— A NATIG
i i
1
aJ
@V
oo
Ll
£ *The authors thank pr,
EE Preparation Hf this paper,
e
oy
O
Q.
N
O
- ERIC

UNHEDSTATESDEPARTMEN

RESEARCH ON TEACHING: IppL]

Rc;ru1tmcnt
The Shape

%

TOFEDUCAWON
NATIONAL INSTITUTE OF EDUCATION

WASHINGTON D.C. 20208

CATIONS FOR pRacT ICE

T !
ARY 25—2¥ 1.‘[9‘8%0\“ PR
rIARRENTCH VIRbI" 1IA

chcat;on ai

P Retent tion
of the I(ikhxv

’OIU

Phillip c, Schilect
and
Victcr s,

(RN

Vance

US DEPARTMENT OF EDUCATION
NANO‘QAI INSTITUTE OF EDUCATION
D UFATIONAL HESU RCES AE HMATION
e ENTER R
/




) |
|
UNITED STATES DEPARTMENT OF EDUCATION i
NATIONAL INSTITUTE OF EDUCATION 1
WASHINGTON, p.c, 20208 |
RESEARCH (i TEACHING: INPLICATIONS FOR PRACTICF |
I
— A NATIGHAL INVITATIONAL CoNFeRence |
T FESRUARY 75°7 16k ) |
= AIRLEE HofRE™” i
L WARRENTGI, VIRs 1411 |
oJ |
@V
o '
Lid Recruitmcnt, Scelection and l\'itumgf)n ‘
The Shape of the 'Imchm‘:: Foree
Phillip c, Schlechity
and
Victer g, Vance
A e
VY AATION B RS0 K0S INEORMATION
|
|
& *The authors thank pr, Anne Joslip for her Invaluab]e help an g,
S’ Preparation »f this paper.
-
o
Q
Q.
\z “
\}
RIC
ERIC




ERIC

There are at least two wavs of approaching the cuestion of
teacher competence. The most common approach concentrates on the
personal characteristics and professional preparaticen and skills of
those who teach. The assumption is that teacher competence is
primarily an individual matter determined by a combination of
individua]l attributes and accuired skills. The second approach,
and the approach taken in the presert paner, is well stated bv
Dreeben (1970 when he writes:

Although there is much to be said for showing concern

about the competence of teachers, the question of
competence may be more fully understood in terms of

the occupational characteristics of teaching rather

than in terms of the curriculum of teacher training
institutions... Problems of competence grow out of

the relationship among schools of education, universi-
ties, and school systems; between training institutions

and prevailing career patterns; and from the way these
institutions shape the occupation and its members (p. 11&).

The remainder of this paper will be organized around three
general considerations. First, some general issues about teacher
quality will be discussed., Second, the present snape of the teaching
corps will be discussed, and some of the qualities and characteristics
of those who presently occupy teachina positions will be described.
Finally, the question "Why are things as they are and what would need
to be done if one desired to alter some of or all of the patterns

that presently seem to exist?" will be concidered.

The Issue of Teacher Nuali*v: A Preliminary View

Concern over the competence of classroom teachers is not new
in America. lIcabod Crane was more than just a pathetic figure who
spent classroom time trimming the quill pens of his students. He

conveyed an image many thought to be typical of male teachers at the
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time. In 1232, Willard Waller characterized what he took to be the
prevailing stereotype of the teaching occupation as an occupation
comprised of unmarriageable women and unmarketable men. In 1956,

William H. Whyte said in The Organization Man:

It is now well evident that a large pnropertion

of the younger people who will one day be in
charge of our secondary school system are pre-
cisely those with the least aptitude for education
of all Americans attending college (p. 83).

Koerner's Miseducation of American Teachers (1963) was not only a

scathing indictment of teacher educations: it also contained strong
criticism of the yualities and characteristics of those who taught

in American scheools. Indeed, much of the reform movement in American
Education in the 1960's was predicated cn the assumption that the
qualities and qualifications of those who occunied classrooms were
less than desirable. The Master of Arts in Teaching Programs and
Teacher Corps, for example, resulted from the helief that a new

breed of teachers was needed in the classroom. KDEA and 'ISF

summer institutes were created on the assumption that Aﬁerican
teachers were inappropriately trained or woefully undertrained.

Thus only a person sufferina from historical amnesia would suqggest
that recent indictments of teachers and teacher education are without
precedent.

Until the past decade, however, quantitative issues (i.e.,
assuring an adequate supply of teachers) were so overwhelming that
serious consideration of qualitative issues was often sublimated
or given secondary importance. In 1950 for example, only 21
states required elementary teachers to have a baccalaureate degree

and 42 states required secondary teachers to have a baccalaureate
degree (Armstrong and Stinnett, 1964). Lven with these low Standards
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there were many teachers who were underqualified and teaching on
nor-standard certificates. Thus increasing the quality of teachers
during the perfod 1950-70 meant primarily, thouan not exclusively,

increasing the quantity of colleae graduates ready and willing to

accept teaching positions.1

From the early 1970's on, the discussions of teacher quality
became more clearly focused on selecting the best qualified from an
over-abundant pool of college educated recruits. From the perspective
of many, the apparent oversupply cof persons possessing a colleqe
degree who were willing to teach made it possitle, at lonq Tast, to
make teachina the selective occupatiocn many critics and professional
educators arque it should be. Thus, for many, "solving" the ouanti-
tative problem of teacher sunrplv laid the base for addressing more
qualitative issues. "Solving" the problem of teacher supply also
laid the base for a more personal and threatening form of criticism
of teachers and teacher education institutions. For example, during
the 1950's classroom teachers who did not possess college degrees
may have felt threatened by charges that thev were professionally un-
qualified or underqualified. In addition critics like Koerner may
have caused some who attended teacher colleges to be concerned that
their degrees were not worth as much as degrees from liberal arts
colleges., However, the gengra] shortage of college educated persons
available to teaching served to assure underqualified teachers that
there was little likelihood they would te dismissed from their Jobs,
Similarly, the growing size of colleqe nopulations served to assure
faculties of even the weakest teachers' colleqges that their place
of employment was secure. Indeed, the most typical response to

charges that individual teachers were unqualified was to nrovide
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underqualified teachers with stipends to attend university programs
intended to update and ungrade their qualifications, Institutionally,
a common response was to change the character of teachers' colleges

so that they reflected - or could be arqued to reflect - more of the
character of real universities. For example, in 1940, there were

140 teachers' colleges. By 1971, there were only sixteen institutions

of higher education that retained a teachers' college identity

(Haberman and Stinnett, 1973, Teacher Education and the New Profession

of Teaching). Teachers colleges did not go out of business. Rather,

many became, by legislative mandate, emergina universities. The
assumption was that by making teachers' colleges multi-purpose
universities, the education of teachers would be improved. Simul-
taneously, the creation of these new universities made it possible
to meet the other demands population expansion was placing on insti-
tutions of higher education.

The contemporary scene is substantially different from the 1950's
Now there are too many college spaces. The teacher <h.rtage has been
relieved, at least temporarily., These facts, coupled with demands
for accountability and fiscal retrenchment, make discussions of
personal or institutional auality threatening to the job cecurity
of persons and the survival of institutions. It is litt'e wonder,
therefore, that the historical debate reqarding the quality of
teachers is more shrill today than it was 1n the past, for the job
security of men and women and the survival of institutions are at
stake,

Academic Ability and the Quality of Teaching

Teachers have never been drawn frcm that segment of the American
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population with the greatest apiitude for academic pursuits. Since
the mid 1920's, empirical studies have shown that, as a groun,
those who enter teaching score less well on measures of academic
ability than do other college graduates. Some studies. in fact,
have indicated that the measured academic ability of the averaqge
teacher was no higher than the measured academic ability of the
average high school graduate who did not attend college (Leonard
and Wood, 1938). Other studies indicate that the measured

academic performance of a subtstantial portion of the teachers

(from one third to one half) is lower than over half of the high
school graduates (Lyons 198C). Other studies clearly indicate

that teachers are drawn from among the least academically able college
students (Weaver, 1379; Vance and Schiechty, 1982).

Critics of teachers and teacher education use such data as
evidence that the quality of teachers is less than desirable, Those
who defend teachers and teacher education sometimes arque that the
data base from which critics proceed is not valid. More frequently,
however, the defenders of teachers accept the data base as valid
and question the assumption that academic ability is an indicator
of teaching success.

In the present paper, a great deal of emphasis will be placed
on the fact that, as things now stand, teaching does not attract
recruits from among the more academically able segments of the
population. Given this emphasis it 1s essential that wes set forth
eariy reasons for assuming that the academic ability of teachers is

an important concein.

First, there 1s no evidence that the lack of academi¢ ability
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makes one a more competent teacher. Furthermore, to the extent
that evidence links academin ability to teacher performance, the
evidence tends to 1ink success in teaching to the academically
able rather than the academically less able. For example, in his
famous studies of the characteristics of teachers, Ryans (1960)
found that those teachers who were identified as outstanding
typically scored higher on tests of verbal ability than did their
colleagues. The study by Levin (1970) discussed later in this
paper supports a similar conclusion. There are other studies that
support similar conclusions (Coleman et al, 1966; Bowles and Levin,
1968; kanuchek, 1970; Guthrie et al, 1971).

Second, even if measured academic ability is not causally
linked to teaching performance, the fact that “eaching 1s unattrac-
tive to the more academicelly able and dicproportionately attractive
to the less able creates a significant public relations probiem for
the teaching occunation and probably serves to discouraaqe many
potentially competent teachers from pursuing careers in teaching.
There can be 1ittle doubt that data 1ike those reported in the
Dallas school system as well as data reported by Weaver (1979) and
Vance and Schlechty (1982) can be used to bolster criticisms of
teachers and teacher education. It also seems clear that such

criticisms do much to discourage competent and dedicated teachers

from remaining with the job. Similarly, such data must also discourage

potential recruits from pursuing a career in which they are likely

to be stigmatized as being among the least able of all college

graduates.




Third, the status and prestige of institutions of hicher
education and departments within those institutions depend in large
measure on the perceived academic quality of the students who are
attracted to those institutions and departments. The most concrete
measures of the academic quality of persons attracted are, and
probably will remain, measures of academic ability lile the SAT
and GRE. So long as teacher education institutions and departments

continue to recruit a preponderance of their students from among

those who score least well on measures of academic ability, it is
unlikely that these schools and departments will achieve the stature |

within the higher education establishment that would be required

for teacher education to command the respect and resources needed
for excellence,

Finally, the fact that the experienced pool of teachers is less |
able than the pool of recruits (Schlechty and Vance 1981, VYance and I
Sch]echty,1982) creates serious problems for graduate study in ‘
education and discourages high auality researchers and scholars from
taking the business of teacher education seriously. For example,
schools of education and departments of education are presently
under considerable pressure to lower standards of admission to
graduate study in order to maintain graduate enrollment. A part
of this pressure is a result of the decline in the number of new
teachers entering the field. However, most of this pressure results
from a decline in the quality of the pool of teachers who stay in
the occupation (Vance and Schlechty, 1982).

Graduate study 1in education has never been viewed with areat

warmth on high prestige campuses. Given the declining academic
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' quality of teachers reported in this paper and elsewhere (e.q.,
Weaver, 1973), it is reasonable to suggest that the first victims
will be schools and departments of education in high prestige
institutions of higi:er education. In a time of budget reductions,
high prestige institutions are 1ikely to concentrate their cuts
on those departments and schocle that bring them the Teast
repute. They will certainly not sunport departments that associate
them with stigmatized occupations. So long as teacher education
recruits students from among those college entrants who are least
able, teacher education will be tied to an occupation that carries
a stigma in the academic market place and is releqated to schools
and departments that need students at least as badly as the students
need them,

In sum, to fail to be concerned about the relative inability
of the teaching occupation to attract more academically able
students and the concurrent tendency for the least academically
able to enter teaching is to fail to take into account the fundamental
fact that public schools, afterall, are embedded in the pecking
order of the academy. Whether public scnools will do well or
poorly in this status system depends in large measure on the
success public schools have in attractine and retaining those
persons with demonstrated aptitude for academic tasks,

The Shape of the Teaching Corps

The characteristics of the memlers of any cccupation are
determined by three basic facts:

1. The characteristics and qualities of those who are
recruited to the occupation.
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2. The characteristics and qualities of those who are
selected to the occupation from amonqg those recruited.

3. The characteristics and qualities of those the occupation
is able to retain as continuing menbers from among those
selected.

Between 1950 and 1970, one could gain a reasonable approximation
of the character of the teaching corp by attending to the quali-
fications and characteristics of new recruits. The reason this was
so {5 that the raonid growth of the teaching corps durina this period
overwhelmed almost every other condition in teaching. For example,
between 1950 and 1960, the size of the teaching corps grew from
913,671 to 1,355,000, an increase of 48%.° Between 1960 and 1970,
the size of the teaching corps grew from 1,355,000 to 2,061,115,
an increase of 52%. In 1969, there were approximately two million
(2,014,000) teachers teaching in the public schools, whereas in
1979 there were approximately 2.15 million (2,148,000) teachers
teaching in the public schools. In 19¢9, the public schools employed
253,000 new teachers. Thus, in 1969, the characteristics and
qualifications of more than 10% of the teaching force could be
changed through recruitment strategies alone. ilowadays, one who is
interested in projecting the characteristics of the teachina corps
a decade he.ace must be as concerned with the characteristics and
qualifications of those recruited and retaincd in teachina over the
past two decades as with the’characteristics and qualifications of

those presently being recruited. Those who are presently in class-
rooms will have a more dominant influence on the shape of the teach-

ing corps than will new recruits., In 1979, for example, only half

as many teachers were employed as in 1969 (125,900 contrasted to

253,000). Thus, a consideration of patterns of recruitment, selection




and retention in the period 1950-197C is essential to anyone wno
wants to understand the shape of the present teaching corns as
well as the probable shane of the teaching corps over the decade
to come.
1950-1970

Thke growth in the absolute size of the teaching carps between
1950 and 1970 is in itself a dramatic develonment, but this develop-
ment {s even more dramatic when considered in 1ight of chanages in
the level of educational attainment of the population. For example,
in 1950, only 7.1% of the male population above the age of 25 had
completed college as opposed to 5% of the female population. In
1959, this fiqure had increased to 10.1% for males and to 5.9% for
females, Thus, between 1950 and 1959, there was a 42% increase in
the number of adult males in the population with a college deqree
and an 18% increase for femc'es. Between 1960 and 1970, trere was
a 39.6% increase in the perccntagqe of males in the population with
a college deqree and an increase of 397 for females. However, between
1950 and 1970, the rate of growth in the size of tne teaching corps
was substantially higher than the rate of arouth in the coilege
educated population generally (48% from 195°-60, 52% from 1960-70).
In addition, the period 1950-1970 was a time of substantial upgrading
in the requirements one was expected to meet in order to be certified
to teach. (See our earlier discussion of changes in degree require-
ments between 1950 and 1970). These changes, which made college
deqrees mandatory for teachers, increased the demana of the teaching

occupation for the services of cocllege educated personnel and, thus,
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compounded the problem of providing an adequate supply of teachers.
The demand for college graduates for teaching was enhanced even more
by the fact that expansion required hiring a disproportionate number
of inexperienced teachers. Since inexperienced teachers leave the
occupation at a higher rate than erxperienced teachers (sce, for
example, Schlechty and Vance, 1981; Vance and Schlechty, 1982),

this increascd the need for more neu teachers to replace new teachers

who left eirly and in large numbers. Thus, three factors came

together to put pressure on the teaching occupation to compete for

the services of college graduates. First, there was the increase in
the size of the teaching corps itself. Second, the change in standards
precluded the occupation from dipping into the nen-coilege educated
population to meet this demand. Finally, the disproportinate number

of beginning teachers in the population due to expansion and the
tendency of these beginning teachers to leave education at a higher
rate placed additional! pressure to compete for college graduates.

The Special Case of the Secondary Schools

The postwar baby boom began to have an impact on the elementary
schools in America during the early 19%0's, The impact of this
population explosion was not felt in the secondary schools until
later in the decade and was most directly felt in the secordary
schools during the decade of the 196('¢.

Given the image the term "postwar baby boom" suggests, one might
expect that the major expansion in the teaching population in the
period 1950-1960 would have been in the elementary schools followed
later by a similar expansion in the secondary schools. In absolute

terms, this view is correct, since 55% of the increase in the size
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of the teaching force between 1950 and 1960 occurred in elementary
schools. Relatively speaking, however, the size of the elementary
school faculties did not increase as much during 1950-1960 as did

the secondary school faculties. For example, in 1960, elementary
schools had approximately 41% more teachers than they did in 1950,
whereas secondary schools had /pproximately 61% more teachers than
they did in 1950, Between 1960 and 1970, elementary school faculties
expanded by an additional 35%, whereas secondary scnhool faculties
increased by an additional 72%. Furthermore, between 1960 and 1970
growth in the size of the secondary school teaching corp accounted
for 50% of the total expansion of the size of the teaching corps.

The basic reason that secondary school staffs expanded at a propor-
tionately higher rate during the 1950's than did elementary school
faculties had to do with a dramatic decline ir the high school drop-
out rate between 1950 and 1960, In 1930, for example, aprrosimately
56% of eighteen year olds had graduated from 1.igh school. B8y 1960,
this number had increased to approximately 72%. After 1960, secondary
school faculties were expanding even more rapidly due to the impact
of the postwar baby boom on the secondary schools, which hit the
secondary schools in the late fifties.

The consequence was that during the 1950°'s and 1960's, the youth
of the teaching corps was more reflected in the secondary schools
than in the elementary schools. For example, in 1966, the median
experience of secondary school teachers was seven years Jn comparison
to ten years experience for elementary teachers. Age distribution
was not the only factor that was affected, for sex distribution was

affected at both the elementary and secondary levels as well. for
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example, in 1950, approximately 40% of the secondary teachers were
male. By 1970, over 50% were male. In the elementary schools, the
percentage ¢f males had changed from slightly more than 7% in 1950
to more than 13% in 1960. Thus, the character of the secondary
teaching corps was largely determined by ean influx of young men whce
attended college as a result of the G.I. bill and who attended
colleges that were willing to accept an expanding populition.

The impact of these events on the present teaching corps can
only be appreciated when one takes into account the fact that most
of the graying of the teaching force that is now widely discussed

is reflected in secondary schools and results from the aging of

13

those once young men hired during the 1950's and 1960's. Ffor example,

in 1979, the median years of experience for secondary teachers was
11, as contrasted with 7 years in 1966. For elementary teachers,

the median for 19€6 and and 1979 was ten years, Furthermore, in

1979, men (representing 54% of the secondary teaching force) generally

reflected more experience than women. The median years of experience

in 1979 was 11 for males and 10 for women,

What these data indicate is that the so-called "graying" of the
teaching force is not equally distributed. Indeed, discussions of
the graying teaching force must systematically take into account the
level taught (i.e., etementary or secondary) and the sex of the
teachers. For example, given the fact that men constitute 54% of
the secondary teaching force and given the fact that men are also
older, the most stable population in schools is at the secondary
level. Furthermore, given the fact that experienced maie teachers

are less likely to leave teaching than experienced female teachers,
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the most stable population in secondary schools is male. Given
these data, it seems reasonable to estimate that at least 303 of
the secondary teaching force that will populate classrooms during
the 1980's will be drawn from among male teachers recruited to
teaching in the period 1960-1970. Another 10-15%7 of the teachers
teaching in secondary schools in the 1330's is 1ikely to be drawn
from male teachers recruited between 1970 ard 1575. If one takes
into account that 15-20% of the present secondary teaching corps
are females who were recruited in the period 1960-197J, it is clear
that the quality and characteristics of older teachers and particu-
larly older males will have a dominant impact upon the character of
secondary school faculties. Furthermore, ever the most concervative

projections (see Projection of Educational Statistics 198%-89) in-

dicate tnat the size of the secondary teaching corps will decline

by almost 10% over the next decade, wnile elementary school faculties
will exnand. Thus, by the end of this decade, it is likely that the
age differential between elementary and secondarv school teachers
will be greater than it is now. Possibly,secondary schools will have
a higher proportion of males in them than is now the case, wnereas
the proportion of males in elementary schools may decline. One fact
however, causes us to temper our suggestion regarding the i1ncreasing
maleness of the secondary school faculty. Data now available
(Schlechty and Vance, 1981; Vance and Scalechty, 1962) in two recent
studies suggest that the holding power of teaching for males who are
now beginning teaching relative to the holding power for females

may be on the decline., If this should be the case, then it is5 likely

that the composition of both the secondary and elementary teaching

'
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corps will become more female in the next decade than is presently
the case. However if our uata and analysis are correct (see below)
the quality and characteristics of the females recruited and retained
in teaching over the next decade are likely tc be substantially
different from the quality and characteristics of the females re-
cruited between 1950 and 1970. To understcnd what is meant by this
statement, 1t is necessary to look more closely at patterns of
recruftment and retention from 1950 to the present,.

The Issye of Retention

Prior to 1570, there are little reliable data regarding the
cnaracteristics3 of those who are retained in teaching. There c-e,
however, at least three studies that provide sove insight into this
matter.

Pavalko (1970) surveyed a sample of 4,621 female Wisconsin high
school seniors in 1957 and seven years later, in 1964, He was able
to identify five overlapping career categories based on career plans
(1957) and career outcomes (1964):

1. Those who planned to become teachers.

2. Those who planned to become teachers but did not.

3. Those who planned to become teachers and did,

4. Those who did not plan to become teachers but did so.

5. Those who became teachers regardless of their career plans.
Measured intelligence was based on the Henmon-Nelson test of Mental
Ability (1942) and was taken by the sample in the junior year of
high school. Pavalko divided measured intelligence into three
categories - t’gh (I1Q above 116), mediun (IQ 105-116) and low (I(G

below 105) which yielded approximately equal numbers of females.
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For recruitment into the occupation, he found that women ranked
in the lower third were underrepresented {11%) while those in the
highest third were overrepresented (56.8%). 'n addition, he found
that those who did not plan to become teachers but did were dis-
proportionatetly drawn frem the higher ability level (58.5%). Havirg
answered "Who is recruited into teaching?", Pavalko looked at reten-
tion in the teaching occupation by ability level. By 1964, the total
cohort had lost 40% of its members. 72.9° of the lowest ability
level remained, 56.7. of the middle ability level, and 59.3. of the
highest ability level remained. Pavalko concluded: "Although
teachers are recruited disproportinately from .irls of higher
measured intelligence, it is those of lcwer measured intelligence
who continue working."

Henry Levin (1970), using data derived from the U.S. Office of
Educatfon's Survey of Equal Opportunity for the school year 1965-
1966, attempted to answer the auestion “Is it more cost effective
to hire teachers with higher verbal ability scores than teachers
with more experience in attempting to raise the achievement scores
of studerts?" Using the data from Eric hanuchel's study of teacher
characteristics and achievement scores for white students in 471
elementary schools and black students in 242 elementary schools in
the metropolitan North, two traits were found to consistently relate
to students' verbal scores: years of tescher experience and teachers'
verbal score, Levin aopiied this data 10 a standard economic pro-
duction function which maximizes aclievenent scores under bud.et

constraints., He was able to compare the approxirate costs of raising

student test! scores with two different strateqies: recruiting and




retaining teachers with more experience and recruiting and retaining
teachers with higher verbal scores. Of particular interest to this
study was the necessity for him to demonstrate that, in fact, these
were two different strategies for {f teachers with higher verbal
scoress Of particular interest to this study was the necessity for
him to demonstrate that, in fact, these were two different strcte-
gies for if teachers with higher verbal ability were also those

with greater experience, then these could not be considered true
alternatives. This was not the case because the zero-order corre-
lation between esperience and verbal ability for the several thousand
teachers was not significantly different from zero., In addition,

he found a significant pattern among tne newer teachers: the teachers
with tne highest verbal ability were tne ones with no experience.
Furthermore, "“any of the most highly endowed of these individuals
leave the schools within three years so that the stock of teachers
with three years or more experience Shows significantly lower test
sco~es than those with less than three years experience"” (p. 33).

His finding that the approximate cnst to tne schools of obtaining

a teacher with verbal ability that would raise a Negro or white
student verbal score was $26. The relative cost of the same incre-
ment for Negro student by teacher experience was five times as costly
or $128. To make the same gain in verbal scores for white students
through purchasing teacher experience was nearly ten times as expen-
sive or $253. Levin concluded "the obvious policy implication is
that schoo] districts are obtaining too much experience as aqainst

verbal proficiency. Accerdingly, the schools should try to increase
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the recruitment and retention of verbally able teachers while p.ying
somewhat less attention to experience" (p.31).
Sharp and Hirshfield (1975) examined data initially collected in
1967 by the American Council on Education on 185,848 first-time full-
time freshmen in 252 institutions. Four years later, a follow-up
study was conducted on a sub-sample of 34,346 cases. Of those, 19,350
yielded a projected population of 542,300. Tnis study ;as based on
this nationclly representative sub-sample. Their study focused on
two phases of career development: chan¢e in career plans during
college and recruitment from college into the first teaching job.
In 1967 and 1971, respondents were asked to select their
probable career. All designating elementary school teacher, secondary
school teacher, school counselor, scnool orincipal or superintendent
were viewed as selecting an education career. Consequently, four
categorizations were derived:
NEVER EDUCATION CAREER: those who had not sclected an educa-
tion career at 1967 or 1971 (607 of 1971 graduates).
STABLES: those who had selected education both in 1967 and
1971 (20% of 1971 graduates).
RECRUITS: those selecting education carceers in 1971 (11
of 1971 graduates).
DEFECTORS: those selecting education careers in 1st7 only
(87 of 1471 graduates).
Acknowledging that the key question occcupying educational policy-
makers is probably the effect of in-college career chanqges on the
total pool of students selecting education as their first job, Sharp

and Hirshfield found that defectors nad the highest grade point
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averages of B+ or better. Stible males were found to be lowest on
both measures; stable females were lowest on the proportion of those
with B+ or better; recruits wers the lowest group on overall grade
point average,

An academic index, which combined institutional selectivity and
personal grade point average and originally developed by James A.
Davis at the National Opinion Research Center, was applied to the

categories. Stables were found to be the least likely to score high

and the most likely to score Jow. Defectors scored higher than stables

and ferale recruits, Male recruits had a higher nroportion of high
and low scorers than defectors.

3y 1971, career choice changes had altered the overal] ability-
related factors associated with the teacher rool in the followinyg
ways: defectors' measure of college selectivity was higher than
recruits as was their grade point average and, conseaquently, they
were least likely to score low on the academic index. Choosing out
of education during the college years was found to result in a loss
of high achieving students who attended quality private institutions.
The net effect of in-college career choice out of education is best
summarized by Sharp and Hirshfield (1975):

To the extent that such students (high achievers from
highly selective institutions) were initially interested
1n education careers, they more than others defected from
them during the college years as other opportunities opened
to them. The data suggest that in the early 1970's, more
than in the early 1960's, able male students from modest
backgrounds raised their sights and gave up teaching for
more prestigious or lucrative careers. They also show that
women of high ability and in comfortable financial circum-
stances sought alternatives to teaching careers and selected
career jobs which required advanced training, such as college
teaching and the professions (p. 10).
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Sharp and Hirshfield created two additional categories from the 1971
graduates: those who received a contract to teach in the fall of
1971 or who had already begun to teach were classed as hireds.

Those who had applied for a teaching position but did not receive

a contract were classed as non-hireds. Seventeen percent of those
intending to teach did not apply. Out of those who anplied, 25%
were hired., Results showed that non-hireds had attended more
selective institutions than hireds although the median selectivity
for the entire graduating cohort was considerably higher than either
th2> hireds or non-hireds. The greatest difference between hireds
ard non-hireds was grade point average and proportion of those with
B8+ or better average. Regardless of sex, race, religion, instiiu-
tional selectivity, career goal in education or not and length of
anticipated career, hireds had a higher mean grade peint average

and a greater proportion of B+ averaqge or better than non-hireds.
Sharp and Hirshfield also found that a greater proportion of hireds
scored high on the academic index and a greater proportion of non-
hireds scored low.

For males, the grade point average of hireds was slightly telos
all male graduates in the cohort. Women who were hired had slightly
better grade point averages than all of the women graduates. Ffor
both men and women, those not hired had considerably lower grades
than the total graduating cohort.

Up to this point, Sharp and Hirshfield dealt entirely with
selection of educational careers and recruitment intc teaching. Be-
cause thefr study did not follow the 1967 freshinen class beyond their
first teaching job, they were unable to speak to the retention of

teachers in the occupation. However, they did ask hired teachers "How
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long a teaching career do you anticipate? - Less than two years -
two to five years - more than five years but not the rest of my working

life - most of my working 1ife," While this item - length of expected

teaching career of teachers who obtained early jobs - is by no means

a substitute for direct measures of occupational retention, it does
give us a glimdbse of commitment to education as a career for between-
group comparisons by measures related to academic ability - such as
institutional selectivity and achievement measures.

They found that teachers with longer-term commitments came from
schools of lower selectivity - and more modest personal circumstances.
Longer-term teachers had higher mean grade point averages - however,
the proportion of men and women with B+ or better grade point averages
with the shortest commitment was nearly the same for those with 11fe-
time commitmen. - 25.8% and 26.3%, respectively. Women who intended
to make education a life-time career had a hicher mean grade point
average (3.02) than men with the same level of commitment (2.8¢).

In toth cases, the grade point average of l1i1fe-time commitment oriented

teachers was greater than the grade point average of those committed

to less than two years. This held up for winite and black teachers.
When the academic index which adjusts grade point averages for

institutional selectivity was applied to length of anticipated teaching

career of hired teachers, the proportion of those highest on the academic

index was greater for males committed to less than two years than for
all other levels of commitment. For women, those highest on the
academic index showed the same percentage for less than two years

and for more than five years but not rest of working 1ife. For males
and females combined, those with the shortest commitment to teaching

as a career had the highest proportion on-the academic index. For

O
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combined males and females who scored high on the academic index,

the largest percentage occurred among those with le~s than two yegrs

anticipated service in teaching.

In assessing the policy implications of their study, Sharp and

Hirshfield made the following comments:

Coupled with the finding that the 1971 new teachers
were also more likely to be offspring of parents with at
least some college and in professional and managerial jobs,
and less likely of those in blue-collar jobs, these data
suggest that the sexual, social and ethnic gap between
teachers and students is growing (p. 19)... Recruitment
to teaching occurred among socially concerned s:udents
(judging from their attitudes and values measured in the
questionnaire) from higher socio-economic backgrounds, but
not higher academic achievement. Defection, on the other
hand, seemed to occur mainly among those students from
lower socio-economic backgrounds whose professional
aspiration level had been raised in college, perhaps because
the institutions they attended - more frequently private
and/or of high quality - tended to e¢ncourage them in the
substitution of other careers for teaching, or perhaps
because they themselves (for example, black men, women of
high achievement, with doctoral ambitions) perceived alter-
native career possibilities they had not initially recog-
nized, Policy-makers who are primarily concerned with
recruiting the 'best and the brightest' into school systems
will view these findings with alarm; those who are primarily
eager to recruit sympathetic and service-oriented teachers
will be pleased (pp. 19-20).

Assuming that the teachers represented in these studies

are typical of teachers recruited durina the period 1450-1370

and assuming that the career patterns they project for themselves
were in fact carried out, it seems likely that those teachers who
were retained from the 1950-1970 cohort and are, therefore,presently
teacking disproportionately represent the least academically able of
those recruited. Furthermore, 1t also seems likely that those who were
retained were drawn disproportionately from among those persons who

attended the least selective teacher training institutions.
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in addition to the evidence presented in the studies cited above,

there are at least two additional reasons to belfeve that such conclusions
are warranted., First, 1950-1970 was a period of great expansion in
the size of universities and a time of considerable increase in the
number of four year colleges and universities. Among those programs
that were expansive were those programs aimed at the preparation
of teachers. Futhermore, many of the new four year colleqges that
were formed in this period gave substantial empnasis to the development
of teacher education programs. Indeed, it appears that the lower
the standarlis of selectivity to colleqe Juring this period, tne
more likely it was that the college would give nost of its emphasis
to teacher education., Thus, mucn of the expansion in the number of
college graduates available to fill new teaching positions was
accounted for by expansion in the productivity of the least selective
segment of the higher education establishment.
Second, based on recent studies (Schlechty and Vance, 1981;
Vance and Schlechty, 1982), where longitudinal data are available,
the actual behavior of recent recruits is consistent witn the projected
patterns suggested by the Sharp and Hirshfield study. Since the
1970's (the time period in which the data for these studies were

collected) was a time of uncertain economic conditions, one would

expect that if patterns of retention of the 1:70's differed fron
those of the 1950°'s and 1960's, those differences would te reflected

primarily in an enhanced capacity of schools to retain the services

of the more able and the students from tne more selective colleges,
Thus, if retention patterns were diffcrent in the 1950's and the
1960's from today, one would expect that even more of the able teachers

left teaching in the 1950's and 196C's tnan is the case todav.

ERIC o




} ERIC

Recruitment - Selection - Retention: the Decade of the 1970's

W. Timothy Weaver (1979), writina from a demographic perspective
on the effects of a decline in undergraduate enrollments, asked how
this social force might affect the selection process which attempts
to place talented members of each new age cohorc eventually in roles
of classroom teaching, administration and educational research.

Weaver presents data on such accepted measures of academic ability as
the Scholastic Aptitute Test (SAT), tne American College Testing
Program (ACT), Grade point averages (GPA), and SAT scores of graduating
college seniors, class of 197€ from the HNationai Longitudinal Study
(NLS) - as well as NLS' own vocabulary, reading and math tests. In
addition, Graduate Record Examination (GREL) and National Teacher
Examination (NTE) score data are presented to show the efiect on

the quality of teachers by taree conditions: (1) a decline in the

job market in teaching; (2) a shift in student preferences away from
the field of education and (3) a sharp decline in test scores of coliege
bound s*udents and enrolled freshmen who intend to study in educaticn
and a pass-lhrough of the score decline to graduating seniors and

to those who find teaching positions.

’

Defernding his use of test scores to distinguish the academically

-,

talented, Weaver states:

If it is a reasonable expectation that new teachers
ought to be able to read and write sentences, recognize
common words, add, subtract, and multiply numbers with at
least average profic1enCy, then the discovery that such
skills are not average and have diminished would be cause
for alarm. The education profession must be able to make
the claim that its members are competent in the basics they
are teaching because it is a reasonable presumption that
such competencies are necessary for effective teaching.
That it is also empirically the case is immaterial. (Here
Weaver cites James S. .Colemen, et al. Equal Opportunity
study of 1966 which initially established positive,
significant correlations between teachers' verbal ability
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and measures of verbal achievement of students in elementary
and high school}. It is simply a reasonable reauirement
that those who attempt to develop literacy in tne young
be themselves literate (p. 30).

Defending the reasonableness of literacy as an occupational
requirement, Weaver argues:

To the extent the profession cannot claim to foster the
develcpment of such skills, it will suffer further loss of
its fundamental claim to authority. It would be reasonable
to contest the legitimacy of the education profession to
claim any exclusive perogative in the conduct of schooling,
the compelling of communities to set aside property rights
through school taxes, or the enforcement of compulsory
attendance (p. 46).

Weaver presents data that raise crucial questions about the ability
of the education profession to recruit and select students of high
academic quality. Comparing 1376 colliege-bound high school seniors
#ho intended to major in education with all college-bound seniors,
he found the prospective education majors to be 34 points below the
mean on verbal scores and 43 points below the mean on math scores.
Using longitudinal ACT test data, Weaver found statistically significant
declines in English and especially in matn test scores since 1970
for high school seniors intending to major in education when compared
to all college-bound high school seniors. lie examined the ranking
of intended majors by academic ability and found eduzation ranted
lower than business administration, biolougical sciences, engineering,
health and medical fields, physical sciences and social sciences,

Enrolled college freshmen, 1975-197(, indicating an cducation
major, were ranked seventeenth on math scores and fourteenth cn English
scores out of nineteen possible fields c¢f study in the ACT dJata.

In addition, these scores have declined significantly when comnared

with the 1970-1971 group.
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College seniors who majored in education, according to LS data
reported by Weavzr, ranked fourteenth out of sixteen fields on SAT
verbal scores. Only seniors studying in office-clerical and vocational-
technical fields scored lower on SAT vertal. For the SAT math scores,
graduating education majors rankéa fifteenth out of sixteen fields,
with their scores being 52 points below the mean of all graduating
senfors. The grace point average of education majors was 2.72 compared
with 2,97 for all graduating seniors and was ranked twelfth out of
the sixteen majors. Examining the scores made on the NLS tests for
vocabulary, reading and math, Weaver found senior education majors
below the overall population mean. The only group of majors who
senfors majoring in education ranked above on all three tests were
clerical-office majors.

Graduate Record Examination (GKEL) scores for education majors
have shown statistically significant declines since 1970. Compared
with other professional fields in 1575-1376, these scores were reported
by Weaver as being substantially lower than those of other majors.

The GRE scores of education majors have also declined at a faster
rate since 1970 than the total population taking the GRE.

Examining the Mational Teacher Lxamination (NTL) scores for education
majors, Weaver found 3 net score decline of <0 points during the five-
year period from 1969-70 to 1974-75, a decline reported as significant
well beyond chance. Weaver then examined the next step in the process
of selection into the teaching occupation - applying for ard finding
a teaching position. He found among the NLS data that those who had
majored in education and did not find teaching jobs - for whatever
reason - had higher test scores than those who were teaching except

in math (55.90 vs. 55,80), Although the difference in test scores
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between the two grouns is small and, according to Weaver, only anproaches

statistical significance on the SAT - V and SAT - M scores, he
concludes that the importance of these score comparisons is "...

that the process of teacher selection and placement does not result

in more academically competent teachers beina selected" (p. 46).
Consistent with the findings of Sharp and Hirshfield (1975%), Weaver
found slightly higher grade point averages amronq teacher candidates

who were hired (2.86) than those not hired (2.79) which led him to
suggest that employers perhaps use arades in determining which teachers
to hire.

Citing a National Public Radio show ir December, 1677, that
suggested an influx of minority students had negatively affected the
test scores of students majoring in the professions, Weaver analyzed
the NLS data and concluded:

There is not a larger proportion of nonwhite students

in education than in other career fields (all career
fields having a smaller proportion of minorities than

do arts and sciences), and the presence of minorities
amorg graduating seniors has virtually no effect on

test scores.... The effect of nonwhite test scores

on population means among seniors in the various fields
of study for both verbal and math SAT scores is minimal,

and explains little of the declining qualities observed
among the professions in general (p. 31).

Having defended against one alternative explanation for the dec]i;e
in measured academic ability, Weaver offers a general procosition that
he says qoverns the allocation of talent to different fields of study:
"As market demand for new graduates in any aiven field declinres, not
only will the quantity of potential students decline but also the
quality of the applicant pool prepared to enter that field of study"

(p. 32).

Subsequent to Weaver's studv, the two studies conducted by the

present authors were completed. Both of these studies had the

.
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advantage of being longitudinal in nature. The first of tre
studies permitted us to follow the career patterns of all new
teachers employed in North Carolina from 1973 through 1980.
The second, based upon a continuation of the same NLS data set
used by Weaver, permitted us to study the actual and projected
career patterns of those persons from the 1872 high school
graduating class who actually graduated from colleqge by 1979

and who took teaching positions during tnat period.

At a descriptive level, the conclusioni that we have arrived
at regarding the nature of recruits to teachirg in tne present
decade are consistent with Weaver's findings. Fcr example, in
our study of North Carolina texchters, ve found a consistent decline
in the measured academic ability of teachers entering teaching
in North Carolina during the period 1973-19&C. In our second
study, we examined an extended version of thc data set used by
Weaver {(the HLS data). We found no reason to cispute Weaver's
conclusions tnat the overall quality of those recruited to teaching
in the 1970's (as measured by tests of academic ability) is probably
lower than it was in the 1960's through this conclusion is
based more on Weaver's analysis than cur own. The nature of our
analysis, however, has permitted us to extend Weaver's argument
and has caused us to seriously challenge one of his basic conclusions,
Specifically, Weaver suggests that the decline in the academic
quality of the entering teacher corps is attributable to two
conditions: one, the tendency of tne more able to ont out of
education and two, the fact that teacher training instituticns
respond by opening admissions to increasingly inferior students.

We have no quarrel with the first of these two conclusions,
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the data from our studies are consistent with it. However, we do
question whether people are now beinc admittzc¢ to education wno
would have been denied admission in the 1950's and 1960's.  Gur
conclusion is that the decline in the overall quality of the tcach-
ing coros is more tne result of a shrinkage in ths size ¢f the
population electing to enter teacher education ard a tendency for
those wno are the most academically able to opt out of teacher
education for other fields. For example, in the Horth Carolina
study vased on NTL Common scores (Schlechty and Vance, 1931)
1,294 white females ir 1373 scored below ¢10 (the 1373 median) and
1,301 scored above 010, Fourteen scored exactly 61C. By contrast,
1,235 white females in 1980 scored below €13 and only 817 scored
above 6lu. Ten scored exactly 610, Thus, while there was an over-
all decline from 1973 toc 1980 in the number of white females erployed,
most of this decline occurred among hign-scorirng females, 1.e.,
those who scored above 610. Indeea, ir 148u, the statec of lorth
Carolina employed only 59 fewer low-scoring white females than was
the case in 1973. This represents a reduction of 4.6, in tne numter
of low-scoring white females employed in 1v¥du, compared witn 1673,
By contrast, the state of Horth Carolina emploved 424 fewer white females
who scored above 610 in 1980 than was the cas2 - 1973. This repre-
sents & 37% decline in the number of high-scoring white females employed
in 1980, compared with 1973,

The North Carolina case is not peculiar. In & study bLased on
a national sample (Vance and Schlechty, 1982), it was found that males
were over represented in those who scored in the top 20% on the SAT

among those who entered teaching. Overall, 26.78% of those who
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entered teaching were male. However, males represented 33.33%
of those who scored in the top 20¢ on the SAT verbal and who
entered teaching., Since it is historically the case that females
rather than males were over represented in the high ability
groups entering teaching, these data support the assertion that
nowadays high ability females are disproportionately opting out of
education. There is, in addition, some reason to believe that the
same pattern may be developing among blacks. For example, among
plack college graduates who scored in the bottom 20% in vertal
ability on the SAT, 27% entered teaching. In contrast, only 13%
of the black college graduates in the remaining 80% entered teach-
ing. If it is true, and we believe it is, that prior to the mid
1960's, education received a disproportionate number of the more
academically able blacks, this is certainly no longer the case.4
Data regarding patterns of retention provide additional
support for the assertion that teacning is increasingly unable to
attract and retain able females. In the past, the evidence indi-
cates that the leng run holding power of teaching for males was
somewhat qreater than for females (e.g., Ciarters, 1963). The
two studies cited above (Schlecnty and Vance, 1431, Vance &
Schlechty, 1982) indicate that there 1s very little difference
in the drop-out rate of males and females. In addition tnese
data support the conclusion tnat the reason for this change is the
decreasing ability of education to command the loyalty of high
ability females after they have been recruited to the occupation.
For example, in the Horth Carolina study, 59.6% of the females
who entered teaching in 1974 continued to teach in 1980 as com-
pared with 58.9% of the males. Only 37.3% of the females who were
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in the top 10% of that group remained in teaching as opposed to
39.75% of the males. 46.07% of the females who were in the
second 10% remained in teaching as opposed to 49,3% of the males.

However, 1f one examines the lowest two ranks (the bottom 20%),

|
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one finds a different pattern. For example, 64.2% of the males l
in rank nine were teaching in the fall of 1930, as compared ;
with 57.8% of the females and of those in rank ten, 74,8: of the |
males were teaching as compared with €62.5- of the females, The '
important point is that there is very Tattle difference in toee i
ability of education to command the loyalt, of high ability males ‘
and nigh ability females. MHeither group finds teacning rarticuiarly
attractive. Thus, a decrease in the proportion of high ability
people who are female would lead to a decrease in the overall
turnover rate for females.
It is not, however, totally clear that education today is any
better able to retain the services of new and inexperienced teachers
than it was in the past. The Hational Center for Educational

Statistics does report that prior to tne recent decade, approximately

8% of the total teaching force turned over (Projection of tducational ~’

Statistics to 1988-89). Presently, they estimate a 6% turnover rate.

On the surface, this would seem to suggcst that teachers generally
are leaving educatfion at a slower rate than was the case in the

past. However, during the 1960's and presently, teachers with less
than seven years experience leave, or left, education at a faster
rate than teachers with more than seven years experience. Based

upon our own studies (Schlechty and Vance, 198l; Vance and Schlechty,

1982), it seems reasonable to estimate that from 40-S5C% of those

employed as first-year teachers this year will not be teidching seven
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years from now. Furthermore, two thirds to three fourths of
those who leave will do so in the first four years of teaching.
Our best estimate is that first-year tecachers leave teaching

at an annual rate of 15% and the rate for second-ycar teachers
is approximately tne same. Third-year teachers feave at a rate

of approximately 10% and it is not until thoe fifth cr sixth
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year that the annual rate reaches a level that will support thne i

assumntion made by NCES. Ffurthermore, there is a major difference

in the retention rate of those who are highest in ability and those

who are lowest in abilitv. For example, of those who are in the

upper 20% of measured academic ability, only 26% intend to teach

at age 30 (based on NLS data) as contrasted with approximately 60%

of those with the lowest academic ability. Thus, whatever decline

there is in the turnover rate is likely to be attributable to the

fact that teaching now attracts fewer of those persons who are

likely to lzave; that is, there is an overall decline in tne

absolute number of new teachers employed and amono those who are

employed, proportionatelv fewer are drawn frorn the high ability

groups.

A General View

Many critics of public education are well aware of tne aeneral
dimensions of the problems descrived in tnis naper. Unfortunately,
few seem to understand that solutions to the nroblem of recruiting
and selecting high quality teachers are not likely to be found if
one concentrates attention on institutions of higher education or
on upgrading certification requirements. In fact, given the truncated

view that presently dominates legislative thinking and tne consequent
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tendency to assume that by culling out the bottom, it is possible
to assure the presence of the top, there is a strong possibility
that policy thrusts in the next decade will create a major teacher
shortage and yet never address the real problems.

For example, based on our analysis of NLS data, if policies
were put in place that deny admission to teaching to those college
graduates who scored below the lower fifth of all collegc qgraduates
on measures of academic ability the following seems likely to ve
the result:

(1) Anproximately 35% of those whe major ir educaticn would

be denied entry to teacher education proqrams, This would

have virtually no impact on schools and departments of
education that are located in nejor research and deveionrent
centers, but would have devastating effects on weak private
schools and many weaker state irnstitutions. Some will
applaud this result, but one cannot overlook the political
significance of such a move.

(2) If those persons who actually took teaching jobs and who

scored in the lowest 20% on the SAT or other measures of

academic ability were excluded from taking positions, 1t is
conservatively estimated that the supply of teachers would

be decreased by 305. If it were required that one score

above the median on tests like the SAT or the HTL in order

to teach, this reaquirement would exclude between 70. and

75¢ of all teachers.

(3) Since it is the case that fthose who score lowest and who

enter teaching are the most likely to stay in the teaching

occupation, 1t seems reasonable to speculate that if trose
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who scored in the lowest 20% on measures of academic ability
were preculded from entering teacher education and thus from
taking teaching positions, one would decrease the number of
teachers likely to stay in teacning beycnd age 30 by 40% te
505. Thus, by precluding the bottom 20% of all college
graduates from entering teaching, one would reduce the supply
of career teachers by approximately one half.

(4) It also appears that reducing the access low scorers have
to the teaching occupation would have a different impact on
blacks, than on whites. Overall, approximately 9.5% of tnhe
nopulation attracted to education is black. This represents
approximately 20% of black college graduates. However, educa-
tion attracts nearly 35% of the black college graduates who
score in the lowest 20% on tne SAT. In fact, 75% of all blacks
who enter education are drawn from among those blacks wno
score in the lowest 20% (Vance anc Schlechty, 1932).

() With regard to males, teaching recruits approximately 10.5%
of all male colleqge graduates. However, 3C.1 percent of all
males recruited to teacrning are drawn from the lowest 20% as
compared to 23.5 percent of the females, Furthermore, 39.1
percent of the males who intend to continue teaching are drawn
from the bottom group, as opposed to 25.3% of the females.
Thus, if the lowest 205 were ¢xcluded, males would ve dispro-
portionately excluded).

Given the conditions outlined above an¢ the arguments presented

earlier, it seems to us to be irresponsiblie to write off as irrele-

vant the fact that education is having difficulty attractina and retaining

o,
L‘U




the services of academically able college students. The inability
of education to attract and retain the services of those who are
among the more academically able has, in the past, had deleterious
effects on the prestige of teachers and these effects are likely to
be more pronounced in the future. In addition, urless a means can
be found to attract more academically able persons to teaching,
there is a strong possibility that more and more high prestige
researcn and develooment institutions will remove themselves fros
the teacher education enterprise since these institutions vwill

find it increasingly difficult to attract students to their programs
who meet the general standards required of all their students. Thus,

teacher education will continue to suffer status loss withyn the
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higher education establishment and will be relegated to those insti- l
tutions of hiaher education tnat are lcvest in the academic pecking ]
order. |
If the analysis presented here is correct, students from toc ‘
upper half of college graduates are fleeing from education In Fo- i
creasingly large numbers. If those who advotate minimum cornetence i
tests have tneir way, those from tne lower fiftn will Lo excluded
an well. Tne result may be that teacning will tecome the exclusive
domain of academically inferior white fenales.

The kev questions that rerains arv "dny are things a. tnev are?” |
| and "What might be done to remefiate tris con iticn?"  The remainder
|
of this paper 1s an attempt to suggest so0re answers to these

questions.

Retention of The Academically Able: The Central Issue

To understand the difficulties schools now have in recrurting




and selecting academically able persons to teach, one must under-
stand that schools are presently not organized tc retain the ser-
vices of these people once they are recruited and selected. Until
schools become attractive places for the academically able to
pursue careers, it is basically meaningless to discuss issues of
selection and retention. Indeed, to concern oneself with recruiting
and selecting high ability persons for schools without first making
schools attractive to these persons is likely to Le dysfunctional
and disruptive.

Indeed, it is probable that the reason nist efforts to improve
the acadenic quality of the teaching corps have failed is because
these efforts nave concentrated primrarily on recruiting more able

people to teacher education and on changing the quality of teacher

education programs themselves rather than attending to tne structuring

of schools in ways that would be attractive to tnese increasingly
able candidates. Inspite of what the critics say, schools and
departments of education now produce many more academically able
teachers than schools employ, and those academically able teachers
who are emploved tend to leave the occupation early. Tn¢ ability
te recruit academically able teachers and/or to select teachers
from among the academically able dcpenus in large measure on the
ability of scnools to provide environments and career oprartunities
that are attractive to the academically atlc 1p tne first ~lace.

Retention and the Conditions of the Joripliace

Those who have given serious attention tu the organizaticuol

nature of schools and to the structure of tir teaching crcu;3ticr
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have identified numerous factors about teaching that would be dis-
couraging to career-oriented men and women wnose academic qualifi-
cations and personal aspirations mahe them candidates for careers
in fields outside education., We do not interd to list all of these
conditions here. Rather, we recommend that tne interested reader
consult this literature (e.g., Dreeben, 1370; Gracey, 1972; Lortie,
1975; Schlecnty, 1970; Vahce, 1981) for tnemselves. What we do
propose to do is to suggest three obvious features of schcols that
are lihely to be discouraging to tne acacemically nroficient and
to suggest some possible ways of altering these conditions. These
features are:
(1) The tendency for the reward system in teaching to te
front-loaded and the lack of a clear carecer ladder and career
staging.
(2) The tendency of schools to mitigate against shared decision-
making and problem centercd analytical discussions arounq adults.
(2) The tendency for the informal culture of schools : hich
roeflects an ethos of nurturance and growth tc Le doninated by
a management structure that is punishment centered and tureau-
cratic. This condition results in the production c¢f frustra-
tion and dissatisfaction, especiaily to thne more thoughtful

and sensitive members of the school cormunity.

The Teaching Career

It ic obvious to all who have thought about the matter that,
in the main, the teaching occupation is wot organized to promote
careerism among teachers. Salary schedules are truncated and there

ic little opportunity for advancement within the ranks of teaching
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since the teaching role is largely undifferentiated. Unlike
business arganizations where low level managers can aspire to
positions in middle level or top management and unlike medicine
where one can anticipate quantum leaps in income, the longer one
teaches tre less rewarding teaching is, at least in relative
terms, (We recognize that there are many intrinsic rewards in
teaching, but other occupations have intrinsic rewards as well).

The problem is that when teachers qgain sufficient experience
to be at the too of the salary schedule, ten to fifteen years,
they are likely to be relatively young, around thirty-five. Indeed,
teachers who hit the top of the salary schedule are only slightly
older than physicians wno have completed their residency. Thus, at
approximately the same point that established professionals and
business executives are in a position to launch thrir careers (at
least in terms of salary possivilities) the career of the teacher
is blocked.

Salary is not the only {issue. Most of the psychic rewards
that come to one as & teacher are as accessible to the relatively
inexperienced teacher as to the expericenced one. Other than a
modicum of ancillary rewards that come to teachers by virtue o7
experience (e.qg., having one's own room or own desk drawer),
there are few rewards available to the experienced teacher trat are
not available to the inexperienced. HNeither are e.perienccd teachers
likely to be afforded meaningful increments in responsibility though
they may be relieved of more onerous responsibilities (e.q., patroi-
ing restrooms, monitoring study halls and sc on). The matter of

fact is that the reward structure associated with the teachinj career

4.
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is truncated, it is impoverished and tiie Impoverishment goes well
beyond the impoverishment suggested by roncy. It is true that
teachers can imnrove their economic lot somewnat by pursuing
graduate degrees, However, there ic no evidence that persors
pursuing graduate degrees are any mecre proficirent at treir tases

than those who do not do so. Thus, <cucois use what Jittle

differential rewards there are availa.le to reward pegnle for

little evidence that having successfui’, corudetes -2t o'«
degree provides one with any mdre hcenor ur rec onsiniitty 11 the

school than those who have not sursu=! suth deqrerss,

e
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Joing college work rather than schocl wort. furthermors, there 15 1
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[t is tne case that tne rursurt o7 aivanced qraiua’
tied to certification patterns tnat lecas to ypoussitle jyobr cran-s,
in the school., Fortunately or unfortunately, zucn JobL crane o
usually mean that one moves furtner and further from mattazrs of
routine instruction and cause one to be 1dentified 3s a meoter of
an occupation other than teaching., few tecacners see adranistvators
as members of the teaching occupation. in our vies, the condiiions
described above are dysfunctiona’ if tre intent 15 to male cchocls
a place attractive to career-orientec teacners and 1f the intent

is to fucus the attention of ail emplovees on the bBusiness of

providing high quality instruc..»4 to all cuildrer.  Trers are 13
easy solutions to such ,rablers, tut tue follcving seor to us ts
be some possible alternatives:

(1) Teachers, adrninistrators and Lhose V7L prepare teacrers

(o
-
s
R
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should conceptualize the schooul o, a ..rb lacr, T

l e, 44, mban D T L ———— _ I



40
mean that schools are factories. There are many workplaces
that are not factories (e.g., hospitals, research institutions
and farms are workplaces).

(2) It should be assumed that the primary workers in the schools

are studentc. The fact that work language is used to describe

scnools (e.g., home work, seat work and busy vork) suqqgests I
that the workplace analogy is not incongruent with folk wisdom

atout scn.ols,

(3) %y conceptualizirg schools as workpleces and stude:ts a5

the primary workers, the role of erdinary classroon teacher

secomes the role of a first-line SuLEervicor as opposed tn a

low level emnloyee. Such a conceptualize: ion seerms auite
consistent with the energinag view that teacners should Le
viewed as managers.
(4) R-.nonsibility for the professional training of tcachars
crould be divorced from institutions cf higher educatron and
teacher educatior sheuld once again be placed where 1t an fact
occurs: in the puslic schools. tHowever, uvnlike tne dayvs
the norma) school when the supply of collece gracuctes was
orobacly insufficient to the demand for therm, the surply of
college araduates is now relatively atundant andé wiil teco
more so. For example, in 1380, if teachers had hecr sLelected
from aronqg only colleae graduates, the talent pool tuat woulc
have been aviilable renresented less tnan 13- of the atult
ponulation. By 19Ju, the nunter of colleae graduates o0
approximately 25¢ of the adult popultation. Thus, tearner

1.

Ta
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education institutions embedded i1 public schools could

establish, as a preselection criteria, the possession of a

college degree and have availabie to it (proportinately)

2¥% times as many potential candidates 35 would have been

the case in 19590,

There are some additional advantaces to thys proposal. First,
the potential talent oool available for recruitrent would not be
limited to persons whose personal circumstances, values, or academic
gqualifications required them to attend less academically demanding
institutions of nigher education. ‘lieither would it require that
public schools recruit from a talent pool in nhigh prestige institu-
tions that selected themselves on the btasis of personal willingness
to sacrifice status and esteem on tne college campus,

Second, the economic savings of such a policy would be sub-
stantial, and these savings might well Le divertel to supncrting
teacher education proarams ipn public schoels., For example, tnere
nas seldor been a time, even wnhen there vas a teacher shortane,
when more than 507 of tnose who marores 1u ducation toor t:iching
jobs. It is reasonable to estimate tnat no moure tnan onc out of
ten of those who major in education actually teacn for more t oan
twenty vears, If one assures a career teacner 19 3 pers . vt

3

teaches more tnan twenty vears, the exjcnte of producine o Cureer

teacner 15 at lecst ten times as areat as con/rptional $70 trormulas

c*

might sunnest,
Third, ard peraans mast significant, the nropdsal mate here

has the ajvartaqges of erpanding tne potential telert nool a.ailatle

-,
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to schools beyond that which is provided by weaker institutions
of higher education and Jow sStatus departments within the university
structure,

(5) Those who are employed to teach should be identified in

two broad categories: career teicners and nen-career teachers.,

For those who aspire to tne career teacning role, the success-

ful performance of the duties of trne non-career teacner might

e a necessary prerequisite for achieviana that status. Ffor

trose wno, by personal choice or Ly rea-or of organizational

judgments do not achieve a status of carcer teacher, the

occunpational structure would remain relatively sirmilar to

that which obtains at present.
For those who do osbtain the status of career teacher, however, new
instructional roles might be created. For example, career teachers
might be assigned responsitility for teacning students and teaching
arospe.tive teachers as well. They mignt be ascigned evaluative
autnor 'ty for toth nroqrams and personnel or they might he assigned
to manage and corduct orobtlem-oriented, 1rstruction-relatel research
and ceveln - went or the scucol site, However, tne focus of the reles
car.er teachers occupy would Le on axintarynin g and irproving the
cualit, of 1nstructian ir the classroor ary tne wuality of instruction
of otner teachers an! of aew cecrur s,
g resaonsitility for the educaticr of tecinere to schoo
making roles associdtel with the education of teacners ant researcn
and d velospent a part of the carecer structure of teachin., nre

enriches *he career noscibilities tor 111 trachers. Sirultaneously,

such an arransgement has the prospect of Lriring teacner ciucaticn
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and research and development on teaching more directly into contact
with the workplace.

Some may argue that our recommendation smacks of a return to
the Normal Schools and takes away from teccner training the pres-
tige that comes from being attached to institutions of Lignver
education, It is possible that this criticism is valid trhcugh we

think 1t is not and are more certain tnat it need not be., First,

few “Normal Schools qave emphasis to researcn and developret activity.

The arranqement we are sugqgesting vould do sc. Second, four reascns
suggested earlier, the nresent relationship of teacher e 3tion

to institutions of nigher education does at lecast as mucn to
stigmatize teaching as acaaemically infericor as it does to enhance
the status of tne teaching occupation. e are not suggesting that
teacher education be totally divorced from institutions of nigher
education. What we are suqggesting is that the relationship betwnen
teacher education and institutions of nigher education be altered
in fundamental wavs. First, we are suggestirg that institutions

of higher education be the sole source of novinees for eivrssion

to school-based teacher education progrars (e.q., the baccalaureate
degree would Le a prerequisite to admissicn). Secend, we suqgqest
tnat schools of education, escecially scucols of education in

major research and development institutions focus their Jttention
on producing sericvus students of teacnirg anc instructional pro-
cesses. Some of these students might eventually te employed bv
scho0) systems much like medical schools now employ qraduates of

chemistry departments, engineering, comtuter science and so on.




44

Put directly, we see the university campus as an excellert 5lace,
indeed the preferred place, tc learn how to study education.
University campuses are well-esuipped to provide prospective
teachers with instruction in thecries from the social and behavioral
sciences that tney might need to perforr their work. Similarly,
they are well-eauipped to provide instruction in rescarch nctiodolooy,
statistics and evaluation. However, the actual conduct of instruc-
tionally-oriented research would be much enhanced if it cculd bHe
carried out in school systems that gave staius to those who cor-
ducted research and made it possiovle for new employees to aspire
to researcn rotes witnout leaving the scnool setting. Such a
school culture would also provide a vitail source of stimulation and

excitement for the academically able teacher.

A Collegial Environrent

Almost all the research on effective scnools indicates tnat
tnose scnools 1n which teacrere engage in a great deal of jJot-
related discussion and share in decisicns regarding instructional
proqgrars are naore effective than tnose scnoois in which deci<ions
are made Ly rule-bound bureaucratic rrocodurec, Unfortunately,
research also inJicates that such schocols are relatively scarce
and that the emerqgeace of such schools is dependent more on
historical accidents and the personalities of ,principals tnan it
1s on conscious policy. Movements lite the Teacher Center movement
gained much of their impetus from the obviocus need of teachers to

discuss tre conditions of tneir work. Tne often noted lach of a
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shared language to describe work problems (e.g., Dreeben, 1970;
Lortie, 1975), the tendency of schools to eschey lona-term planning
for short-term crisis management and what Silberman (1970) calls
the mindlessness of schools is at least in part attributacle to the
fact that teachers have little time to think alone and even less
time to thi.k together.

Many administrators and teacners will scinowledge that chared
jecision-making and long-term planniny wculd ve c¢esirable, Lut
given the resources availatble, the time <imply is not present for
such luxuries. lowever, in over two decades of conducting research
in scnools and observing in schools, tne senior cuthor has fre-
cuently been struck by the fact tnat 1t was typically easier 1o get
access to teachers and administrators in schools that engaged in
shared planning and¢ shared dacision-maling than {1t was in sehnols

where such activity is discouraged. Indeed, the more centralized

decisior-rabting 15 and the fewer plannina mectings teachers attended,
9

tne busier teachers secemed and the less tire they had to tall to

researchers or to ctaer teachers. C(f courcne, this observiticn was

and is a casual one, arnd 1t would nct ~ rcrccted here escipt for

one fact. In a recently publiched voon Ly ~uchi (1461) e-trtled
Theory Z, the author reports a similar olservation renardicg beo-

havior of manaaers and employees 1n LUSInels £ryironrents, Mo,

it may be that our observation 15 rore tren a Cesual one, tor 0t

may be that what 1s percerved as a seste of tire an tee S-art o run
saves time in tne long run. X
In sum, we are suggesting that concer yng oneself wite toe
4 7

personal attributes and characteristics of thaose wio teac: iy
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divert attention from the fact that the way schools are typically
managed and organized may create a condition in which schools cannot
attract the best who are available. In addition, given the present
organization of schools, it may be difficult to get the best cut of

those who are attracted. It is time to face the fact that one of

the greatest crises in American education is in the way schools are

managed. It is also time to accept the fact that the quality of

teaching personnel is unlikely to be substantially improved until

the quality of managers is improved. Personnel management is the

primary task of most school administrators, yct it is a subject

about which few are well informed. Indeed, those who are officially

charged with responsibility for "nersonnel” in schools are generally
isolated from the instructional enterprise altogether. This leads
us to recommend that 1f we are to improve the ability of schools

to recruit and retain the services of the most able and if we are

to create organrizations that get extraordinary nerformances out

of ordinary peonie which schools must do if democracy and excelience
are to compatible, it is essential tnat public school administrators
be made aware of the best thinking regarding the management of
personnel. It is also essential tnat school agministraters be
recruited and selected from amcng tn~se who have the most demon-
strated competence in personnel management. Bureaucrats, nurchas-
ing agents, and scnedulers are reeded in schools just as they are

in factories, but persons who are more concerned with numbers,
schedules, rules, and procedures than tney are with people and

their management should not be charged wity tae responsibility of

maintaining tne moral life of an organization that 3s desiqnnd for
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the purpose of enhancing human values.

Culture and Structure

[f one looks at schools seriously, ecnecially elementary schools,
two demographic features stand out. First, tnere is the bifurcation
according to age. The bulk of tne ropulation of schools are rela-
tively unsocialized ~hildren, but schools are dominated and run by
adu1t56. Second, the bulk of the teachers are women, but those
who run schools are predominantly men., Witnout getting into the
issue of sexism wnich this latter observaticn might suggest and at
the risk of being considered sexist oursclves (i{.e., engaging in
stereotyping of the female role), we would suggest that tne informal
culture in schools and the values embedded in that culture are much
more akin to the values Americans typically attribute to women than
to men. For example, ideas of nurturance, arswth, warmtn and con-
cern dominate the language of elementary school teachers. It s,
nerhaps, rore than coincidental that tne Teacher Center rovemant
which is aimes at the nurturance of teacuers is nredominantly female
(at least, in its local versions) and prcdomirantly elementary
school oriented., It is also, perhans, ore ttan coincicental that
secondary schools, where men predominate, also refiect lcss concern
with nurturance and growth and more concern with cevaluation and
standards than is the case in elementary schoois. (Unfortunately,
or some wnould say fortunately, one of the effects of the accountability
movement, at least in some states, Scems to be to cause eplementary

teachers to behave more like secondaryv teachers or at least to feel

quilty 1f tney do not).
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The preceding discussion is not to suggest that male teachers

are not concerned with nurturance and growth, for many are. Similarly,

we are not sugaesting that female teachers are not concerned with
standards and evaluations, for they are. Heither do we suagest that
nurturance and growth are incompatible with standards and evaluation,
for such is not the case. What is the case, however, is that the
informal culture of schools, at least many schools, is dorninated
by an ethos of nurturance and growth, what Pascale and Athos (1581)
refer to as the soft S's - staff, skills, style, superordinate goals.
However, those who are officially in charge of managing schools are
more concerned with the hard S's - strategy, structure, systems.
To paraphrase, when a school administrator wants to make a change,
the odds are he or she will reorganize structure, introduce a new
strategic direction or introduce a new control mechanism., When a
teacher wants to make a change, he or she is much more likely to be
concerned with personal style, with the effect on relationshios in
classes and among faculties and with the development of those
nersonal and behavioral skills that are required to mate tne cnanqe
effective,

It was not our assignment to discuss the implicatiors of
Theory Z and Japanese styles of management for scnocis, and ve will
not do so. However, after considerable experience in stud,in;
schools and after substantial time aiven over to studying patterns
of teacher recruitment, selection and retenticn and after bLecoming
as informed as possible about this new management fad caliel
“Theaory Z," we are convinced that Japanese management Styles may

nrave much to offer American scnhools. Indeed, Japanese mananemnaent
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styles mav nave more Lo offer Arcrican schoois tran trey <o
American industry, for the conditicns of fnerican scncols are
already in many wavs similar to Jasanese intuctrv. For exar~ie,
with minor exceptions, anvone whe 2etc a toer 106G cosition Car
reasonably anticipate a lifetime cor2or 11 teweryns if tney want it.
Similarly, at the classroom level, ot tcast, ign value 15 Dlale
on nurturance and growtn. The staff Jdevolonnent enterprice ir
schools is dominated by persons who core et cdycation protlers
from a nhuyman relations perspective 2ard (+ wersors who dre oye prony
to emphasize the soft S's than the tard ore.. Incrcd, 1t nas teen
our obscrvaticn that, in the main, staff cvevclonrent 3n 5 nccle s
dominated Ly females (See Scnlecntv ot al., lisc). dHowever, tnosc
who run staff develugrent seldor run scncels.  'ne tyoicailys oty
to be a orincipal by beina 34 as55istant ,rincipal, not by lears
a curriculum supervisor or curriculuis cuarainator.  Hurturgros
roles 1n schools, esnecially nurturarnce ruie  relatel to al. o,
are by arl large dead-erd positions for the,o v 0 seee A0
autnurit, dn schools, Lire autnority oo nyver o tROSe w0 g
size strateqgy, Structure, an i s,5ters,
Ana*t i5 beina cugaestid is tial taw
schools 1s, 1n an exbryonic forr, a culturc Uoot 1% Cunsy Lot waln
the as-umations of Theory 7. oaever, 1L 015 culture wrhicn rnus L

constantly battle for survival in a systier domvrated by pereors

whose experiences suggest that their mesculinity and success at an

executive do,end on their beirng harf-rosed, nward-:iecaded and con-

-
'
i

cerned witn the short-term bottom linc. here 15 1ittle ar (he

cuyltyre or eryiron—ant to encouraqe s chool as  intstratores =, v COr-

cerned witn long-ter  qoals, irvestrenrts i corsonnel art e trents
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in thoughtful planning. There is, 1v fact, noon to Jdiscourage
such hehavicr. Perhaps, 1t is time for proqressive scnool 3drani-
strators to take advantage of the present fascination with Japancse
management styles in order to develop and apoly managenent skrlle
that would Le anprobpriate to the 7 culture tnat seems embroynic ir
many schools. Indeed, we would nvpctnesize that in those scnenls
where buyildina adrinistrators operate more in what is cominag Lo L€
callez the Jananese style, one woulc find rore effective ccnnols;
for a5 thinas now stand, those people beinyg recrulted te teachinn
are crdinary folks. The genius of Japanecc management seens 10

ve getting ordinary peonle to do extrdordinary tnings,

History's heavy Hand

To sugaest that the present s:tuation an nducation 15 not
different fror the situatior tnat ohtaincd twenty or tnirty years

ags is to dery tne reality of change. For example, In ljuu tne

suggestion that coilege educated tealnars were drawsn from tne least

v

academically able of all collese qgraduatss ctril laced techers

v oa relatively urique qroup sance ferer tne 17 of all xiuite
anove the anc of 25 possessed colliay Juaree . an lutie ey L
ore out 0fF four Ioericans above tne aqc oot 2311 neve v Zoilen
deqgree.,

It seevs logical to erypact thaat colloar educatod oare 0 o
Le more concerro: about tre cuality of teachors than Non=6 01650
educated parents and will te more vocai 3Juout these Concens,

Given tne standards these persons are J11ielv to annly, eviierncy

trat teacrers aro drawn froo tne least gcaderacally able cannt

el




but have an increasingly negative effect on the reshect teuachers
will be afforded by the most influential menmbers of the community.
Similarly, tne argument that teachers were no more academically

able than the average high school graduate was much less devastating
in 1930 when only 25% of the population nheld a hiqh school diplora
tnan will be the case in 1990 when better than 7% of the aduilt
population will have a high scnool dipiowra.

It is important to understand, furthernore, that many of the
proslems we have identified in this paper have their oriain in
solutions to problems that confronted previocus generations of
educators. For exanple, the tendency to separate administrators
from teachers and to view teachers as weriers and administrators
as managers vwas encouraged by tne pecrception that many c¢f tnose
the schools were compelled to hire were underqualified and un-
quali€ied. Given this perception, the soluticn was to attempt
to staff the orinciral’s office and the superintendent's office
4ith "a few good mern" to manage the activities of well meaning
tnough technically and intellectually dess than atequate woren,

The Hoosier Schoolmaster was a man afterall. Cur Yiss Dove was

concerred with children. Qur ™iss Love we t to Normal Scircol,

Tne Hoosier Schoolmaster manaqed Normal Scrnoolc and nad 3 "real™

degree, ’

The drive toward professionalism tn educaticn seemed to many
to require that the baccalaurecate degreec t» a prervequisite to entry
into teaching. However, curing the period when the requirement of

tne Laccalaureate deqree became widespread (14 =1:020), tuera were

“l)
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many otner occupations developirg that were competing for college
graduates as well., Furthermore, the population eyplosion tnat hit
the schools between 1950 and 1970 forced schools to compete for more
college graduates (about 20% of each year's supply) than any other
sector of the economy. Given the scarcity of resources to attract
these persons, the tendency was to encourage an inordinale cxpansion
of the teacher education estiblishment in 1nstitutions of hiaqgher
education and to encouraqe schools to be more attentive to maiing
the teacning career attractive to beginning rather than to career
teachers. The upshot was that institutions develoned that were
largely dependent on providing deqree opportunities to perscns wno
were willing to trade their college degree for a teaching position.
Thus mary colleges and university departwments Lecame dependent on
the creation of programs of study that could offer degrees to nersons
of limited acaderic proficiency.

It is also important to understand that on the campuses of
major universities there wac never a strong commitment to thre
notion that iteacher education was an important undertaking or &
distinctive field of study. Indeed, even those departmentis and
schools of ejucation that are viewed by cducators as hiqgh prestige
denartments were looked on with suspicion Ly influential mermbers
of the literal arts establisnments cn thesc campuses. (Sec, for
example, Conant, 12(3).

Unfortunately, the low status of teacner education has caused
(and causes) a great deal of posturing, pretensiousness and dowh-

right charlatanism on tne part of many professors in schools and




colleges of education on high prestige campuses. Though Koerner's

(1963) descriptions of the quality of research on teachirig in
schools of education may be overdrawn, any one familiar with educa-
tional research must admit that many of these inauiries often reflect
less than brilliance. Furthermore, the generally low regard with
which teacher education is held on high prestige college campuses
did (and does) little to encourage the brightest graduate students
to pursue studies in education just as it did (and dees) little to
encourage academically able undergraduate. to pursue teaching.

During the 1350's and 1960's, however, a number of events
occurred that encourace major institutioc~s of nigher educaiion to
passively assert to the expansion of teacner education programs
even if they did not enthusiastically cndorse such develoraents.
First, the general expansiveness of institutions of higher educa-
tion, including the expansiveness of budgets, made the ereraence
of teacher educa*tion on univercity campuses relatively non threaten-
ing to established departments. £Everyone seemed to have more stu-
dents than they could handle, and financial commitme. ts were
generally growing.

Second, since the greatest expansion in teacher education had
to do with the production of secondary teachers, it was relatively
easy to mesh teacher education degrees with conventional liheral
arts degrees, Indeed, there is little evidence that the academic
preparation of secondary teachers ever differed dramaticall ‘rom
that of 1iberal arts major< and even the acaleric preparation of

elementary teachers more ciosely approximated the course pattern

o)
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of liberal arts majors than many critics have suggested (See Conant,
1963.).

Third, since teacher education majors, even during the 1350's
and 1960's, were disproportionately drawn from the least academically
able students on co]leée campuses, liberal arts professors could
enjoy the benefits of increased enrollments caused by education
majors wi;hout suffering the stigma that is attached to admitting
students who score poorly on measures of acadcmic ability.

Finally, in the effort to update and upgrade experienced
teachers who were perceived to be woefully underprepared or unpre-
pared, the federal government, under the auspices of the NULA and
the HSF, nrovided stipends and other support intended to attract large
numbers of teachers back to colleae campuses., Since the conditions
of funding, especially from 1964 on, typically required the coopera-
tive action of so-callad "educationists" and "scholars in the disci-
plines,"” liberal arts faculties often found additicnal advantage to
having educationists in their midst.

Just as the general social context has changed so has the con-
text of higher education changed. First, during the 1350's and 1960's,
the creation of new universities caused only minor distress on
major university campuses. Indeed, given the overabundant supply of
students, faculty on establishment university campuses could look to
the emerging universities a% sources of relief to pressures to lower

their own standards. TYoday the competition petween these new uni-

versities and more well established universities is growing in-

creasingly intense,

Second, in spite of protestations to the contrary, many of the

o—

so-called emerging universities continued to pe dependent on the
1 TY)

e




enrollment of persons who intended to be teachers (the first

doctoral degrees offered on many of thesc campuses were EdDs in
school administration). Thus, any cutback in enrollment in teacﬁer
education threatens established universities that are not dependent
on teacher education for their sustaining power,

Third, major established universities only got into t<acher
education reluctantly, and many of the incentives they ance had for
this involvement are eroding, For example, there are few grants
nowadays that require the cooperative action cf "scholars in the
disciplines” and "educationists." In addition, evidence in the
overall decline of the academic ability of teachers makes associ-
ation with teacher education even more stigmatizing now than it

was in the past.

Fourth, interdepartmental competition for resources ard students
on campus encourages liberal arts faculties to be less tolerant
toward “inferior departments" than they might have been in the
past.

Finally, efforts to assure quality in tecacher education have
encouraged legislatures and state education agencies to attenpt
to establish standards for entrance into teacher education pro-
grams., Though the intent of such standards might be laudabie,
tc many liberal arts professors, the imposition of such standards
represents an encroachment of state bureaucracies on the academic
perogatives of universities. The camel that gets his nose under
the tent of education, it is argued, will eventually sleep in the
Romance language department, For those who do not prefer to sleep

with camels, the only option 1s to take down the tent,.
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Conclusions

Occupations must recruit new members from the talent pool
available to them. As things now stand, tne characteristics of
the talent »pool that will be available to teaching is largely
controlled by institutions and agencies tnat have only a passing
interest in the education of teachers (i.e., major universities)
or those that have & vested interest in maintaining the status
quo (i.e., schools that are dependent on filling their classes
with students with little demonstrated antitule for academic
pursuits). There are several reasons this is so.

First, the primary shape of the c~ganization of teacher edu-
cation in America and the primary shape of the teacning occupation
itself has to do with a real or nerceivel inadequate supply of
competently trained teachers. Given the reality or the pcrcention
that there never have been enouqgh good teachers to go around, the
public schools have been encouraaqed to develop reward svstems aimed
more at recruiting new members than at maintaining or motivating
persons once they had teen successfuily recruited. This is re-
flected in everything from the shortened saslary scales, the lack
of clear carecr staging and a general tendency to load all of tne
revards at the front-end of a teacning carcer (See, for examnle,
Lortie, 1975).

Second, niven the perception that nany teachers were iarqinally
qualified, there was a tendency to iwpose adninistrative controls,
and to give administrators more status and rewards than teachers,
This lead to a bifurcated structure split betveon the many

(teachers) and the few (administrators). Consequently there are
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very few clearly differentiated roles for teachers. Even

for administrators, the authority structure is not cleariy
articulated as a career ladder. Thus, the organizational
structure of schools srovides few meaningful ways of promotion
and advancement, and what few ways tnere are roequire one to
renounce teaching and become an administrator or quasi-administra-
tor.

Third, nistorical conditions have Created the jmage that
teaching is a female role, whereas administration is a male role,

P

Sex sterectypes have encouraged administrators to believe that
teachers generally are inadequate managers and have cncouraged
teachers to believe that administrators are vosses rather tnan
colleaques,

Fourth, in the quest for credentialling and in the drive to
produce teachers with dearees while at the same time producing
increasing quantities, there was a tendency to relegate teacher
education to the newest institutions of higher education or those
institutions of higher education without a clear reputation for
quality. Furthermore, in those hiah prestige institutions where
teacher education was taken on as a inission, the assignment to
educate teachers was usually given to low status faculty members.
For example, the supervision of student teachers is generally
relegated to gqraduate assistants or assistant professors,

The net effect is to discourage carecrism in teachinag, en-
courage bureaucratic solutions to problematic situations, foster

cynicism between teachers and administrators reqarding each other's
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intentions and lead to a lack of intellectual leadership in schools
of education or in the public schools. In fact, there is much about
schools and about teacher education that encourages non-intellectual
approaches to problematic situations and fosters a lack of respect
for those who prefer to think before they act. Surely, such con-
ditions must be discouraging to the academically able and to those
who are likely to become bored with routinc. In addition, such con-
ditions must discourage competent and confident individuals from
pursuing a career that has little nossitility for advancemeprt or
increasing “esponsibility.

Furthermore, it is mistaken to suqggest {nat teacher eiucation
institutions are not selective., \ihen compared with medicine, for
exarple, more persons leave teacher education than do their counter-
parts in medical schools (90-95% of thosec who enter medical schools
graduate). The problem, of course, is that there is Tittle insti-
tutional selection involved in determining who will be teachers.
Rather, it is a process of self-selection, and those who are most
Tikely to select themseives as teachers are drawn from the least
acader.ically able college populations. It is, of course, diffi-
cult to deterrine he nature of the causal mechanisms involved
here. Perhaps, there is something unusually unattractive about
teaching to those with more proficiency for academic pursuitis.

Hore likely, however, the condition descriced has primarily to do
with the fact that those with demonstrated academi¢ competence

nhave many occupational opportunities available to them than are
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available to the less competent. Thus, in relative terms, those
who are academically more proficient simply have more to lose by
entering teaching, or perhaps conversely, those who are less
academically proficient have more to qain.

There is, however, more here, for teaching does attract many
persons who are academically cuite proficient. For exarple, in
our study (Vance and Schlechty, 1942), we faund that 285 of those
persons ernloyed to teach were above tne median for all college
graduates on the SAT., Unfortunately we also found that nublic
schools were no more likely to employ persons wio scored above
the median than below evecn when those who scored above tne
redian sought teaching positions. There is some evidence, as
Weaver (1979) notes, that schools do employ persons with Letter
college grades. However, schools also employ persons dispro~
portionately from nonselective institutions of nigher education,
and nonselective institutions of higher education also give higuer
grades to less academically able persons. Tnus, the preferaonce
for better grades really shows very 1ittle in terms of selectivity
for employment,

Furthermore, selection into teaching a5 a career is a orocess
that continues long after the point of initiel enployment., Some
studies indicate, for example, that those ynao are in the upper
quarter of an entering cohort in terns of mcasured academic ability
are twice as likely to leave as those who score in the lower quarter
(Schlechty and Vance, 19s81; Vance and Schlechty, 1982). Thus,
whatever selectivity there is following entry into teaching tends

to favor the academically less able.
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Where To From Here

There seems to us to te little doubt tmat the future of public
education in America depends in large part on the willingness of
the nen and women who are committed to quality public schools to
forsake their short term personal interest for the long term im-
provement of public schools, There is an intellectual crisis in
schools, and it will get worse unless fundamental reform occurs in
the organization of schools and in the structure of the teaching
occupation. The conditions of this reform are most threatening to
those schools that now produce the majority of teachers, for the
majority of teachers are produced by the schools witi, the lowest
academic standards. To suggest that .ase scnools somchouw raise
their standards without first making teaching more attractive to
she academically able is to once again punish the victims., The
fact is that the institutions of higher education that now rroduced
the teachers who will teach and find teaching satisfying are also
tne schools that have the lowest academic standards. In brief,
‘nstitutions of higher education with low standards are providing
the schools with precisely those people they are able to retain,
Tnis point should not be a point for delight or for derision on
the part of professors in schools and departments of education on
high prestige campuses. In fact, our analysis leads us to the view
that professors of ed-cation on high prestige campuses may, if
things don't soon change, be seeking employment on the campuses
of less selective colleges, for the less selective departments of

education are more likely to continue to exist than are the more

selective ones. This leads us to suqggest that it is in the lona

run interest of professors on high nrestige campuses who vant to
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survive to turn their attention away from tecacher education and
toward the development of healthy management systems in schools.
e also think that it is in the long term interest of weaker
institutions of higher education to acknowledge that they served
an important historical functior but that the function they once
served is no longer required. It is well past time that the
special interests of institutions be put aside. The time nas
come when men and women of good will who are concerned about tne
future of public wducation acknowledge that past responses to
educational problems have created dinosaur-like structures

that wi1l btecome extinct in the near future. The hope of the
future is that the best ideas contained in present arranqgerents

will evolve into new forms that are adaptive to emerqing conditicns.




Annotated Biblivuraph,

This Libiiography contains annotat o « of o5 e have foand
especially useful. plus citations of otver Iitorature used ir v
prevaretivr of this paper.

Armstrong, W.E., & stinpell, T.M. Uwoormeod oo crtitication @0 siversnts
for ,cn031 perfonngl in the duiged SUtes. Slishington: a1

Edication Association, 1964.

Bethune, S.8. ngto"s related to white fopelrs’ choice of <de v i 10 as
a_field of study during college: an analy<is of the Hair.mat 7
Lonr1tud;na] Sty of the | h13" schoel Cass of 19372, “Unpubihed
docuora} aissertation, University of forth Corolina at Chimel i1,
1921.

Utilizing the Hational Lonq1tud1wd Stady, the anthor xgmnid
the effects of uo111t/ secig-economic status, rurel-urban rosidence,
hign schuol <lass rank, sclf-conuepl nud aoadepic selectiv vy on
femaies' choice of education ¢ a fiell ¢f ,tudy during treve colluge
years, 1972-1976. The author found that fewales majoring .n education
in their freshman and senior years in collige tend to be ot loaer
ability, come from lower socio-eccnomic origins, have a lowr weli-
concept with pocrer academic perfurzances and to have attrnici less
celective coileees than their countorparte in other field

Blacer, J.l. Fuctors contributing s tw j:oblem of ner gradu ' -, irGu
the Ux1vere‘t/ of 7dahu (1@91 1900} beaving Lhe Leaching ,znc-jf;;u.

Gnpublished doctnral diwsertation, tniver ity of Tdaho, 1:.5.

x

Clau, =¥, & %uncarn, 0.0, The Amm n,m aorabe T renal orruetn oL T Josi g
Tre free Prass, 19687,

Bloland, P.4., % Selly, T.3. Factors o oo date Dowmirn cardtr w0 30 0,
secondary sihoul toachers: A vvios of the Viverative.  {ac ol oandl

[‘( ‘_"_“xzji; ?f_h” f(‘l‘]l_. }(HU S, -k

The authore examined and Crleory = Pt ctare ag Soq ot aith
teqraer atiritson in eqisting rggedrvﬂ Pyl aoature an Loy v throee
grouvs: epemraphic factors - 5or ot o b Sgrennt of et a0
s¢oig-2cCnonic Ltatusy prgfe*<133‘i i pee conal factace LElany
Jick of oprortunity for advaw coen' | peote it frrote oo ond
harneat, secuse and best friend and ool aolatod fact 0003

scroul, size of faculty, school irteqeytien . ~tudent art ot o, and
Hecipline, relationships with colivagae, and principal. [ oir
recotwmendations based on a review of Tae litcvature conclodr tnat nord
could be Tearned from investigating Lr caroer patterns of oloor

cachers who Trave because younger feoshor ray be only patieldy
comaitted to teaching. They also ~uget et theoretical Tic walh
adult developnient may yield more uw.etul inaledqge,

by




Sowles, S., & Levin, H.  The deteruina t. of nCholastic achicye ent s fy
appralsa] of some recent findings, Journgl of Human Pocourics,
1968, 3, fwiater),

I

The sociology of work. fhw ¥ork: McGraw-Hill, 1564,

Capiow, T.

Charters, W.W. Research on teacher mobilityo Yoavard Studic 30 Lares p
Bevelopment, No. 27 (mimco), 19vd.

Crmarters, Y.i The cocial background of tracking. In K.L. oo (Ed.},
anﬁfggﬁ o{_{<;cglg§>pn Teaching.  dworvow, Udicational | earch fss
The autnor presents an exten ive yovieg of rescarch Titeraiure
tren educationl socioleqy, so.iael v‘/tbvluq,, and education ir
order to exuaine social and cultm % foy. ¢ thet aftfect “hiooe Lk
acculy the position of teachor. of poty Lo dsteregy, Lpe cecyinns
an the social Composition of the t wvvg cooapation, Forr .0
flusnce of the teaching cocu, elion. wn i Lian inty e teacigr
0CCLnatIon, Career priierns ¢f the feoa boe and by gaby s ey Al
e thachin = loarning proces,,

1970
- S

Trarters, SLML 0 Serw factors aftecting cocnyiaal din o e, Jie
"}Cd” r,:, it o ;af Pooenroh o Leaad 0 VAR B
Charter weelan wotuaria e bt LT I T N T

o Trachors coplayad o Ovego o e Lab oD guer a fodr- .y parcsad
(calminatiryg in “eo). Teacher ool oote fye, reivhoiol o

cracined over tine in relation.hiy to the follosing fact . el ane,
the drteraction of ag? and nex, el qentars v, steondary Lo oner
cchool Hotrict size, woalth o th Matyre b0 tvre o f the L rrioe
{i.e., unified, elenentary or nigh o ha.l ) Chartere fogrd e 1o be
strongly reiated to the curvivel r.te of femles (the oldey =he

teacner, 1o higher were her ooyt oy surveval ), S0 we, fouwrd Lo
be a significent factor: "Male. ure e.po-ci to a qualitatively difierert
et of haswnds thau fowales oo W pmropo.cd that the foree, 1ot

rot 1y Ianticated in opale copirationg, e Pibely to Yo e in
tur2, while those shaping tne ronitvty o1 fepgles ard “ainly related

MILure,

to w2 cuitnaily defined role o1 fomade and tha s Te 0f 1 . event,
assaciated with the role.” heitrer Uoachn lesed BGY Lo by
ciperience dar found Lo gvntrih:te Yo sy cal vabon L e saes, cohinal
disteict size was diveotly relared ta oy iyt rarvicnl i, oy alber

— b
et el and dister o Uope were vt L Dated ta e 1o pater .
Stittar cary b tronds dere formd im0 et on it dat s fro
Mo
harters, Walo SCw obvnoa * fact Aboas e 4 LY veres .y U

SO
‘ Y

Adriinictration aartert,, 16070,

Charters, WML Survival dn e pes Yoo 0 o, therion v o gn
tea hor traince, Jomral ot foater eatian, 100K/ ’
el WL ot causec teacher tapnna s g R R PR




Coleman,

[9¥]

Jaries, et o1, Equality of cducat iong!

D.C.: Governnent Printing Office, 1960

;wm‘l};:;i{‘y. dostinglon,

Conant, J.C. Ihe education of Aucrican Lot oo ew York s Polre - i,

Corwi

Count

Dreoy

1963,

t, R.G. Rafore and orqamsal o e e foeh ; Wi, 1073,
n, .G A socioluygy of sducaticn. i v Apple ton=Corts. rafi,

S, G.E. i@nm‘ i.!j"i‘t‘l““( _{\ji ALJ;'".'H_LL_:I\ P e L1 tage .
Ccument Reproduction Serviee Mo, TPV 1Y,

2np, 2.§5, 'jgiful ure of _of teaching . Gleasiea, 111, Scott-Tor e, an.
1770,
The author conziders the ocenpation of sz'i1ng (ratrer than

hat teachers as people are like) from o nuaber of cenceptual e spec-
t}"@ Praving from social theory, he o amines tne concept i ooocu-
pat 10”9, corpares teaching with other vanalay cocupetions o dercribee
Characturistics that distinguish teaching fian these e CUPATILNS,
The n¢gurp ¢f teaching as a job 15 deooribed according to th. roper-
ties ¢r tne work setting and the preont nature of kncaledge o0 techs e ]
means available to accomplish inntroctical 10k, e ap roach o,

the technolery of LdLilug by breaking faum e complexity «f rigchiines
into d7 fferent tasks in which the zoag&'r‘f rele as stratear,t ans
tactician can be plazed. In addition, 17¢ anthor oldrecse .t [ RANN
of competence by excmining the selbing, ot Yeg ooy Araining iy top o
¥ othe reletionships betwecn st by o mMeetvon, univer oo,
cchuol wvstens, Finally, Fe dp e o 1o ot Bongl pattony, of
teaching Ly comvaring 1t 1o Carder b vaccoeict g0 anch IT e aThent,
Carser SUA32S, frovotion, Cooit ont ant e fe o inatizals

Eervoloy iy The Sevioon tenher, e 4T 7 v bl L0
Toedos o, Lo, Aycob, L, Janene T L LY can o dey g ,i‘aAL./.
Car o ou=nutl, and tac eope i RS ST I 1 R O
Ll D e T AT 1 IR T Do o ey N Lepy i T
A et
LY Th Y,
Cale, L uL, Talbee i, ’. Foy LLyon, Llr, STRMIETE VO PR ATY T .
Forthes Tatar ien ard specitio ation TreveT oy oot Dduc e, T b,
SR

FQ?d?EDP:, ALK

IS P i < O
53‘;]3!' BT Y I s;f y .t

Joartial uf Vg taan,

-

tr, Loy Jdes, Montgoer vy, J.0 Pt
Looedel for Seocher su;plj wind g radl ey e
Tuid, 51, 237-035.

vy By

v
—
-

Teocher <atiztaction, M 0 ang Honae ) 166

13-4y,

rorsyth, PLBL, % Hay, WOV,
orqanizations
£1-96,

roelation and alive s on in education. )
fducational Adiiinistration Quur’“fzj, M7, 14,

v

bo




Franke1 M.L., & Geradd, .00 Projectior, of cducational statistics
1088~~; Washington: Rational Center for Eduation Stea, ic.,
5“”, U.s. Tupt. of Education.

Galahns, ELC. The changing labor mars ot 1o toachers, in the sout-,
The Southerw Regronal tducation Boar I, 1577, -

Guer, 5. Occupational comaitment an the 'eaning profession. oo

‘ Schonl keview, 1406, 74, 31-47,

Gocnell, J.M. Tha relationchip betwe novark o covience and o . ational
aspivation and attrition froi teaching,  tne Clearing Hooe, 1977,
51, 176-177. o

Groererg, DOHL, & Mclall, J. Therie. o1 2oy nep mohility . T alg
Monica, Calif.: Raad Torporation, ' . 7'9if Locument ~ R IVARIES TS

Sorsice 1. tb 6560 338).

Guthere, wt a2l Schionds and dncqualiv oL e ridge, Pase . Mi T, e L.

1471,
Haberman, Mo, & Stinrett, T.M. Feusatoon ot 0 0oy profesore o
t{'dghiﬂﬂ. verneley, Calvd, . Moiuton. |V )1

Hali, FOHL Locupaticons and the socie” e el fag enood 5 FRR AN
oA Prentice-iail, 1976,

Hanucneh, B, The prolaction of odu v | teeosan oadity, o SRR L5 (YA
In Tp teachers moec a differer 2 00 L 00,007 L Uauhin g

Govarnment 9rinting Gffice, 177¢

Jacrs 50" ?.H. Life dn clenoroee iy s v tatdh s Wimhoag s 4 o,

Juonrtty, RUE, Jhy the ableodiod po 1 A B R I A EROUEPE N & 2P
In Ao Miceic & F, Cypnert (D003, 0 won v i Becrica, 0 b !
Crin: Charles £. HMersill, w7

“leinert, J. Teacher turnover in “he atr! o0 oant dint g, T
Tlearing deule, 1063, 40, 297-097

Foerner, 4.0, The rdocduation uf weee o e o Lonter L et g
Mifflin, 1963

Yyriacor, C., & Jateliffe, 00 Jee b o Pooyalence, coaesoo G

synptoms.  British Journal of Dducstien ! Taycholagy, 197 00
159.167,

Levin, P M. A cost-effective analy 34 of do¢ b v et on., e ‘,:n#.(;?
of Hunan Resorrrces, 1970, v, O0-2 0,




Liebers o, 1. fducation a7 a profestior. inglewao! Sliffg. b e
Prentice-ali, 1956,

Lortie, D.C. Schoolteacher. Chicage, i Unive-4t, of Chicay, v

1975, T
In an atterpt Lo overcome a dorci tent  oadstion i the gy

of ecucntion described by willavd i 1oy 40 o -, a9 a% "o
overattention to what cught to fe and 110 geri lative Lender , Tl
disreqard wh 411 Uothe author steps into the conmlex world o
teachirs' worl azd the <entioents they Lold toward their wors .  The
secial rc]ae1fns of teachers are tra e o Hivtorical Circunstanc .,
patturu> of school organizalion, hv(hpdlluhu; struclure. ans oroco,oe,
and how the*e fattors shape the orivetation. of teacher . T -
ticular, aespects of recruitment, socialization and the dioi=i! L1ion
oFf resards ar2 shown Lo gemerate an ovtupational ethos <harwterized L,
conservatism, presentiso ani indisiduai-im.  The author concludes
beoevanining what may unfold ia the future tor the cccupaticn and

pronoses practical actions based on hi, anal,si,.

Lyons, 6. by teachers can't teach. PRI Delea Yopran, 1000, 62, Tyi-11c.
Hasor, W.S. Tre t eg1nnzgg~;ﬂarhp1. Hashinglon DoO 0 S, Dept. of He:irh,
fducation and Ye fare, Orfice of “ducetion, Civeular Ho. 615, 1J%

This study examined a ropre ont tice . “ole of 311 ter e,
entering the occupation for the “irct 4, 0 an 0507 ;.Lha; tie conti-
nental United Stawez. Data i3 ,vewenced on oo, aqe, maritai o “tus,
paren.s' occupation and educaticn, jvreporvaticn for fenchzng, Tl
valuzs, satisfaction with to- Chin ovd cove o cempitiaent., 7% sptor- -+

uas the f‘ni‘rg that 51 of the boginning 1o Jers did not g et
‘0 br teac ﬂi‘i(; {five YEars Tatey (zl’(h’m::h et by -“:innf[;(} e oo
appeeted 1o be rather wold wateotped woth tn e 1al relalinnst g,
ir-olved in their work ant Tea t oatictye ' 0 1 CLuNON e
6* t2aching,

Mazen, ULS.L & Badn, 2ov. L acher v oq in in mehlge o chanl . 1177
6. washing’ n,D.CL:oULS, Copto ot Teadthy vde ation and &oifare,
Lffice of Fducalion, Ciccndar o, 600, Yy,

Macller, 2L, ihere the Jradugtes are,
3 /|
kY

St. Lol L M
nﬁ Yens, 1374 ERTC Theu ont fopro by o 0 pyion 0

Maomeche, RO, % Maus, S0 The coming toalhr hostage b Poboy - b,
1871, dunz, G31-602,

11 tfucation Ass sociatiop, Research Pivionea, birit-yoar coonire in
?53—35, VES 2ecearch Bulletin, 1064

\ .
*
[ ‘.

Mrtional Eduzation Association. Sone iy, an b whicr foren of Legheo
turnover, Research Memo, 1960, 7,

Gaklander, W, Some unar ticipated effect, o6 ' o e oducation o, o
&rlglcal manpoder resource, the iansrvice cacker, Unpubdioh.

dULled] dl;;t!tdli@n Columbia Mitveraaty, Po0 {IRIC Do gt
Reproduction Servize Ne. ED 944 .50)




Favalko, R.M. PRocruitment to Lea b iat 0 1 “dd (tren
retention. Soci0logy »7 id411’§~ﬂ R L 1

This Stuuy kPJSunt‘ data fro. . Tomg i dir ot Stady of e

in Hisconcin qlqh SCHOoTs who wore vy i thear wnia e
(1957) and seven years later n 190, D puitnent to earton
as well as retontion an teachiny v .y ined in relatior nid
to the following facturs: secin-coon nve b daround. rural-uri .
residence, inteiligence, tiwe of olcupniion.d hoice, Terol o
vjucation, Aarital status and fchand,’ oocuny' iongl <tat, . T,

*;ari 0N 3ond tnoce hiqh aohanl o enrgy ,uqvvjtd, Poeat gy,
tended to be drawr fron higher atality Teveln . Thic vas alzo
found to be true for late recruit.. lwesver, once in tee hing,
those in the lowect third of meacur od intel fivence wore fou.d ¢
ve more likely to ramain in teaching ttnan were the othor,., Attri-
tion was more likely among teache . of Ligher measured in'oll: oo,
Teathers fror =maller Comvunvtie wove e Lively to contin.,
werking,

p!‘icet j L T;]e s 12‘/ Cf t'_”pU'v'l . T N i e o o ()t‘.f,( Py -

ity Press, 13/7.

frgvts, LWL, B Lesy, JDUF0, Ir. Atbealti oooant g IR RIT I R A

>3
teashers. Bducatvenal Foavgw 17070 0 00 0
feed, So0Unat you can de toprovent eqc b e T Tatr

E1§gen{ayz~9r1ﬂglf91, N7, B3, 0d

Rzans, 0.0, Characteristice 7 oyt Lo, T AN o
Counzil on Lducation, |.ut.

Serlechiy, P.C. I’u??inﬂ N T R T P TS BT 0
1(‘}"“ B - B

Schlecht o P.C, A oropesl for ;zs<.sﬁ'srw T I P e
for tegther edicyt I)ﬁ, Unput it LN ARSLA SV

Schiec-*y, P, &0 anae, Vose Dooacote o b, T be g,
education? The lorth Ciroliwe o5 o . 4, 7 1r. Arpan. T

1a6-112.

Ine guthors examine eigbt conart = of toming tead b L g
orth Carolina from 1373 through 1900 to 1o aimine Chara Lo i '
of those who entor, those who rerain an! *h o uho Teove dul g o0
over tite. The National Teacher Loa dvction ighte t o w1
nations score 15 used a5 a weasure for aoade B oonbat, to oot gy
ten ranbings within each _ohort. oo b viad . o ravkin, 1t o
each cohort is exawined in each cub o nt vear te detormine o,
remains and who Teaves education in MNerth f aalir .. Data on c
race and acadesic ability i proooonod oy ok Lobopt IR
show (1) the academic ability ot -hite founle. entering tea iar
has declined since 10973, {Z) thow oot yvmy © oming with tn o+, -

.

¢ b oacadunic ﬁﬁi?i{/ N R B T N T N I

{
-
)
3

by




and s the Jargeot nunbers, vogadie o ot e 0 gr et
vear, The authors reason fron the data that the decline of ) ol =
wnities in education is of lece soamritioance than the e.u: Liun ot

eroloyment opportunities in other eow n' of the ceonomy.

SohwarzueYler, Ho o) & Lysen, TOAL Som siar 1o 'voone teachsre: Letegut-

Pants of career cpecification ancra roral vouth in Hovway, oo oy
and the it Statee. Socinlogy of Jucation, 1778, L4, ¢ 1.4 ..

Starp, LML Sodirchfietd, SuL. wto ard tie new toachora? £ 1,00 1 the
1270 college o lustos, Wachington: Larcan of 56rial Hcion
Teoagroi, 175,

Tar asthees eovind 105,438 3 loge qer men 1p 15
250 Institutions fr.. date sapplicl 47 *h. Averican Coun o)

fducation.  four geacs later, a follow-up tady wa. contuot
veder to ditcribn changes in careny 1 Lpting college e
coorartoent anto teachiy atter e e tioa, Toay found Lnae )

stacemts it Il c00sing ot s T s ooy L Lhy ¢ B

voegens fron by selectove dnoni 2 oon Mofoct d fros - . ion

hothe reatcoat rate o uf those Whe o bied o0 toashine
Covve nivad fad a nyghor oan arde ot arevag than ta o
RMiccd, Th3Ze nol aired cttendel wre Yoo de in titut e
troagh the redian selectivit, Lo o oy o the enliy
grrduating cohert thap either tha  wived o “hane mot nire 3.
Teachers who voiced donger-tore o sotient 1o tha aecupit i
cane from scrocls of Tower selectivit, and pore podest pee o L
circunctances.  “Policy wakers who wre primovily concerned Lo
recraiting "the best and Lthe brightect  1nte school ayst. v, wail
diew tnese findings with alaem; thowe Uho aro privarily o r g
recrult sympatlotic and cervice-oriente s toachors will Lo pipecpge
{"’p‘ }’},;U: “

St ounon, AL, & Sirpsoun, LLH. Vomen and burcauora .y in Lhe Semi-
profescions. In A, Etzioni {id.), Th¢ -emi-profecaion, and troop
orgrnization.  lew York: The free ProL., 1969,

eyt L D000 Pedagogical cducation: Hes owoont refo o Phi Delr, aiam,
’ 41

S‘_l'i’)'_‘i‘, T.H., rf‘ad,’, :-.:i;., ,‘: Pe!“,f‘iﬁl. ¢ i . f‘ 1‘}“:;1 3t £yt £y
voqdirerents for ool personncl an tre Binioe tteg L gn o

Tt Tangd Educdty oo Asococtalien, 10

Togrrdybe, RL, . A 0 o b (hariciormiat i e oyl e e :
t.d oy Ioft ﬂ_}ihii;g, bty Yoob o ey b b vy g, b .

.
Stonoent erroduction SecviCe Gl b 000 1)
Demte s U S0 The reaty o dline avd v o S (W FRURSNE P
“tady of retintion and atteition o orte Caealina b ne, o,
roo tegohers fror 1972 to 10000 oltord N e let i, Ut io U
¥ Y spth Caroling at Chapel Hili, 197,
The author preweats data o cicht iy omove . of Vg
Legtper . entoyns Leaching an dosth Caros e fror T/ bty




(1) the gegdomic anility of wWhi'e fo te oo v g teagoan v

declined since 1773 (2) thoce enter L1 AN et the 1oy
acadendc ability are toe ot Tad 0y 0 Toase v L0 o

in the larqe.,” nuaber. rocardiac 0 v L e ontarin oo,

Ghven fthese troaldsy oolicy atte pltoot L e fvy ity i:
teachers in arth Caroliry sy oew o Jee T T oy Taating . .t
SLrLrance Provteanm 3T crottvealiy rov. tor ttonding vy
seoaction On oy epd et s b / . thel gl per
teetners wats Page aowde G0 i
In the ' o c0f oan e L = b x, canlt .

ot .i'-_‘j”: N R % O (Te S T VO S A A Y SR SR R (i e
Lm0t de, otwupational,y ocaats T e o rap el ooty
L ‘u‘etiCéU‘! reigted to diteitive o crademicaity gl Ay
recommendatic s iied at cripiturin g the oo vnyt qon, Lo
traicing and e rgent S tier of o b L qagde,

Ances vLo, B Sthielht g, PUOL e ont cho e v e 0 T
Sacn o the binh school geadiaty g o) T PYET £ RS P
LI Fenurt, 1o,

Yatler, o0 The secdol v of teacniva. Lo b 2nnaedl A Ry coihul

T ex

Leovery T Bracators am o sapply avd de oo frdeat D quatais,
Seront jeview, 7%, L7, 552-513,
CTais atudy exdidne, the teacher  opYy eenlea and 1ie
recronce of the profession o b1 o o titutions of
»hication to declining colleqe iob ueo-ote gnd wha' theno oyt pe
may hold for e gquality of teacher 0t oy F wdueat o, F

ey

Yaoie pyoposition guides Uvs o inghn s Th g denand for oo,
graduatas inor cdven prela qechine e ity o the aul L
ol oremaeod to cnter that tictn o ol al o e
Pre_onting Cconoarstize dooa o e oo a0 educaliogn o, TN
teachar su 0T, ecbvngtes . cae romery 7 b e oty ate L
deotines dn SO0 crourves of ciqny v ooh e Do cuepar b 0 e
rotinnal everage, steep AT Lo b o dncation o, 0 b
cnt e A oL of crath, e atioy 0 ey Yeopr, tes Lo e
ot atent otiin PRI BT T RN R A S B A ey
public sobool Leoohing jeboy “hor b oy e Lo at i .o
of ¢tication.”

deever, TV, The nocd fur aew 1 Lent o Low e I
1579, 61, 73-46,

The author reasons that decline, ot Pisttnabe o

und vgradaate enrollrents arfoct the o Lection proc - 1 L tin
in three wyays: (1) a decline in the sob .arb t in to ching: 1
~hift in student preferences away from tb cield of edutatice o

{3) a sharp docdine in test scores af colleyge bound studenty, ont
crrolled frechren who intend to -tuldy educat v an well as o pe -
through of the scr-e decline Lo gradu:ting »entors and to tu, e

who “ind teaching positions. The authnr pre ente data on ST o0,
AT scores, coullege grade point averaa | G08 and HIE wcoren ool
vocsbulary, reading and math scoren fron tne Jwtyonal tongityion |




>tady of 1970 itich School Senior, Ut ue tion Lhe ability o
the educational cystem o recrmnrt an’ il clasoroon tea hers
of wi-w acadenic quality - a3 weld o0 o inistration and ro .-
catioral resenrihess.

The auth-r <t tes his agiting o ~qwoption: "o narket 40«
for rew gradastec ynoany gives fv 11 deciins o not only will -
qroatity of poterty 4 stufeat, de-liv but 10 the quality o
o auobizant pocd prepared to eoter tat ticid of Stady, e
hey ta this rquend s bren o, wsuo it higher educa i
instysations il o gt o deedin- b celecting vbe Lese qae
1 Larinving roor w alent bul dn oo doryg ”‘lefifﬁ abuoluyre

) 5 Foyu vir
for rotative Lt andds,

-1

doVE, o an T Holf, . leacher drop-cats - ¢ peofeusrmal tarent . o
T t'!j in h.tnx,a, Anthany €. Ric 1o & Tredeyrck Po Cyphoert

lumpun, Ghis: wnarles E. Morrill, " oor,

vaLiewicz, V.DL, W o Donaldoon, W.S. Job satisfaction of tin public
scraol tewcher: & function of subiulture conconsus vita rve,, -

o ungif contrg! 1dnn1ug,. Chicago: April, 1472, {ivH Locw ent

encoaction Scrvice ho. ED 061 179)

syvcter, 10 Tae Tolifacal Tife of Davdcan b by o dnylognor LTt
Wl brentice-tia1y, 1967, :




