectual intelligence, tends to be poor in 
character, and moral. So that makes humans lose their character (Lestari et al., 

2019). 
Some researcher said that this kind of learning is called chance learning 

(Soedjadi, 2000). But along with the development of mathematics, we need a 

learning that intentionally includes learning the values of these characters in the 
planning of learning so that the goal to shape the character of students through 
learning mathematics can be achieved. In addition to improving student character, 
it can also improve students' mathematical abilities, especially problem solving 

abilities (Syazali et al., 2019).  
After studying various existing learning models, the researcher considers that 

the problem-based learning model, hereinafter abbreviated as PBL, is a suitable 

strategy to use. The problem-based learning model is one of learning that is based 
on cognitive psychologists that depart from the assumption that learning is a 
process of behavior change thanks to experience. Learning is not merely a process 

of memorizing a number of facts, but a process of conscious interaction between 
an individual and his environment (Suriati, 2019). Through this process students 
will develop as a whole. This means that student development does not only occur 
cognitively, but also affective and psychomotor aspects through an internal 

appreciation of the problem at hand (Huda et al., 2019). 
Some mathematics education experts have tried to study learning models that 

can shape student character. Soedjadi (2000) said that learning with a contextual 

approach with various models and methods, can be used as a tool to build the 
nation's character. Meanwhile (Prabowo & Sidi, 2012) said that a realistic 
mathematics learning approach (PMRI) can sculpt students' characters. Problem-

based learning also helps students become independent students. In this problem-
based learning, the teacher's role is to raise a problem or ask a question, facilitate 
student inquiry, and support student learning. Mathematics teacher must be able to 
teach students not only to solve mathematical problems, but also can teach how to 

solve problems both in everyday life and non-routine problems using mathematics 
(Macmath, Wallace, & Chi, 2009). When many students can develop their 
procedural abilities, they can also master and understand concepts that can be used 

to solve new problems. This can be done by connecting mathematical ideas that 
students already know with new problems that they want to solve. Teachers can 
develop students' procedural abilities in solving mathematical problems, teachers 
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need an effective and appropriate learning model. The learning model is a problem 
based learning model (Ramadhani et al., 2019; Ramadhani, 2018).  

This was confirmed in research (Ajai, Imoko, & O’kwo, 2013) that the post-test 
results of students taught by using problem-based learning models are higher than 
the results of post-test students who are taught using conventional learning models 

on algebra material. In research (Ajai et al., 2013), it was stated that by using the 
problem-based learning model, learning begins with a problem being solved and 
the problem is a problem that students need to improve their new abilities before 

they can solve problems (Lestari et al., 2019). Ajai added that problem-based 
learning is a model of learning that is based on constructivism, that students 
construct their knowledge and relate it to the experiences they have to find solutions 
to a given problem. It found that students who were taught by using problem-based 

learning models had better test results obtained than those who were taught using 
ordinary learning (Ajai et al., 2013). They concluded that the significant difference 
between the test results obtained by students was caused by the use of problem-

based learning models. 
In addition to being seen from the aspect of the ability to solve the problem of 

the story also considered aspects of gender differences, gender differences have 

been in the spotlight since ancient times. Sex differences are no longer only related 
to biological problems, but later developed into differences in abilities between men 
and women (Sumarni et al., 2019). 

Krutetski explains the differences between men and women in learning 

mathematics as follows: 

• Men are superior in reasoning, women are superior in accuracy, and equality 
of thinking. 

• Men have better mathematical and mechanical skills than women, this 
difference is not evident at the elementary school level but becomes more 
apparent at higher levels (Mawaddah, Ahmad, & Duskri, 2018). 

Meanwhile (Maccoby & Jacklin, 1974) said men and women have different 
abilities, among others, as follows: 

• Women have higher verbal abilities than men. 

• Men are superior in visual spatial abilities than women. 

• Men are superior in mathematical abilities. 
Gender differences not only result in differences in abilities in mathematics, but 

the way to obtain mathematical knowledge is also related to gender differences 
(Zhu, 2007). Keitel said “Gender, social, and cultural dimensions are very powerfully 

interacting inconceptualization of mathematics education”. Based on Keitel's opinion that 
gender, social and culture influence mathematics learning (Leder, 2019). Gender 
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differences have an effect on mathematics learning occurring during middle school 
(Frost, Hyde, & Fennema, 1994).  

Based on the results of the research described above shows that there are 
diversity of research results regarding the role of gender in learning mathematics. 
Some results show the existence of gender factors in mathematics learning, but on 

the other hand some studies reveal that gender has no significant effect in learning 
mathematics (Huda et al., 2020). 

By applying this problem-based learning model, it is hoped that the learning that 

students will get is more meaningful, gives a stronger impression to students, can 
overcome students' difficulties in learning mathematics and students themselves 
can also solve problem solving related to daily life and can shape student character 
(Huda et al., 2019). 

 
Criticism of the PBL 

The Truth of Crowded Classes 

There is a lot of research on the effectiveness of the PBL model in small groups. 
Ideally, this approach should be applied in small groups. But the reality is that in 
many developing countries, classes are crowded (Azer, 2001). Can this model be 

applied effectively in these classes? This is not possible. In case the crowded classes 
are divided into groups, the existence of a problem for each group may also create 
a separate problem (Celik, Onder, & Silay, 2011). In this model, where active 
participation is important, it is very difficult to ensure active participation in 

crowded classes. 
 

Vicious Circle Due to Locality in Problem Finding 

In the PBL model, the spark starts with problem finding. The problems to be 
found will be from the environment in which students live in accordance with the 
“From Close to Away Principle” which is one of the important principles in 

learning. The problems that students will find in developing countries will not be 
similar to those in developed countries. Important infrastructure and environmental 
problems are the primary problems that students will choose. The new horizons of 
technology and science developed in developed countries will be students' problems 

(Pagander & Read, 2014). In order to solve these problems, the student will surpass 
the existing scientific knowledge. This will enable effective use of the PBL model 
(Argaw, Haile, Ayalew, & Kuma, 2017). However, students in developing countries 

will never be able to learn about the science of the future. Similar, unresolved 
problems that do not require much research and active participation will put 
students into a vicious circle of learning. 
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Not Suitable for Every Student 

The claim that the PBL model is appropriate for every student may not be 

entirely accurate. This is because it takes a lot of time for students who have not 
been able to provide prior learning, even to comprehend the facts. This may make 
the use of time difficult to use the model. Students who face real-life problems are 

often gifted students. This can be an effective instructional tool for students PBL 
model (Culclasure, Longest, & Terry, 2019). However, this may not be the case for 
normal students. 

 
Lack of Teacher Competencies 

Not all teachers want or do not apply the PBL model. The comfort areas of 
teachers in teaching can push them to teach without much effort. Although the 

PBL model puts teachers in a facilitating role, this task requires more performance, 
knowledge and experience than traditional teaching. This reduces teachers' desire 
to implement the PBL model. 

 

Biodata oftheAuthors 

Rahmi Ramadhani, M.Pd was born in Medan, North 
Sumatera, Indonesia. She holds M.Pd (Magister of Education) in 
the Mathematics Education from State University of Medan in 
2015. She is a lecturer in the Computer Engineering Department, 
Faculty of Informatics and Computer Engineering, Universitas 
Potensi Utama, Medan, North Sumatera, Indonesia. Her 
research focuses on mathematics education, Problem-Based 
Learning, Blended Learning, ICT in teaching and learning, 
problem solving ability, STEM education and ethno-
mathematics. E-mail: rahmiramadhani3@gmail.com 
Phone:(+62)81262900365. ORCID Number: 000-0002-8049-
7234 

 

Dr. H. Syamsul Huda, M.Ag. He was born at Jombang City. 
He is a Assoc. Prof. and senior lecture at Institut Agama Islam 
Negeri Kediri, Indonesia. His research is focused on Education 
especially in Regilion education. 
Affiliation: Institut Agama Islam Negeri Kediri, Indonesia. 
Email: syamsul_huda63@yahoo.co.id 
Phone: (+62)818515539 
OrcidNumber: 0000-0002-6830-9720 

 



Problem Based Learning (PBL), Its…                                                                   228 
 

Rofiqul Umam, M.Sc was born in Bandar Lampung City, 
Indonesia. He holds M.Sc (Master of Science) in the Physics 
Department, Gadjah Mada University, Indonesia in 2016. 
Currently, he is a research student in School of Scienceand 
Technology, at Kwansei Gakuin University, Japan. His research 
focuses on physics education and geophysics. 
Affiliation: School of Science and Technology, Kwansei Gakuin 
University, Japan 
E-mail: egk71822@kwansei.ac.jp.Phone: (+81)8087288103 

 

REFERENCES 

Ahmad, A., Yin, T. S., Fang, L. Y., Yen, Y. H., & How, K. W. (2010). Incorporating 
multimedia as a tool into mathematics education: A case study on diploma students in 
multimedia university. Procedia - Social and Behavioral Sciences, 8, 594–599. 
https://doi.org/10.1016/j.sbspro.2010.12.082 

Ajai, J. T., Imoko, B. I., & O’kwo, E. I. (2013). Comparison of the Learning Effectiveness 
of Problem-Based Learning (PBL) and Conventional Method of Teaching Algebra. 
Journal of Education and Practice , 4(1), 113–136. 

Argaw, A. S., Haile, B. B., Ayalew, B. T., & Kuma, S. G. (2017). The effect of problem based 
learning (PBL) instruction on students’ motivation and problem solving skills of physics. 
Eurasia Journal of Mathematics, Science and Technology Education, 13(3), 857–871. 
https://doi.org/10.12973/eurasia.2017.00647a 

Azer, S. A. (2001). Problem-based learning: A critical review of its educational objectives 
and the rationale for its use. Saudi Medical Journal, 22(4), 299–305. 

Căprioară, D. (2015). Problem Solving - Purpose And Means Of Learning Mathematics In 
School. Procedia - Social and Behavioral Sciences 191, 1859–1864. 
https://doi.org/10.1016/j.sbspro.2015.04.332 

Celik, P., Onder, F., & Silay, I. (2011). The effects of problem-based learning on the 
students’ success in hysics course. Procedia - Social and Behavioral Sciences, 28, 656–660. 
https://doi.org/10.1016/j.sbspro.2011.11.124 

Cockcroft, W. H. (1982). Mathematics counts : report of the Committee of Inquiry into the Teaching of 
Mathematics in Schools under the chairmanship of W.H. Cockcroft. H.M.S.O. 

Csapó, B., & Funke, J. (2017). The Nature of Problem Solving USING RESEARCH TO 
INSPIRE 21ST CENTURY LEARNING. https://doi.org/10.1787/9789264273955-
en 

Culclasure, B. T., Longest, K. C., & Terry, T. M. (2019). Project-based learning (Pjbl) in 
three southeastern public schools: Academic, behavioral, and social-emotional 
outcomes. Interdisciplinary Journal of Problem-Based Learning, 13(2), 8–30. 
https://doi.org/10.7771/1541-5015.1842 

Diani, R., Herliantari, H., Irwandani, I., Saregar, A., & Umam, R. (2019). The Effectiviness 
of SSCS Learning Model: Its Impact on the Students’ Creative Problem-Solving Ability 
on the Concept of Substance Pressure. Jurnal Penelitian Fisika Dan Aplikasinya (JPFA), 
9(1). https://doi.org/http://dx.doi.org/10.26740/jpfa.v9n1.p%25p 

Diani, R., Irwandani, I., Al-Hijrah, A.-H., Yetri, Y., Fujiani, D., Hartati, N. S., & Umam, R. 
(2019). Physics Learning through Active Learning Based Interactive Conceptual 
Instructions (ALBICI) to Improve Critical Thinking Ability. Jurnal Penelitian Dan 
Pembelajaran IPA, 5(1), 48. https://doi.org/10.30870/jppi.v5i1.3469 



Ramadhani, Huda, & Umam …                                                                     229 
 

Frost, L. A., Hyde, J. S., & Fennema, E. (1994). Chapter 2 Gender, mathematics 
performance, and mathematics-related attitudes and affect: A meta-analytic synthesis. 
International Journal of Educational Research, 21(4), 373–385. 
https://doi.org/10.1016/S0883-0355(06)80026-1 

Habibi, B., Hartinah, S., Umam, R., Syazali, M., Lestari, F., Abdurrahman, A., & Jauhariyah, 
D. (2019). Factor Determinants of Teacher Professionalism as Development of Student 
Learning Education at School of SMK PGRI in Tegal City, Indonesia. Journal of Gifted 
Education and Creativity, 6(2), 125–134. 

Hartinah, S., Suharso, P., Umam, R., Syazali, M., Lestari, B. D., Roslina, R., & 
Jermsittiparsert, K. (2020). Teacher’s performance management: The role of principal’s 
leadership, work environment and motivation in Tegal City, Indonesia. Management 
Science Letters, 9(14), 1–12. https://doi.org/10.5267/j.msl.2019.7.038 

Huda, S., Sholikhakh, R. A., Bina, N. S., Lestari, F., Habibi, B., & Suharso, P. (2019). Effect 
of Application Smart Circuit Learning Media to Mathematics Learning Outcomes : A 
Case Study of Islamic School Students. Journal for the Education of Gifted Young Scientists, 
7(September), 699–715. https://doi.org/https://doi.org/10.17478/jegys.597053 

Huda, S., Tsani, I., Syazali, M., Umam, R., & Jermsittiparsert, K. (2020). The management 
of educational system using three law Auguste Comte : A case of Islamic schools. 
Management Science Letters, 10(3). https://doi.org/10.5267/j.msl.2019.9.018 

Komala Sari, F., Syazali, M., & Farida. (2016). Pengembangan Media Pembelajaran (Modul) 
berbantuan Geogebra Pokok Bahasan Turunan. Jurnal Pendidikan Matematika, 7(2), 135–
151. 

Leder, G. C. (2019). Gender and Mathematics Education: An Overview. 
https://doi.org/10.1007/978-3-030-15636-7_13 

Lestari, F., Saryantono, B., Syazali, M., Saregar, A., Jauhariyah, D., & Umam, R. (2019). 
Cooperative Learning Application with the Method of Network Tree Concept Map : 
Based on Japanese Learning System Approach. Journal for the Education of Gifted Young 
Scientists, 7(1), 15–32. https://doi.org/10.17478/jegys.471466 

Liljedahl, P., Santos-Trigo, M., Malaspina, U., & Bruder, R. (2016). Problem Solving in 
Mathematics Education. https://doi.org/10.1007/978-3-319-40730-2_1 

Maccoby, E., & Jacklin, C. (1974). The psychology of sex differences. Stanford, CA: Stanford 
University Press. 

Macmath, S., Wallace, J., & Chi, X. (2009). Problem-Based Learning in Mathematics - A 
tool for Developing Students’ Conceptual Knowledge. The Literacy and Numeracy 
Secretariat. 

Maskur, R., Syazali, M., & Utami, L. F. (2019). Islamic-Nuanced Calculus Module with 
Open-Ended Approach in Real Number System Material. Journal of Physics: Conference 
Series, 1155(1). https://doi.org/10.1088/1742-6596/1155/1/012081 

Maulidi, I., Apriliani, V., & Syazali, M. (2019). Fungsi Zeta Riemann Genap Menggunakan 
Bilangan Bernoulli. Desimal: Jurnal Matematika, 2(1), 43–47. 
https://doi.org/10.24042/djm.v2i1.3589 

Mawaddah, Ahmad, A., & Duskri, M. (2018). Gender differences of mathematical critical 
thinking skills of secondary school students. IOP Conf. Series: Journal of Physics: Conf. Series 
1088. https://doi.org/10.1088/1742-6596/1088/1/012054 

Midgett, C. W., & Eddins, S. K. (2001). NCTM’s Principles and Standards for School 
Mathematics: Implications for Administrators. In NASSP Bulletin I (Vol. 85). 

Murti, E. D., Nasir, N., & Negara, H. S. (2019). Analisis Kemampuan Pemecahan Masalah 
Matematis : Dampak Model Pembelajaran SAVI ditinjau dari Kemandirian Belajar 
Matematis. Desimal: Jurnal Matematika, 2(2), 119–129. 



Problem Based Learning (PBL), Its…                                                                   230 
 

https://doi.org/10.24042/djm.v2i2.4072 
Nite, S. (2017). Using Polya’s Problem Solving Process in the Mathematics Classroom to 

Prepare for Taks. In Pedagogy and Content in Middle and High School Mathematics (pp. 233–
235). https://doi.org/10.1007/978-94-6351-137-7_51 

Noviyanti, F., Sugiharta, I., & Farida, F. (2019). Analisis Kemampuan Pemecahan Masalah 
Matematis : Dampak Blended Learning Menggunakan Edmodo. Desimal: Jurnal 
Matematika, 2(2), 173–180. https://doi.org/10.24042/djm.v2i2.4035 

Özreçberoğlu, N., & Çağanağa, Ç. K. (2018). Making it count: Strategies for improving 
problem-solving skills in mathematics for students and teachers’ classroom 
management. Eurasia Journal of Mathematics, Science and Technology Education, 14(4), 1253–
1261. https://doi.org/10.29333/ejmste/82536 

Pagander, L., & Read, J. (2014). Lisa Pagander Is Problem-Based Learning ( PBL ) An 
Effective Teaching Method ? Är PBL en Effektiv Undervisningsmetod ? Linköping. 

Prabowo, A., & Sidi, P. (2012). Memahat Karakter Melalui Pembelajaran Matematika. 
Prosiding Seminar Nasional Matematika Prodi Pendidikan Matematika, Universitas 
Muhammadiyah Surakarta. 

Prastowo, R., Huda, S., Umam, R., Jermsittiparsert, K., Prasetiyo, A. E., Tortop, H. S., & 
Syazali, M. (2019). The Effectiveness Of Environmental Geophysical Learning In 
Developing Academic Achievement And Conceptual Understanding Of 
Electrodynamics: Applications Geoelectric Using Cooperative Learning Model. Jurnal 
Ilmiah Pendidikan Fisika Al-Biruni, 8(2). 

Rahmawati, R., Lestari, F., & Umam, R. (2019). Analysis of the Effectiveness of Learning 
in the Use of Learning Modules Against Student Learning Outcomes. Desimal: Jurnal 
Matematika, 2(3), 233–240. 

Ramadhani, R. (2017). Kemampuan Pemecahan Masalah Matematika Siswa SMA Melalui 
Guided Discovery Learning Berbantuan Autograph. JPPM, 10(2), 72–81. 

Ramadhani, R. (2018). The enhancement of mathematical problem solving ability and self-
confidence of students through problem based learning. Jurnal Riset Pendidikan 
Matematika, 5(1), 127–134. https://doi.org/10.21831/jrpm.v5i1.13269 

Ramadhani, R., & Narpila, S. D. (2018). Problem based learning method with geogebra in 
mathematical learning. International Journal of Engineering and Technology(UAE), 7(3.2 
Special Issue 2). 

Ramadhani, R., Umam, R., Abdurrahman, A., & Syazali, M. (2019). The Effect Of Flipped-
Problem Based Learning Model Integrated With LMS-Google Classroom For Senior 
High School Students. Journal for the Education of Gifted Young, 7(2), 137–158. 
https://doi.org/https://doi.org/10.17478/jegys.548350 

Raymond, K. (2018). M Is Not Just for STEM: How Myths about the Purposes of 
Mathematics Education Have Narrowed Mathematics Curricula in the United States. 
Education Sciences, 8(47), 1–11. https://doi.org/10.3390/educsci8020047 

Soedjadi. (2000). Kiat Pendidikan Matematika di Indonesia: Konstatasi Keadaan Masa Kini Menuju 
Harapan Masa Depan. Jakarta: Direktorat Jenderal Pendidikan Tinggi, Departemen 
Pendidikan Nasional. 

Steiner, H.-G. (1985). Theory of Mathematics Education (TME): an Introduction*. 11–17. 
Sumarni, S., Ramadhani, R., Sazaki, Y., Tria, R., Andika, W. D., & Prasetiyo, A. E. (2019). 

Development of “ Child Friendly ICT ” Textbooks to Improve Professional 
Competence of Teacher Candidates : A Case Study of Early Childhood Education 
Program Students To cite this article : Sumarni , S ., Ramadhani , R ., Sazaki , Y ., Astika 
, R , T ., An. Journal for the Education of Gifted Young Scientists, 7(September), 643–658. 

Suriati, S. (2019). Analisis Prestasi Belajar Matematika : Dampak Model Pembelajaran 



Ramadhani, Huda, & Umam …                                                                     231 
 

Kooperatif Tipe Think-Pair-Square Ditinjau dari Aktivitas Belajar. Desimal: Jurnal 
Matematika, 2(2), 181–188. https://doi.org/10.24042/djm.v2i2.4374 

Syahrir, S., Syazali, M., Masykur, R., Amrulloh, M. A., Sada, H. J., & Listiani, B. (2018). 
Calculus Module for Derivative Application Materials with an Islamic Contextual 
Teaching and Learning Approach. IOP Conference Series: Journal of Physics, 1155. 
https://doi.org/10.1088/1742-6596/1155/1/012079 

Syazali, M., Putra, F. G., Rinaldi, A., Utami, L. F., Widayanti, Umam, R., & Jermsittiparsert, 
K. (2019). Partial correlation analysis using multiple linear regression: Impact on 
business environment of digital marketing interest in the era of industrial revolution 4.0. 
Management Science Letters, 9, 1875–1886. https://doi.org/10.5267/j.msl.2019.6.005 

Zhu, Z. (2007). Gender differences in mathematical problem solving patterns: A review of 
literature. International Education Journal, 8(2), 187–203. 

 


