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CHAPTER I 

INTRODUCTION

In an attempt to trace the history of counseling as a 
profession, we must agree with Cheyney (10a), who states: 
nAotual origins elude us; everything is the outcome of 
something preoeding; the immediate sudden appearanoe of 
something, its oreation by an individual or a group at one 
moment in time, is unknown in history." However, Frank 
Parsons has a distinguished plaoe in this particular history. 
Many persons agree that the genesis of the terms counseling 
and guidance may be found in his book, Choosing A Vocation 
(6, 44). In this book, written in 1909, Parsons talked 
about the "guldanoe counselor" as one who scientifically 
studied the Individual, and then presented needed occupa
tional information so a wise oholoe of a life work could be 
made.

Since Parsons' time counseling has become reoognized 
more and more as an area of professional praotioe and study. 
Also, counseling has branched out and become an important 
aotlvlty carried on in many settings. Surveys, suoh as 
those of Froehlloh (19) and Kamm and Wrenn (£9), indicate 
that counseling and guidance are becoming increasingly



important functions in secondary schools and universities. 
Industry has followed the pioneering work of the Western 
Electric Company (57) and is now using counseling as one 
method of improving human relations. Counseling is used 
extensively in other institutional settings suoh as the 
YMCA, YWCA and local mental health centers (5, 23, 54). The 
Veterans Administration, the Armed Services and the Ubited 
States Employment Service are making considerable use of 
counselors.

This phenomenal growth means that counseling is being 
carried on in a wide variety of settings. Suoh widespread 
and somewhat differing use of counseling has made the mean
ing of the term very vague. This makes it necessary, first, 
to define what is meant by counseling.

At first glance, activities called counseling often 
seem to represent quite differing activities. In fact, 
writers in the field seem to have difficulty in agreeing on 
a definition. However, there seem to be certain overriding 
characteristics which are oommon to most of the definitions. 
These points are best incorporated in the definition given 
counseling by Robinson (54). He says, Counseling . . .  
covers all types of two person situations in which one per
son, the client, is helped to adjust more effectively to 
himself and to his environment. It lnoludes the use of the 
interview to obtain and give information, to coaoh or teach,



to bring about increased maturity, and to aid with deoision 
making and therapy" (54, p. 3). This will be the meaning 
given the term "counseling" for the remainder of this study.

The move to broaden the term counseling to cover most 
of the activities which people oalled counselors do is shown 
in the American Personnel and Guidance Association amalgama
tion and in the Conference on the Training of Counselors 
held by Division 17 of the Amerioan Psychological Associa
tion (1, 10a, 10b). These professional steps also indicate 
interest in improving the oompetenoe of counselors. This 
can only be done through research— research not only on diag
nosis, personality theory, occupational information, etc., 
but also on oounselor-client interaction in the conference. 
The present study is oonoemed with the communication or 
interaction between the counselor and the client within the 
counseling interview.

It has been within the last ten to fifteen years that 
scientific studies of the counseling interview have been 
oarried on. Previous to 1-940 there had been very little 
researoh. Over 50 years ago Parsons knew what he wanted to 
do, but when he turned to psychology for help he found, as 
Paterson has said, that "the cupboard was bare" (44). Many 
counselors since then have found themselves in the same 
dilemma.

The one exoeption to this void of researoh efforts was 
the Interest in intelligence testing prior to and during
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World War I, Under the auspices of the Army, leading psy
chologists made great strides in developing rating soales 
and intelligence tests. As a result of the impetus provided 
by the personnel work in the Army, the beginnings of guidance 
programa could be seen developing in high sohools and col
leges. This testing movement did not provide for direot 
evaluation and study of the counseling process. However, it 
did stimulate Interest in using counseling in school situa
tions. Also, the movement helped provide tests as one 
method of gaining information which could be used in the 
interview. In the last 25-30 years tests have been used ex
tensively as an aid to diagnosis and prediction.

Along with diagnosis and prediction there has been an 
increasing interest in developing theories and evaluating 
methods of the treatment of individuals. 7or example, psy
choanalysts think in terms of Internal drives which need 
expression; learning theorists disouss the stimulus received,

m

the response of the organism and reinforcement; perceptual 
theorists study the way individuals perceive situations. .
The interest in theories of treatment has stimulated muoh 
productive researoh leading to possible methods of handling 
and solving the problems clients have.

A third area of study is that of the communication or 
Interaction within the interview. When'the counselor and 
client come together there should be optimum communication



between the two. The researoh in this area is an attempt 
to determine some of the conditions making for optimum oom- 
munioation between oounselor and olient.

These three areas of (1) diagnosis and prediction, (2) 
treatment, and (3) communication are not separate disorete 
areas. They are all interrelated, and knowledge in all 
three areas is necessary for good counseling. It is Just 
as an aid to researoh that the three are studied somewhat 
individually. As the present study is interested in the 
interaction or communication between the oounselor and oli
ent, the disoussion of pertinent literature will be limited 
to this area.

Nearly all the researoh on the communication between 
oounselor and olient has been carried on through the analy
sis of verbatim transcriptions of counseling interviews.
This researoh on typescripts steins from the classical study 
done by Porter (47) in 1940-41. He was faced with the prob
lem of whether typesoripts could be used in researoh on the 

counseling prooess. Porter found that the procedures used 
counselors in a counseling interview could be identified 

and used to study the prooess of the interview.
Many of the early studies were .oonoemed with analyzing 

and evaluating single oounselor speeohes* As a result, the 
types of remarks used by counselors were identified and o 
labeled. Also, the offoots of the various oounselor remarks



on the following olient statements were studied.
As researchers became interested in more delayed 

effects of oounselor techniques, longer segments of the 
interview were studied. One of these longer units was the 
discussion topio, first used by Sherman (62). A discussion 
topic unit consists of all consecutive oounselor-olient dis- 
oussion related to the same topio, i.e., vocational choice, 
study skill, adjustment problem, eto. Following Sherman*s 
study, other workers have shown that a counselor*s behavior 
varies between dlsoussion topics (7, Id, 39). Elton has 
shown that counselors varied signifioantly between skill and 
adjustment topics in both the amount of lead of their state
ments and the amount of responsibility assigned the client.

The relative effectiveness of larger units used in 
interview analysis was studied by Muthard (39). He was 
interested in studying the effectiveness of the dlsoussion 
topio, the Interview fraction and problem area units.
Muthard found that the use of problem area and discussion 
topio units brings together similar behaviors and also sets 
off parts of the interview whioh are less related. In addi
tion, he found that the use of dlsoussion topio and problem 
area units makes it possible to identify shifts in oounselor 
and olient behavior, as measured by the ratings of judges.

From the systematic ratings of his study, and from un
systematic observations, Muthard states, **There is a tendenoy



for the counselor and olient to adopt different patterns of 
behavior when the subject matter or type of problem varies” 
(39, p. 163). He goes on to suggest that one of the bases 
for these variations in behavior might be the roles which 
the oounselor and client assume. The present study, then, 
is an attempt to see if the point at whloh a counselor changes 
from one role to another oan be reliably identified and if 
the role played between these transition points oan be reli
ably labeled.

If there are various roles assumed in the counseling 
interview, it would be meaningful to know what some of the 
roles are. Suoh a list of roles would point up the variety 
of behaviors a oounselor oould use and might lead to greater 
flexibility and suooess In counseling. Also, suoh a list of 
roles would make it possible to determine the situations in 
whioh the several roles would lead to optimum outoomes.

For the purposes of this study the definition of role 
given by Sargent seems most appropriate. He says, "A per
son's role is a pattern or type of social behavior whloh
seems situationally appropriate to him in terms of the de
mands and expectations of those in his group1* (56, p. 360).
As Sargent indioates, "pattern or type” of soeial behavior 
suggests that muoh variation is possible within the sooially 
defined boundaries of a role. "Situationally appropriate1* 
indioates that the way a person perceives a situation is .



important in determining the way he will behave or the role 
he will assume. As stated by Sargent, "One does not respond 
to a situation as defined objectively, but rather as he per
ceives or interprets it.n The phrase "demands and expecta
tions n of others emphasizes that roles are learned from 
experiences in previous social situations.

A person1s role, as defined here, is determined by the 
present situation, his past experiences and future expecta
tions. For example, a oounselor may play a role at a cer
tain point in the interview because he has learned in past 
situations that suoh a role has produoed results whioh he 
hopes to obtain in his present interview.

For clarification, it is necessary to distinguish be
tween the usual meaning assigned the term "role" and the 
meaning given in this study. Roles have generally been des
cribed in broad terms. That is, a person1s role may be that 
of a father, a teaoher, a fraternity member, a counselor, 
eto. Most of the work with roles has been oonoerned with 
this general meaning (see Chapter XX). The present researoh 
will study the smaller or subsidiary roles played within one 
of these larger or more general roles. More speoifioally, 
this study hopes to Identify some of the subsidiary roles a 
person assumes within his larger role as a oounselor. For 
example, while a olient is explaining his problem the 
oounselor may function as a^listener, or may ‘play a role of



helping the olient with farther olarifioation. Then the 
oounselor- may work with the olient in thinking through possi 
ble solutions to the problem* If necessary, the oounselor 
may later play a subsidiary role of giving the olient needed 
information, or the oounselor may aotually direot the olient 
in praotioe on some skill. In this study the terms "role" 
or "sub-role" will be used, for brevity’s sake, to mean this 
subsidiary role, unless otheiwise indicated.

The questions that the present study will attempt to 
answer are:

Primary Questions
(A) Can these oounselor sub-roles be identified and 

labeled? This entails two steps:
(1) Looating the transition point at whioh a oounselor 

ohanges from one sub-role to another, within the 
interview*

(2) Desoribing and classifying the sub-roles played 
by the oounselor between these transition points 
(or within the sub-role unit)*

Seoondary Questions
(A) What are the oharaoteriatlos of these oounselor sub- 

roles?
(1) How many sub-roles are played by oounselors in 

* this sample?
(2) How frequently does eaoh sub-role ooour?



(3) Whore do the sub-roles ocour within a series of 
interviews?

(4) What is the relation of oounselor sub-role to the 
topio being discussed?

(5) Do counselors in this sample differ in the number 
of sub-roles eaoh plays?

(6) Do counselors at different counseling centers play 
different sub-roles?

(7) How long is eaoh sub-role?
What is the relation of oounselor sub-role to oounselor 
technique?
(1) What is the relationship between the oounselor

sub-role and the degree of lead of the oounselor*s 
remarks?

What is the relation of oounselor sub-roles to inter
view outcome?
(1) What is the relation of oounselor sub-role and 

working relationship^between the oounselor and 
olient?

(2) Does the variation of the sub-role the oounselor 
plays from the sub-role the olient expeots the 
oounselor to play influence the outoome of the 
interview?

What is the relation of the type of problem being dis- 
oussed to the sub-role the olient expeots the oounselor 
to play?
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The principle question of the study is: Can various

oounselor sub-roles be reliably inferred from verbatim tran 
scriptions of counseling interviews (Primary Questions 
above)? The Seoondary Questions will be explored only ten-* 
tatively*

e
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CHAPTER II 
HISTORY OP THE PROBLEM

The preoeding chapter pointed up the increasing use of 
counseling in many settings, and briefly discussed the role 
of typescript research in understanding the dynamics of the 
interview process. In this chapter, researoh whioh is re
lated to the present study will be reviewed under the follow
ing three topics: Research on Communication, on Roles, and
on the Dimensions Used in This Study.

RESEARCH ON COMMUNICATION 
As stated in Chapter I, the present study is interested 

in studying the communication or interaction that takes 
plaoe between a oounselor and a olient in a oounseling inter
view. In many previous studies of the counseling Interview, 
reviews of the literature have been limited to similar re
searoh on actual interviews. However, literature on communi
cation has been published in many areas not direotly related 
to the study of the oounseling interview. A review of these 
areas may furnish information whloh oould be of value to re
searoh on oounseling. It seems, however, that the term

*

"communication," while popular, means quite different things 
in different areas•

IB



Electrical engineers have given the term "communica
tion" its most restricted definition. Shannon, one of the 
earliest engineers to work on this subjeot, states: "The
fundamental problem of communication is that of reproducing 
at one point either exactly or approximately a message se
lected at another point. Frequently the messages have mean
ing: that is, they refer to or are correlated according to 
some system with certain physioal or conceptual entitles.
The semantic aspects of communication are irrelevant to the 
engineering problem" (59, p. 3).

An elementary example of the type of problem communica
tion engineers are studying is the one Morse solved after 
inventing telegraphy. He had to decide on the most economi
cal oode for sending letters, using only dots and dashes. 
Morse assigned the most oommonly used letters the simplest 
signals— one dot means "E, " dot-dash means "A," eto.—  and 
the less oommonly used letters were assigned more complex 
combinations— "Q" is dash-dash-dot-dash, "Z" is dash-dot- 
dash-dot, etc.

e A problem of communication that the engineers are 
studying now is a more economical method of transmitting 
television signals. The engineers are trying to devise ways 
of condensing television into a short series of wave lengths 
for transmission. A receiving station oould then expand the 
program to its full length after receiving the condensed 
version of the program.
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Researoh on oommunioat1on whloh is so strictly defined 

has but limited value to the psychology of oounseling* How
ever, Weaver (59), in a dlsoussion of Shannon's work, says 
that the work of the engineers oan be generalized to more 
broadly defined areas of oommunioation. Weaver feels that 
Shannon's ideas oan apply: (1) to transmitting the meaning
of symbols, as well as (2) to the study of the effectiveness 
of the meaning (i.e., see if the reoeived message leads to 
the desired oonduot). As yet, very little work has been 
done to substantiate Weaver's hopes for this area of psy
chology.

Fsyohologists have been interested in methods of ooding 
information used in various communication systems. Again, 
however, a very strict definition is given to the term "in
formation. " As Miller states, information . . is not 
synonymous with 'meaning. * Only the amount of information 
is measured— the amount does not specify the content, value, 
truthfulness, exclusiveness, history, or purpose of the 
information" (3Q, p. 3).

Clinical psychologists and psychiatrists also have been
interested in communication. Ruesoh and Bateson (50), 
among others, indicate that a patient exhibits abnormal be
havior because (1) the patient's perceptions are distorted, 
or (2) transmission of information through symbolic language 
is unintelligible. In therapy, the psyehiatrlst or



psychologist is pictured as helping the patient more from 
attaohing limited meanings to words to more inolusive mean
ings.

In their book, Cowi«i»r>ioation--The Social Matrix of
Psychiatry. Ruesoh and Bateson have desorlbed the thera- 
peutio process thus: "First, the patient is in oonfliot
with some of the oultural premises whioh preyail in his lmme 
diate environment* Therapy provides an opportunity for the 
patient to express this oonfliot; seoond, therapy provides 
the patient with a person, the therapist, who may understand 
these difficulties; third, a correction of the views of the 
patient oan ooour through interaction with the therapist, 
with the result that the patient*s beliefs and his views of 
the oultural premises may change1* (50, p. 134). However, as 
in so much writing in this field of communication, Ruesoh 
and Bateson present their views as to what should be done in 
therapy, but they do not show how to do it. That is, they 
observe the problem the olient has in communicating with 
himself and others. They go on to say that a oounselor 
should help Improve the ability of the olient to communicate 
but they do not show how a oounselor oan best bring about 
suoh a ohange. A reoent article indioates that Ruesoh may 
also be more Interested in describing the changes that take 
plaoe in a patient *s oommunioatlon with himself and others 
rather than evaluate the methods a oounselor might use to
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bring about these changes in the patientrs communication (51).

This brief dlsoussion of communication as studied by 
the engineers and the psyohiatrists and olinioal psycholo
gists points up two of the difficulties whioh are encount
ered when trying to relate previous communication researoh 
to the oounseling interview: either (1) communication re
searoh has not been Interested in studying the meaning 
attaohed to messages; or (2) the changes whloh should take 
plaoe in a patient*s communication with himself and others 
are described, but the methods a oounselor might use to 
bring about these patient changes in communication are not 
described.

A third area in whloh some other "communication re
searchers" have been Interested is the interaction of small 
groups. These researohers hope that an understanding of 
the communication process in small groups will lead to gen
eralizations about larger sooial groups. As an example of 
results obtained in this type of researoh, Bales has studied 
171 small discussion groups. He finds that if participants 
in a group are ranked by the number of aots they initiate, 
the individuals also tend to rank themselves (1) by the num
ber of aots they receive, (2) the number of aots addressed 
to speoiflo other individuals, and (3) the number of aots 
addressed to the group as a whole (1, £)• As is true of 
most research on communication In small groups, the results 
describe the dlreotlon and type of aotlvity, but do not
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discuss the determinants of the minute by minute progress 
in the group•

The problems of oommun1oation are also discussed in 
Industrial psychology literature* The emphasis seems to be 
on the ability of management and labor to oommunioate with 
eaoh other* England (18) applied the Flesoh formula for 
readability to employee magazines and found that the maga
zines were written at too high a level* He felt that maga
zines aimed at employee reading level might be more thor
oughly read,

A great deal of researoh has been oonoerned with apply
ing readability formulas to effeot better oommunioatlon be
tween the materials printed and the readers for whom the 
materials are presented* Chall (9), in a summary of work 
on readability, states the goal of suoh work thus: "Our
aim is not to simplify all materials, but rather to produoe 
readable materials on subjects a knowledge of whloh is 
essential to the well-being of all individuals** (9, p* 12),

Anthropologists, sociologists and soolal psychologists 
have also studied oommunioatlon (21, 28, 34, 52)« They have 
been interested in the general effeots of suoh mass media as 
radio, television, newspapers, magazines, eto,, on various 
groups* Again, the studies have been aimed at desoribing 
the general effeots of mass media oommunioatlon and have 
not been oonoerned with the minute by minute progress or 
ohanges whioh ooour*
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In summary, It appears that very little researoh has 

heen done on the aspeots of communication emphasized in 
-this study. The researchers have studied some associated 
conditions whloh make for optimum oommunioatlon between 
individuals or groups of individuals, but very little re
searoh has been concerned with the actual prooess of commun
ication between persons, For example, the researoh gives
information whioh would help in matching a oounselor with a 
particular client {similar oultural background, similar 
vocabulary, etc.) but does not supply information on the 
dynamics affecting the progress of the interview. By study
ing the roles a oounselor plays within an interview, the 
present study hopes to describe and possibly point up fao- 
tors influencing the moment by moment communication or inter
action between the oounselor and the olient.

RESEARCH ON ROLES 
As indicated in Chapter I, the primary purpose of this 

study is to analyze the roles assumed by counselors within 
the oounseling interview. Many areas not directly related 
to oounseling have also used the concept of "roles." The 
literature on roles that appears in these areas will be re
viewed in the section below titled "General Literature on
R o l e s I n  addition, the section titled "Roles in Counsel-

«ing Literature" will review those few studies that have been 
made of roles assumed by counselors and olients within the -
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oounseling interview.

General Literature on Roles
Even though the oonoept of roles has been in use for 

over fifty years, there is little agreement on its definition. 
Several reoent Social Psychology texts whioh disouss roles 
either disagree on the definition of the term, or do not de
fine it at all (84, 41, 56, 60, 61). Neiman and Hughes, in 
a review of role literature appearing between 1900 and 1950, 
state: "The concept of role is at present still rather
vague, nebulous, and non-definitive. Frequently in the 
literature, the oonoept is used without any attempt on the 
part of the writer to define or delimit the oonoept, the 
assumption being that both writer and reader will achieve an 
immediate oompatible oonoensus. Coneommitantly, the oonoept 
is found frequently in popular usage whioh adds further con
fusion" (42, p. 149).

In spite of this confusion, the oonoept of role is an 
integral part of sooiologioal and psyohologioal vocabulary. 
With suoh widespread use, one would expeot to find a great
deal of researoh on roles. Rather, there is a dearth of re
searoh. "Speoulation runs high, while investigation goes 
begging” (42). Sargent has reoently written "Researoh on 
roles has not yet progressed very far . . •” (56, p. 566).

Most of the role researoh has resulted in general des
criptions of various roles. Tash (66) has desorlbed the
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role of the father in the urban-American family. Lu (33) 
has attempted to predict dominant, equalitarian, or submis
sive roles in marriage. Watson (6Q) and later Merton (37), 
have studied the role of the bureaucrat in our society.
Henry (27) desoribes the role of the business executive.

Heyns (41) observed members in decision making confer
ences. He classified members, using a cheoklist of roles, 
aooording to the kinds of contributions and behaviors ex
hibited.

Waller (67), in a book published twenty-two years ago,, 
gives the most comprehensive coverage of a single role, that 
of the teacher. He desoribes the general role of the teacher 
as an executive role —  ,fthe teacher is the representative of 
the established order . . .* (67, p. 230). Waller then goes 
on to discuss some of the subsidiary roles of the teacher. 
This inflexible exeoutive role is supplemented by "rapid 
alternation with it of supplementary or even contradictory 
roles . . .  one alternates the roles of the kindly adult, 
the mildly amused adult, and the fatherly Individual with, 
the teaoherrs role" (67, p. 326). In all the literature on 
roles, this is the only discussion of subsidiary roles which 
might occur within a larger or more general role.

Two studies have Investigated the development of roles 
in ohildren (25, 26). Both studies conclude that as chil
dren get older they move from relating their roles only to 
immediate situations to perceiving more general or pervasive 
roles.
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Several researchers have been concerned with oonfliots 

which occur between roles. Stouffer (65) studied the con- 
fliots faced by persons in jobs similar to those of non
commissioned officers in the Army and foremen in industry. 
Persons in both of these positions have to carry out orders 
from above, even though the orders conflict with the atti
tudes of the enlisted men workers* Komarovsky (30) 
studied the oonfliots of college women faced with the two
roles of the homemaker and the "career girl*"

Kirkpatrick (31) studied roles in oourtship among col
lege students* The male students in his sample reported 
some confusion or oonfliot when faced with the double burden 
of "mate-finding and mate-supporting." The girls report 
themselves in the conventional role of being sought after. 
Ort (43) reports a greater number of role-oonfliots with 
middle-olass boys than lower-olass boys*

The use of roles in therapy has been discussed in two 
artioles* Serbin (58) suggests that role taking oan be a 
valuable method of therapy* Lawlor (3£) states that role 
therapy is (1) "eduoation in the nature of roles" and (2) 
"training in the playing of roles" (32, p* 53)*

In summary, the literature has tended to disouss roles 
in rather broad and general terms* That is, the behaviors, 
attitudes, eto., of a father role, exeoutive role, bureau
crat role, etc*, are described* However, the present study 
Is interested in analyzing the smaller segments of one of
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these larger roles, namely that of the oounselor, and the 
relation between these smaller segments of the counselor's 
role and the outcome of the interview.

Roles in Counseling Literature
What particular studies of roles in the counseling 

situation have been made? The number of these studies is 
indeed very meager. The usual approach seems to be to talk 
about what a oounselor should in general be or do, and then 
study changes in client behavior. It would also seem neoes- 
sary to study what the oounselor actually does, and then re
late these techniques to the outcome of the interview. Much 
of the research here has been on speolflo techniques used, 
and only recently has any thought been given to different
roles played and their effect.

Robinson (53) has mentioned the influence of the topio
being discussed on the roles the counselors and clients 
assume. He states that if interviews are broken up into seg
ments whioh discuss the same problem, the behavior of the 
oounselor and the ollent within these units seems to be con
sistent. "Thus with an emotional problem, the ollent will 
feel hesitant to bring out much before the oounselor, but 
with a study skill problem he will not have suoh hesitanoy 
but will not know what is wrong with his skill. The counse
lor's role also varies from topio to topio, but within a 
given topic his attitude and manner are apt to be fairly
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oonstant. Similarly, in carrying on small talk, making 
arrangements, questioning for information, etc*, the olient 
and oounselor will play rather consistent roles while the 
topio is heing disoussed, but these roles shift as the topio 
shifts" (53, p. 713). However, this article contains little 
research data to give detail to his point.

As Indicated in Chapter I, Muthard (39) found that it 
was possible to identify shifts in oounselor and olient be
havior as the topio or problem being disoussed changed. He
hypothesized that these changes might be the result of the 
oounselor and ollent ohanging roles. However, this hypothe
sis was merely suggested by Muthard*s data and he did not 
systematically test it.

Davis (13), in a reoent study, was concerned with de
termining whether olient characteristics oould be categorized 
on the basis of verbatim transoriptions of counseling inter
views. One of the four dimensions he studied was "the role 
the olient expeots the oounselor to play in the counseling 
interview."

Davis used forty first Interviews from counseling 
oenters at five universities. Two Judges made two separate 
ratings of the role the olient expeoted the oounselor to 
play in each interview. The first rating was made after 
reading to a "transition point," and then several weeks 
later on the same interviews the second rating was made
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after reading the entire interview* The transition point 
was defined as "the oounselor statement in whioh the counse
lor began to change from a role characterized by listening 
and questioning the client in an effort to understand the 
nature of his problem, to a role characterized by more aotive 
attempts to help the olient faoe his problem" (13, p. 70)*

The Judges used a fifty point scale in rating the role 
the ollent expeoted the counselor to play. A rating at one 
extreme of the scale indioated that, in the opinion of the 
judge, the ollent regarded the oounselor merely as a source 
of Information, with no Intention of having the oounselor
help the ollent work out a solution to the client's problem.
A rating at the other extreme of the fifty point seale indi
oated that the olient was trying to foroe the oounselor to 
assume practically all responsibility for finding a solution 
to the problem at hand*

Davis found that "the role the olient expeots the ooun
selor to play oan be rated with some reliability at the end 
of the first counseling interview (median r ,/^pearman- 
Brown7 = 4-*59). The reliability with which fixpeoted Coun
selor Role oan be rated at the Transition Point (median r 
^Spearman-Brown_7 ■ + *49) is not significantly different 
from the reliability at the end of the first counseling inter 
view" (13, p* 172).

Perry and Sates (46) have studied ohanges in the 
olient'a "set" within the oounseling interview. They
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hypothesize that when students oome in to the first counsel
ing interview, the students preconceive a situation in which 
the oounselor is to be an authority or expert who is to take 
the lead in a problem-solving relationship. Perry and Estes 
go on to hypothesize that if the oounselor behaves consist
ently in a non-directive manner, the clients will then begin 
to peroeive themselves as carrying the initiative and the 
oounselor as their assistant. At this point the oounselor 
is to assume a more aotive role "as a collaborator in problem
solving," Perry and Estes oall this now perception on the 
part of the olient an "heuristic set,"

The Interaction Process Analysis techniques of Bales 
(1) was used to confirm this change in ollent "set." Perry 
and Estes state that clients seem to "reverse their notions 
of role within the first forty minutes of the interview"
(i.e., adopt an "heuristic set"). "The normal range for our 
sample seems to be from ten minutes to the end of the second 
hour" (46, pp. 104-105),

In their studies, Davis (13) and Perry and Estes (46) 
studied the general role that the ollent expected the ooun
selor to play. It may be possible that olients change the 
roles they expeot the counselors to play from time to time 
within a single interview. The present study will tenta
tively attempt to identify and label the roles the olient 
expeots the oounselor to play within the interview, and also 
relate these expeoted roles to the outcomes of the interviews.
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In summary, it appears that there are no studies which 

have attempted to locate transition points between the roles 
assumed by the oounselor and olient within an interview, nor 
to label the roles played by the oounselor within these role 
units. As indicated in Chapter I, it would be useful to be 
able to identify and label the roles assumed within counsel
ing interviews* Such a list of the variety of roles and 
their relation to the outoome of the interview would be 
particularly useful in the training of new counselors. In 
listening to the interviews of oounselors-in-training, one 
usually finds that the trainees either play only one or two 
roles or seem to be playing no particular role at all. On 
the other hand, in listening to and talking with more experi 
enoed counselors, it seems apparent that they play a wider 
range of roles and are able to change roles as the dynamics 
or topics within the Interview change* In addition, the 
experienced counselors seem more aware of the roles they 
assume within the interview.

Formerly, when talking with oounselors-in-training, one 
has had to talk about roles with nothing definite to go on. 
With a list of roles played by experienced counselors, it 
might be easier to show new counselors-in-training the wide 
range of roles available to them*

RESEARCH ON DIMENSIONS USED IN THIS STUDY 
In addition to identifying and labeling the roles 

counselors play within counseling interviews, the present
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study will explore, tentatively, the following three ques
tions: (1) What are the varying techniques used by counse
lors in the different roles? (2) What is the relation of 
the roles the counselors play and the outcomes of the inter
views? (3) What is the relation of the type of problem 
being discussed to the role the olient expeots the oounselor 
to play? The following seotions will review research on 
dimensions whioh are pertinent to these three questions.
From this review, dimensions will be pioked whioh will be 
used in the exploratory study of these questions.

Dimensions of Counselor Behavior
As indloated in Chapter I, Porter (47) was one of the 

first researohers to attempt to olassify oounselor remarks 
in the oounseling Interview. He devised 24 oategories whioh 
were combined into four groups: (1) defining the interview
situation; (2) bringing out and developing the problem situ
ation; (3) developing the ollent*s insight and understanding; 
(4) sponsoring olient activity and fostering decision making. 
Many of the subsequent attempts to desoribe oounselor tech
niques desoend directly from Porter's 24 oategories. The 
following paragraphs will disouss the researoh on oounselor 
dimensions.

Assumption of Responsibility. This dimension 
is oonoemed with "the amount of responsibility whioh the 
oounselor himself assumes, whioh he permits the olient to
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assume, or whioh he forces the olient to assume” (17).
Three of Porter’s major groupings seem to be related to 
assumption of responsibility, i.e., defining the interview 
situation, bringing out and developing the problem situation, 
and sponsoring olient activity and decision making.

However, until reoently (17), both oounselor and olient 
assumption of responsibility were combined as one dimension 
of the oounseling interview. Elton (17) showed that counse
lor assumption of responsibility was a significant oounseling 
dimension and could be differentiated from the responsibility 
assumed by a ollent (a measure of Interview outcome). He 
found that the extent to which a oounselor throws responsi
bility on the olient or keeps the responsibility for the 
progress of the interview is related to oounseling outcomes.

Following Elton, several studies have used oounselor 
assumption of responsibility (8, 13, 16, 39). All have 
found the dimension to be quite reliable. Oames (8) found 
that the ratings of three judges correlated + .84. He used 
the Spearman-Brown Prophesy Formula, as did the other re- 
searohers reported here. Elton (16), in another study, ob
tained a reliability coefficient of +  .66. Coefficients 
ranging from-4 .86 to-f .94 were obtained by liuthard (39). 
Davis (13) found a reliability coefficient of + .53 for his 
two j udges•
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Measures of this dimension also seem to be quite sen

sitive . Elton (16) and Carnes (7) found that counselors in 
their samples ranged from assuming oomplete control of the 
discussion to assigning the olient primary responsibility* 
Muthard (39) found ratings of this dimension ranging from 4 
to 48 on a 50-point scale. Davis (13), also using a 50- 
point scale, reports a range from 7 to 45*

Responding to the Core of the Client Remark. The 
"core” is the one oentral idea that a ollent tries to express 
in each of his speeches* A olient may express several ideas 
in a speech, but one of these ideas is of primary importance* 
A counselor responding to the core of the client's remarks 
is dealing with the main idea or feeling that oonoems the 
client*

Elton (16), the only investigator to use this dimension, 
classified oounselor remarks as dealing with the core of the 
client's preceding remark, with some seoond&ry aspect of it, 
as introducing a new idea, or as unolassiflable. His Judges 
showed a high degree of reliability when using the above 
schema to olasslfy oounselor remarks* However, his oate
gories appear to call for too gross judgments to be a highly 
sensitive measure of oounselor statements.

Responding to Client Jaaling. A oounselor may respond 
to the subjeot matter of a ollentfs statement or to the feel
ing expressed in the statement* Many therapists assume that 
response to feeling Is the most important dimension of



30
counseling, while others maintain that both oontent and 
feeling are important and neither oan be neglected.

Slton (13) attempted to classify counselor responses to 
olient feeling using verbatim transcriptions of oounseling 
interviews. His judges classified each oounselor response 
as dealing with the content, with feeling, or as unolassifi- 
able.. He found that his judges could agree quite well when 
rating oounselor remarks using this three-category system. 
However, as in the case of responses to the core of olient 
remarks, these oategories for determining whether the ooun
selor responds to ollent feelings need further refinement 
to be highly sensitive measures of oounselor statements.

Amount of Lead. This dimension refers to the varia
tions in techniques used by oounselors to further the cli
ent* s thinking about his problem. The degree to whioh a re
mark leads usually depends on two characteristics: (1) How
far the oontent of the counselor*s remark seems to be ahead 
of the oontent of the client’s last remark, and (2) the de
gree of pressure or definiteness in the counselor's remark 
used to bring about ollent acceptance of new ideas.

Following Porter, Snyder (63) studied 17 oategories of 
oounselor responses in non-directive psychotherapy. Thir
teen of these oategories were oonoerned with the amount of 
lead present in oounselor statements. Stone (64) presents 
14 oounselor techniques (similar to amount of lead) as
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lying along a continuum ranging from "non-directive to 
direotive."

Sherman (62) developed a scale for rating the primary 
oounselor leading techniques, i.e., the techniques used most 
often in the discussion unit. She found that the following 
four oounseling techniques of leading aooounted for most of 
tho discussion in her interviews: (1) clarification, (2)
tentative analysis, (3) interpretation, and (4) urging. 
Sherman*s scale was used in later research by Carnes and 
Robinson (8), Davis and Robinson (14), and Elton (16).

The present 50-point scale for rating the amount of 
lead present in a oounselor remark was developed by Carnes 
(7) and revised by Elton (16). This soale has been used in 
studies by Elton (16), Muthard (39), Davis (13), and Danskln 
and Robinson (11). All have found the soale to be highly 
reliable. Elton (16) combined the ratings of two judges and 
obtained a Spearman-Brown correlation of *4- .93. Using the 
same formula, Muthard (39) found reliability coefficients 
ranging from -f .93 to -f- .96, depending on the analytical 
unit used, i.e., discussion topio, problem area or inter
view fraction. Davis (13) obtained a Spearman-Brown relia
bility coefficient of -f .92 between his two judges. Danskin 
and Robinson (11) report a similarly high coefficient of 
reliability.
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The dimension of amount of lead also appears to be 

quite sensitive. Muthard (39) found that the oounselors in 
his study varied in mean amount of lead used from 5 to 45 on 
a 50-point soale. Davis (13) obtained average amounts of 
lead ranging from 10 to 30 on a 50-point soale. In an analy
sis of 230 oounseling interviews, Danskin and Robinson (11) 
found oounselors varying from 5 to 46 in average amount of 
lead, using a similar 50-point soale.

From the preoeding disoussion, we see that amount of 
lead has been highly reliable and reasonably sensitive to 
ohanges in interview dynamios. Also, this dimension has been 
investigated in numerous research studies.

Oounselor Dimension Used in This Study. Several dimen
sions of oounselor behavior and the research that has been 
done on these dimensions have been oonsidered in the few pre
vious pages. Only one of these dimensions will be used in 
describing techniques used by oounselors in the various roles 
because this description is of secondary importance in this 
study. The oounselor dimension that seems most pertinent to 
the present study is amount of lead. This dimension was 
selected beoause it has shown consistent reliability and 
sensitiveness to ohanges in oounselor techniques— one of two 
ways of throwing responsibility. In addition, measures of 
this dimension have been used in several previous studies.



33
Measures of Outcome of the Interview

The mere description of oounselor techniques Is rather 
meaningless unless these techniques oan be related to ohanges
in olient behavior* Ideally, a oounselor should be able to 
relate the techniques he used to olient behaviors outside of 
the interview. At the same time, a oounselor uses informa
tion gained within the interview to guide his minute by min
ute seleotion of teohniques and roles. The present section 
will review studies on dimensions the oounselor oan use to 
Judge the progress of the interview. Ultimately, within- 
interview dimensions and teohniques should be related to 
external behaviors*

Working Relationship. Working relationship is defined 
as the degree of mutual respeot and warmth that oounselor 
and olient exhibit towards eaoh other. It is usually char
acterized by a pooling of efforts in moving towards a solu
tion to the olient*s problem. Good working relationship, or 
rapport, between oounselor and ollent is reoognlzed nearly 
universally as an important determinant of effective oounsel
ing* Sherman (6fi), in her pioneering study, developed a 
five-point soale for the* rating of working relationship*
Using £8 interview units, she obtained perfect agreement 
with another judge 09 per oent of the time, and only onoe 
was there a difference of more than two points* Sherman's 
five-point soale for rating working relationship was used in 
later studies by Daulton (IS) and Carnes and Robinson (8)*
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The 50-point soale currently used for rating working 

relationship was developed as part of a study by Carnes (7). 
This soale has sinoe been used by Elton (17), Good and Robin
son (21), Nelson (40), MoCormiok (35), Muthard (39) and 
Davis (13).

The reliability with whioh working relationship oan be 
rated, using the 50-point soale Carnes (7) developed, is 
generally quite high. Carnes (7) combined the ratings of 
three judges and obtained a Spearman-Brown reliability co
efficient of *81. MoCormiok (35) reports a reliability 
ooeffioient of +  .91 between himself and another rater. 
Muthard (39), oombining the ratings of three judges, found 
Spearman-Brown ooeffioients from -+ .69 to +  .77, depending 
upon the unit of analysis used. Davis (13) obtained a 
Spearman-Brown ooeffioient of + .63 between himself and one 
other rater.

This 50-point working relationship soale also appears 
quite sensitive to ohanges in the interview. Muthard (39) 
found a range of ratings from 11 to 45. Davis (13) found 
that ratings by his judges ranged from 10 to 44. Other re
searchers have found similar ranges of ratings.

Client Awanmptlon of Responsibility. This olient dimen
sion is the counterpart of the oounselor dimension "Counse
lor Assumption of Responsibility" disoussed earlier.
"Client Assumption of Responsibility" refers to the degree
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to whioh a client is willing to attack the problem under 
consideration and new problems as they arise, and to plan 
what to do about them.

Sherman (62) constructed a five-point rating soale for 
measuring this dimension. Her soale for rating responsibil
ity talcing ranged along a continuum from situations in which 
the oounselor took nearly complete responsibility for the 
progress of the interview to situations in whioh the olient 
assumed practically all of the responsibility.

A later study by Elton (17) showed the need to con
ceptualize responsibility-taking as two dimensional rather 
than one. As a result of Elton’s study, Carnes (7) devel
oped two rating soales, one for oounselor assumption of 
responsibility and one for olient assumption of responsibil
ity. Carnes’ soale for olient responsibility-taking has 
sinoe been used by MoCormiok (35), Muthard (39) and Davis
(13).

Eaoh of the persons using this dimension of olient be
havior has found it to be quite reliable. MoCormiok, using 
the 50-point soale devised by Carnes (7), obtained a relia
bility ooeffioient of -f .88 between himself and another 
rater. Muthard (39) reports Spearman-Brown coefficients 
ranging from + .71 to -f .73, depending on the unit of analy
sis used. Davis (13) obtained a Spearman-Brown ooeffioient 
of *+ .73.

The sensitivity of this measure of olient responsibility-
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taking is indicated by the variations of ratings reported 
by the many researchers using it* For example, Muthard (39) 
found a range of ratings for his units from 10 to 46 on the 
50-point soale devised by Carnes (7). Davis (13), using the 
same 50-point soale, reports a range of from 11 to 47*

Client Growth in Insight. Several researohers have 
attempted to measure olient insight into the nature of his 
own problems and possible solutions to these problems.
Studies of this oonoept of olient growth in insight have not 
obtained ratings with uniformly high reliability.

A five-point soale for rating this dimension, developed 
by Sherman (68), was subsequently used by Carnes and Robin
son (6), Good and Robinson (21), and Neslon (40)* Carnes 
(7) revised Sherman *s five-point soale to make it a 50-point 
continuum whioh was later used by MoCormiok (35).

Sherman (62), using her five-point soale, found per
fect agreement between herself and another judge in only 42 
per oent of the discussion units rated. Good and Robinson 
(21) report a Spearman-Brown reliability ooeffioient of 4- .86 
for their three judges. MoCormiok (35) obtained a reliabil
ity ooeffioient of + *90 between himself and another judge. 
Dial (15), using a oonoept he oalled "Client Progress" end 
whioh is similar to olient growth in insight, obtained a nhi 
ooeffioient of 4- *45 as a measure of reliability.

The variability of ratings on this dimension has been 
about as broad as that for working relationship and olient
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assumption of* responsibility. However, the reliability on 
this dimension has not been oonsistently high. Therefore, 
another measure of oounseling outcome whioh has had uniformly 
high reliability will be selected for use in this study.

Client feeling Reactions. This dimension is oonoemed 
with a client’s feelings about himself and various aspects 
of his life situation. Various teohniques have been em
ployed in assessing this dimension. In general, the research 
has measured such variables as per cent of remarks contain
ing expressions of feeling, average intensity of expressed 
feelings, and the ratio of negative to positive feelings.

Snyder (63) used nine oategories of ollent feelings in 
his study. Ralmy (46) investigated the ohanges whioh occur 
throughout an interview series in positive, negative and 
ambivalent feelings about self. Good and Robinson (21),
Reid and Snyder (49) and Barry (3) have also studied some 
form of the dimension of olient feeling.

The reliability of ratings of this dimension has varied 
considerably. Snyder (63) reports that his judges had more 
trouble rating olient feeling than in rating the oontent of 
olient remarks. Rainy (46) found 47.5 to 80 per cent agree
ment when one judge rerated his interviews after a six 
month Interval. Perfect inter-rater agreement, on a sample 
of 256 olient responses, varied from 51 to 82 per cent.
Reid and Snyder (49), using 15 oounselors-in-training, found 
an average of 5.5 different feelings per olient statement
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for the four interviews used in the study. Good and Robinson 
(21) had their judges compute the percentage of olient re
marks, in each disoussion unit, containing expressions of 
either positive or negative feelings. The writers report 
inter-Judge reliability coefficients ranging from + .66 to 
-f-.90, depending upon the topics of their disoussion units.

The variability of the reliability coefficients re
ported in these studies indioates that measures of olient 
feeling must be considerably refined before being useful in 
researoh on the oounseling interview.

Measures in Interview Outcome Used in This Study. Only 
one measure of interview outoome will be used because this 
dimension is of seoondary importance in the present study.
Of the client dimensions disoussed in the preceding pages, 
working relationship seems best suited for use in the present 
study. It has proven to have consistently high reliability 
and has been used in numerous studies. Also, it would seem 
to be a particularly sensitive measure of ohanges in the out
oome of an interview whioh might ooour If a oounselor does 
not play the role the olient expeots him to play.

Nature of the Client*a Problem and the Role the Client gxpeote 
the Counselor to Play

As Indioated in Chapter I, the present study will tenta
tively explore the relation between the type of problem be
ing disoussed in the interview to the role the ollent expeots
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the counselor to play. Various systems of classifying the 
nature of the olientfs problem will be disoussed briefly.
One of the classification systems will be selected for use 
in studying the problem stated in this paragraph.

Nature of the Client * s Problem. The usual method of 
classifying olient problems is according to the external 
location of frustration (e.g., home, school, vooation, 
finances, etc.). However, in an analysis of the case records 
of &000 students, Bordin (4) has shown the weaknesses of 
using such a system in selecting differential counseling 
procedures. A olient may list several problem areas all of 
whioh stem from the same oause, e.g., educational, social 
or personal problems may all be a function of health. Fur
ther, problems within one area oan be due to many kinds of 
causes, e.g., a student may be having educational difficul
ties because of poor study skills or laok of interest in 
school.

After Bordin (4) found that classifying problems accord
ing to location of frustration was inadequate for guiding 
oounseling praotioe, he proposed a series of "diagnostic con
structs” as aids in determining what treatment must be ad
ministered. Pepinsky (45) revised Bordin's classification 
system, and proposed the following diagnostic oategories:

1. Laok of assurance (student has made a decision 
but wants to play safe by oheoklng up with others)

2. Laok of information



40
3. Laok of skill
4. Dependence
5. Self-oonf H o t

a. Cultural self-oonfliot
b. Interpersonal self-oonfliot 
o. Intrapersonal self-oonfliot

6. Choice anxiety (neoessity of deoiding among several 
alternative plans all of whioh upset his present 
life)

Pepinsky then had three judges analyze 115 oase studies 
and olassify eaoh oase under one of the above oategories. He 
found greatest agreement among the three judges in classify
ing the 39 oases diagnosed as laok of assurance. However, 
this agreement was not too high— the three judges agreed 
unanimously on this diagnosis less than a third of the time. 
Poorest agreement was obtained for the dependenoy category. 
The three judges agreed in 15 per oent of the oases in whioh 
it was thought to be present; two judges agreed in 18 per 
oent of the oases; and only one judge found dependenoy in 67 
per oent of the oases in whioh it was thought to be present.

It must be remembered that a olasaifioation looking 
towards treatment oontent does not direotly get at the unique 
differences whioh must exist in the relationship of the 
oounselor with the olient. That ist if a oounselor diagnoses 
a olientfs problem as interpersonal self-conflictt this
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diagnosis does not suggest how the oounselor is to help the 
olient see the difficulty, or how the oounselor is to help 
the olient overcome the difficulty. Also, these diagnostic 
oategories list several oategories of adjustment problems.
The study by Davis (13) showed that this division is possibly 
too refined for use in guiding differenoes in the relation
ship between oounselor and olient.

To meet this need for a olassifioation system related 
to treatment oontent, Robinson (54) has proposed a olassifi- 
oation based on the social dynamics of the interview. In 
presenting this classification, he states: **. . . in addi
tion to wanting to know what tends to eliminate particular 
difficulties, the oounselor wants to know how best to put it 
aoross. Treatment oannot be given as It 13 in medicine by 
getting the olient to swallow pills or if necessary by 
anesthetization and tube feeding. The oounselor has to con
sider how the olient obtains insight into his problem, how 
he oan be motivated to work on his problem, and how he oan 
be led to disoover and apply worthwhile forms of treatment. 
Sinoe the manner in whioh the oounselor works with the olient 
to obtain these ends should vary with different types of 
problems, another Important basis for the olassifioation of 
problems is provided** (54, pp. 167-168).

Robinson*s olassifioation system follows:
A. Special situations (e.g., visiting, structur

ing, interview arrangements)
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B. Main body of the interview

1* Skill problems (e.g., study skills, 
language skills, social skills)

2. Adjustment problems (e.g., vocational 
ohoioe, curriculum planning, financial 
problems, social adjustment, personal 
maladjustment)

3. Immaturity (e.g., dependence, over- 
sensitiveness to opinions of others, ego
centrism)

In a skill problem, a olient will be unable to find the 
source of his difficulty by introspection and so he must de
pend on ooaohing. In an adjustment problem, the olient 
alone can become aware of relevant aspeots and the oounselor 
aids this recall by producing an optimum environment. An 
immature attitude is due to a laok of challenge in a client's 
developmental history. However, few of these come as ex
pressed problems. This classification proposed by Robinson, 
and the Bordln-Pepinsky Diagnostic oategories are somewhat 
similar. Both systems inolude skill categories; Robinson's 
Immaturity and Bordin-Pepinsky's Dependenoy are quite similar; 
the other four Bordin-Peplnsky oategories seem to be combined 
in the Robinson Category of Adjustment.

Tmesoript Research on the Nature of the Client's 
Problem. Sherman (62), Daulton (12), and Davis and Robinson

o



(14) used the loous of the problem In classifying the topics 
being disoussed in the disoussion units in their studies. 
However, they found no significant differences between prob
lem units labeled vocational, therapy and scholastic ques
tions, so these are now lumped together as adjustment prob
lems .

Davis (13) used both the Bordin-Pepinsky diagnostic 
categories and the Robinson classification system In an 
effort to determine whether the nature of the olient1s prob
lem could be determined from the client's verbal behavior 
within the first oounseling Interview* He oonoludes: "There
seems to be enough agreement to warrant the conclusion that 
the Nature of the Client's Primary Problem, aooording to 
either set of oategories, oan be identified with consider
able reliability from the client's verbal behavior in the 
first oounseling interview” (13, p* 113),

There have been several studies in whioh the topio of 
the disoussion units were olassifled aooording to Robinson's 
problem oategories, Carnes (7) studied oounselor flexibility 
Elton (16) investigated the effects of both the topio being 
disoussed and the olient upon oounselor behavior; Nelson (40) 
studied the relation of optimum lead to aotual lead and inter 
view outoome; MoCormiok (35) studied immediate and delayed 
internal orlteria of oounseling effeotiveness; and Muthard 
(39) Investigated the relative effeotiveness of larger units 
in interview analysis.
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From this review it oan be seen that there have been 

numerous studies using Robinson1s olassifioation system, but 
there have been no attempts to determine the relation of the 
problem being disoussed to the role the olient expeots the 
oounselor to play. The present study will use the Robinson 
olassifioation of problems to determine the relation of the 
nature of the olient*s problem to the role the oounselor 
plays and to the expected oounselor role.

The Role the Client Expeots the Counselor to Flay. It 
was pointed out earlier in this chapter that there have been 
only two studies which have identified and labeled the roles 
the olient expeots the oounselor to play in the oounseling 
interview. Davis (13) studied the one role a olient expeots 
a oounselor to play in the first interview. Ferry and Estes 
(46) studied the aoquiring of an "heuristio set" by the cli
ent. In these two studies, only the general role the olient 
expected the oounselor to play was determined. The present 
study hopes to identify and label any ohanges in this ex
pected role whioh may ooour from time to time within an inter
view.

flnwmnTw

This chapter has been concerned with researoh whioh is 
pertinent to the present study. The first two major seotions 
reviewed the research on Communication and Roles. From this 
review, it was apparent that very little work has been done
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in those two areas as they relate to the counseling inter
view. There is a need for muoh researoh on these topics and 
their influence on the dynamics of the counseling interview.

The third major part of this chapter dealt with re
searoh related to three questions whioh are to be explored 
tentatively. The first two questions ore: (1) What are
the varying techniques used by counselors in the different 
roles? and (2) What is the relation of the roles the counse
lors play and the outcomes of the interviews? The two meas
ures selected to be used in answering these questions are, 
respectively, (1) amount of lead, and (2) working relation
ship. The third question asks: What is the relation of the
type of problem being discussed and the role the client ex
pects the counselor to play? Robinson's classification of 
the Nature of the Client's Problem will be used in the ten
tative exploration of this question.



CHAPTER III

COLLECTION AND TREATMENT OF THE DATA

Research discussed in the preceding chapters has 
indicated that counseling interviews can he divided into 
such psychologically meaningful units as disoussion topics. 
There has also been a suggestion that some of the structure 
within these meaningful units may be the result of the roles 
that counselors and clients assume within the interview (39). 
If there are such roles it would be useful to know what some 
of them are* Knowledge and use of the various roles might 
lead to greater flexibility and success in counseling.

It is the primary purpose of this study to see if 
counselor roles oan be reliably inferred from verbatim tran
scriptions of the counseling interview* This will Involve 
two steps: (1) locating transition points at whioh counse
lors change from one role to another, and (£) describing and 
classifying roles played by counselors between these transi
tion points* Tentative exploration will also be made of: 
certain oharaoteristios of thesa counselor roles (length, 
frequency, relation to kind of problem, location in inter
views, eto.); the relation of counselor role to oounselor 
technique (amount of lead); the relation of oounselor role

4 6
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to interview outoome (working relationship); the relation of 
role played to the role the client expeots the oounselor to 
play*

MATERIALS
Interviews

Verbatim transoriptions of counseling interviews with 
college students wore used in this study. These interviews 
were seleoted from a pool of over 230 interviews obtained 
from five universities and available at The Ohio State Uni
versity* Included are interviews by 35 experienced counse
lors with 82 olients. As university counseling centers vary 
both in counselor methods and olient problems (11), inter
views from five universities are included in this study 
(Chicago, Michigan, Minnesota, Missouri and Ohio State), It 
was felt that the use of protocols from five university 
counseling centers would permit broader generalizations of 
the findings.

The thirty interviews used in this study are divided 
equally among the five schools— three oounselor-ollent series 
were seleoted at random from those available at each sohool—  
for a total of fifteen different oounselors end olients.
Both an early and a late interview from the same oounselor- 
ollent series were then seleoted in an attempt to inolude 
roles whloh might typioally ooour in only one part of an 
Interview series*



48
The interviews from the various universities were 

represented by directors of the counseling servioes as being 
typical of the types of problems and counseling methods 
found at these institutions. The University of Chioago 
interviews tend to deal with functional, non-incapacitating 
problems (19a). The interviews selected were picked at ran
dom for reoording. The counselors adhere to client-centered 
methods at all times, and deal mainly with the feelings ex
pressed in the clientfs statements.

The University of Michigan counseling center works with 
normal students* vocational, educational and other mild ad
justment problems. The counseling methods used, in this sam
ple of interviews, appear to vary considerably, being quite 
eclectic.

In most oases, the interviews from the University of 
Minnesota seem to be concerned with vocational and educa
tional problems. Typically, the client describes his prob
lem and is assigned tests in the first interview, and re
turns at a later date to discuss the implications of the 
test results for the solution of his problems.

The University of Missouri Counseling Bureau is des
cribed in this exoerpt from a letter received by Muthard (39) 
from the director:

Students may oonsult the Counseling Bureau for help in choosing a department in which to major, for aid in seleoting a vooation, or for help in solving various personal problems. The oounselor works with the student individually to assist him in
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integrating the personal, educational, and vocational aspects of his life into a pattern which is 
meaningful and satisfying to him.

Counseling may include personal interviews in which the particular situation of the student is discussed; psychological and eduoational tests, 
individually seleoted for the student; and interpretation of information about occupations.
The interviews from Ohio State deal primarily with 

study skill problems of undergraduate students enrolled in a 
how-to-study course (55). The counselors are either faculty 
members of the Department of Psychology or advanced graduate 
students majoring in student personnel psychology.

Thus, the interviews used in this study represent coun
selors who differ in both viewpoint and locale. It was felt 
that interviews from such a variety of schools, differing in 
both counseling methods and types of client problems, would 
permit broader generalizations from results than the usual 
study Including interviews from only one institution.

Checklist of Roles
The primary purpose of this study is to identify and 

label the roles a oounselor plays in the Interview. A 
checklist of roles was developed by the writer to be used in 
labeling the oounselor roles. The procedures used in form
ing this oheoklist of roles will be desoribed in the follow
ing paragraphs.

The writer and three other advanoed graduate students 
in student personnel psychology assisted in devising the
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oheoklist of roles. All four have had considerable training 
and experience in oounseling. Fifteen interviews, not in
cluded in the final study, were used in developing the oheok
list. Three interviews from eaoh of five universities were 
included (Chicago, Michigan, Minnesota, Missouri and Ohio 
State).

The judges were instructed to read the interviews and 
desoribe the various roles they thought the counselors were 
playing. These lists of roles, plus previous research and 
"arm chair" consideration of oounseling experience led to a 
tentative oheoklist of roles. In addition, a manual was pre
pared which included: descriptions of eaoh role; instruc
tions for locating transition points between oounselor roles; 
instructions for labeling roles; and instructions for rating 
the role the client expeots the oounselor to play.

These same four judges, after reading this newly pre
pared manual, then rated six additional interviews (two 
interviews from three schools— Ohio State, Minnesota and 
Missouri). These ratings, plus suggestions from the Judges, 
led to a revision of the Manual of Instructions and to the 
formulation of the final form of the oheoklist of oounselor 
roles. A oopy of the final oheoklist form is found on page 
51. Descriptions of the various sections of the oheoklist 
are found in the Manual of Instructions (see Appendix A).

THE JUDGES
The writer and two other persons aoted as judges for



Identifying Data
School _________ ( name).
Interriow (no. ox name)

Rater
Date

Transition Point
Dumber of first counselor speech in role unit 
Dumber of last counselor 3peech in role unit

Counselor Roles
Listening itole Reflecting Diole Participating Hole Diagnosing Hole Advising— Tutoring Role__a.Earshalllng Evidenceb. Advisingc.Tutoring
Comments:

The Hole the Client Expects the Counselor to Play
1. Client following counselor — no ejected role apparent2.Expected role identiflable — sane role counselor playing3. Expected, role identifiable —" dieagrees with role counselor nl&yingf Check expected role)Listening Hole Reflecting Hole Participating Hole Diagnosing Role Advising— Tutoring Role _____ a.IIaishalling Evidonee b-Advisingc.Tutoring

Comments:
Transition Point of Expected Role

Supporting Role Infona lug RoleInformation Gathering Role Socialising Role Other Roles

Unclassiliable

3u porting *;oleInforming RoleInformatio n Gathering RoleSocializing RoleOther Roles

Unciass£ flab1e
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all of the role ratings in this study. Two of these judges 
are advanced graduate students in student personnel psychol
ogy* The third Judge has received a Doctor of Philosophy 
degree with a major in student personnel psychology. All 
three judges had had extensive graduate training in the 
praotioe and theory of oounseling and have had considerable 
actual oounseling experience.

The training of these judges involved reading and dis
cussing the Manuals of Instructions for Iudg©3 (Appendices 
A and B), making praotioe ratings on interviews not included 
in the development of the oheoklist or final study, and dis- 
oussion of praotioe ratings in an effort to olear up any mis
understandings .

Since independent ratings of other aspects of the inter
view were needed for comparative purposes, the ratings of 
other Judges were used in rating the oounselor technique 
(amount of lead), interview outcome (working relationship) 
and the nature of the olients problem. These other judges, 
with one exception, were advanced graduate students in stu
dent personnel psychology with oonsiderable training and ex
perience in oounseling. The only Judge who was not a gradu
ate student had had oonsiderable training and experienoe in 
rating interview protocols.

OBTAINING- THE BATA 
This section describes the procedure used in obtaining
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the following data: the transition point, the oounselor
roles— both the role the oounselor plays and the role the 
client expects the oounselor to play, oounselor technique, 
interview outcome and the nature of the client's problem.

The Transition Point
The first step in identifying oounselor roles was to 

see if judges oould agree on the location of transition 
points between these roles. To accomplish this, judges were 
asked first to read the Manual of Instructions prepared for 
this purpose (see Appendix A). Next, judges read eaoh of 
the 30 interviews and designated for eaoh interview, on the 
Rating Form #1 for Counselor Roles— see page 54, the transi
tion points, or indioated that no transition points were 
apparent. The order in whioh the interviews were rated was 
such that no two interviews by the same oounselor or from 
the same school were rated oonseoutively.

A point in the Interview was designated as a transition 
point if at least two of the three judges agreed in selecting 
this point as a transition point* Two ratings were counted 
as agreeing if the oounselor statements designated as transi
tion points by the judges were no more than three counselor 
statements apart, e.g., C20 and C2fi— agreement. It was pre
determined that if the three Judges all disagreed ajudioation 
would be necessary. For instance, at least two of the three 
judges might agree on two transition points, and then all
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*
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i
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three judges indicate an extra transition point between 
these two agreed points but not at the same intermediate 
location. Aotually, however, it was found that no ajudica- 
tion was necessary.

The reliability with which judges can agree in locating 
transition points is one of the major questions with which 
this study is concerned. Therefore, the data on judge re
liability in looating transition points will be presented 
and discussed in Chapter XV.

The Counselor Roles
After transition points had been determined for all 30 

interviews, judges were asked to reread the interviews (an 
average of three weeks after the transition point reading) 
and to label the role played by the oounselor in eaoh role 
unit. The judges first read the manual for the rating of 
oounselor roles (see Appendix A). Then the role unit or 
units in eaoh entire interview were rated, using a separate 
checklist for each unit (see page 51 for a copy of the 
oheoklist). The interviews were rated in the same sequence 
as that used in locating transition points.

At the same time the role played by the oounselor was 
labeled, the judges also rated the role the client expected 
the oounselor to play (see page 51 for the rating form used). 
The manual found in Appendix A gives instructions for the 
rating of this expected oounselor role. The reliability



56
with which judges agreed when labeling roles is reported in 
Chapter IT.

Counselor T e c h n i q u e

In addition to identifying and labeling oounselor roles, 
the present 3tudy is concerned with a tentative description 
of the techniques counselors use while playing various roles. 
Amount of lead of oounselor remarks has proven to be a sensi
tive measure of counselor technique. The degree to which a 
counselor remark leads depends upon (1) how far the content 
of the counselor*s remark seems to be ahead of the content 
of the client's last remark; and (2) the degree of pressure 
or definiteness in the counselor's remark used to bring 
about client acceptance of new ideas. A thorough disoussion 
of the different techniques of lead oen be found in Appendix 
B.

Two judges independently rated eaoh oounselor remark 
for amount of lead, keeping the above two factors in mind.
A copy of the Remark by Remark Rating Soale used for record
ing the ratings of eaoh oounselor remark in an Interview is 
found on page 57.

Judges placed a check ( ✓  ) at the appropriate point on 
the scale to indicate the amount of lead present in eaoh 
oounselor remark. A numerical value was given the rating of 
eaoh remark by counting the dots from the left end of the 
scale to the point designated by the oheok mark. An average
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( m e a n )  a m o u n t  o f  l e a d  a n d  a  s t a n d a r d  d e v i a t i o n  o f  l e a d  w e r e  

d e t e r m i n e d  f o r  e a o h  r o l e  u n i t .  T h a t  i s ,  t h e  m e a n  r a t i n g  o f  

e a o h  j u d g e  w a s  d e t e r m i n e d  f o r  e a o h  r o l e  u n i t  a n d  t h e n  t h e  

r a t i n g s  o f  t h e  t w o  J u d g e s  w e r e  a v e r a g e d  t o  g e t  a  s i n g l e ,  

n u m e r i c a l  l e a d  r a t i n g  f o r  e a o h  r o l e  u n i t .

T h e  r e l i a b i l i t y  o f  r a t i n g s  o f  a m o u n t  o f  l e a d  h a v e  b e e n  

c o n s i s t e n t l y  h i g h  ( s e e  C h a p t e r  I I ) ,  T h e  l e a d  r a t i n g s  u s e d  

i n  t h i s  s t u d y  a r e  a  c o m b i n a t i o n  o f  r a t i n g s  u s e d  i n  t h r e e  p r e 

v i o u s  s t u d i e s  ( 1 1 ,  1 3 ,  3 9 ) ,  A s  a l l  r e p o r t  S p e a r m a n - B r o w n  

r e l i a b i l i t y  o o e f f i o i e n t s  o f  o v e r  -f,90, i t  w a s  f e l t  t h a t  

t h e s e  l e a d  r a t i n g s  w e r e  s u f f i c i e n t l y  r e l i a b l e  f o r  u s e  i n  

t h i s  s t u d y .

I n t e r v i e w  O u t o o m e

The present study will tentatively explore the relation 
of the various oounselor roles to the outoome of the inter
views, Working relationship will be used as a measure of 
interview outoome. Good working relationship, or good rap
port, between counselor and client has been reoognized as an 
indioation of effective oounseling (54, 62), Working rela
tionship between the oounselor and client refers to the de
gree of mutual warmth and respeot present, and the degree to 
which oounselor and olient pool their efforts in moving 
towards a solution to the client's problem.

Hole units were used as the basio unit in rating work
ing relationship. That is, a judge read an entire role unit 
and then made a single rating to indloate hiB Judgment of
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the working relationship* A copy of the Unit Analysis 
Sheet used in making this rating is found on page 60. The 
50-point soale for rating working relationship, reproduced 
b e l o w ,  has five major division points with intervening dots 
to permit intermediate ratings. More complete instructions

Poor 01 Md 03 Excellent

f o r  the rating of this dimension are given in the Manuel of 
Instructions in Appendix B.

A numerical value for the rating of eaoh role unit was 
determined by counting the dots from the left hand end of 
the soale to the point designated by the Judge's check mark.
A single numerioal value for eaoh role unit was obtained by 
averaging the ratings of the two judges.

Nature of the Client's Problem
The relation of the client's problem to the role the 

client expects the oounselor to play will be investigated 
tentatively in this study. The nature of the olient's prob
lem was classified for eaoh role unit using Robinson's classi
fication system (i.e., speoial, skill or adjustment problems). 
In addition, a fourth category of test Interpretation was 
made necessary by the inclusion of interviews from Minnesota 
and Missouri. The oounseling at these schools typically in
cludes the selection of tests, and subsequently the lnterpre-
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UNIT ANALYSIS SUMMARY SHEET
FOR RATING OOUNSELOR-CLIENT WORKING RELATIONSHIP

-  2 -

IIL. Criteria
The remainder of the ratings are tobofeased. on xyffeWCQ impressions of the 

entire unit* The scales are marked with HI* Q* and (median* first quartlle 
and third quartlle)* <3hu*'a unit which is "believed to "be slightly helow average 
(for typical Interview units occurring in counseling situations with college 
students) would he checked between Md and a unit feelfevdd-to fee better than 
three quarters or more such-unite on a giv#n characteristic would be checked to 
the right of (Jy - - •

A* Counselor-cllent working relationship

Good working relationship is the presence of mutual respect and warmth* of 
respectful consideration for .each others.ideas* and of client willingness 
to explore his problems* It Is also the absence of symptoms of resistance*
At the other end poor working relationship is the presence of symptoms of 
resistance and the absence of the positive signs of warmth, respect and 
willingness to explore problems* In Judging poor working relationship* 
consider both frequency and severity of resistance* and make a global rating 
of the unit*

Poor Qj Mi Excellent ̂



Unit Analysis 
(See Manual of Uirections for complete explanation)

Judge __Perte_ Unit Identification

I. Topic of unit (Check one) 

______ Lack of skill

JUKtaent nrehlftg 
ecifi situation

JTe* s h « t

^ Counselor Techniques

A, Amount of lead in the counselor remark

Each separate counselor remark must he checked on the scale* If there 
are ten counselor speeches in the unit* there will then almost always he 
ten check*. on the rating scale* Median values of a few techniques have 
been worked out and are indicated on the rating scale as reference points 
for the rater. However, attention must be given to the total context to 
determine If that particular remark leads more, less or the same as the 
point marked on the scale.
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tation, by the oounselor, of the test results. A unit was 
designated as test interpretation if the oounselor was pri
marily concerned with telling a client what his test scores 
meant* Where the discussion of test results involved both 
participants and was integrated with the olient’s decision
making, the unit was classified as adjustment. Three Judges 
agree 87 per cent of the time when labeling the nature of 
the olient’s problem (39).

In summary, the ratings of Judges were used in obtain
ing the following data: (1) the looation of transition
points between oounselor roles, (2) the roles the counsel
ors played and the roles the olients expected the counselors
to play, (3) the oounselor technique (amount of lead), (4) 
the interview outcome (working relationship), and (5) the 
nature of the client’s problem.

STATEMENT OF THE PROBLEM
The following seotlon will list and discuss both the 

primary and secondary questions that this study tries to 
answer, and the procedures used in attempting to answer 
these questions. The primary question is concerned with the 
reliability with which various oounselor roles oan be in
ferred from verbatim transcriptions of oounseling interviews. 
The secondary questions are oonoemed with: (1) certain
characteristics of these oounselor roles; (2) the relation



of oounselor role to the oounselor technique of leading;
(3) the relation of oounselor role to the interview outoome 
of working relationship; and (4) the relation of the type of 
problem being dlsoussed to the role the oounselor plays and 
to the role the client expects the oounselor to play.

T h e  P r i m a r y  Q u e s t i o n s  

T h e  I d e n t i f i o a t i o n  o f  C o u n s e l o r  R o l e s

1. Can judges agree on the transition point at which 
a oounselor changes from one role to another?
a. The proportion of transition points was de

termined on whioh at least two of the three 
Judges agreed. The percentage of agreements 
on these transition points was also deter
mined for the three different pairs of 
judges (i.e., Judge D with Judge W, Judge D 
with Judge P, Judge P with Judge W) and for 
all three judges oomblned.

b. To test the hypothesis of ohanoe agreement
ehi square (36) was computed oomparing the 

number of obtained agreements between judges 
with the number of agreements expected by 
ohanoe.

S. Can judges agree on the role the oounselor plays 
within the role unit?
a. Using a oheoklist of roles to answer this



question, the percentage of role units was 
determined in which two judges agreed and 
also in which three of the Judges agreed on 
the role the oounselor played* 

h. The hypothesis of ohanoe agreement was tested 
by oomparing the number of obtained agreements 
between Judges with the number of agreements 
which oould be expected by chance*

o. The common errors made by judges in labeling 
oounselor roles was reported as an indication 
of possible similarities among the roles*

3* Are the transition points between oounselor roles 
and the transition points between dlsoussion 
topics related?
a* The number of times transition points between 

roles and between dlsoussion topics agreed 
within two oounselor speeches was determined 
and reported.

The Secondary Questions 
The Description of Pertain Aepeete of the Counselor Roles 

1* How frequently does each role occur?
a* The number of times eaoh role occurred in the 

30 interviews was determined* 
b* A chi square test of significance (36) was com* 

puted to determine if the variation in the



frequency with whioh the various roles 
ooourred oould be expected by ohanoe.

Where do the roles ooour within a series of inter
views?
a. The number of times eaoh role appeared in the

early interview in eaoh oounselor-olient series 
and the number of times eaoh role appeared in 
the late interview in eaoh series was deter
mined.

b. The significance of differences between the
number of times roles appeared in early and in 
late interviews was determined by the use of
ohi square technique for oheoking the signi
ficance of differenoes (36).

What is the relation of the type of problem being 
discussed to the role the oounselor plays?
a. The number of times eaoh role was played while 

discussing eaoh type of problem was determined.
b. Chi square (36) was computed to determine the 

significance of any differenoes in the fre
quency with whioh eaoh role was played while 
disoussing the different types of problems.

Do counselors in this sample differ in the number 
of roles eaoh plays?
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a. The number of roles eaoh oounselor played and 

the number of times he played the role was 
determined,

b. The differenoes between counselors in the num
ber of roles played and the frequency with 
whioh eaoh role was played was inspected for 
differenoes. The differenoes were not tested 
for significance beoause of the extremely small 
numbers involved.

5. Are there differenoes in the frequenoy with whioh 
the different roles are played in the various 
oounseling oenters?
a. The number of times eaoh role was played in 

interviews from eaoh oounseling oenter was 
determined,

b. Differenoes were tested for signifioanoe by 
the use of ohi square (38),

6, How long is eaoh role?
a* The number of oounselor speeohes was deter

mined for the role units of eaoh type of role 
and for eaoh oounselor. 

b* Differenoes between roles and between counse
lors were tested for signifioanoe using 
Festinger’s d teohnique (80),
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The Relation of Counselor Role to Counselor Technique

1* What is the relationship between the oounselor 
role and the degree of lead of the counselor*s 
remarks?
a. The mean amount of lead for the role units for 

eaoh type of role were determined and reported. 
In addition, the median amount of standard de
viation for eaoh category of roles was reported 
as an indioation of oounselor flexibility in 
technique.

b. Festinger's d (20) was used to test the signi
fioanoe of differenoes between types of roles
in amount of oounselor lead.

The Relation of Counselor Role and Interview Outoome
1* What is the relation of the oounselor role to the 

working relationship between the oounselor and the 
client?
a. The amount of working relationship for the 

role units of eaoh type of oounselor role was 
determined.

b. Festinger’s d (20) was used to test the signi
fioanoe of differenoes between roles in amount
of working relationship.

2. Does the variation of the role the oounselor plays 
from the role the olient expeots the oounselor to
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play influence the outoome of the interview?
a. The amount of working relationship assigned 

eaoh role unit was determined.
b. The expected oounselor role for eaoh role 

unit was determined.
o. Postinger’s d teohnique (20) was used to test

the signifioanoe of differenoes in outoome
between role units in whioh the oounselor
played the role the olient expected and role
units in whioh the oounselor did not play the
expeoted role.

The Relation of Type of Problem and the Rxpeoted Counselor 
Role

1. Is the type of problem being disoussed related to 
discrepancies between the role the oounselor plays 
and the role the olient expects the oounselor to 
play?
a. The type of problem being disoussed in eaoh 

role unit in whioh there was a difference 
between the role played and the expeoted role 
was determined and reported.



CHAPTER XV

R E S U L T S

T h i s  c h a p t e r  i s  d i v i d e d  i n t o  t w o  s e c t i o n s :  ( 1 )  D a t a

o n  t h e  P r i m a r y  Q u e s t i o n s ;  a n d  ( 2 )  D a t a  o n  t h e  S e o o n d a r y  

Q u e s t i o n s *  I n  b o t h  s e c t i o n s  t h e  p e r t i n e n t  d a t a  a r e  p r e 

s e n t e d  a n d  d i s o u s s e d *  A l s o , s o m e  s u g g e s t i o n s  f o r  f u r t h e r  

r e s e a r c h  w h i c h  m i g h t  s t e m  f r o m  t h e  p r e s e n t  s t u d y  a r e  m a d e *

DATA ON THE PR IM ARY Q U E S T IO N S  

The primary question of this investigation is concerned 
with the reliability with whioh various oounselor roles can 
be inferred from verbatim transcriptions of oounseling 
interviews* Two steps were followed in answering this ques
tion: (1) the transition points at whioh counselors changed
from one role to another were located; and (2) the roles 
played by counselors within these role units were labeled*

I«oo at ion of Transition Points 
Can judges agree on the transition points at which 

counselors change from one role to another? In these 30 
interviews, a total of 84 transition points were agreed on 
by at least two of the judges (41 by three judges)* Could 
judges have agreed this many times by ohanoe? The following

68
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discussion and computations indicate that these obtained 
agreements between judges oould not have been expeoted by 
ohanoe.

There were a total of 4045 counselor speeohes in the 
30 interviews used in this study* Any one of these speeohes 
oould be labeled as a transition point between counselor 
roles by any of the three judges. Sinoe two judges were 
said to agree on a transition point if their two transition 
points differed by at most two counselor speeches (e.g., 
speech 33 plus or minus two speeohes), this gave a total lee
way of 5 speeohes for agreement. Therefore, each of 80 
trials ( :  4045) is labeled a transition point or not by 
each of the three judges.

The frequencies with whioh the judges located transi
tion points in these 30 interviews are indicated in oolumn 
two below. Sinoe there were 809 possible, non-overlapping 
"areas of agreement,” the ones not called transition points 
are indicated in oolumn three.

Judge Transition Point Not a Transition TotalPoint
A 186 683 809
B 71 738 809
C 96 713 809

On any one transition point indicated, the possible 
labelings are ABC, AB, AC, BC, A, B, C— where for example
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AB means that Judges A and B called this a transition point 
and Judge C did not. The frequencies of these labels are:

Label ABC AB AC BC A B C — Total
Obser. Freqs• 41 12 28 3 45 15 24 641 809
Bxpeo• Freqs. 1.3 9.7 13.6 7.1 101.3 52.8 73.9 549.1 808.1

To test the hypothesis of chance, the expeoted frequen
cies were calculated and then chi square (36) was computed 
and found to be 1326.8. This is sufficient to reject the 
hypothesis of chance agreement beyond the .001 level.

It is interesting to note the agreement of judges in 
locating transition points. An inspection of the frequencies 
with which judges agreed in locating transition points shows 
that the ratings of Judge A (the writer) counted heavily in 
the loo&tion of the 84 transition points. That is, he agreed 
with either one or both of the other judges in loeatlng all 
but three of the transition points. Originally Judge A 
marked more changes between roles than the other two judges—  
126 to 71 for Judge B and 96 for Judge 0. However, as in
dicated above, Judge A*s agreement with either or both of 
the other judges was considerably beyond that expeoted by 
ohanoe alone.

One reason for the differences between judges in 
looating transition points oould be the variation in defin
iteness of changes between roles. An analogy can be drawn
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between changes in roles and changes in gears in automobiles 
with automatic transmissions. With some automatio trans
missions there is a definite jerk or noise when gears change 
and in others the ohange is quite smooth. So it is with 
ohanges in role. At one time it may be quite apparent when 
a counselor ohanges from one role to another. At another 
time, when reading two successive parts of an interview, it 
may be apparent that there has been a ohange in roles, but 
the exact transition point is not very obvious.

Another factor entering into agreement between judges 
in looating transition points is that counselors may start 
to ohange their roles several times before actually assuming 
a new role. Several disagreements encountered during the 
training session preparatory to doing the final ratings for 
this study were of this latter type, and it is possible that 
some disagreements in the final ratings were due to this fao 
tor. A third factor causing disagreement oould be that a 
sub-role itself may have sub-sub-roles (e.g., a Tutoring 
Role may include listening, talking, etc.), and judges 
differed in sensitivity to these various role levels. Judge 
**An actually was most sensitive to these ohanges in roles, 
having a total of 1£6 transition points to 06 for Judge 0 
and 71 for Judge B.

However, the present study Is Interested only In clean
out roles, so only those transition points agreed on by two
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TABLE I
NUMBER OF AGREEMENTS AMONG JUDGES IN LOCATING 

TRANSITION POINTS BETWEEN COUNSELOR ROLES

Agreement by All Three Judaea N Per Cent
Judge A t Judge B* Judge C 41 49

Agreement by Only Two Judaea
Judge A and Judge B 12 14
Judge A and Judge C 28 33
Judge B and Judge C 3 4

Total number transition points 84 100

X 2 . 1326.8



or three judges will be studied. Table I reports the agree
ment among three judges in locating transition points be
tween counselor roles. A total of 84 transition points were 
agreed on in the 30 interviews used in this study. The 
table reads as follows: all three judges agreed on 41 tran
sition points, or 49 per oent of the total number of tran
sition points; only Judges A and B agreed on 12 transition 
points, or on 14 per oent of the total number of ouch points 
only Judges A and C agreed 28 times or on 33 per oent of the 
total number of transition points; and only Judges B and C 
agreed 3 times or on 4 per oent of the transition points.

The total of 84 transition points means that 114 role 
units were located by judges. That is, if one transition 
point was indicated in one interview, then that Interview 
has two role units. Therefore, 84 transition points in 30 
interviews resulted in a total of 114 role units.

Are these transition points between counselor roles re
lated to the transition points between dlsousslon topics?
It will be recalled that Muthard*s study (39) found that 
counselors and ollents tend to adopt different patterns of 
behavior when the subject matter, or topio, varies. He sug
gested that one of the bases for these variations might 
possibly be the roles whloh the counselor and client assume. 
The 30 interviews used in the present study were marked 
independently for transition points between discussion
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topics by throe Judges other than those involved in this 
study* The 30 interviews used were inspected to determine 
the number or times the transition points between discussion 
topics and transition points between roles agreed* A total 
of 114 transition points between 144 discussion topics were 
located in these 30 Interviews, along with the 84 transition 
points between oounselor roles* In 58 instances, the tran
sition points between discussion topios and between role 
units agreed within two oounselor speeohes. This agreement 
lends some support to Muthard*s hypothesis that counselors 
ohange roles when turning to disouss a dirrerent topic* The 
relation between the topic being discussed and the role the 
counselor plays will be reported later in this chapter.

In summary, it appears that there is enough agreement 
between Judges in locating transition points in this sample 
of Interviews to warrant the investigation of the nature of 
the oounselor roles played between these transition points* 
However, only the major sub-roles spotted by two or three 
judges will be studied* No investigation will be made of 
the lesser sub-roles located by only one judge.

Labeling Roles Played by Oonnaa^oM 
Within Role XJhits 

Can Judges agree when labeling the roles played by 
counselors in the 114 role units located in this study?



TABLE II
AGREEMENT AMONG JUDGES IN LABELING COUNSELOR

ROLE U N IT S

Roles

Listening
Reflecting
Participating
Diagnosing
Advising
Tutoring
Informing
InformationGathering
Other Roles(Administrating)
Unolassifiable 

Totals
No Agreement
Total Number Role Units

Two Judges Three Judges TotalAgree AgreeN N N

1 2  3
3 6 9

12 8 20
8 3 11
1 1  2
5 3 8
9 11 20

1 0  1

3 £1 £4
1 1 2

44 64 108
6

114
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TABLE III

AGREEMENT BETWEEN JUDGES IN LABELING 
COUNSELOR ROLES

J udges
Role A and B A and C B and C A, B and C

Listening 1 2
Reflecting 3 6
Participating IS 8
Diagnosing 7 1 3
Advising 1 1
Tutoring 3 1 1 3
Informing 1 5 3 11
InformationGathering 1
Socializing 8
Administrating 2 1 21
Unolesslflable 1 1

Totals SO 16 8 64
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Table II reports the agreement among judges in labeling 
oounselor roles in the 114 role units studied, using the 
checklist designed for this purpose. Apparently the judges 
agreed quite well in labeling the roles. All three judges 
agreed 64 times. In addition, two of the three judges agreed 
44 other times and for only 6 role units was there complete 
disagreement.

It will be reoalled that the checklist of roles had a 
oategory nOther Roles.” An inspection of the terminology 
of the judges when using this oategory showed that in every 
case the oounselor in this role seemed to be performing an 
administrative duty (e.g., making plans for following inter
views, making arrangements for test taking, etc.). There
fore, all of the role units oheoked "Other Roles” on the 
oheoklist have been lumped together and called "Administra- 
tive Roles."

The number of times various judges agreed is shown in 
Table III. The following computations indicate whether the 
obtained agreements among the three judges in labeling the 
114 oounselor role units oould have been expeoted by chance. 
The computations compare the number of obtained pairwise 
agreements between judges with the number of pairwise agree
ments which could be expeoted by ohanoe.

The total, T, of obtained pairwise agreements is then: 
T * S 0  4 16 4 8 4 3  (64) = 236. If the assignment of the 
descriptions to the role units is done by ohanoe, then the
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expected number of pairwise agreements, or E (T), and the
standard deviation of T ClT") would be: E(T) or mean B 44.2
and <J” rp or variance r 5.8* The hypothesis of ohanoe agree-

*ment is tested by computing:

X = T - 3(T) = 236 - 44.2 s 33.1
5.8

This indicates that the observed number of pairwise agree
ments is 33.1 standard deviations beyond the number expeoted 
by ohanoe. Thus it can be said that the obtained agreement 
between judges is significantly (beyond the .001 level) 
greater than would be expeoted by ohanoe.

In the original plan for the study it was deoided to 
label a unit by the role oategory agreed on by two or three 
of the judges. This was done for 108 units, but there was 
complete disagreement for six role units. In this event, 
the plan of this study called for group ajudioation. The 
three judges met as a group to label the six role units on 
whioh no agreement was obtained in the original ratings.
As a result of group action, two of the role units were 
thought to be parts of a larger role, and so these two units 
were eliminated. This gave a total of 118 role units in the 
30 interviews used In this study. The final list of roles 
and respeotlve number of units so labeled is found in 
Table V (on page 83).
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TABLE IV 

IK LABELING COUNSELOR ROLES

Two Judges Third JudgeLabel Role Labels Role N

Listening Unolassiflable 1
Reflecting Participating 2Unolassiflable 1
Parti o i pat ing Diagnosing 5Reflecting 2Informing 2Advising 2Marshalling Evidence 1
Diagnosing Participating 4Information Gathering 2Listening 1Tutoring 1
Advising Informing 1
Tutoring Advising 3Participating 1Marshalling Evidence 1
Informing Participating 4Unolassiflable 3Advising 1Administrating 1
Information Gathering Diagnosing 1
Administrating Informing 1Advising 1Unolassiflable 1
Unolassiflable Diagnosing 1
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Before turning to a study of these roles, let us loolc 

at some of the patterns of errors in labeling as an indica
tion of similarities in roles* These errors among judges 
in labeling roles are reported in Table IV. The big over
laps seemed to be between the following pairs of roles: 
Participating and Diagnosing, Participating and Informing, 
Informing and Unolassiflable and Tutoring and Advising.

Part of the laok of complete agreement among the judges 
may be due to the relatedness of some of the categories.
For example, it is often difficult to determine whether a 
oounselor is trying to diagnose the nature of a client’s 
problem (Diagnosing Role) or whether the oounselor is work
ing with the olient towards a solution to the problem (Parti
cipating Role). Another type of situation causing disagree
ments in labeling roles occurred when counselors were inter
preting tests. A role was labeled Informing if the oounse
lor was primarily oonoerned with telling a olient his test 
scores. Where the dlsoussion of test results Involved both 
participants and was integrated with the olient’s decision
making, the role was classified as Participating. Occasion
ally a oounselor would be primarily interpreting tests for 
a olient (Informing Role) but at times the oounselor would 
temporarily seek the client's reactions to the test soores 
(Participating Role). In these instances it was difficult 
to determine whioh was the primary role being playedf Inform
ing or Participating.
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Another factor causing lack of agreement among judges 

oould he the lack of enough olear-out oounselor verbal be
havior in some units to permit clear differentiation. It is 
interesting to note that where disagreements ooour in using 
one particular oategory, it Is often one particular Judge 
disagreeing with the other two. For example, In the twelve 
instances in whioh a Judge disagreed with the other two in 
labeling a role Participating, It was always Judge C dis
agreeing with Judges A and B. In seven of the eight dis
agreements encountered in labeling a role Diagnosing, it was 
Judge B disagreeing with Judges A and C. Each of the judges 
was quite consistent in labeling roles, but sometimes these 
consistencies varied between judges. Thus, role consistency 
was present but the judges were not completely agreed on the 
limits of the categories they were using.

In addition to the above two factors whioh may have 
oaused disagreements in labeling roles, another possible 
cause oould be the lack of refined definitions of oounselor 
roles. Perhaps future research oould develop more precise 
descriptions of oounselor roles.

In summary, it appears that judges agreed quite well 
in labeling the 1 1 2  oounselor roles found in the sample of 
30 interviews used in this study. However, there may be a 
need for future research to refine the descriptions of 
oounselor roles.
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The results reported in these two sections (Locating 

Transition Points and Labeling Counselor Roles) tend to 
support Muthard's (39) suspicion that counselors play various 
roles within an interview. Such a list of oounselor roles 
can be used to point up the variety of behavior that a ooun
selor can use. This would be extremely useful in working 
with oounselors-in-training who might be playing only one 
or two roles, or who may have no idea of the role they
should play. Reference to descriptions of roles that "ex
perts" play oould aid oounselors-in-training in increasing 
their repetoire of roles. Previous supervision of oounselors- 
in-training has often dealt with the amount of lead in 
specific speeches. However, roles seem to give a muoh 
larger basis for making supervisory suggestions.

Also, a list of oounselor roles makes it possible to 
determine the situations in whioh the various roles might 
lead to optimum interview outoome. For example, certain 
roles may be more appropriate while disousaing one type of 
problem and the use of different roles might lead to good 
outcomes while discussing another type of problem. In addi
tion, it may be desirable for a oounselor to ohange the role 
he plays as the Interview progresses. That is, a oounselor 
may play Diagnosing or Listening Roles early in the inter
view, and then ohange to Refleoting, Participating, Tutor
ing Roles, eto., later in the interview. Data on these
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TABLE V

FINAL LIST OF ROLES AND NUMBER OF 
ROLE UNITS SO LABELED

Role N
Listening 3
Reflecting 9
Participating 21

Diagnosing 1 1

Advising 2

Tutoring 9
Informing 2 0

Information Gathering 1

Socializing 8

Administrat ing 25
Unclassifiable 3

Total 1 1 2

Obtained X s « 60.33 
Significance at .001 level s £9.59
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suggestions will be reported in the next seotion of this 
chapter.

DATA ON SECONDARY QUESTIONS

In addition to studying the above two primary ques
tions, this study will also investigate some seoondary 
questions oonoerning oounselor roles. It must be remem
bered that the present study is mainly methodological in 
nature (Can oounselor roles be identified and labeled?)•
As a result, only 30 interviews were used. Therefore, any 
results obtained in answering these seoondary questions are 
only tentative, and generalizations to other interviews may 
be made only to the extent that the small number of inter
views used in this sample are representative of other coun
seling interviews. The data on these seoondary questions 
are presented mainly as hypotheses for future research.

Role Freauenoy and Variables Affecting It
This seotion will present data on the frequency with 

whioh the various rolea ooourred. In addition, data on 
factors affecting role frequency will be presented.

Frequency of Occurrence of Rolea in All the Interviews
How frequently does each role occur? Table V presents 

the number of times the various rolea ooourred in the 30 
interviews used in this study* A chi square test of
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TABLE VI

NUMBER OF TIMES EACH ROLE OCCURRED IN 
EARLY AND IN LATE INTERVIEWS

Role Early Late

Listening 1 2

Reflecting 5 4
Participating 7 14
Diagnosing 8 3
Advising 0 2

Tutoring 7 2

Informing 1 1 9
Information Gathering 1 ■ 0

Socializing 2 6

Administrating 15 1 0

Totals 57 55

Obtained X 2 - 17,02 
Significant at ,05 level e 18,31
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TABLE VII

TYPE OF PROBLEM BEING DISCUSSED AND THE 
ROLE THE COUNSELORS PLAYED

Role Type of Problem
Adjustment Interpretation Special

Listening 2 1

Reflecting 9
Participating 18 2 1

Diagnosing 9 2

Advising 1 1

Tutoring 9
Informing 5 5 1 0

InformationGathering 1

Socializing 8

Administrating 2 23
Unolassifiable 1 1 1

Totals 47 14 5 46

Obtained X® - 167.56
Significance at .001 level — 59.70
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significance (36) was applied to determine if the variation 
in the frequency with which the various roles occurred was 
due to ohanoe alone. A ohi square of 68.33 was obtained 
which would allow us to reject the hypothesis of chance 
occurrence at the . 0 0 1 level.

What faotors determine when a role will he played? Is 
it due to the problem being disoussed? Do counselors pre
fer to play certain roles? Are there differences between 
roles played at various counseling centers? These questions 
will be disoussed in the following few seotions.

Roles in Barlv and Late Interviews
Table VT shows the number of times the roles appeared 

in early and in late interviews. A ohi square test (36) was 
performed to see if the differences between the number of 
times roles appeared in early interviews and the number of 
times roles appeared in late interviews oould be expected by 
chance. A ohi square of 17.08 was obtained whioh is smaller 
than the 18.31 needed to be significant at the .05 level of 
probability. Therefore, we oannot say that the differences 
of occurrence of roles in early and in later Interviews in 
this sample were due to faotors other than ohanoe.

Type of Problem Disoussed and Role Played
Is the role the oounselor plays related to the type of 

problem being disoussed? Table VTX presents the data
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showing the relation between the role the oounselor played 
and the type of problem disoussed, A ohi square test (36) 
was applied to see if variations in roles played by counse
lors while disoussing different types of problems were due 
to faotors other than ohanoe. The obtained ohi square was 
167,5, whioh means that we oan reject the hypothesis of 
ohanoe relation at the ,001 level. The ohi square must be 
interpreted with oaution beoause of the low frequencies in 
some of the oells, but its very size gives some assuranoe 
that a significant difference probably exists here.

An inspeotion of Table 7X1 indicates some of these 
assooiative trends and many of these combinations seem logi
cal enough. When talking with a olient who has an Adjust
ment problem, oounselors in this sample usually played Diag
nosing, Reflecting, Participating or Informing Roles. When 
disoussing Skill problems oounselors predominately played a 
Tutoring Role, e.g., ooaohing students in study skills. 
Counselors played an Informing Role when interpreting tests. 
In Special situations the oounselors usually were arranging 
for testing, arranging times for next interviews, eto. 
(Administrating Role), structuring and answering special 
questions (Informing) or just carrying on a social conversa
tion (Socializing Role).

Variations in Role Played
Between Oo^paa^orB. Do oounselors differ in the number



TABLE VIII
NUMBER OP ROLES EACH COUNSELOR PLAYED AND THE LUMBER OP

TIKES HE PLAYED EACH ROLE

Schl (Ho fto'le and Frequency with which Each flayed Total No. flo"*" Different
List Refl Part Diag Advi Tutor Info Inf Social Adirm Unci Role Units Roles Played

Gat (Minus Uncl)(
1 a 2 1 3 2
1 b k 2 3 9 3
1 c 2 1 3 2

2 a 2 k 2 2 10 If
2 b 3 1 1 3 1 9

r
4

2 c 1 1 1 1 2 6 5

3 a 3 1 1 1 6 3
3 b 2 2 2 2 Q k
3 c 1 2 1 1 3 k

k a 2 2 1 5 l 1 12 6
b 2 1 1 k q

k c 3 2 $ 1 1 12 0

$ a 1 1 5 1 2 10 5
5 b 2 1 2 1 6 3
5 c 1 2 1 2 1 c 9

f0
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and type of* roles eaoh plays? Is there a tendenoy for 
counselors to have favorite roles and a limited repetoire? 
T a b l e  Till presents the number and type of roles eaoh ooun
selor played in his two interviews used in this study. The 
bottom line also shows the total number of times eaoh role 
was played. The table reads: at school n l "  oounselor "a”
played two Reflooting Roles and one Administrating Role, for 
a total of three role3, and two different types of roles. 
Because of the small number of oounselors and clients (15 
of eaoh) and the small number of interviews for eaoh oounse
lor (2 ) we will look at only those oounselors with eight or 
more role units (not including "Uholassifiable Roles”).
Also, no tests of significance will be computed, again be- 
oause of the small numbers.

An inspection of the table shows that no oounselor in 
this sample of fifteen played all of the ten listed roles. 
The greatest number of different roles played by any oounse
lor was six* This number of roles was played by two oounse
lors. Three oounselors played five different roles, four 
oounselors played four roles, four oounselors played three 
different roles and two oounselors played only two differ
ent roles.

What causes these dlfferenoes in the number and type of 
roles played? As indicated above, having only two olients 
and four oonferenoes, eaoh oounselor had little opportunity
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t o  s h o w  h i s  f u l l  r e p e t o i r e  o f  r o l e s .  H o w e v e r ,  i f  w e  t a k e  

t h o s e  o o u n s e l o r s  p l a y i n g  e i g h t  t o  t w e l v e  r o l e s ,  w e  f i n d  

t h a t  t h e y  t y p i o a l l y  p l a y  o n l y  a b o u t  o n e - h a l f  o f  t h e  t e n  

t y p e s  o f  r o l e s  i n  t h e  o h e o k l i s t .

N o .  D i f f e r e n t  
S c h o o l  C o u n s e l o r  N o .  R o l e s  R o l e s  P l a y e d

1 b 9 3
2 a 1 0 4
2 b 8 4
3 b 8 4
4 a 1 2 6

4 0 1 2 5
5 a 1 0 5
5 o 9 6

can only speculate as to the reasons for
enoes. It may be that oounselors only play oertain roles 
to the exclusion of others. Future research might well in
vestigate these differences in the number and types of roles 
played by different oounselors. The following paragraphs 
disouss one possible oause for the differences in roles 
played— 1 .e., the differing characteristics of the counsel
ing oentera.

Between ing Centers. Are there differences in
the frequency with whioh the different roles are played In 
the various counseling centers? Possibly they eaoh attraot



92
TABLE IX

FREQUENCY WITH WHICH ROLES OCCURRED I N  EACH

COUNSELING CENTER

Role Counseling Center Total
1 2 3 4 5

No. Roles in sample 15 25 19 28 25 1 1 2

Listening 1 2 3
Reflecting 8 1 9
Participating 6 6 7 2 2 1

Diagnosing 2 3 3 3 1 1

Advising 1 1 2

Tutoring 9 9
Informing 2 5 2 1 0 1 2 0

InformationGathering 1 1

Socializing 2 2 2 2 8

Administrating 5 7 4 3 6 25
Unolassiflable 1 1 1

»
3

Number of different roles played 3 8 7 7
\

8 1 0

Obtained X® - 109.82
Significance iat . 0 0 1 level = 73.50
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different types of problems, or the local training emphasis 
may affeot the patterning of the roles played. Table XX 
presents the frequency with which eaoh role ooourred in the 
five oounseling oenters* As the frequencies in this table 
are larger than those in the preceding table, the differ
ences between counseling oenters were tested for significance 
by ohi square (36). The obtained chi square of 109.82 is 
significant beyond the . 0 0 1 level which would indicate that 
the differences between counseling oenters are probably not 
due to ohanoe. The results of this ohi square must be inter
preted with caution, however, beoause of the extremely low 
frequencies in some cells.

An inspection of the ohi square computations shows that 
most of the variance between oounseling oenters is due to 
two cells in the table: the eight Reflecting Roles in
school ”1” Interviews and the nine Tutoring Roles in school 
w2 " interviews. Also note the range of roles (bottom line 
in Table IX) used at each oounseling center. Four of the 
schools use most of the roles on the checklist, I.e., 7 or 
8 of the 10, but one school uses only 3.

Part of the explanation for the differences found in 
Table IX may be the differing characteristics of these 
oounseling centers. The differences may be due to how the 
program is set up, to the local reputation of the oounseling 
center among students, and to the predilection of the
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counselors for favorite topios and methods. Thus differ
ent kinds of problems tend to be treated in some centers.

A reading of protoools showed that Minnesota and 
Missouri emphasized vocational problems, Chicago emphasized 
emotional adjustment problems, Ohio State treated skill 
problems predominantly, and Mlohigan treated vocational and 
emotional adjustment problems. Table VTI shows that there 
was a relation between the type of problem discussed and 
counselor role, at least for the interviews included in the 
present study. This tendency for particular counseling 
oenters to deal with certain kinds of problems may be re
lated to the roles the counselors in the various counseling 
centers play, or it may be that the problems showing up 
determine the roles. If counselors are the limiting factor 
(as suggested in previous paragraphs) then they may need to 
increase their repetoire of roles. On the other hand, the 
non-directivists would probably claim that a restricted 
range of roles was satisfactory. More research needs to be 
done to determine what factors influence the roles that 
counselors play and how important the use of an extended 
range of roles might be.

It would be interesting to know if the roles some 
counselors play are more definite than the roles other 
counselors play. If there were such differences, It would 
be possible to see how the definiteness of counselor roles



TABLE X
NUMBER OF TIMES ALL THREE JUDGES AGREED IN LOCATING TRANSITION POINTS AND 

LABELING ROLES IN EACH COUNSELOR'S INTERVIEWS

Schl Co
Total No, 
Trans, Pts, No* Times 3 

Judges Agreed Per Cent
Total No* 
Role Units

No, Times 3 
Judges Agreed Per Cent

1 ft 2 1 50 3 2 67
1 b 7 If 57 9 56
1 c 2 2 100 3 3 100

2 & 8 If 50 10 10 100
2 b 9 5 56 11 7 61j.
2 c If 2 50 6 If 67 S

3 a k 1 25 6 2 33
3 b 6 2 33 8 3 38
3 c 3 1 33 5 k 80
ip a 10 3 30 12 6 ■ 50
If b 2 2 100 If 3 75
k c 10 6 6o 12 If 33

5 a 8 2 25 10 5 5o
5 b If 2 50 6 3 5o
5 c 7 5 71 9 3 33
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was related to the outcome of the interview. Definiteness 
of counselor roles will be indicated by the number of times 
all three judges agreed on the location of each counselor’s 
transition points and on the roles played by each counselor.

Table X reports the number of times all three judges 
agreed in locating transition points and in labeling roles 
in each counselor’s interviews. The table reads: at
school "1 " for counselor "a,n a total of 2 transition points 
were located and all three judges agreed on the location of 
1 of these transitions, or all three judges agreed 50 per 
cent of the time on the location of transition points in 
this counselor’s interviews. Also, there were a total of 
3 role units to be labeled and all three judges agreed on 
the labels of 2 of the units, or all three judges agreed 67 
per cent of the time* The number of transition points and 
the number of role units for any one oounselor are small. 
Therefore, any results would have to be very tentative and 
looked upon only as indications of the need for future re
search •

The table shows that there is a great variability 
among counselors in the ease with which their roles were 
identified and labeled by the three judges* All three 
judges agreed on both (1 ) the transition points and (2 ) the
roles played for only one oounselor (lo) and the judges 
agreed nearly perfeotly for one other oounselor (4b). How—
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ever, for the remaining 13 counselors, there were varying 
degrees of judge agreement. Further researoh including more 
counselors, more clients and more interviews from each coun- 
selor-olient series is necessary to determine if there are 
differences between counselors in the definiteness of the 
roles they play in the counseling interview.

Are there differences between counseling centers in 
the ease with which roles were identified and labeled?
There do not appear to be consistent differences between 
counseling oenters in the ease with whioh the interviews 
from each center were rated for roles. However, only two 
interviews for each of three counselors were inoluded.
Again, additional researoh on more oases would be neoessary 
to determine if there are differences between counseling 
centers in the ease with which interviews are rated for 
oounselor roles.

This seotion dlsoussing factors influencing the role 
the oounselor plays suggests the following conclusions, all 
of whioh need to be investigated by further research: Some
roles occur signifieantly more often than other roles.
There are no significant differences in the frequenoy with 
whioh roles ooour in early and in late interviews. The type 
of problem being disoussed influences the role the oounselor 
plays* Counselors tend to play a limited number of roles, 
rather them a wide range of roles. Counselors from different
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counseling centers tend to play different types of roles* 
There are no consistent differences between counselors and 
between counseling centers in the ease with whioh roles are 
identified.

Length of Roles 
It would be useful to try to determine the importance 

of the various roles. This v^ould be hard to do, especially 
with so few interviews. One rough measure might be the 
length of the roles. Such data are presented here as one 
possible approach.

How long are these oounselor roles? Graph 1 presents 
the length (by number of oounselor speeohes) of the 1 1 2  roles 
used in this study. The roles are arranged in order of in
creasing length, as indicated by medians. No allowance was 
made for the varying lengths of oounselor speeohes.

Do these roles vary significantly in length? Festing- 
er’s "d" teohnique (2 0 ) was used to test these differences 
because of the small and differing numbers involved and 
because of the skewed distributions. Only differences be
tween roles occurring eight or more times were tested. Of 
the 2 1 pairwise comparisons between roles tested, 1 2  were 
significant at the *01 level. An inspection of the differ
ences indicates that, generally, the Diagnosing, Reflecting, 
Participating and Tutoring Roles did not differ significantly 
from the Socializing, Administrating and Informing Roles.
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An inspection of Graph 1 indicates that some of the 

roles were generally quite short. For example, of the 
eight Socializing Roles, only one had more than six speeohes. 
Also, only six of the 25 Administrating Roles had more than 
ten speeohes. An inspection of the short roles found in 
this sample of 30 interviews showed that they were not too 
important to the interview. That is, they came at the very 
beginning of the interview or at the very end, and seemed to 
be secondary to the main body of the interview. The Listen
ing Roles, Advising Roles and the Information Gathering 
Role were also quite short. However, they occurred too in
frequently to permit any generalizations.

It could be, though, that if these short roles were to 
occur in the heart of the interview, they could have an ef
fect on the outcome of the interview. That is, if a counse
lor had to interrupt to answer a telephone when a client was 
in the midst of thinking through a deep emotional problem, 
the progress of the interview may be influenced. It would 
be valuable for future researoh to investigate possible 
"critical incidents" such as those.

Graph 2 presents the range and average length of roles, 
by number of oounselor speeohes, for the fifteen counselors 
included in this study. The counselors are grouped accord
ing to the sohools at whioh the counselors work. Again, no 
allowance was made for the varying lengths of oounselor 
speeches.
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Are these differences between counselors in the length 

of the roles each plays significant? The differences be
tween the fifteen counselors included in this study were 
tested for significance by Festinger's d teohnique (2 0 ).
No significant differences (at the .0 1 level) were found 
between counselors in this sample.

What factors might determine how long a role will be? 
For instanoe, do the average lengths of roles played by 
counselors from any one sohool differ from the average 
lengths of roles played by counselors from any other sohool? 
Graph 2 suggests that there are not consistent differences
in lengths of roles played by counselors from different 
schools. However, only three counselors from any one coun
seling center are included in this study. Researoh whioh 
inoludes a greater number of counselors from various centers 
would be neoessary to substantiate the suggestion that coun
selors from different counseling centers do not differ in 
the average length of the roles they play.

Other factors may also be present. It may be that 
some counselors are quite consistent in the role they play 
while other counselors may continually jump from one role 
to another. In addition, still other counselors may have 
no idea of the role they play or the role they should play. 
Another factor influencing the length of roles could be the 
problem being dlsoussed. That is, certain problems may
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necessitate a more rapid alternation of roles than other 
problems. Also, clients may influence the length of roles 
counselors play. For example, one client may expect one con
sistent role while another client may expeot the oounselor to 
play several roles. All of these suggestions could be in
vestigated by future research.

In summary of the data on the length of roles, it 
appears that some typos of roles do differ significantly in 
length. Also, the Administrating and Socializing Roles were 
not too important to the progress of the interview. Several 
tentative suggestions were made concerning factors whioh 
might influence the length of the roles. These suggestions 
were given mainly as guides for future research.

Role as Related to Other Variables 
The previous seotions have been concerned with: (1)

the identification and labeling of oounselor roles; {S) the 
frequency with whioh roles ooour and the variables influenc
ing frequency; and (3) the length of roles. The prosent 
section will discuss the relation of roles to other aspects 
of the interview. First, the relation of role to the oounse
lor teohnique of amount of lead will be discussed, followed 
by the relation of role to the interview outcome, as measured 
by oounselor and client working relationship.

Role and Oounselor Technique (Degree of Lead)
What is the relationship between the role the oounselor
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p l a y s  a n d  t h e  d e g r e e  o f  l e a d  o f  t h e  c o u n s e l o r ’ s  r e m a r k s ?

I t  w i l l  h e  r e c a l l e d  f r o m  C h a p t e r  I I  t h a t  i n  t h e  m a n y  s t u d i e s  

in w h i o h  l e a d  h a s  b e e n  u s e d ,  i t  h a s  c o n s i s t e n t l y  p r o v e n  r e 

l i a b l e  a s  w e l l  a s  s e n s i t i v e  t o  c h a n g e s  i n  o o u n s e l o r  t e c h 

nique, G r a p h  3  p r e s e n t s  t h e  d i s t r i b u t i o n  o f  m e a n  a m o u n t  o f  

lead f o r  t h e  r o l e  u n i t s  o f  e a c h  t y p e  o f  r o l e .  I n  a d d i t i o n ,  

t h e  m e d i a n  s t a n d a r d  d e v i a t i o n s  f o r  t h e  v a r i o u s  r o l e  u n i t s  

f o r  e a c h  t y p e  o f  r o l e  a r e  r e p o r t e d  a s  a n  i n d i c a t i o n  o f  t h e  

f l e x i b i l i t y  o r  v a r i a t i o n  i n  t e c h n i q u e s  o f  t h e  c o u n s e l o r s  a s  

t h e y  m o v e d  f r o m  o n e  s p e e c h  t o  a n o t h e r .  T h e  r o l e s  a r e  

a r r a n g e d  b y  i n c r e a s i n g  a m o u n t  o f  l e a d ,  a s  I n d i c a t e d  b y  

m e d i a n s .

T h e r e  s e e m s  t o  b e  a  r e l a t i o n  b e t w e e n  o o u n s e l o r  r o l e  a n d

o o u n s e l o r  t e o h n i q u e .  A l t h o u g h  t h e r e  a r e  n o  m a r k e d  d i c h o t o 

m i e s  b e t w e e n  r o l e s ,  t h e r e  a r e  r e a l  d i f f e r e n c e s  i n  t h e  d e g r e e  

o f  l e a d  o f  o o u n s e l o r  r e m a r k s  b e t w e e n  s o m e  o f  t h e  r o l e s .  T h e  

r o l e s  i n  w h i o h  t h e  o o u n s e l o r  a s s u m e s  l i t t l e  r e s p o n s i b i l i t y  

f o r  t h e  p r o g r e s s  o f  t h e  i n t e r v i e w  ( L i s t e n i n g  a n d  R e f l e c t i n g )  

h a v e  a  l o w  m e d i a n  a m o u n t  o f  l e a d .  L i k e w i s e ,  t h o s e  r o l e s  i n  

w h i o h  t h e  o o u n s e l o r  a s s u m e s  a  g r e a t  d e a l  o f  r e s p o n s i b i l i t y

f o r  d i r e c t i n g  t h e  i n t e r v i e w  ( T u t o r i n g ,  I n f o r m i n g  a n d  A d v i s 

i n g )  h a v e  a  h i g h  a v e r a g e  a m o u n t  o f  l e a d .

T h e  d i f f e r e n c e s  i n  a m o u n t  o f  o o u n s e l o r  l e a d  f o r  r o l e s  

I n  w h i o h  t h e  o o u n s e l o r  a s s u m e d  l i t t l e  r e s p o n s i b i l i t y  a n d  t h e  

r o l e s  i n  w h i o h  t h e  o o u n s e l o r  a s s u m e d  m u o h  r e s p o n s i b i l i t y
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wore substantiated w h e n  t e s t e d  f o r  s i g n i f i o a n o e ,  u s i n g  

Festinger's d  t e o h n i q u e  (20)* ( O n l y  r o l e s  o o o u r r i n g  e i g h t  

or more t i n e s  w e r e  t e s t e d . )  A t  o n e  e x t r e m e ,  t h e  R e f l o o t i n g  

Role d i f f e r e d ,  a t  t h e  , 0 1  l e v e l  o f  o o n f i d e n o e ,  f r o m  a l l  b u t  

t h e  S o c i a l i z i n g  R o l e .  A t  t h e  o t h e r  e x t r e m e ,  t h e  I n f o r m i n g  

a n d  T u t o r i n g  R o l e s  t e n d e d  t o  d i f f e r  s i g n i f i c a n t l y  ( a t  t h e  

. 0 1  l e v e l )  f r o m  t h e  r e s t  o f  t h e  r o l e s ,  b u t  n o t  f r o m  e a o h  

o t h e r .

I n  a d d i t i o n  t o  a v e r a g e  a m o u n t  o f  l e a d ,  t h e  f l e x i b i l i t y  

o f  a  o o u n s e l o r  a s  h e  m o v e s  f r o m  s p e e c h  t o  s p e e o h  w i t h i n  a  

r o l e  u n i t  i s  a l s o  i m p o r t a n t .  T h e  f l e x i b i l i t y  o f  o o u n s e l o r s  

w i t h i n  t h e  v a r i o u s  r o l e s  I s  I n d i c a t e d  b y  t h e  a v e r a g e  

s t a n d a r d  d e v i a t i o n  f o r  t h e  r o l e  u n i t s  r e p o r t e d  i n  G r a p h  3 .  

T h e  d a t a  f o r  t h e  m o s t  f r e q u e n t l y  o o o u r r i n g  r o l e s  i n d i c a t e  

t h a t ,  w h i l e  t h e  a v e r a g e  a m o u n t  o f  l e a d  b e t w e e n  t h e s e  r o l e s  

v a r i e s ,  a l l  o f  t h e  r o l e s  s h o w  a  w i d e  f l e x i b i l i t y  o f  l e a d  

w i t h i n  a  r o l e ,  e x o e p t  p o s s i b l y  t h e  o a s e  o f  t h e  S o c i a l i z i n g  

R o l e  .

T h i s  d a t a  o n  t h e  a m o u n t  o f  l e a d  o f  o o u n s e l o r  r o l e s  

t e n d s  t o  s u p p o r t  M u t h a r d ' s  ( 3 9 )  h y p o t h e s i s  t h a t  r o l e  u n i t s  

b r i n g  t o g e t h e r  s i m i l a r  o o u n s e l o r  b e h a v i o r s  a n d  a l s o  s e t  o f f  

p a r t s  o f  t h e  i n t e r v i e w  t h a t  a r e  l e s s  r e l a t e d .  T h a t  i s ,  

t h e r e  a p p a r e n t l y  a r e  d l f f e r e n o e s  i n  a m o u n t  o f  o o u n s e l o r

l e a d  w h e n  i n t e r v i e w s  a r e  d i v i d e d  i n t o  r o l e  u n i t s .  T h u s ,  

t h e  u s e  o f  r o l e  u n i t s  m a k e s  i t  p o s s i b l e  t o  i d e n t i f y  s h i f t s
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in oounselor behavior, as measured by the ratings of judges* 

Another way of stating this oonolusion is that the role 
a counselor assumes makes a difference in the degree of lead 
of the oounselor'a remarks* That is, degree of lead is only 
a symptom— the assumption of a role by a oounselor is the 
prior factor which determines the degree of lead. Of course, 
this oonolusion is based on only 30 interviews, and is only 
tentative. More research on a larger sample of interviews 
should be done to see if these differences in amount of 
counselor lead between roles are consistent.

Role and Interview Outcome (Working Relationship)
Are there any oharaoteristio differences in the work

ing relationship between different roles? This is not to 
be taken as an evaluation of the roles— there are too many 
factors involved. But this section does give some indica
tion of the range found and might indicate whioh roles are 
most diffioult to play. Graph 4 presents the average work
ing relationship for each of the role units classified by 
type of role. The types of roles are arranged by increasing 
working relationship as indicated by medians. In several 
instances the role units were too short (six oounselor 
speeches or less) to be rated for amount of working rela
tionship. These omitted oases are indicated at the left in 
the graph. For instance, ten of the 25 Administrating Roles 
were too short to be rated by the judges.
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There are differences between types of roles in the 

amount of judged working relationship. However, there are 
no marked differenoes between contiguous roles, Except for 
categories in which three or less roles were rated for work
ing relationship, there is a good deal of overlap in the 
range of ratings of working relationship.

Differences in average amount of working relationship 
for roles having an N of nine or more ratable units were 
tested for significance by use of Festinger's d teohnique 
(20), That is, only the Tutoring, Informing, Diagnosing, 
Administrating, Participating and Reflecting Roles were 
tested for significant differences. The other types of roles 
were generally too short to be rated for counselor-olient 
working relationship. The only differences significant at 
the .01 level of confidence were between the Reflecting Role 
and the other five roles tested. This tends to support the 
previous statement that there is a good deal of overlap 
among the roles in the amount of counselor-olient working 
relationship.

It Is difficult to interpret the meaning of this sig
nificant difference. It may he that the Reflecting Role is
easier to play and when the client is ready for it he also
feels good rapport. The material in the next section was 
planned as further investigation of faotors influencing the
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i n t e r v i e w  o u t c o m e *  H o w e v e r ,  t h e  n u m b e r  o f  o a s e s  i n v o l v e d  

w a s  v e r y  s m a l l ,  a n d  f u t u r e  r e s e a r o h  u s i n g  m a n y  m o r e  o a s e s  

i s  n e c e s s a r y .

T h e  d a t a  o n  r o l e s  a s  r e l a t e d  t o  d e g r e e  o f  o o u n s e l o r  

l e a d  a n d  a m o u n t  o f  o o u n s e l o r - o l i e n t  w o r k i n g  r e l a t i o n s h i p  

s u g g e s t  t h a t :  R o l e  u n i t s  t e n d  t o  b r i n g  t o g e t h e r  s i m i l a r

c o u n s e l o r  b e h a v i o r  a n d  s e t  i t  o f f  f r o m  p a r t s  o f  t h e  i n t e r 

v i e w  w h i o h  a r e  l e s s  r e l a t e d .  A l s o ,  t h e  a m o u n t  o f  o o u n s e l o r -  

o l i e n t  w o r k i n g  r e l a t i o n s h i p  a m o n g  t h e  v a r i o u s  r o l e s  i s  s i m i 

l a r .  T h e  o n e  e i o e p t i o n  i s  t h e  R e f l e c t i n g  R o l e ,  w h i o h  r e -  

o e i v e d ,  o n  t h e  a v e r a g e ,  s i g n i f i c a n t l y  h i g h e r  r a t i n g s  o f  

o o u n s e l o r - o l i e n t  w o r k i n g  r e l a t i o n s h i p .  T h e s e  a r e  o n l y  t e n 

t a t i v e  s u g g e s t i o n s ,  a n d  f u r t h e r  r e s e a r o h  o n  l a r g e r  n u m b e r s  

o f  i n t e r v i e w s  i s  n e e d e d  t o  s u b s t a n t i a t e  t h e m .

T h e  R o l e  t h e  C l i e n t  a s p e c t s  t h e  

C o u n s e l o r  t o  P l a y  

P r e v i o u s  s e o t i o n s  h a v e  b e e n  o o n o e m e d  w i t h  v a r i o u s  

a s p e o t s  o f  t h e  r o l e  t h e  o o u n s e l o r  p l a y s .  T h i s  s e c t i o n  w i l l  

d i s c u s s  t h e  r o l e  t h e  o l i e n t  e x p e c t s  t h e  o o u n s e l o r  t o  p l a y ,  

a n d  i t s  r e l a t i o n  t o :  ( 1 )  t h e  t y p e  o f  p r o b l e m  b e i n g  d i e -

o u s s e d ,  a n d  ( 2 )  t h e  r o l e  t h e  o o u n s e l o r  p l a y e d  a n d  i n t e r v i e w  

o u t o o m e .  A s  D a v i s  i n d i c a t e d  ( 1 3 ) ,  o l i e n t  e x p e o t a t l o n s  

s h o u l d  d e t e r m i n e  t h e  r o l e  t h e  o o u n s e l o r  p l a y s .  T o  w h a t  e x 

t e n t  d o e s  i t  a n d  w h a t  h a p p e n s  w h e n  t h e  o o u n s e l o r  d o e s  n o t  

p l a y  t h e  e x p e o t e d  r o l e ?
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T h e  q u e s t i o n  s t u d i e d  i n  t h i s  s e c t i o n  i s :  D o e s  t h e

v a r i a t i o n  o f  t h e  r o l e  t h e  o o u n s e l o r  p l a y s  f r o m  t h e  r o l e  t h e  

c l i e n t  e x p e c t s  t h e  o o u n s e l o r  t o  p l a y  i n f l u e n c e  t h e  o u t c o m e  

o f  t h e  i n t e r v i e w ?  T h e  j u d g e s  f e l t  t h a t  t h e  r o l e s  t h e  c o u n 

s e l o r s  p l a y e d  d i f f e r e d  f r o m  t h e  r o l e s  t h e  c l i e n t s  e x p e c t e d  

t h e  c o u n s e l o r s  t o  p l a y  i n  o n l y  e i g h t  o f  t h e  1 1 2  r o l e  u n i t s  

u s e d  i n  t h i s  s t u d y .  I n  t h e  r e m a i n i n g  1 0 4  r o l e  u n i t s ,  

e i t h e r  n o  o l i e n t  e x p e c t a t i o n  a s  t o  r o l e  w a s  d i s o e r n i b l e  t o  

t h e  j u d g e s  o r  t h e  r o l e  p l a y e d  b y  t h e  o o u n s e l o r  a g r e e d  w i t h  

t h e  r o l e  t h e  o l i e n t  e x p e c t e d  t h e  o o u n s e l o r  t o  p l a y .  T h i s  

c o n s i s t e n t  c o o p e r a t i o n  b e t w e e n  t h e  o o u n s e l o r  a n d  o l i e n t  i s  

f a r  b e y o n d  o h a n o e  a n d  a l s o  b e y o n d  t h e  a m o u n t  e x p e c t e d  w h e n  

t h e  s t u d y  w a s  o r i g i n a l l y  s e t  u p .  W h i l e  s u o h  c o n s i s t e n t  

a g r e e m e n t  b e t w e e n  t h e  r o l e  t h e  o l i e n t  e x p e c t s  a n d  t h e  r o l e  

t h e  c o u n s e l o r  p l a y s  m a y  n o t  a l w a y s  b e  f o u n d ,  i t  m e a n s  t h e  

c o u n s e l o r s  p r o b a b l y  a r e  g e n e r a l l y  s e n s i t i v e  t o  o l i e n t  e x 

p e c t a t i o n s  •

W h a t ,  h o w e v e r ,  c a n  b e  f o u n d  f r o m  a n a l y z i n g  t h o s e  u n i t s  

w h e r e  t h e r e  w e r e  d l s o r e p a n o i e s  b e t w e e n  t h e  r o l e  p l a y e d  a n d  

t h e  e x p e o t e d  r o l e ?  T h e r e  a r e  s e v e n  r o l e  u n i t s  i n  w h i o h  t h e  

r o l e  t h e  o l i e n t  e x p e o t e d  t h e  o o u n s e l o r  t o  p l a y  d i f f e r e d  f r o m  

t h e  r o l e  p l a y e d . 1

^ T h e  o n e  o t h e r  u n i t ,  i . e . ,  1 0 4  - f  7  ■+ 1  ■ 1 1 2 ,  w a s  t o o  
s h o r t  f o r  t h e  j u d g e s  t o  g e t  a p i c t u r e  o f  o l i e n t  e x p e o t a n o y  
a l t h o u g h  t h e  o o u n s e l o r  r o l e  w a s  d i s o e r n i b l e .
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T y p e  o f  P r o b l e m R o l e  P l a y e d E x p e o t e d  R o l e N

A d j u s t m e n t R e f l e c t i n g A d v i s  i n g 2

A d j  u s t r a e n t R e f l e c t i n g P a r t l c i p a t  i n g 1

A d j u s t m e n t R e f l e c t i n g I n f o r m i n g 1

A d j  u s t r a e n t P a r t i c i p a t i n g A d v i s  i n g 1

A d j  u s t m e n t D i a g n o s i n g I n f o r m i n g 2

I n  t h e  s e v e n  I n s t a n c e s  o f  d i f f e r e n c e s  b e t w e e n  r o l e  

p l a y e d  a n d  e x p e c t e d  r o l e ,  a n  a d j u s t m e n t  p r o b l e m  w a s  b e i n g  

d i s c u s s e d  a n d  t h e  o l i e n t  e a c h  t i m e  s e e m e d  t o  w a n t  t h e  o o u n 

s e l o r  t o  t a k e  a  m o r e  a c t i v e  p a r t  i n  t h e  i n t e r v i e w .  I s  i t  

m o r e  d i f f i c u l t  f o r  a  o o u n s e l o r  t o  d e t e r m i n e  w h a t  r o l e  t h e  

c l i e n t  e x p e c t s  h i m  t o  p l a y  w h i l e  d i s c u s s i n g  a d j u s t m e n t  p r o b 

l e m s ?  S h o u l d  a  o o u n s e l o r  p l a y  t h e  r o l e  a  c l i e n t  e x p e o t s  h i m  

t o  p l a y ?  T h e s e  a r e  q u e s t i o n s  w h i o h  w i l l  h a v e  t o  b e  a n s w e r e d  

b y  f u r t h e r  r e s e a r o h .

W h a t  i s  t h e  e f f e c t  o f  f o l l o w i n g  o r  n o t  f o l l o w i n g  r o l e  

e x p e o t a n o y  o n  t h e  o u t o o m e  o f  t h e  r o l e  u n i t ,  i . e . ,  w o r k i n g  

r e l a t i o n s h i p ?  T V r e n t y - f o u r  o f  t h e  1 0 4  r o l e  u n i t s  i n  w h i o h  

t h e r e  w a s  n o  d i s c e r n i b l e  d i s a g r e e m e n t  i n  r o l e s  w e r e  t o o  

s h o r t  t o  b e  r a t e d  f o r  a m o u n t  o f  w o r k i n g  r e l a t i o n s h i p ,  a s  w a s  

o n e  o f  t h e  e i g h t  r o l e  u n i t s  i n  w h i o h  t h e r e  w a s  a  d i f f e r e n c e  

b e t w e e n  r o l e  p l a y e d  a n d  e x p e o t e d  r o l e .  T h e  m e d i a n  a n d  r a n g e  

o f  a m o u n t  o f  w o r k i n g  r e l a t i o n s h i p ,  r a t e d  o n  a  5 0 - p o i n t  s c a l e , 

f o r  t h e  o t h e r  u n i t s  a r e  r e p o r t e d  b e l o w :
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R o l e  u n i t s  i n  w h i o h  t h e r e R o l e  u n i t s  i n  w h i o h  t h e  

r o l e  t h e  o o u n s e l o r  p l a y e dw e r e  n o  d i f f e r e n c e s  i n  
t h e  r o l e  t h e  o o u n s e l o r  
p l a y e d  a n d  t h e  r o l e  t h e

d i f f e r e d  f r o m  t h e  r o l e  
t h e  o l i e n t  e x p e o t e d  t h e  
o o u n s e l o r  t o  p l a yo l i e n t  e x p e o t e d  t h e  o o u n 

s e l o r  t o  p l a y

8 0 7

M d.  o f  
W o r k .  R e l , 29 34
R a n g e  o f  
W o r k .  R e l . 1 6 . 5  -  4 5 2 1 - 4 2

T h e s e  f i g u r e s  i n d i c a t e  t h a t  i n  t h e  r o l e  u n i t s  i n  w h i o h  

t h e  o o u n s e l o r  w a s  J u d g e d  a s  n o t  p l a y i n g  t h e  r o l e  t h e  o l i e n t  

e x p e o t e d  h i m  t o  p l a y  t h e  w o r k i n g  r e l a t i o n s h i p  w a s  t y p i c a l l y  

J u d g e d  t o  b e  s l i g h t l y  b e t t e r  t h a n  i n  t h e  r o l e  u n i t s  i n  w h i o h  

t h e  o o u n s e l o r  p l a y e d  t h e  r o l e  t h e  o l i e n t  e x p e o t e d .  T h i s  

d i f f e r e n c e  w a s  t e s t e d  f o r  s i g n i f i o a n o e  b y  u s e  o f  F e s t i n g e r ’ s  

d  t e o h n i q u e  ( 2 0 ) .  T h e  d i f f e r e n c e  w a s  n o t  s i g n i f i c a n t  a t  

e v e n  t h e  . 1 0  l e v e l .  H o w e v e r ,  t h e  IT w a s  v e r y  s m a l l  f o r  o n e  

g r o u p .  F u r t h e r  i n v e s t i g a t i o n  w o u l d  b e  n e o e s s a r y  t o  d e t e r m i n e  

w h e t h e r  t h e r e  a r e  d i f f e r e n c e s  i n  w o r k i n g  r e l a t i o n s h i p  b e t w e e n  

r o l e  u n i t s  i n  w h i o h  t h e  e x p e o t e d  r o l e  w a s  p l a y e d  a n d  r o l e  

u n i t s  i n  w h i o h  t h e  e x p e o t e d  r o l e  w a s  n o t  p l a y e d *

T h e s e  d a t a  s u g g e s t  t h a t  i f  a  o o u n s e l o r  f e e l s  o a l l e d  u p o n  

t o  p l a y  a  d i f f e r e n t  r o l e  t h a n  t h e  o l i e n t  s e e m s  t o  e x p e c t ,  h e  

m ay  s t i l l  o b t a i n  g o o d  w o r k i n g  r e l a t i o n s h i p .  F u r t h e r  i n v e s t i 

g a t i o n  w o u l d  b e  n e o e s s a r y  t o  s u b s t a n t i a t e  t h i s  s u g g e s t i o n .

T n  s u m m a r y ,  t h e  d a t a  o n  t h e  r o l e  t h e  o l i e n t  e x p e o t s  t h e
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c o u n s e l o r  t o  p l a y  s u g g e s t :  C o u n s e l o r s  a n d  o l i e n t s  c o o p e r 

ated v e r y  w e l l  i n  p l a y i n g  t h e  r o l e  t h e  o l i e n t  e x p e o t e d .  A 
o o u n s e l o r  o a n  p l a y  a  r o l e  d i f f e r i n g  f r o m  t h e  o n e  t h e  o l i e n t  

e x p e c t s  h i m  t o  p l a y  a n d  3 t i l l  o b t a i n  g o o d  w o r k i n g  r e l a t i o n 

ship. A o o u n s e l o r  i s  l e s s  l i k e l y  t o  p l a y  t h e  r o l e  t h e  o l i 

ent e x p e o t s  h i m  t o  p l a y  w h e n  a n  a d j u s t m e n t  p r o b l e m  i s  b e i n g

d i s c u s s e d .  T h e s e  s u g g e s t i o n s  s h o u l d  b e  l o o k e d  u p o n  m a i n l y  

as i m p l i c a t i o n s  f o r  f u t u r e  r e s e a r o h .

StiwynaTy

P r i m a r y  Q u e s t i o n s

T h e  f o l l o w i n g  c o n c l u s i o n s  a r e  s u g g e s t e d  b y  t h e  d a t a  o n  

t h e  p r i m a r y  q u e s t i o n s :

( 1 )  J u d g e s  o a n  a g r e e  c o n s i d e r a b l y  b e y o n d  o h a n o e  i n  

l o c a t i n g  t r a n s i t i o n  p o i n t s  b e t w e e n  o o u n s e l o r  

r o l e s .

( 2 )  J u d g e s  o a n  a g r e e  c o n s i d e r a b l y  b e y o n d  t h e  l e v e l  

e x p e o t e d  b y  o h a n o e  w h e n  l a b e l i n g  r o l e  u n i t s .

( 3 )  T r a n s i t i o n  p o i n t s  b e t w e e n  o o u n s e l o r  r o l e s  a n d  

t r a n s i t i o n  p o i n t s  b e t w e e n  d i s o u s s i o n  t o p i c s  a r e  

r e l a t e d .

Secondary Questions
( 1 )  S o m e  r o l e s  o c c u r  s i g n i f i o a n t l y  m o r e  o f t e n  t h a n  

o t h e r  r o l e s .

( 2 )  T h e r e  a r e  n o  d i f f e r e n c e s  i n  t h e  n u m b e r  o f  t i m e s



r o l e s  a p p e a r  i n  e a r l y  a n d  i n  l a t e  i n t e r v i e w s .

T h e r e  i s  a  r e l a t i o n  b e t w e e n  t h e  t y p e  o f  o l i e n t  

p r o b l e m  b e i n g  d i s o u s a e d  a n d  t h e  r o l e  t h e  o o u n s e l o r  

p l a y s .

C o u n s e l o r s  t e n d  t o  p l a y  a  l i m i t e d  n u m b e r  o f  r o l e s ,  

r a t h e r  t h a n  u s e  a  w i d e  r a n g e  o f  r o l e s .

C o u n s e l o r s  i n  s o m e  c o u n s e l i n g  c e n t e r s  t e n d  t o  

e m p h a s i z e  d i f f e r e n t  r o l e s .

S o m e  r o l e s  a r e  s i g n i f i c a n t l y  s h o r t e r  t h a n  o t h e r s .  

I n  t h i s  s a m p l e  o f  I n t e r v i e w s  t h e  A d m i n i s t r a t i n g  

a n d  S o c i a l i z i n g  H o l e s  w e r e  s h o r t  a n d  d i d  n o t  s e e m  

t o  b e  t o o  i m p o r t a n t  t o  t h e  m a i n  b o d y  o f  t h e  i n t e r 

v i e w ,  i f  l e n g t h  i s  u s e d  a s  a  m e a s u r e .

T h e r e  a r e  n o  d i f f e r e n c e s  b e t w e e n  c o u n s e l o r s  i n  

t h e  a v e r a g e  l e n g t h  o f  t h e  r o l e s  t h e y  p l a y ;  t h e  

a v e r a g e  l e n g t h  o f  r o l e s  p l a y e d  b y  c o u n s e l o r s  f r o m  

o n e  s o h o o l  a r e  n o t  c o n s i s t e n t l y  d i f f e r e n t  f r o m  t h e  

a v e r a g e  l e n g t h  o f  t h e  r o l e s  p l a y e d  b y  c o u n s e l o r s  

f r o m  a n o t h e r  s c h o o l .

T h e r e  i s  a r e l a t i o n  b e t w e e n  t h e  r o l e  t h e  o o u n s e 

l o r  p l a y s  a n d  t h e  t e c h n i q u e s  h e  u s e s  ( a s  m e a s u r e d  

b y  a m o u n t  o f  l e a d ) •

T h e  R e f l e c t i n g  H o l e  i s  t h e  o n l y  r o l e  w h i o h  v a r i e s  

s i g n i f i c a n t l y  f r o m  o t h e r  r o l e s  i n  t h e  a m o u n t  o f  

j u d g e d  w o r k i n g  r e l a t i o n s h i p .
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( 1 0 )  A o o u n s e l o r  m a y  e s t a b l i s h  g o o d  w o r k i n g  r e l a t i o n 

s h i p  w i t h  a  o l i e n t  e v e n  t h o u g h  t h e  o o u n s e l o r  d o e s  

n o t  p l a y  t h e  r o l e  t h e  o l i e n t  e x p e o t s .

( 1 1 )  T. 7 h i l e  d i s c u s s i n g  a n  a d j u s t m e n t  p r o b l e m  a  c o u n s e l o r  

i s  l e s s  l i k e l y  t o  p l a y  t h e  r o l e  t h e  o l i e n t  e x p e c t s  

t h e  c o u n s e l o r  t o  p l a y  t h a n  i f  o t h e r  t y p e s  o f  p r o b 

l e m s  a r e  b e i n g  d i s c u s s e d .

S u g g e s t i o n s  f o r  F u t u r e  R e s e a r o h

T h e  f i n d i n g s  o f  t h e  p r e s e n t  s t u d y  s u g g e s t  m a n y  p o s s i b l e  

d i r e c t i o n s  f o r  f u t u r e  r e s e a r o h  o n  t h e  c o u n s e l i n g  p r o c e s s . 

O n l y  a  f e w  s u g g e s t i o n s  w i l l  b e  m e n t i o n e d  h e r e .

( 1 )  T h e  p r e s e n t  s t u d y  s u g g e s t s  t h e  n e e d  f o r  m o r e  

p r e c i s e  d e f i n i t i o n s  o f  o o u n s e l o r  r o l e s .  I n  

l a b e l i n g  r o l e s  i n  t h i s  s t u d y ,  t h e  d i s a g r e e m e n t s  

a m o n g  j u d g e s  w e r e  s o m e w h a t  s y s t e m a t i c .  T h a t  i s ,  

t w o  J u d g e s  w o u l d  l a b e l  c e r t a i n  r o l e  u n i t s  F a r t i o i -  

p a t i n g  a n d  t h e  t h i r d  j u d g e  w o u l d  l a b e l  t h e  u n i t s  

D i a g n o s i n g *  I t  w o u l d  s e e m  a d v i s a b l e  t h a t  f u t u r e  

r e s e a r o h  o n  r o l e s  g i v e  m o r e  p r e c i s e  d e f i n i t i o n s  

t o  r o l e s  s o  a s  t o  m a k e  t h e m  a s  i n d e p e n d e n t  a s  

p o s s i b l e .

( £ )  T h e  l i s t  o f  r o l e s  u s e d  i n  t h i s  s t u d y  i s  f a r  f r o m  

c o m p l e t e *  F u t u r e  r e s e a r o h  m i g h t  g i v e  a t t e n t i o n  

t o  l o c a t i n g  a n d  d e s c r i b i n g  a d d i t i o n a l  r o l e s  t h a t  

c o u n s e l o r s  p l a y *
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( 3 )  T h e  v a r i o u s  t y p e s  o f  o o u n s e l o r  r o l e s  s e e m  t o  

o o o u r  w i t h  s i g n i f i o a n t l y  d i f f e r e n t  f r e q u e n c i e s .  

R e s e a r o h  s h o u l d  v e r i f y  t h i s  s u g g e s t i o n  a s  w e l l  

a s  i n v e s t i g a t e  t h e  f a c t o r s  i n f l u e n o i n g  h o w  o f t e n  

a  r o l e  o o o u r s .  S o m e  o f  t h e  f a c t o r s  w h i o h  m a y  

i n f l u e n c e  w h i c h  r o l e  i s  p l a y e d  a r e :  ( a )  w h e t h e r

r o l e s  a p p e a r  i n  e a r l y  o r  l a t e  i n t e r v i e w s ;  ( b )

t h e  t y p e  o f  p r o b l e m  b e i n g  d i s c u s s e d ;  ( o )  t h e  p r e 

d i l e c t i o n  o f  c o u n s e l o r s  f o r  c e r t a i n  t y p e s  o f  

r o l e s ;  a n d  ( d )  t h e  d i f f e r i n g  c h a r a c t e r i s t i c s  o f  

c o u n s e l i n g  o e n t e r s .

( 4 )  T h e r e  s e e m  t o  b e  s i g n i f i c a n t  d i f f e r e n c e s  i n  t h e  

l e n g t h  o f  v a r i o u s  t y p e s  o f  r o l e s .  A r e  s h o r t  r o l e s  

s u c h  a s  A d m i n i s t r a t i n g  a n d  S o c i a l i z i n g  R o l e s  

i m p o r t a n t  t o  t h e  m a i n  b o d y  o f  t h e  i n t e r v i e w ?  I f  

s h o r t  r o l e s  o o o u r  w i t h i n  t h e  m a i n  p a r t  o f  t h e  

i n t e r v i e w ,  d o  t h e y  i n f l u e n o e  t h e  o u t c o m e  o f  t h e  

i n t e r v i e w ?  Do t h e  l e n g t h s  o f  r o l e s  p l a y e d  b y  

c o u n s e l o r s  f r o m  o n e  c o u n s e l i n g  c e n t e r  d i f f e r  f r o m  

t h e  l e n g t h s  o f  r o l e s  p l a y e d  b y  c o u n s e l o r s  f r o m  

a n o t h e r  c o u n s e l i n g  o e n t e r ,

( 5 )  A n o t h e r  q u e s t i o n  f o r  s t u d y  i s  w h e t h e r  t h e  u s e  b y  

c o u n s e l o r s  o f  a  w i d e  r a n g e  o f  r o l e s  w i t h  t h e i r  

o l i e n t s  i s  i m p o r t a n t .  I s  i t  w i s e  t o  p l a y  m a n y  

r o l e s  o r  s h o u l d  j u s t  a f e w  r o l e s  b e  p l a y e d ?
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(6) W h i l e  t h e  r o l e s  o o u n s e l o r s  play a r e  i m p o r t a n t ,  

f u t u r e  r e s e a r o h  s h o u l d  a l s o  o o n s i d e r  t h e  r o l e  t h e  

o l i e n t  e x p e o t s  t h e  o o u n s e l o r  t o  p l a y .  I t  m a y  b e  

t h a t  o l i e n t s  e x p e o t  c e r t a i n  r o l e s  a t  p a r t i c u l a r  

p o i n t s  i n  a n  i n t e r v i e w .  S h o u l d  a  o o u n s e l o r  a l 

w a y s  p l a y  t h e  e x p e o t e d  r o l e ?  I f  n o t ,  w h e n  s h o u l d  

h e  p l a y  a  r o l e  t h a t  d i f f e r s  f r o m  t h e  o n e  t h e  o l i 

e n t  e x p e o t s  h i m  t o  p l a y ?

( 7 )  P r o b a b l y  t h e  m o s t  i m p o r t a n t  e m p h a s i s  o f  f u t u r e  

r e s e a r o h  s h o u l d  b e  o n  r e l a t i n g  r e s e a r c h  f i n d i n g s  

t o  a c t u a l  c o u n s e l i n g  s i t u a t i o n s .  A f u t u r e  s t u d y  

m i g h t  o o m p a r e  t h e  r a t i n g s  o f  j u d g e s  r e a d i n g  p r o 

t o c o l s  w i t h  r a t i n g s  m a d e  b y  t h e  o o u n s e l o r  w h o  o o n -  

d u o t e d  t h e  i n t e r v i e w .  P o s s i b l e  v a r i a b l e s  m i g h t  

b e :  (a) r a t i n g s  o f  t h e  r o l e  t h e  o o u n s e l o r

p l a y e d ,  ( b )  t h e  r o l e  t h e  o l i e n t  e x p e o t e d  t h e  o o u n 

s e l o r  t o  p l a y ,  a n d  ( o )  i n t e r v i e w  o u t c o m e .



CHAPTER V

SUMMARY AND CONCLUSIONS

'.Vi t h i n  t h e  l a s t  5 0  y e a r s ,  c o u n s e l i n g  h a s  b e c o m e  

r e c o g n i z e d  m o r e  a n d  m o r e  a s  a n  a r e a  o f  p r o f e s s i o n a l  p r a c t i c e  

a n d  s t u d y .  A l s o ,  c o u n s e l i n g  h a s  b r a n c h e d  o u t  a n d  b e c o m e  

a n  i m p o r t a n t  a c t i v i t y  c a r r i e d  o n  i n  s c h o o l s ,  i n d u s t r y ,  

g o v e r n m e n t  a g e n c i e s  a n d  c o m m u n i t y  s e r v i c e s .  H o w e v e r ,  k n o w l 

e d g e  a b o u t  f a c t o r s  i n f l u e n c i n g  t h e  c o u n s e l i n g  i n t e r v i e w  a n d  

p r o o e s s e s  w i t h i n  t h e  i n t e r v i e w  a r e  s t i l l  l i m i t e d .  C o n t i n u e d  

r e s e a r c h  n e e d s  t o  b e  o o n d u o t e d  t o  m a k e  a v a i l a b l e  m o r e  i n 

f o r m a t i o n  a b o u t  t h i s  c o u n s e l i n g  p r o c e s s .

S c i e n t i f i c  s t u d i e s  o f  t h e  c o u n s e l i n g  i n t e r v i e w  g e n e r 

a l l y  h a v e  f o l l o w e d  t h r e e  l i n e s  o f  i n t e r e s t .  T h e  f i r s t  a r e a  

t o  b e  s t u d i e d  w a s  t h a t  o f  t h e  d i a g n o s i s  o f  c l i e n t  p r o b l e m s .

A s e c o n d  a r e a  o f  s t u d y  h a s  b e e n  c o n c e r n e d  w i t h  d e v e l o p i n g  

a n d  e v a l u a t i n g  t h e o r i e s  o f  t h e  t r e a t m e n t  o f  i n d i v i d u a l s .

T h e  t h i r d  a r e a  o f  s t u d y  h a s  a t t e m p t e d  t o  d e t e r m i n e  s o m e  o f  

t h e  c o n d i t i o n s  m a k i n g  f o r  o p t i m u m  c o m m u n i c a t i o n  b e t w e e n  

c o u n s e l o r s  a n d  c l i e n t s .

T h e s e  t h r e e  a r e a s  o f  ( 1 )  d i a g n o s i s ,  ( 2 )  t r e a t m e n t  a n d

( 3 )  c o m m u n i c a t i o n  a r e  n o t  s e p a r a t e  d i s c r e t e  a r e a s .  T h e y  a r e  

a l l  i n t e r r e l a t e d  a n d  k n o w l e d g e  i n  a l l  t h r e e  a r e a s  i s  n e c e s 

s a r y  f o r  g o o d  c o u n s e l i n g *  I t  i s  j u s t  a s  a n  a i d  t o  r e s e a r o h

1 1 9
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t h a t  t h e  t h r e e  a r e  s t u d i e d  s o m e w h a t  i n d e p e n d e n t l y .  T h e  

p r e s e n t  s t u d y  h a s  b e e n  i n t e r e s t e d  p r i m a r i l y  i n  t h e  i n t e r 

a c t i o n  o r  c o m m u n i c a t i o n  b e t w e e n  t h e  c o u n s e l o r  a n d  t h e  c l i e n t  

i n  t h e  c o u n s e l i n g  i n t e r v i e w .

N e a r l y  a l l  t h e  r e s e a r c h  o n  t h e  i n t e r a c t i o n  b e t w e e n  

c o u n s e l o r  a n d  c l i e n t  h a s  b e e n  o o n o e r n e d  w i t h  t h e  a n a l y s i s  o f  

v e r b a t i m  t r a n s c r i p t i o n s  o f  c o u n s e l i n g  i n t e r v i e w s .  T h e  e a r l y  

s t u d i e s  s h o w e d  t h a t  c o u n s e l i n g  i n t e r v i e w s  c a n  b e  a n a l y z e d  

q u a n t i t a t i v e l y ,  r e s e a r c h e r s  b e g a n  s t u d y i n g  c o u n s e l o r  b e h a v 

i o r ,  A t  f i r s t  t h e  m a i n  c o n c e r n  w a s  w i t h  t h e  a n a l y s i s  o f  

s i n g l e  o o u n s e l o r  s p e e c h e s .  L a t e r  r e s e a r c h  s h o w e d  t h a t  c o u n 

s e l o r s  t e n d e d  t o  v a r y  t h e i r  b e h a v i o r  w h e n  d i s c u s s i n g  d i f f e r 

e n t  t o p i c s .  F o r  e x a m p l e ,  E l t o n  ( 1 6 )  f o u n d  t h a t  c o u n s e l o r s  

v a r i e d  s i g n i f i c a n t l y  b e t w e e n  s k i l l  a n d  a d j u s t m e n t  t o p i c s  i n  

b o t h  t h e  a m o u n t  o f  l e a d  o f  t h e i r  s t a t e m e n t s  a n d  t h e  a m o u n t  

o f  r e s p o n s i b i l i t y  a s s i g n e d  t h e  c l i e n t .

In an analysis of larger units used in interview analy
sis, Muthard(39) found that the use of problem area and dis
cussion topio units brings together similar behaviors and
also sets off parts of the interview whioh are less related.
In addition, he found that the use of disoussion topic and 
problem area units makes it possible to identify shifts in 
oounselor and olient behavior. Nuthard suggests that one of
the bases for these shifts or variations in counselor be
havior might be the roles whioh oounselors assume. The 
present study is an attempt to Identify these oounselor roles.
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T h e  p r i m a r y  q u e s t i o n  o f  t h e  p r e s e n t  s t u d y ,  t h e n ,  i s  

c o n c e r n e d  w i t h  t h e  r e l i a b i l i t y  w i t h  w h i c h  v a r i o u s  o o u n s e l o r  

r o l e s  c a n  b e  i n f e r r e d  f r o m  v e r b a t i m  t r a n s c r i p t i o n s  o f  c o u n 

s e l i n g  i n t e r v i e w s .  T h i s  i n v o l v e s  t w o  s t e p s :  ( 1 )  t h e  l o c a 

t i o n  o f  t r a n s i t i o n  p o i n t s  b e t w e e n  o o u n s e l o r  r o l e s ,  a n d  ( 2 )  

t h e  l a b e l i n g  o f  t h e  r o l e s  p l a y e d  b y  t h e  c o u n s e l o r s  b e t w e e n  

t h e s e  t r a n s i t i o n  p o i n t s .  I n  a d d i t i o n ,  s e v e r a l  s e c o n d a r y  

q u e s t i o n s  a r e  t e n t a t i v e l y  e x p l o r e d .  T h e s e  s e o o n d a r y  q u e s 

t i o n s  a r e  c o n c e r n e d  w i t h :  ( 1 )  c e r t a i n  c h a r a c t e r i s t i c s  o f

t h e s e  c o u n s e l o r  r o l e s ;  ( 2 )  t h e  r e l a t i o n  o f  c o u n s e l o r  r o l e  t o  

t h e  c o u n s e l o r  t e c h n i q u e  o f  l e a d i n g ;  ( 3 )  t h e  r e l a t i o n  o f  

c o u n s e l o r  r o l e  t o  t h e  i n t e r v i e w  o u t c o m e  o f  w o r k i n g  r e l a t i o n 

s h i p ;  a n d  ( 4 )  t h e  r e l a t i o n  o f  t h e  t y p e  o f  p r o b l e m  b e i n g  d i s -  

o u s s e d  t o  t h e  r o l e  t h e  o o u n s e l o r  p l a y s  a n d  t o  t h e  r o l e  t h e  

c l i e n t  e x p e o t s  t h e  o o u n s e l o r  t o  p l a y .

MATERIALS

I n t e r v i e w s

T h i r t y  i n t e r v i e w s  f r o m  c o u n s e l i n g  o e n t e r s  a t  f i v e  u n i 

v e r s i t i e s  a r e  i n c l u d e d  i n  t h i s  s t u d y  ( C h i c a g o ,  M i c h i g a n ,  

M i n n e s o t a ,  M i s s o u r i  a n d  O h i o  S t a t e ) .  T h e  3 0  i n t e r v i e w s  a r e  

d i v i d e d  e q u a l l y  a m o n g  t h e  f i v e  s c h o o l s — t h r e e  o o u n s e l o r -  

o l i e n t  i n t e r v i e w  s e r i e s  w e r e  s e l e c t e d  a t  r a n d o m  f r o m  t h o s e  

a v a i l a b l e  a t  e a c h  s o h o o l  f o r  a  t o t a l  o f  f i f t e e n  d i f f e r e n t  

c o u n s e l o r s  a n d  o l i e n t s .  B o t h  a n  e a r l y  a n d  a  l a t e  i n t e r v i e w  

f r o m  t h e  s a m e  o o u n s e l o r - o l i e n t  s e r i e s  w e r e  t h e n  s e l e c t e d  i n
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a n  a t t e m p t  t o  i n c l u d e  r o l e s  w h i c h  m i g h t  t y p i c a l l y  o c c u r  i n  

o n l y  o n e  p a r t  o f  a n  i n t e r v i e w  s e r i e s .

C h e c k l i s t  o f  R o l e s

A o h e o k l i s t  o f  r o l e s  w a s  d e v e l o p e d  b y  t h e  w r i t e r  t o  b e  

u s e d  i n  l a b e l i n g  t h e  o o u n s e l o r  r o l e s .  T h e  w r i t e r  a n d  t h r e e  

o t h e r  g r a d u a t e  s t u d e n t s  a s s i s t e d  i n  d e v i s i n g  t h e  c h e c k l i s t .  

A l l  f o u r  h a v e  h a d  c o n s i d e r a b l e  t r a i n i n g  a n d  e x p e r i e n c e  i n  

c o u n s e l i n g .

T h e s e  J u d g e s  w e r e  i n s t r u c t e d  t o  r e a d  f i f t e e n  i n t e r v i e w s ,  

n o t  i n c l u d e d  i n  t h e  f i n a l  s t u d y ,  a n d  d e s c r i b e  t h e  v a r i o u s  

r o l e s  t h e y  t h o u g h t  t h e  c o u n s e l o r s  w e r e  p l a y i n g .  T h e s e  l i s t s  

o f  r o l e s ,  p l u s  p r e v i o u s  r e s e a r c h  a n d  n a r m  c h a i r "  c o n s i d e r a 

t i o n  o f  c o u n s e l i n g  e x p e r i e n c e  l e d  t o  a  t e n t a t i v e  o h e o k l i s t

o f  r o l e s .  I n  a d d i t i o n ,  a  m a n u a l  w a s  p r e p a r e d  i n c l u d i n g  d e s 

c r i p t i o n s  o f  e a c h  r o l e  a n d  i n s t r u c t i o n s  f o r  r a t i n g  t h e  r o l e

t h e  o o u n s e l o r  p l a y s  a n d  t h e  r o l e  t h e  c l i e n t  e x p e o t s  t h e

c o u n s e l o r  t o  p l a y .

T h e  s a m e  f o u r  J u d g e s ,  a f t e r  r e a d i n g  t h i s  n e w l y  p r e p a r e d  

m a n u a l ,  t h e n  r a t e d  s i x  a d d i t i o n a l  i n t e r v i e w s .  T h e s e  r a t i n g s ,  

p l u s  s u g g e s t i o n s  f r o m  t h e  J u d g e s ,  l e d  t o  a  r e v i s i o n  o f  t h e  

M a n u a l  o f  I n s t r u c t i o n s  a n d  t o  t h e  f o r m u l a t i o n  o f  t h e  f i n a l  

f o r m  o f  t h e  o h e o k l i s t  o f  o o u n s e l o r  r o l e s .  A  o o p y  o f  t h e  

f i n a l  o h e o k l i s t  i s  f o u n d  o n  p a g e  5 1 .  D e s c r i p t i o n s  o f  t h e  

v a r i o u s  s e o t i o n s  o f  t h e  o h e o k l i s t  a r e  f o u n d  i n  t h e  M a n u a l  o f  

I n s t r u c t i o n s  ( s e e  A p p e n d i x  A ) .
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JUDGES

The writer and two other persons made all the role 
ratings In this study* All three Judges have had extensive 
counseling experience* The training of the judges Involved 
reading and discussing the Manual of Instructions for Judges 
(Appendix A), making practice ratings on Interviews not in* 
eluded In either the development of the oheoklist or final 
study, and discussion of praotloe ratings to clear up any 
misunderstandings*

Some of the ratings of oounselor technique (amount of 
lead) and interview outcome (working relationship) were made 
by persons other than the three judges In this study* These 
other Judges had had considerable training and experience in 
rating Interview protoools* The Manual of Instructions for 
rating these dimensions Is found in Appendix B*

OBTAINING THE DATA
Transition Point

In looating transition points, judges first read the Man
ual of Instructions prepared for this purpose (see Appendix 
A) * Then judges read eaoh of the 30 interviews and designat
ed for eaoh interview, on the Bating Pora #1 for Oounselor 
Roles (see page 94), the transition points, or indicated that 
no transition points were apparent* The order In whioh the 
interviews were rated was such that no two intervlmrs by the
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same c o u n s e l o r  o r  f r o m  t h e  s a m e  s c h o o l  w e r e  r a t e d  c o n s e c u 

tively.
A p o i n t  i n  t h e  i n t e r v i e w  w a s  d e s i g n a t e d  a s  a  t r a n s i t i o n  

point i f  a t  l e a s t  t w o  o f  t h e  t h r e e  j u d g e s  a g r e e d  i n  s e l e c t 

ing t h i s  p o i n t  a s  a  t r a n s i t i o n  p o i n t *  Two r a t i n g s  w e r e  

c o u n t e d  a s  a g r e e i n g  i f  t h e  o o u n s e l o r  s t a t e m e n t s  d e s i g n a t e d  

a s  t r a n s i t i o n  p o i n t s  b y  t h e  j u d g e s  w e r e  n o  m o r e  t h a n  t h r e e  

o o u n s e l o r  s t a t e m e n t s  a p a r t ,  e . g . ,  s p e e o h  3 0  a n d  s p e e c h  3 2 —  

a g r e e m e n t .

C o u n s e l o r  R o l e s

A n  a v e r a g e  o f  t h r e e  w e e k s  a f t e r  l o c a t i n g  t r a n s i t i o n  

p o i n t s ,  j u d g e s  w e r e  a s k e d  t o  l a b e l  t h e  r o l e  p l a y e d  b y  t h e  

o o u n s e l o r  i n  e a o h  r o l e  u n i t s .  T h e  j u d g e s  f i r s t  r e a d  t h e  

M a n u a l  o f  I n s t r u c t i o n s  f o r  t h e  r a t i n g  o f  o o u n s e l o r  r o l e s  

( A p p e n d i x  A ) .  T h e  r o l e  u n i t  o r  u n i t s  i n  e a o h  e n t i r e  i n t e r 

v i e w  w e r e  r a t e d ,  u s i n g  a  s e p a r a t e  o h e o k l i s t  f o r  e a o h  u n i t  

( s e e  p a g e  5 1  f o r  a  o o p y  o f  t h e  o h e o k l i s t ) .  T h e  i n t e r v i e w s  

w e r e  r a t e d  i n  t h e  s a m e  s e q u e n o e  a s  t h a t  u s e d  i n  l o c a t i n g  

t r a n s i t i o n  p o i n t s .

A t  t h i s  t i m e ,  j u d g e s  a l s o  l a b e l e d  t h e  r o l e  t h e  o l i e n t  

e x p e c t e d  t h e  o o u n s e l o r  t o  p l a y *  T h e  M a n u a l  o f  I n s t r u o t i o n s  

a n d  a  r a t i n g  f o r m  f o r  r a t i n g  t h i s  e x p e c t e d  o o u n s e l o r  r o l e  a r e

f o u n d  i n  A p p e n d i x  A*
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Counselor Technique

Two Judges independently rated eaoh oounselor remark 
for amount of lead, using a 50-point scale. Directions for 
rating amount of lead and the rating form used are found in 
the Manual of Instructions in Appendix B,

Interview Outoome
Two Judges independently rated the amount of working 

relationship for eaoh role unit. The 50-point scale used 
and descriptions of this dimension are found in the Manual 
of Instructions in Appendix B,

Nature o f  t h e  C l i e n t  * s  P r o b l e m

T h e  t y p e  o f  p r o b l e m  b e i n g  d i s c u s s e d  i n  e a o h  r o l e  u n i t

was c l a s s i f i e d  b y  J u d g e s  a s  s p e c i a l ,  s k i l l ,  a d j u s t m e n t  o r  

test i n t e r p r e t a t i o n .  T h e  d i r e c t i o n s  f o r  r a t i n g  t h e  n a t u r e  

of t h e  e l i e n t * s  p r o b l e m  a r e  g i v e n  i n  t h e  M a n u a l  of I n s t r u c 

tions i n  A p p e n d i x  B ,

CONCLUSIONS

T h e  f o l l o w i n g  t e n t a t i v e  c o n c l u s i o n s  a r e  s u g g e s t e d  b y  

t h i s  s t u d y .  T h e  c o n c l u s i o n s  a r e  a l l  b a s e d  o n  J u d g m e n t s  m a d e  

b y  r e a d i n g  v e r b a t i m  t r a n s c r i p t i o n s  o f  c o u n s e l i n g  i n t e r v i e w s .

P r i m a r y  C o n c l u s i o n s

( l )  J u d g e s  o a n  a g r e e  b e y o n d  o h a n o e  o n  t h e  l o c a t i o n  

o f  t r a n s i t i o n  p o i n t s  b e t w e e n  o o u n s e l o r  r o l e s .

I n  t h i s  s a m p l e  o f  3 0  i n t e r v i e w s ,  J u d g e s  a g r e e d
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o n  Q 4  t r a n s i t i o n  p o i n t s .  A l l  t h r e e  j u d g e s  m a r k e d  

t h e  s a m e  t r a n s i t i o n  p o i n t  4 1  t i m e s  a n d  t w o  o f  t h e  

t h r e e  j u d g e s  a g r e e d  o n  t h e  l o o a t i o n  o f  t r a n s i t i o n  

p o i n t s  t h e  o t h e r  4 3  t i m e s .  T o  t e s t  t h e  h y p o t h e s i s  

o f  o h a n o e  a g r e e m e n t ,  a  o h i  s q u a r e  w a s  c o m p u t e d  a n d  

f o u n d  t o  b e  1 3 2 6 . 8 .  T h i s  i s  s u f f i c i e n t  t o  r e j e c t  

t h e  h y p o t h e s i s  o f  o h a n o e  a g r e e m e n t  at t h e  .001 
l e v e l .

( 2 )  J u d g e s  o a n  a g r e e  b e y o n d  o h a n o e  i n  l a b e l i n g  t h e  

r o l e s  p l a y e d  b y  o o u n s e l o r s  b e t w e e n  t r a n s i t i o n  

p o i n t s .  I n  l a b e l i n g  t h e  1 1 4  r o l e  u n i t s ,  a l l  

t h r e e  j u d g e s  a g r e e d  6 4  t i m e s ,  t w o  j u d g e s  a g r e e d  a n  

a d d i t i o n a l  4 4  t i m e s ,  a n d  a l l  t h r e e  J u d g e s  d i s a g r e e d  

s i x  t i m e s .  A t o t a l  o f  2 3 6  p a i r w i s e  a g r e e m e n t s  b e 

t w e e n  j u d g e s  w e r e  f o u n d .  B y  o h a n o e  o n e  w o u l d  e x 

p e c t  a n  a v e r a g e  o f  4 4 . 2  p a i r w i s e  a g r e e m e n t s .  T h e  

n u m b e r  o f  o b t a i n e d  a g r e e m e n t s  i s  3 3 . 1  s t a n d a r d  

d e v i a t i o n s  b e y o n d  t h e  n u m b e r  e x p e c t e d  b y  o h a n o e .  

T h i s  i s  s u f f i c i e n t  t o  r e j e o t  t h e  h y p o t h e s i s  o f  

o h a n o e  a g r e e m e n t  a t  b e y o n d  t h e  . 0 0 1  l e v e l  o f  o o n -  

f l d e n o e .

( 3 )  T r a n s i t i o n  p o i n t s  b e t w e e n  o o u n s e l o r  r o l e s  a n d  

t r a n s i t i o n  p o i n t s  b e t w e e n  d l s o u s s i o n  t o p l o s  a r e  

r e l a t e d .  T h e  3 0  i n t e r v i e w s  u s e d  i n  t h e  p r e s e n t  

s t u d y  w e r e  m a r k e d  I n d e p e n d e n t l y  f o r  t r a n s i t i o n  

p o i n t s  b e t w e e n  d i s e u s s i o n  t o p l o s  b y  t h r e e  j u d g e s
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o t h e r  t h a n  t h o s e  i n v o l v e d  i n  t h i s  s t u d y *  I n  

t h e s e  3 0  i n t e r v i e w s  a  t o t a l  o f  1 1 4  t r a n s i t i o n  

p o i n t s  b e t w e e n  1 4 4  d i s c u s s i o n  t o p i o s  w e r e  l o c a t e d ,  

a l o n g  w i t h  t h e  8 4  t r a n s i t i o n  p o i n t s  b e t w e e n  o o u n 

s e l o r  r o l e s *  I n  5 8  i n s t a n c e s ,  t h e  t r a n s i t i o n  

p o i n t s  b e t w e e n  d i s o u s s i o n  t o p i o s  a n d  b e t w e e n  r o l e  

u n i t s  a g r e e d  w i t h i n  t w o  o o u n s e l o r  s p e e o h e s .

( 4 )  T h e  d a t a  o n  t h e  p r i m a r y  q u e s t i o n s  s u p p o r t  t h e  

h y p o t h e s i s  t h a t  c o u n s e l o r s  p l a y  v a r i o u s  r o l e s  

w i t h i n  a n  I n t e r v i e w .  S u c h  a  l i s t  o f  o o u n s e l o r  

r o l e s  c a n  b e  u s e d  t o  p o i n t  u p  t h e  v a r i e t y  o f  b e 

h a v i o r  t h a t  a  o o u n s e l o r  c a n  u s e .  T h i s  w o u l d  b e  

e x t r e m e l y  u s e f u l  i n  w o r k i n g  w i t h  o o u n s e l o r s - i n -  

t r a i n i n g  w h o  m i g h t  b e  p l a y i n g  o n l y  o n e  o r  t w o  

r o l e s ,  o r  w h o  m a y  h a v e  n o  i d e a  o f  t h e  r o l e  t h e y  

s h o u l d  p l a y .  P r e v i o u s  s u p e r v i s i o n  o f  o o u n s e l o r s -  

i n - t r a i n i n g  h a s  o f t e n  d e a l t  w i t h  t h e  a m o u n t  o f  

l e a d  i n  s p e o i f i o  s p e e o h e s *  H o w e v e r ,  r o l e s  s e e m  t o  

g i v e  a m u c h  l a r g e r  b a s i s  f o r  m a k i n g  s u p e r v i s o r y  

s u g g e s t i o n s .  A l s o ,  a l i s t  o f  o o u n s e l o r  r o l e s  

m a k e s  i t  p o s s i b l e  t o  d e t e r m i n e  t h e  s i t u a t i o n s  i n  

w h i o h  t h e  v a r i o u s  r o l e s  m i g h t  l e a d  t o  o p t i m u m  

i n t e r v i e w  o u t c o m e .  F o r  e x a m p l e ,  o e r t a i n  r o l e s  m a y  

b e  m o r e  a p p r o p r i a t e  w h i l e  d i s c u s s i n g  o n e  t y p e  o f  

p r o b l e m  a n d  t h e  u s e  o f  d i f f e r e n t  r o l e s  m i g h t  l e a d  

t o  g o o d  o u t c o m e s  w h i l e  d i s c u s s i n g  a n o t h e r  t y p e  o f  

p r o b l e m .
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Secondary Conclusions

The conclusions suggested in this section are very 
tentative because of the small number (only 30) of inter
views sampled. Therefore, they are suggested mainly as 
hypotheses for future research,

(1 ) Some roles ooour significantly more often than 
other roles, A ohi square was computed, compar
ing the number of times the roles occurred with 
the number of times the roles would be expeoted 
to ooour by chance. The obtained ohi square of 
68.33 is significant at the .001 level whioh 
would indicate that the frequencies with which 
these roles occurred probably was not due to 
chance,

(2 ) There are no significant differences in the num
ber of times roles appear in early and in late 
interviews. A ohi square was computed to see if 
the observed frequencies with which these roles 
occurred in early and in late interviews was due 
to chance, The obtained ohi square is signifleant 
at between the , 1 0 and ,05 levels of confidence,

(3) There is a relation between the type of client 
problem being discussed and the role the oounsel
or plays, A ohi square was computed on the data 
giving the role the oounselor played while dis
cussing various ollent problems. The obtained
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o h i  s q u a r e  i s  s i g n i f i c a n t  a t  b e y o n d  t h e  . 0 0 1  

l e v e l  w h i o h  w o u l d  p e r m i t  u s  t o  r e j e o t  t h e  h y p o 

t h e s i s  o f  o h a n o e  r e l a t i o n  b e t w e e n  p r o b l e m  a n d  

o o u n s e l o r  r o l e .

( 4 )  C o u n s e l o r s  t e n d  t o  p l a y  a  l i m i t e d  n u m b e r  o f  r o l e s .  

W h i l e  1 0  d i f f e r e n t  t y p e s  o f  r o l e s  w e r e  f o u n d  i n  

a n a l y z i n g  t h e s e  3 0  i n t e r v i e w s ,  n o  o o u n s e l o r  p l a y e d  

o v e r  3 / 5 * s  o f  t h e m  ( o r  o n l y  6 d i f f e r e n t  r o l e s ) .

Tw o c o u n s e l o r s  p l a y e d  s i x  r o l e s ,  t h r e e  c o u n s e l o r s  

p l a y e d  f i v e  d i f f e r e n t  r o l e s ,  f o u r  o o u n s e l o r s  

p l a y e d  f o u r  r o l e s ,  f o u r  o o u n s e l o r s  p l a y e d  t h r e e  

r o l e s  a n d  t w o  o o u n s e l o r s  p l a y e d  o n l y  t w o  d i f f e r 

e n t  r o l e s .

(5) Counselors at different counseling oenters empha
size different roles. The frequencies with which 
the different roles were played at the five coun
seling oenters were tested for ohanoe ooourrenoe. 
The obtained ohi square of 1 0 9 . 8 3  is significant 
at the . 0 0 1 level whioh would permit us to say 
that the frequenoy with whioh the roles ooourred 
at the various oenters probably was not due to 
ohanoe.

(6 ) The roles vary in length, as indioated by the num
ber of oounselor speeohes. Differences in the 
lengths of roles ooourring more than three times 
were tested for signifloanoe by Festinger*s "dn
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technique. Generally, the Tutoring, Reflecting, 
Participating and Diagnosing Roles did not differ 
signlficantly (at the . 0 1 level) from eaoh other, 
but they did differ signifioantly from the Social
izing, Administrating and Informing Roles.

(7) There are no differences between oounselors in the 
average length of the roles they play; the average 
length of roles played by oounselors from one 
school are not consistently different from the 
average length of the roles played by counselors 
from another sohool. The differences between the 
fifteen oounselors inoluded in this study were 
tested for significance by Festingerrs d teohnique. 
No significant differences (at the .01 level) were 
found.

(8 ) In summary of the factors influencing the role the 
oounselor plays, the following conclusions are 
suggested, all of whioh need to be investigated by 
further research: Some roles ooour significantly
more often than other roles. There are no signi
ficant differences in the frequency with which 
roles occur in early and in late interviews. The 
type of problem being discussed influenoes the 
role the oounselor plays. Counselors tend to play 
a limited number of roles, rather than & wide 
range of roles. Counselors from different
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counseling centers tend to play different types of 
roles* There are no consistent differences between 
oounselors and between counseling oenters in the 
ease with whioh roles are identified. In addition, 
the lengths of roles tend to vary significantly, 
but oounselors do not differ in the length of roles 
they play. Research is needed to verify these sug
gestions. At present they are just guesses about 
factors which influence the dynamios of the inter
view.

(9) There seems to be a relation between the role the
oounselor plays and the amount of oounselor lead. 
Roles ooourring eight or more times were tested 
for significant differences in amount of lead by 
Festingerfs d teohnique. At one extreme, the 
Reflecting Role differed in amount of lead, at the 
.01 level, from all but the Socializing Role. At 
the other extreme, the Informing and Tutoring Roles 
tended to differ significantly (at the . 0 1 level) 
from the rest of the roles, but not from eaoh 
other.

(10) The various types of roles, In general, do not 
differ in average amount of ooimselor-olient 
working relationship. Five of the roles were 
generally too short to be rated for amount of
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working relationship. The remaining six roles 
were tested for significant differences by 
Festinger's d technique. The only differences 
significant at the .01 level were between the Re
flecting Role and the other five roles tested 
(Tutoring, Informing, Diagnosing, Administrating 
and Participating).

(11) A oounselor may establish a good working relation
ship with a olient even though the oounselor does 
not play the role the olient expects. The median 
amount of working relationship for the 80 role 
units in whioh the oounselor played the role the 
olient expected him to play was 29 (on a 50-point 
soale) as oompared with a median rating of 34 for 
the seven role units in whioh the oounselor did not 
play the expected role. This difference was not 
significant when tested by Festinger's d technique.

(12) A oounselor Is less likely to play the role the 
olient expects him to play while an adjustment 
problem is being dlsoussed. In the seven instances 
in whioh the role the oounselor played differed 
from the role the olient expected the oounselor to 
play, an adjustment problem was being discussed.

(13) In summary, the data on oounselor lead indioates 
that role units tend to bring together similar
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oounselor behavior and set it off from parts of 
the interview which are less related. The data 
on oounselor-client working relationship suggests 
that the various roles are similar, as measured by 
this dimension. The one exoeption is the Reflect
ing Role whioh has significantly higher ratings of 
working relationship. Is this role easier to 
play, or when a olient is ready for it does he 
feel better rapport? Further researoh is needed 
to determine the reasons for apparent higher work
ing relationship when playing the Reflecting Role. 
Data on the role the client expeots the oounselor
to play indicate that oounselors in this sample 
generally played the expeoted role. However, coun
selors may play a role different from that expeoted 
by the olient and still retain good working rela
tionship (especially when discussing adjustment 
problems). However, when should oounselors play a 
role that differs from the one the olient expects 
him to play? Should a oounselor play many roles? 
These are questions that future researoh will have 
to answer.
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MANUAL OF IN S T R U C T IO N S  

R A T IN G  COUNSELOR ROLES

T h e  t w o  m a j o r  p u r p o s e s  o f  t h e  p r e s e n t  s t u d y  a r e  t o  

determine: ( 1 )  W h e t h e r  t h e  t r a n s i t i o n  p o i n t  a t  w h i c h  a

counselor c h a n g e s  f r o m  o n e  s u b - r o l e  t o  a n o t h e r  o a n  b e  r e l i 

a b l y  r a t e d  f r o m  v e r b a t i m  t y p e s c r i p t s ;  ( 2 )  W h e t h e r  t h e  s u b -  

role p l a y e d  b y  t h e  o o u n s e l o r  w i t h i n  e a o h  o f  t h e s e  r o l e  u n i t s  

c a n  be r e l i a b l y  i d e n t i f i e d .  A t h i r d  p u r p o s e  i s  t o  s e e  i f  

the s u b - r o l e  t h e  o l i e n t  e x p e c t s  t h e  o o u n s e l o r  t o  p l a y  o a n  

be r e l i a b l y  i d e n t i f i e d .

T h e  m o s t  a p p r o p r i a t e  d e f i n i t i o n  o f  a  r o l e  s e e m s  t o  b e :  

T,A p e r s o n ’ s  r o l e  is a  p a t t e r n  o r  t y p e  o f  s o o i a l  b e h a v i o r  

w h i c h  s e e m s  s i t u a t i o n a l l y  a p p r o p r i a t e  t o  h i m  i n  t e r m s  o f  

t h e  d e m a n d s  a n d  e x p e c t a t i o n s  o f  t h o s e  i n  h i s  g r o u p . ” R o l e s  

h a v e  c o m m o n l y  b e e n  d e s c r i b e d  i n  b r o a d  t e r m s  ( e . g . ,  f r a t e r 

n i t y  m e m b e r ,  f a t h e r ,  t e a o h e r ,  o o u n s e l o r ,  e t c . ) .  R a t h e r  

t h a n  t h e s e  g e n e r a l  r o l e s ,  t h i s  r e s e a r c h  i s  i n t e r e s t e d  i n  

t h e  s u b - r o l e s  a  o o u n s e l o r  p l a y s  w i t h i n  t h e  c o u n s e l i n g  i n t e r 

v i e w *  T h e  t e r m  s u b - r o l e  w i l l  b e  u s e d  t o  m e a n  t h i s  t y p e  o f  

r o l e .  F o r  e x a m p l e ,  w h i l e  t h e  o l i e n t  I s  e x p l a i n i n g  h i s  p r o b 

l e m  t h e  c o u n s e l o r  m a y  f u n c t i o n  as a  l i s t e n e r ,  o r  m a y  p l a y  a  

s u b - r o l e  o f  h e l p i n g  t h e  o l i e n t  w i t h  f u r t h e r  o l a r i f i o a t l o n .  

T h e n  t h e  o o u n s e l o r  m a y  w o r k  w i t h  t h e  o l i e n t  i n  t h i n k i n g  

t h r o u g h  p o s s i b l e  s o l u t i o n s  t o  t h e  p r o b l e m .  I f  n e c e s s a r y  

t h e  o o u n s e l o r  m a y  p l a y  t h e  s u b - r o l e  o f  g i v i n g  t h e  o l i e n t
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n e e d e d  i n f o r m a t i o n ,  o r  t h e  o o u n s e l o r  m a y  a c t u a l l y  d i r e c t  

t h e  c l i e n t  i n  p r a c t i c e  o n  s o m e  s k i l l .

I n  r a t i n g ,  a  j u d g e  n e e d s  t o  b e  a w a r e  o f  t h r e e  d i f f e r 

e n t  m e t h o d s  o f  d e s c r i b i n g  a  o o u n s e l o r  o r  h i s  b e h a v i o r .

( 1 )  A o o u n s e l o r ' s  b e h a v i o r ,  e s p e c i a l l y  s i n g l e  s p e e o h e s ,  c a n  

b e  d e s c r i b e d  i n  t e r m s  o f  t h e  s p e c i f i c  t e c h n i q u e s  h e  i s  u s i n g  

( e « g » »  g e n e r a l  l e a d s ,  t e n t a t i v e  a n a l y s i s ,  u r g i n g ,  e t c . ) .

{ £ )  A c o u n s e l o r  o a n  a l s o  b e  d e s c r i b e d ,  e s p e c i a l l y  f o r  

l o n g e r  s e g m e n t s  o f  t h e  i n t e r v i e w ,  a s  a s s u m i n g  s u b - r o l e s  

w h i c h  c h a n g e  t h r o u g h o u t  t h e  i n t e r v i e w  ( l i s t e n i n g ,  t r y i n g  t o  

g e t  a  p i c t u r e  o f  t h e  c l i e n t Ts  p r o b l e m ,  g i v i n g  t h e  o l i e n t  

i n f o r m a t i o n ,  e t c . ) .  ( 3 )  O n e  o a n  a l s o  t a l k ,  i n  m o r e  g e n e r a l  

t e r m s ,  a b o u t  t h e  o v e r a l l  r o l e  o f  a  o o u n s e l o r .  I n  o u r  s o c i 

e t y  a  o o u n s e l o r  i s  t h o u g h t  o f  a s  a  p e r s o n  w h o  h e l p s  i n d i 

v i d u a l s  s o l v e  t h e i r  p r o b l e m s ,  g a i n  i n s i g h t s ,  m a k e  p l a n s  o r  

d e o i s i o n s ,  e t o .  T h i s  r e s e a r o h  i s  i n t e r e s t e d  i n  t h i s  s e c o n d  

m e t h o d  o f  d e s c r i p t i o n ,  i . e . ,  t h e  i d e n t i f i c a t i o n  o f  t h e  

c h a n g i n g  s u b - r o l e s  a  o o u n s e l o r  a s s u m e s  w i t h i n  a n  i n t e r v i e w .

J u d g e s  w i l l  b e  a s k e d  t o  m a k e  t h e  f o l l o w i n g  r a t i n g s :

( 1 )  L o c a t e  t h e  t r a n s i t i o n  p o i n t s  b e t w e e n

o o u n s e l o r  s u b - r o l e s ;

( 2 )  L a b e l  t h e  s u b - r o l e  b e i n g  p l a y e d ;

( 3 )  L a b e l  t h e  s u b - r o l e  t h e  o l i e n t  e x p e o t s  

t h e  o o u n s e l o r  t o  p l a y .
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T h e  T r a n s i t i o n  P o i n t

I n  c o n s i d e r i n g  t h e  f i r s t  m a j o r  p u r p o s e ,  t h e  j u d g e  i s  t o  

i d e n t i f y  f r o m  v e r b a t i m ,  t y p e w r i t t e n  t r a n s c r i p t  i o n s  o f  c o u n s e l 

i n g  i n t e r v i e w s ,  t h e  t r a n s i t i o n  p o i n t  a t  w h i c h  a  c o u n s e l o r  

c h a n g e s  f r o m  o n e  s u b - r o l e  t o  a n o t h e r .

Definition : T h e  T r a n s i t i o n  P o i n t  i s  d e f i n e d  h e r e  a s  t h a t
s t a t e m e n t  b y  t h e  o o u n s e l o r  i n  w h i o h  h e  g i v e s  
e v i d e n c e  o f  a s s u m i n g  a  d i f f e r e n t  s u b - r o l e  
w i t h  h i s  p r e s e n t  o l i e n t .

I n  t h e  f o l l o w i n g  e x a m p l e  t h e  c o u n s e l o r  i n d i c a t e s  t h a t  

h e  i s  a s s u m i n g  a  n e w  s u b - r o l e  a t  /  /  i n  l i n e  1 3 7 .  P r e v i o u s  

d i s c u s s i o n  w a s  a b o u t  d o i n g  v o l u n t e e r  w o r k  i n  a  h o s p i t a l .

1 3 5  C o .  B u t  I  o a n  s e e  t h a t  t h a t  I s  a  s e r v i c e  a
l o t  o f  p a t i e n t s  w o u l d  c e r t a i n l y  -

1 3 5  C e .  TTh h u h .

1 3 6  C o .  M a n y  o f  t h e m  w o u l d  a p p r e c i a t e .

1 3 6  C e .  I  l i k e  t o  d o  s o m e t h i n g  l i k e  t h a t  -

1 3 7  C o .  U h  h u h .  / /  W e l l ,  u h  -  s h a l l  w e  g o  o v e r  t h e
t e s t s  a n d  s e e  w h i o h  o n e s  y o u  w a n t  t o  t a k e ?

1 3 7  C e .  A l l  r i g h t .

N o t  e v e r y  i n t e r v i e w  w i l l  h a v e  a s  d e f i n i t e  t r a n s i t i o n  

p o i n t s  a s  t h e  e x a m p l e  g i v e n .  I t  i s  p o s s i b l e  t h a t  a  o o u n s e 

l o r  m i g h t  p l a y  t h e  s a m e  s u b - r o l e  t h r o u g h o u t  t h e  e n t i r e  i n t e r 

v i e w .  A l s o ,  a c o u n s e l o r  m i g h t  b e  p l a y i n g  t w o  d i f f e r e n t  s u b 

r o l e s  i n  s u o o e s s l v e  s e o t l o n s  o f  t h e  i n t e r v i e w ,  b u t  t h e  e x a c t  

t r a n s i t i o n  p o i n t  i s  n o t  e a s i l y  d i s c e r n i b l e .  W h e n  t h i s  

o o o u r s ,  t h e  j u d g e  i s  t o  s e l e c t  t h e  p o i n t  w h i o h  s e e m s  " b e s t ”
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t o  h i m .  M o r e  d e t a i l e d  i n s t r u c t i o n s  a r e  g i v e n  b e l o w  u n d e r

" P r o c e d u r e s . "

A n o t h e r  m a j o r  p r o b l e m  w h i c h  m a y  a r i s e  i n  i d e n t i f y i n g  

sub- r o l e s  i s :  How s h o r t  c a n  a  s u b - r o l e  b e ?  T h a t  i s ,  d o

one o r  t w o  c o u n s e l o r  s p e e c h e s  m a k e  a  s u b - r o l e  o r  a r e  s e v e r a l  

s p e e c h e s  o f  s i m i l a r  t o n e  n e e d e d  b e f o r e  t h e  c o u n s e l o r  i s  

playing a  s u b - r o l e ?  G e n e r a l l y ,  s e v e r a l  o o u n s e l o r  s p e e c h e s  

would b e  n e c e s s a r y  t o  i d e n t i f y  a  c h a n g e  i n  s u b - r o l e .  V / i t h i n  

one s u b - r o l e ,  s u c h  a s  D i a g n o s i n g ,  a  c o u n s e l o r  m a y  u s e  v a r y 

ing t e c h n i q u e s  f r o m  a c c e p t a n c e  r e m a r k s  t o  q u e s t i o n s ,  b u t  

t h e r e  i s  a n  o v e r r i d i n g  p u r p o s e  c h a r a c t e r i s t i c  o f  a l l  h i s  r e 

m a r k s .  I n  a d d i t i o n ,  i f  a  o o u n s e l o r  w e r e  p l a y i n g  o n e  s u b -  

r o l e ,  s u c h  a s  D i a g n o s i n g ,  a n d  a  c l i e n t  a s k e d  a  q u e s t i o n  

w h i o h  r e q u i r e d  a n  a n s w e r  b y  t h e  o o u n s e l o r ,  t h e  c o u n s e l o r * s

a n s w e r  w o u l d  n o t  c o n s t i t u t e  a  n e w  s u b - r o l e  i f ,  a f t e r  a n s w e r 

i n g  t h e  q u e s t i o n ,  h e  c o n t i n u e d  w i t h  t h e  s a m e  s u b - r o l e  o f  

D i a g n o s i n g .  H o w e v e r ,  I f  t h e  o o u n s e l o r  c o n t i n u e d  t o  g i v e  

t h e  c l i e n t  i n f o r m a t i o n ,  o r  c h a n g e d  t h e  i n t e n t  o r  t o n e  o f  

h i s  s p e e c h e s  i n  s o m e  w a y  f r o m  t h a t  o f  D i a g n o s i n g ,  h e  w o u l d

b e  p l a y i n g  a  n e w  s u b - r o l e .

I n  a n o t h e r  s i t u a t i o n ,  a  o o u n s e l o r  i s  a s s u m i n g  S u b - r o l e

A .  T h e n  f o r  o n e  o r  t w o  s p e e c h e s  s e e m s  t o  b e  p l a y i n g  S u b -  

r o l e  B ,  a n d  t h e n  g o e s  o n  a n d  p l a y s  a  l o n g e r  a n d  n e w  s u b -  

r o l e ,  R o l e  0 .  T h i s  c o u l d  e i t h e r  b e  S u b - r o l e s  A a n d  0  o r
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^ u b - r o l e  A ,  B ,  a n d  C ,  d e p e n d i n g  o n  t h e  d e f i n i t e n e s s  o f  

3 u b - r o l e  B ,  o r  t h e  b r i e f  " i n - b e t w e e n ” r o l e .

I n  r a t i n g ,  a  j u d g e  s h o u l d  n o t  c o n f u s e  o o u n s e l o r  s u b 

r o l e  w i t h  t h e  s p e o i f i o  t e c h n i q u e s  u s e d  b y  t h e  o o u n s e l o r .  

' . / h i l e  a n  a s s u m e d  s u b - r o l e  w i l l  e f f e c t  t h e  t e o h n i q u e s  u s e d ,  

a  j u d g e  s h o u l d  a l s o  c o n s i d e r  t h e  t o n e  o f  t h e  i n t e r v i e w .

T h a t  i s ,  i f  a  c o u n s e l o r ' s  t e o h n i q u e s  s h o w  a  w i d e  r a n g e ,  b u t  

t h e  t o n e  o f  t h e  s e c t i o n  s e e m s  s i m i l a r ,  c o n s i d e r  t h i s  a s  o n e  

s u b - r o l e .

S u b - r o l e s  w i l l  d i f f e r  i n  t h e i r  d e g r e e  o f  d e f i n i t e n e s s .  

I n  s e l e c t i n g  t r a n s i t i o n  p o i n t s  b e t w e e n  s u b - r o l e s  a n d  i n  

l a b e l i n g  s u b - r o l e s ,  a  j u d g e  s h o u l d  b e  a s  c e r t a i n  a s  p o s s i 

b l e  t h a t  t h e  o o u n s e l o r  i s  p l a y i n g  a  s u b - r o l e .  T h e  j u d g e  

s h o u l d  t r y  n o t  t o  h a v e  t o o  m u o h  v a r i a t i o n  f r o m  r o l e  t o  r o l e ;

n e i t h e r  s h o u l d  h e  s e e  e a c h  o o u n s e l o r  a s  p l a y i n g  o n l y  o n e  

r o l e .  C h e c k  t r a n s i t i o n  p o i n t s  w h e r e  c h a n g e s  i n  r o l e s  s e e m  

c l e a r .  I f  a  s e o t i o n  s e e m s  a m b i g u o u s ,  e . g . ,  s e e m s  t o  h a v e  

d i f f e r e n c e s  a n d  y e t  t h e s e  v a r i a t i o n s  a r e  n o t  d e a r ,  c a l l  i t  

o n e  s u b - r o l e  a n d  d e s c r i b e  y o u r  r e a c t i o n s  f u l l y  u n d e r  

" C e m e n t s . "
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Identifying i>ata
School _ _ _ _ (name) '
Interview (no. or name)

Transition Point
Lumber of first counselor speeoh in role unit 
I lumber of last counselor speech in role unit

SfiHBRfiJrPS 2gjeg
Listening uole Reflecting Role Participating Role 
Ulagnodns Hole Advising— Tutoring Rolea.Llorshalllng Evidenceb. Advisingc.Tutoring
Comments:

Hater
Date

oU1 'porting .Lole Informing Hole Informatio n Gathering hole Socializing Role Other Holes

fJnoinssi flabl e

Js3A  SUL £te.gB& Expects Qsi gounsg^r &  Pla^
Client following counselor - no exoected role aooarent2.Expected role identifiable - same role counselor playing _3. Expected role Identifiable - disagrees with role counselor plavimrC Check expected role)Listening Role Reflecting Role Participating Role Diagnosing Role Advising-Tutoring Role .a.Uadshalllng Evidenceb. Advisingc.Tutoring

Supporting Role Informing Role Information Gathering Role Socializing Role Other Roles

Unoiassiliable
Comments:

Transition Point of Exnected Role
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M a t e r i a l s  T o  B e  U s e d

A s  t h e  t y p e s  o f  s t u d e n t  p r o b l e m s  v a r y  a m o n g  u n i v e r 

s i t y  o o u n s e l i n g  c e n t e r s ,  i n t e r v i e w s  f r o m  f i v e  s c h o o l s  a r e  

u s e d  ( C h i o a g o ,  M i c h i g a n ,  M i n n e s o t a ,  M i s s o u r i  a n d  O h i o  S t a t e ) ,  

T h e  t o t a l  o f  3 0  i n t e r v i e w s  s e l e c t e d  i n c l u d e  t h r e e  c o u n s e l o r s  

a n d  c l i e n t s  f r o m  e a c h  o f  t h e  f i v e  s c h o o l s ,  w i t h  t w o  i n t e r 

v i e w s  f o r  e a c h  c l i e n t .

P r o c e d u r e s

Two s e p a r a t e  r a t i n g s  w i l l  b e  m a d e :  ( 1 )  l o c a t i n g

t r a n s i t i o n  p o i n t s  b e t w e e n  o o u n s e l o r  r o l e s ,  a n d  ( 2 )  l a b e l i n g  

c o u n s e l o r  r o l e s .  A t  t h e  t o p  o f  e a c h  r a t i n g  f o r m  t h e  j u d g e  

w i l l  f i n d  b l a n k s  i n  w h i c h  h e  i s  t o  i n s e r t  t h e  n a m e  o f  t h e  

s c h o o l  w h e r e  t h e  i n t e r v i e w  w a s  r e c o r d e d ,  t h e  i n t e r v i e w  n u m 

b e r  o r  n a m e ,  t h e  r a t a l ' s  n a m e  a n d  t h e  d a t e  o f  r a t i n g .

A .  L o o a t i n g  t r a n s i t i o n  p o i n t s  ( U s e  R a t i n g  F o r m  ;-*l f o r

C o u n s e l o r  R o l e s )

1 .  F i l l  i n  t h e  i d e n t i f y i n g  i n f o r m a t i o n  o n  e a c h  

r a t i n g  f o r m  u s e d .

2 .  R e a d  t h e  t y p e s c r i p t s  l o o k i n g  f o r  c h a n g e s  i n  s u b 

r o l e s .

3 .  W hen  a t r a n s i t i o n  p o i n t  i s  l o c a t e d ,  i n d i c a t e  t h e  

l e n g t h  o f  t h e  s u b - r o l e  u n i t  o n  t h e  r a t i n g  f o r m  b y  

w r i t i n g  ( i n  t h e  a p p r o p r i a t e  p l a c e )  t h e  n u m b e r s  o f  

t h e  f i r s t  and l a s t  o o u n s e l o r  s p e e c h e s  i n  t h e  u n i t .

U s e  s e p a r a t e  r a t i n g  f o r m s  f o r  e a c h  i n t e r v i e w .
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4. Do this for all 30 interviews.

B. Labeling roles (use Rating Form $2— Counselor Roles)
1. The oounselor sub-role and the expected counselor 

sub-role are to be indicated for each role unit 
(see succeeding directions for the procedure to 
follow). Use a separate rating form for each 
role unit.

2. When an interview has been completed, clip the 
separate rating sheets for that interview together. 
Check and see that all of the rating forms are 
properly labeled.

Counselor Sub-Role
To answer the second major purpose of this study, the 

judge is to indicate on a checklist the sub-role the counse
lor plays within each sub-role unit. The following sections 
describe the sub-roles listed on the checklist and tell how 
to use the list.

Description of Counselor Sub-Roles

1. The Listening Role. In this role the counselor 
lets the olient pursue the topio in his own way. 
Therefore, the oounselor assumes little responsi
bility. The client does nearly all of the talking, 
while the counselor says little or interjects 
nearly neutral statements such as, "Yes," ”1 see," 
"Ma hm," etc.
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55 Ce. And I liked that real well - and uh, -

oh - things like sort of abstract I 
like to do that real well -

56 Go. Uh huh.
56 Ce. But that’s just sort of hard to getClaughs)
57 Co. Yeah..
57 Ce. 3o - then I like psychology - pretty well 

and - oh - social work is one that would be sort of good too -
53 Co. Uh huh.

2. The Reflooting Role. This role is characterized 
by oounselor statements which seem to clarify or 
reproduce the attitudes and feelings the olient has 
Just expressed. The oounselor introduces no new 
ideas or thoughts, but, rather, limits himself to 
statements which clarify the content and feeling 
in the client’s statements.

21 Ce. M-hm. I don’t know. It seems that he isn’t 
sincere; he is directing it towards things 
which I don’t consider good, and uh, and 
still I ’m interested in him very muoh and 
almost ashamed of my interest in him. If 
he is all these insinoere things I think 
he is.

21 Co. IJ-hm. Somewhat of a conviction that he
is these things that you can’t admire and 
ashamed beoause you do care for him in 
spite of it.

22 Ce. Yes, and then one of the things are, that
he does realize his Inadequacies to be 
what he wants. He told me he wanted to 
be a biochemist, uh, physicist, or some
thing like that. H e ’s always been very
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vague, and couldn't succeed and now he can 
only use the talent he has of pushing 
people around to do the thing he wishes. 
Perhaps if he could realize that, I would 
like to know what his capabilities are— if 
he would straighten out then I could 
straighten out,

22 Co. Tour feeling would be clear if he could, 
instead of covering up for failure in the 
post, to really look at his real abilities 
to see what he can do.

3, The Participating Role. This role is characterized 
by oounselor-olient interaction with neither en
tirely dominating the interview or sub-role. The 
oounselor and client are working together as a team 
and are trying to arrive at some solution to the 
olient*s problem. Neither the counselor nor the 
client entirely dominate the interview. The coun
selor uses a range of teohniques which may include 
clarification and acceptance remarks as well as 
suggesting ideas for the client to react to. He 
also allows the olient to express his ideas and 
reactions to this new information. The counselor's 
statements are phrased so the olient may either 
accept or reject them.

10 Oo. All right. Now what you’re doing is ah, 
ah. . >Ve can use these. . these major 
headings, can’t we? X mean, each one is 
an experiment, so you’ve got, in fact, they’ve helped you, they numbered one, 
two, three and so on, so that that helps 
you spot the major points. I think ah, ah, 
one of the things that may be bothering a
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little here is that ah, you write notes in 
part so that X read them or could read 
them; they’re good English. Ah, ah, on the 
other hand, to write out all these words 
may take time to write them out. Uh, I was 
wondering if there was a way of shortening. 
In other words, the less you write the 
shorter time it takes. (pause) Ah, uh, 
let’s see.

18 Ce. In here I could eliminate some words. Ah,
the students took a test in 30 seoonds.

19 Co. Yeah. Or, ah, students wrote A ’s for 30
seconds which gets the ah, . . This is 
something like the headline write down 
here at the newspaper. You’ve got to ah, 
they’ve only got so much room to put it in.

19 Ce. There’s so many words they can use and they
have to eliminate all the and ah . .

20 Co. Yeah. Sure. That would do it. Ah, now
what was the main thing? They wrote A ’s, 
ah . . They were divided into two groups, 
weren’t they?

20 Ce. Yeah. (pause as both read)

4. The Diagnosing Role. In this role the counselor’s 
statements seem to be directed towards getting a 
pioture of the olient’s problem. The oounselor is 
trying not only to understand what the client’s 
problem is but also get an idea of some of the 
causes. The oounselor is drawing out information 
and/or ideas from the client. This is somewhat 
like a medioal role. The oounselor questions in 
order to make a Judgment whioh will then determine 
the method for solving the problem, 
a. The Diagnosing Role versus the Participating



Role. The Diagnosing Role is directed par
ticularly towards the oounselor getting a pic
ture of the client's problem while the Parti
cipating Role is directed towards a joint 
attempt to help the olient see possible solu
tions to the problem.

16 Co. This quarter which one seems to, are any 
of them causing particular trouble?

16 Ce. Ah, why I think 401 psychology is the
toughest.

17 Co. Uh-huh. .’/hat seems to be the trouble
there?

17 Ce. Ah, well, it's pretty hard to say. It's 
like, well, it's like learning something 
that you never did, did before your own 
self and, and, taking ah, taking in a lot 
of things that you don't believe.

IQ Co. I see. The ah, how do you mean that?

The Advising-Tutoring Role. The description of 
this role is broken down into three parts or situ
ations which seem to best typify the role. In gen
eral, these are concerned with convincing the oli
ent as to a diagnosis or course of action. The 
tone of the role seems to be that of the oounselor 
urging the olient to aooept or oarry out something 
the oounselor has suggested.
a. Marshalling Evidenoe. The oounselor appears to 

be presenting what evidenoe he has about some
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aspect of the client as a basis for convincing 
the client to some course of action. The coun
selor seems to be building a case in a manner 
similar to the legal oounselor and presenting 
this case to the olient.

125 Co. -/ell, you’ve only got so much time, and
it . . the reading and taking notes, outs
your rate in half, you say, oh I haven’t 
got that much time. That’s what all stu
dents will say. So that ah . . one of 
our problems here is that . . ah . . all
right, this is . . typical, but how can 
we develop some skill that will ah . . 
help you pull out and get more of the ideas 
and remember them better. And usually we 
refer to note-taking and yet, what hap
pens, ah, when we ah ask students to take 
notes we get a rate like that, don’t we? 
Your comprehension is quite good, you see. 
So it’s just if we could take the time, 
i t ’s fine. Now ah, as a matter of fact, 
this is about what . . the average stu
dent does taking notes, it’s a little 
better than the average student does tak
ing notes.

125 Ce. Oh.
126 Co. But it’s ahhm, it’s just too slow isn’t

it? So that ah, what most students do is 
ah . . ah . . just don’t read when they
take notes. So that one of the things 
w e ’ll want to do in . . ah . . here in the 
SCi3R, what kind do we call the Australian 
crawl method of study, what we're trying 
to do is take your, your particular method, 
in other words, you do take notes, and if 
there is a way of showing you how . . to 
take • . read and take notes . • more 
rapidly, up around this kind of rate, then, 
that would be all right wouldn’t it?

126 Ce. Yes
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127

b.

113

113

114
114

115

115

116

Co. Because . . with the notes, it would fix
it in mind, and eh . . you’d have something 
to review. Ahhh if you could get up 
around that rate, you’d feel o.k. That’s 
worth doing. So that . . one of the things 
that ah they want to teach . . teach you
is ah . . in other words, just a better 
way - ah - method of swimming through 
your lessons here.

Advising. The counselor is urging the olient 
to accept the counselor’s suggestions, or the 
oounselor is urging the olient to carry out 
some course of aotion suggested by the counse
lor.

Co. On this one ah . . business of planning 
a week in advanoe ah . . the purpose 
there is not to do it after the facts . . 
do it before,

Ce. I ’d have to carry that book with me then 
. . because 1 can remember something just 
about that long.

Co. Why don’t you write it down, ah?
Ce. She looks at me and she tells me some

thing and I ’ll turn right around and I
w o n ’t know what she said . . I w o n ’t hear
it.

Co. Well, the fact that you’ve written It down 
will help you to remember it more.

Ce. I know there was something I was supposed 
to do today but I can’t think of It yet 
. . I ’m  going to have to start writing 
things down . • there’s no getting around 
it . • I can’t remember.

Co. '/fell, instead of carrying your book with you why don’t you put a schedule on a 
piece of loose paper, and ah . . you can 
carry that around with you • • can oarry 
it in your purse.
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c. Tutoring. The oounselor is directing practice 

in some speoifio skill. He is playing a role 
similar to that of a teacher or instructor.

61 Co. That what one might do out here r,A. Cues 
in course materials,” you see?

61 Ce. And then list your subtopics on that?
62 Co. Then I would ah . . what you're reallydoing is just . . outlining.
62 Ce. Yeah, yeah.
63 Co. You see. Ah . . there's a textbook . •

used in class. From the last exam, yeah.
It's this type, and then "B” would be ah,
over here . . it's selecting.

63 Ce. Apprehending whatever is important. Is
that what you put down here?

64 Co. Mmhm. You notice I use abbreviations.
64 Ce. Yeah, well, I mean . . mmhm.
65 Co. "One” would be ah • . "value of preview”. . ah "two, value previous questions.” 

And, if you notioe, and from your history 
book you can remember those phrases very quickly. You sort of get a bird's eye 
view of it.

If a judge thinks a oounselor is playing this role of 
Advising-Tutoring, indioate this on the checklist of roles. 
Then, if possible, check which aspects of this larger role 
the oounselor is playing, as indicated in the following 
example:

5. The Advising-Tutoring Role >/
a. Marshalling Evidenoe ______
b. Advising
o. Tutoring i/



The Diagnosing Role versus Advising-Tutoring Role. 
In the Diagnosing Role the counselor is trying to 
get a clearer picture of the olient1s problem. In 
the Advising-Tutoring Role the counselor is urging 
the olient to accept certain suggestions or aotions 
or directing skill practice.
Participating Role versus Advising-Tutoring Role.
In the Participating Role the oounselor and olient 
seem to be working together more as an equal team 
towards a clarification or solution to the problem. 
In the Advising-Tutoring Role the oounselor is tak
ing more responsibility and is urging the client 
to accept what the counselor has suggested as a 
possible solution.
Advising Role versus Tutoring Role. In both roles 
the counselor may be making suggestions for the 
olient to follow. If the suggestions are about 
study skill problems, label the role Tutoring. If 
the suggestions are not study skill oriented, label 
the role Advising.
The Supporting Role. A oounselor playing this role 

reacts in such a way that the olient is given sup
port in his attack on his problem usually through 
the use of: (a) approval by the counselor of oli
ent aotions or statements; or (b) by the oounselor 
reassuring the olient. A single approval remark by
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the counselor would not necessarily mean that he 
is playing a Supporting Role* However, several 
approval and/or reassurance remarks would tend to 
indicate such a role.

3 Ce. I*m getting much more out of his lectures 
now.

3 Co. Uh-huh. (pause) You have learned how to
pick out what is important and what isn’t.

4 Ce. Sure.
4 Co. That’s one very good step you’ve made then.
5 Ce. I ’m  taking notes; he sticks to his lectures

pretty olose and I understand his quizzes.
If you study the quizzes you have a pretty 
good idea what his midterm will he.

5 Co. Uh-huh. Then you have learned how to take
good notes and use your test. I mean study 
from it. Uh-huh, that’s another thing you 
will find use for further.

6 Ce* I ’m  not in a hurry to get out of the room.
I ’m  taking my time. Don’t start in on a test
as soon as I get it.

6 Co. Uh-huh.
7 Ce. I read the test over first.
7 Co. i/ell, that’s a very good point. What do you 

suppose that does for you?
The Informing Role. In this sub-role the oounselor 
is giving information to the olient with no imme
diate pressure for action. The oounselor may be 
explaining, desoribing or interpreting something to 
the olient.
a. Participating Role and Advising-Tutoring Role
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versus the Informing Role. In the Informing 
Role the counselor is giving the olient 
information (such as describing a test) with 
no immediate pressure for action. In the 
Participating and Advising-Tutoring Roles the 
oounselor may also be giving the client in
formation, but, in addition, there Is an in
dication of some implications or actions on 
the client*s problem* This "pressure" may 
come from the counselor, as in the Advising- 
Tutoring Roles, or may result from the coun
selor and olient working as a team, as in 
the Participating Role.

29 Co. .'fell, when you say aptitudes there are
other things implied than just uh - aca
demic aptitude - there are such things 
as how your expressed interests line up 
with people in various occupational fields.

29 Ce. Oh, I see.
30 Co. There is your oapaoity for handling aca

demic subjeots— scholastio aptitude.
30 Ce. Yes.
31 Co. Then there are speoial aptitudes - whioh

might include - such things as clerical 
aptitude uh - aptitude at working wl th 
your hands - uh - music, art, and various 
other skills needed all sort of occupations.

31 Ce. Oh, I see.
32 Co. Uh - then there is the matter of person

ality - the idea - to beoome better
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acquainted with yourself - through various 
personality measures.

Q. The Information Gathering Role. In this sub-role 
the oounselor statements are directed towards ob
taining specific information about the client.
The oounselor is usually filling out a question
naire. He asks quite specific questions which the
olient is to answer.
a. Diagnosing Role versus Information Gathering 

Role. In the Diagnosing Role the oounselor is 
trying to get a clearer Idea of what the cli
ent’s problem Is. In the Information Gather
ing Role the oounselor is just filling out a 
questionnaire about the olient or gathering 
information not Immediately relevant to the 
client’s problem.

b. Informing Role versus Information Gathering 
Role. In both of these the counselor is 
definitely in oontrol of the interview, but in 
the Information Gathering Role the counselor's 
statements are aimed at obtaining, from the 
olient, specific information about the olient. 
The oounselor might be described as an Inter
rogator or questionner. In the Informing Role 
the oounselor gives the olient Information with
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no immediate pressure for a decision or action.

301 Co. Uh huh. Let *s get some information about 
yourself -

301 Ce. All right.
302 Co. How old are you?
302 Ce. Twenty.
303 Co. 7/hat is your home address?
303 Ce. (Gives home address)
304 Co. Uh huh. Now let’s see - you’re a

sophomore?

The Socializing; Role. This role is typified by 
oounselor statements of a non-problem solving 
nature. The oounselor and olient seem to be carry
ing on a social conversation while getting seated 
or in leaving, or they may be just visiting at 
intervals in an interview.

1 Co. Sohool is pretty nearly out, isn’t it?
1 Ce. Yes -
2 Co. Are you glad?
2 Ce. No, oh no -
3 Co. You’re not?
3 Ce. Oh no*
4 Co. You like it here.
4 Ce. Oh I just love it here - oh - two years -and I think I like it more every day.
5 Co. Uh huh. Yell, that’s what we like to hear.(laughs)



162
10. Other Roles* If* the counselor seems to be playing 

a definite role which is not described by one of
the above categories, but which the judge can des
cribe and if possible name, check this category. 
Then, in the space provided, the judge is to name 
the role being played, and describe the sub-role 
briefly.

11. Unolasalfiable. If the behavior of the oounselor 
does not seem to be characterized by a consistent 
sub-role, I.e., fit into any one of the above cate
gories, check this category and make appropriate 
remarks under "Comments."

Procedures
After the judges have located the transition points in 

all 30 interviews and indicated the limits of the role units
on the rating form (as described in the section above
labeled "The Transition Points") then the judges are to 
cheok on the oheoklist the sub-role they think the oounselor 
is playing in that sub-role unit. To obtain greater relia
bility, It i3 suggested that the judges refer to the des
criptions of oounselor sub-roles frequently.

If the judge has any comments he should write them out 
in the section "Comments" under Counselor Role. These com
ments will be helpful in evaluating any oases in which there 
is disagreement or oonfusion. If the judge checks
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"Unclassifiable," he should state his reasons for this under 
"Comments. ,f Be sure that the sub-role the oounselor is play
ing has been checked for each sub-role unit.

The Sub -Role the Client Expects the Counselor to Play
In addition to rating the transition point and counselor 

sub-role, the Judge is asked to rate the sub-role the client 
expects the counselor to play. For this rating the judge is 
to use the section of the rating form labeled "The Role the 
Client Expects the Counselor to Play." Under this section 
are listed 11 sub-roles which are identical to those des
cribed in the section above labeled "Counselor Sub-Role.”
In addition there are three other possible categories:

(1) Client following the oounselor but no sub-role 
apparent. Check this category if the olient 
seems to be going along in the direction the 
oounselor is leading, but the client does not
seem to indicate any particular expected sub-role.

(2) Expeoted role identifiable— same role oounselor 
playing* Check this category if the sub-role the 
olient expects the oounselor to play is the same 
as the sub-role the oounselor is playing.

(3) Expeoted role identifiable--disagrees with role 
oounselor playing. If the sub-role the olient 
expeots the oounselor to play can be Identified 
and Is different from the sub-role the oounselor
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I s  p l a y i n g ,  c h e c k  o n e  o f  t h e  1 1  r o l e s  l i s t e d .

A s  s t a t e d  a b o v e ,  t h e s e  1 1  s u b - r o l e s  a r e  t h e  s a m e  

a s  t h o s e  d e s c r i b e d  a b o v e  u n d e r  " C o u n s e l o r  S u b -  

R o l e . "

T h e  s u b - r o l e  t h e  o l i e n t  e x p e c t s  t h e  o o u n s e l o r  t o  p l a y  

i s  n o t  t o  b e  c o n f u s e d  w i t h  t h e  s u b - r o l e  t h e  o l i e n t  i s  h i m 

s e l f  p l a y i n g .  A o l i e n t  m a y  b e  d o i n g  a  g r e a t  d e a l  o f  t a l k i n g  

a n d  g i v i n g  t h e  o o u n s e l o r  m u c h  i n f o r m a t i o n ;  t h e  o l i e n t  i n  

t u r n  m a y  e x p e o t  t h e  o o u n s e l o r  t o  p l a y  a  L i s t e n i n g  R o l e .  B e  

s u r e  a n d  o h e o k  L i s t e n i n g  R o l e  i n  t h i s  c a s e .  I n  e v e r y  c a s e  

c h e c k  t h e  E x p e o t e d  C o u n s e l o r  S u b - R o l e  a n d  n o t  t h e  s u b - r o l e  

t h e  o l i e n t  i s  p l a y i n g .

U s u a l l y  t h e  " C o u n s e l o r  R o l e "  a n d  t h e  " E x p e o t e d  C o u n s e 

l o r  R o l e "  a r e  t h e  s a m e ;  t h i s  s e c t i o n  h a s  b e e n  a d d e d  s o  a  

s p e c i a l  s t u d y  m i g h t  b e  m a d e  o f  t h o s e  u n i t s  w h e r e  a  s u b - r o l e  

d i f f e r e n c e  d o e s  o o o u r .

P r o c e d u r e s

A f t e r  c h e c k i n g  t h e  c o u n s e l o r  s u b - r o l e  p l a y e d  w i t h i n  

t h e  s u b - r o l e  u n i t ,  t h e  j u d g e  i s  t o :

1 .  C h e o k  t h e  s u b - r o l e  t h e  o l i e n t  e x p e c t s  t h e  o o u n s e 

l o r  t o  p l a y  i n  t h i s  r o l e  u n i t  ( U s e  R a t i n g  F o r m  —  

C o u n s e l o r  R o l e s ) .

2 .  I f  t h e  o l i e n t  c h a n g e s  t h e  s u b - r o l e  h e  e x p e c t s  t h e  

o o u n s e l o r  t o  p l a y  w i t h i n  a  r o l e  u n i t ,  a s  d e f i n e d  

b y  t h e  o o u n s e l o r  b e h a v i o r ;



M a r k  d o w n  t h e  s p e e c h  n u m b e r  o n  t h e  l i n e  

" T r a n s i t i o n  P o i n t  o f  E x p e c t e d  R o l e "

T h e n  p u t  a  n u m b e r  ” 1 "  a f t e r  t h e  s u b - r o l e  t h e  

o l i e n t  e x p e c t s  t h e  c o u n s e l o r  t o  p l a y  i n  t h e  

f i r s t  p a r t  o f  t h e  r o l e  u n i t  a n d  a  " 2 "  a f t e r  

t h e  r o l e  e x p e o t e d  i n  t h e  s e c o n d  p a r t  o f  t h e  

u n i t ,  a s  i n d i c a t e d  i n  t h e  f o l l o w i n g  e x a m p l e .

R e f l e c t i n g  R o l e  _______
P a r t i c i p a t i n g  R o l e  £
D i a g n o s i n g  R o l e  1
A d v i s i n g - T u t o r i n g  R o l e  _______

T r a n s i t i o n  P o i n t  o f  E x p e c t e d  R o l e  C e .  5 5
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A P P E N D IX  B 

MANUAL OF IN S T R U C T I O N S  

T Y P E S C R I P T  A N A L Y S IS
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: : i r i ; : r ' G  c f  j u d g e s

T h e  j u d g e s  s h o u l d  b e  i n d u c t e d  ' i n t o  t y p e s c r i p t  r a t i n g  b y  

h a v i n g  t h e m  c a r e f u l l y  r e a d  t h e  MANUAL FOR T Y F J 3 S C R I P T  A N A L Y S I S .  

C h a p t e r s  I V ,  V ,  VT a n d  V I I  o f  R o b i n s o n ' s  t e x t ,  P R I F C I F L 3 C 3  

AND F R 0 C 3 D U R E S  I N  S T U D F N T  C O U N S E L IN G  m i g h t  w e l l  b e  s u p p l e 

m e n t a r y  t o  t h e  m a n u a l ;  e s p e c i a l l y  w h e n  t h e  r a t e r  h a s  n o t  r e a d  

a p p r o p r i a t e  p a r t s  o f  i t  r e c e n t l y .

P r a c t i c e  r a t i n g s  o n  t h e  d i m e n s i o n s  w h i c h  h e  i s  t o  e v a l u 

a t e  s h o u l d  t h e n  b e  m a d e .  F r e q u e n t  r e f e r e n c e s  t o  a p p r o p r i a t e  

s e c t i o n s  o f  t h e  m a n u a l  s h o u l d  b e  m a d e ,  e s p e c i a l l y  w h e n  t h e  

n e w  r a t e r  i s  u n c e r t a i n  a b o u t  h i s  o a t e g o r i z a t i o n .  T h e s e  

p r a c t i c e  r a t i n g s  s h o u l d  b e  m a d e  o v e r  m a t e r i a l s  p r e v i o u s l y  

r a t e d  s o  t h a t  t h e r e  I s  a  r e a d y  o h e o k  f o r  t h e  n e o p h y t e .  A f t e r  

c o m p l e t i n g  t h e  r a t i n g  o f  s e v e r a l  i n t e r v i e w s ,  t h e  n e w  r a t e r  

s h o u l d  o h e o k  h i s  j u d g m e n t s  a g a i n s t  t h e  o r i g i n a l  r a t i n g s  a n d  

m a k e  a  n o t e  o f  a n y  d i s c r e p a n c i e s  w h i c h  t h i s  s e c o n d  l o o k  d o e s  

n o t  d i s s i p a t e .  T h e s e  d i s c r e p a n c i e s  s h o u l d  t h e n  b e  d i s c u s s e d  

w i t h  a n  " e x p e r t "  r a t e r .  I t  m a y  b e  a d v i s a b l e  t o  g o  t h r o u g h  

t h i s  p r o c e s s  o n o e  m o r e  f o r  t w o  o r  t h r e e  i n t e r v i e w s .

J u d g i n g  P r o o e d u r e

E a o h  j u d g e  w i l l  b e  a s s i g n e d  s p e c i f i c  i n t e r v i e w s  t o  

c l a s s i f y  a n d  r a t e .

T h e  f i r s t  j o b  i s  t o  d i v i d e  t h e  i n t e r v i e w  i n t o  u n i t s ,  

a n d  a t  t h e  s a m e  t i m e  c l a s s i f y  t h e  u n i t s  a o o o r d i n g  t o  t o p i c .
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A discussion of* the principles to use in this process is 
included below under a separate heading. Hhen inter-rater
agreement is part of the study, judges should independently
record on plain paper the numbers of the remarks which repre
sent. demarcation points. An example of the notation is:

1. C l
C 12 as you see it.

2. C 12 How is .....
S  3 7

Judges participating in the unit division will confer in 
order to set a division point as the basis for subsequent 
analyses of the typescripts.



TTNIT AHAiYSXS SUMMARY

Unit I 4entii'lac&ttio'n

Topic
*  .

 .

Combined. .......

Mean Lead

Combined 
5P of lie ad

Combined............
Assigning Responsibility

Combined........
Vorkl"^ Tiel atlonshln

Orewth

Combined. .......... .

Ac a m  t anceuti-Qenqye a* ̂  ̂ *Y

Combined. .....
Talk Ratio ..............

Composite Criterion......
(See Carnes dissertation)

Mean Optimum Lead

Combined
PRO.

Combined
Combined 

* Judges:



RATING SCALE FOR COUNSELOR LEAD

o
1
2
3 j * * ■ 4 • * •I ! I
k j.... | ........ 4.....

6! I i

■ • • r l

7
8
9
0
1

2
3
k

5
€

7

6
9
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The agreed-upon division point will be marked in the 

typescript book on the right oargin with a red pencil line, 
./hen the break is within a remark, a red pencil mark will 
indicate this point.

Nnit Analysis Summary Sheet (following) should be pre
pared for each discussion topic. This could be prepared from 
a corrected version of one of the initial records of unit 
division prepared by a judge. The appropriate page notation 
might also be made at this time. This need not be prepared 
by the judge.

To rate the dimensions based on an evaluation of indi
vidual counselor remarks the rater will fill in on the follow
ing Single Remark Rating Form: (1) the interview number,
{2} the judge's name, (3) the date. Next in the appropriate 
line on the rating form the judge will rate each counselor 
remark on the appropriate dimensions, using as many rating 
forms as necessary for each interview. Additional forms 
should be numbered along the left side to correspond with 
the number of the remark being rated. In some instances the 
remark represents two or maybe more purposes on the part of 
the counselor or the client. An example is:

C 2 0 .  v / e l l ,  y o u , v e  b r o u g h t  u p  y o u r  g r a d e  i n
p s y c h o l o g y  I n  t h e  l a s t  t w o  w e e k s ,  y o u ' v e  
a h m ,  d r o p p e d  a  l i t t l e  b i t ,  b u t  s t i l l  m a i n 
t a i n  y o u r  a b o v e  a v e r a g e ,  a h ,  g r a d e  i n  
a n a t o m y .  / /  Now w h a t  w o u l d  y o u  f e e l  w o u l d  
b e  t h e  n e x t  s t e p  i n  c o o r d i n a t i n g  y o u r  s t u d y  
a c t i v i t i e s ?  ( O S U ,  F 1 1 4 ,  p .  1 1 8 )
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T h i s  i s  c a l l e d  t w o  s e p a r a t e  r e m a r k s .  I n  o r d e r  t o  i d e n t i f y  

t h e s e  p a r t s  o f  a  r e m a r k  t h e  r a t e r  w i l l  l a b e l  t h e m  1 1 7 A ,  1 1 7 3 ,  

a s  t h e  c a s e  m a y  b e ,  o n  t h e  r a t i n g  f o r m .  T h i s  p e r m i t s  c h e c k 

i n g  o f  t h e  t y p e s c r i p t  a g a i n s t  t h e  r a t i n g  s h e e t s .  A t  t h e  e n d  

o f  e a c h  i n t e r v i e w ,  a  n e w  r a t i n g  f o r m  m u s t  b e  s t a r t e d .

. / h e n  d i m e n s i o n s  w h i c h  r e q u i r e  a  g l o b a l  e v a l u a t i o n  o f  a  

u n i t  a r e  j u d g e d ,  t h e s e  c a n  b e  m a d e  c o n c u r r e n t l y .  T h e  d i m e n 

s i o n s  i n c l u d e d  u n d e r  t h i s  p r o c e s s  w o u l d  b e  a s s i g n i n g  r e s p o n 

s i b i l i t y ,  w o r k i n g  r e l a t i o n s h i p ,  g r o w t h ,  a n d  a c c e p t a n c e  o f  

r e s p o n s i b i l i t y .  T h e  j u d g e  w i l l  r e c o r d  h i s  r a t i n g  o n  t h e  

f o l l o w i n g  U n i t  A n a l y s i s  R a t i n g  S h e e t  f o r  e a c h  o f  t h e  a b o v e  

d i m e n s i o n s  b e i n g  c o n s i d e r e d  i n  t h e  r e s e a r c h  b e i n g  d o n e .

. / h e n  t h e s e  a r e  t r a n s l a t e d  I n t o  n u m b e r s  o n  a  5 0 - p o i n t  s c a l e  

t h e y  c a n ,  a t  t h e  s a m e  t i m e ,  b e  r e c o r d e d  o n  t h e  U n i t  A n a l y s i s  

S u m m a r y  S h e e t .

I n  f i l l i n g  o u t  a n y  r a t i n g  s h e e t  b e  s u r e  t h a t  a l l  i d e n t i -  

f y l n g  d a t a  a r e  g i v e n , , i n t e r v i e w  n u m b e r , d i s c u s s i o n

u n i t  n u m b e r . .1 u d g e  * s  n a m e  a n d  t h e  d a t a .

D I V I S I O N  OF AN I N T 3 R V T E / /  INTO D I S C U S S I O N  U N I T S

D e f i n i t i o n . T h e  d i s c u s s i o n  u n i t  i s  d e f i n e d  a s  a l l  t h e  

c o n s e c u t i v e  c o u n s e l o r  a n d  o o u n s e l e e  r e m a r k s  t h a t  p e r t a i n  t o  

o n e  t o p i c .  A t o p i c  i s  a  p r o b l e m  o r  s u b j e c t  a r o u n d  w h i c h  t h e  

d i s c u s s i o n  o f  t h e  o o u n s e l e e  a n d  c o u n s e l o r  c e n t e r .  I t  i s  a  

l o w e r - l e v e l  c o n c e p t  t h a n  t h e  g e n e r a l  c a t e g o r y  o f  l a o k - o f -  

s k i l l ,  a n d  c o n c e r n s  t h e  c o n t e n t  o r  s u b j e c t  m a t t e r  o f  t h e
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Interview. ifor example, it is possible that a oounselee is 
having trouble retting good r-rcdes. several ways of improv
ing these grades could be discussed, such as improving reed

ing ability, better examination-taking skills; each of these 

subdivisions is to be considered as a topic. Thus it is 

possible for an interview to be divided into several topics 

or discussion units, all of which might come under the gen

eral classification of lack-of-skill. The categories of

d i s c u s s i o n  u n i t s  w i l l  b e  d e s c r i b e d  l a t e r .

I n  d i v i d i n g :  i n t o  d i s c u s s i o n  u n i t s . e a c h  u n i t  i s  m a r k e d  

o n  t h e  t y p e s c r i p t  o r  a  s e p a r a t e  s h e e t  o f  p a p e r  i f  r a t i n g  i s  

t o  b e  i n d e p e n d e n t .  T h e n  e a c h  u n i t  i s  n u m b e r e d  c o n s e c u t i v e l y  

b e g i n n i n g  w i t h  o n e .  T h e  d i v i s i o n  p o i n t  b e t w e e n  u n i t s  d o e s  

n o t  h a v e  t o  o c c u r  b e t w e e n  t w o  d i s t i n c t  s p e e c h e s ,  b u t  n a y  

o c o u r  w i t h i n  o n e  r e m a r k  o f  e i t h e r  t h e  c o u n s e l o r  o r  t h e  c o u n -  

s e l e e .  I n  f a c t ,  t h e  d i v i s i o n  m a y  b e  w i t h i n  o n e  s e n t e n c e .

H a c h  o o u n s e l o r  a n d  o o u n s e l e e  r e m a r k ,  i n  a  s e n s e ,  i s  a  

s l i g h t l y  d i f f e r e n t  a s p e c t  o f  a  p r o b l e m .  A l s o ,  t h e r e  s o m e 

t i m e s  i s  a  g r a d u a l  d r i f t i n g  f r o m  o n e  a p p r o a c h  t o  a n o t h e r  

v / i t h o u t  a n y  c l e a r  b r e a k .  A s  l o n g  a s  t h e s e  v a r i o u s  r e m a r k s  

a r e  r e l a t e d  t o  t h e  t o p i c  t h e y  s h o u l d  b e  c o n s i d e r e d  a s  o n e  

u n i t .  I n  g e n e r a l ,  I t  i s  b e t t e r  t o  m a k e  u n i t  d i v i s i o n s  a t  

m a j o r  t r a n s i t i o n  p o i n t s  r a t h e r  t h a n  t o  s u b - d i v i d e  c l o s e l y  

r e l a t e d  a p p r o a c h e s  t o  o n e  p r o b l e m .
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D i v i s i o n s  b e t w e e n  t o p i c  a r e a s  a r e  o f t e n  c l e a r  i n  t h a t

t h e  e x p l o r a t i o n  o r  m a k i n g  o f  p l a n s  p e r t a i n i n g  t o  o n e  s u b j e c t
*

h a s  b e e n  e x h a u s t e d  a n d  e i t h e r  t h e  c o u n s e l o r  o r  t h e  c l i e n t  

p r e s e n t s  a  c l e a r l y  d i f f e r e n t  s u b j e c t  h e  w o u l d  l i k e  t o  t a l k  

a b o u t .

1 .  C e  . , . 3 o  I  t h i n k .  I  u n d e r s t a n d  w h e r e  h e  g e t s
t h e  s t u f f  h e  t e s t s  o n  n o w .

Go Y o u  t h i n k  y o u ' l l  d o  b e t t e r  o n  t h e  n e x t  
t e s t .

Ce  Y e a h ,  I  r e a l l y  d o .
Co  Uh h u h .

2 .  C e .  B u t  a n o t h e r  t h i n g  t h a t ' s  b e e n  ' w o r r y i n g  me
i s  t h a t  I  j u s t  d o n ' t  s e e m  i n t e r e s t e d  i n  
m o s t  o f  t h e  c o u r s e s  I ' m  t a k i n g . . .

I n  t h e  a b o v e  e x a m p l e ,  t h e  o o u n s e l e e  b r i n g s  u p  a  n e w  t o p i c  

f o r  d i s c u s s i o n  a n d  t h e  t r a n s i t i o n  p o i n t  i 3 o b v i o u s .

I n  t h e  d i s o u s s i o n  o f  a  g i v e n  p r o b l e m ,  v a r i o u s  a s p e c t s  

m a y  b e  c o n s i d e r e d  w h i c h  a r e  r e l a t e d  t o  t h e  c e n t r a l  t o p i c .  

O c c a s i o n a l l y ,  h o w e v e r ,  w h a t  s t a r t s  o u t  a s  a  r e l a t e d  a s p e c t  

m a y  b e c o m e  s o  d e v e l o p e d  a n d  d i v e r g e  s o  f a r  f r o m ,  t h e  o r i g 

i n a l  a p p r o a c h  t h a t  i t  m u s t  b e  c o n s i d e r e d  a s  a  n e w  u n i t .  

G e n e r a l i z a t i o n s  a r e  d i f f i c u l t  h e r e  i n  t h a t  d e g r e e  o f  r e 

l a t e d n e s s  i s  a  c o n t i n u u m  a n d  w h e n  a n d  w h e r e  t o  m a k e  a  b r e a k  

i s  h a r d  t o  d e s c r i b e .  A s  a  r u l e ,  i f  t h e  n e w  a p p r o a c h  i s  t i e d  

t o  t h e  l a s t  ' w i t h  s u b s e q u e n t  c o u n s e l o r  o r  o o u n s e l e e  r e m a r k s ,  

o r  p o s s i b l y  b y  a  r e t u r n  t o  t h e  o r i g i n a l  a p p r o a c h  b e f o r e  t o o  

m u c h  t i m e  e l a p s e s ,  i t  i n a y - b e  c o n s i d e r e d  a s  o n e  u n i t .  H o w 

e v e r ,  i f  t h e  c o m m e n t s  o r i g i n a l l y  m e a n t  t o  p e r t a i n  t o  t h e  

f i r s t  t o p i c ,  g o  f u r t h e r  a n d  f u r t h e r  a f i e l d  a n d  h a v e  a
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d e v e l o p m e n t  a n d  g d a l  o r  t h e i r  o w n ,  i t  i s  a  n e w  u n i t .  I n  

t h e s e  d i f f i c u l t  d i v i s i o n s ,  t h e  b r e a k  s h o u l d  t e  m a d e  w h e r e  

t h e r e  i s  t h e  m o s t  e v i d e n t  c h a n g e  i n  t o p i c .  S i n c e  a l l  i n t e r -  

v i a v s  a r e  d i v i d e d  i n t o  u n i t s  b y  t w o  i n d e p e n d e n t  j u d g e s ,  a n y  

d i s a g r e e m e n t s  i n  r a t i n g s  a r e  d i s c u s s e d  a n d  t h e  b e s t  d i v i s i o n  

p o i n t  a g r e e d  u p o n  b y  c o m m i t t e e  c o n c e n s u s ,  o f t e n  w i t h  t h e  a i d  

o f  a  t h i r d  j u d g e .

O f t e n  p u r p o s e  a s  w e l l  a s  c o n t e n t  m u s t  b e  c o n s i d e r e d  i n  

m a k i n g  l o g i c a l  d i v i s i o n s .  T h i s  i s  p a r t i c u l a r l y  p e r t i n e n t  t o  

t h e  s t u d y  o f  m a n y  i n i t i a l  a n d  f i n a l  i n t e r v i e w s .  A s  t h e  p r e 

v i o u s  d i s c u s s i o n  i n d i c a t e s ,  t h e  i n i t i a l  d i s c u s s i o n  o f t e n  

i n c l u d e s  p r e s e n t a t i o n  b y  t h e  c l i e n t  a n d  i n q u i r y  b y  t h e  c o u n 

s e l o r  w h i c h  h a s  a  s i n g l e  m a j o r  p u r p o s e ,  t h e  s t a t e m e n t  o f  

t h e  p r o b l e m  a n d  e v e n t s  r e l e v a n t  t o  t h e  p r o b l e m .  T h i s  p r o 

c e s s  m a y  r e s u l t  i n  t a l k  a b o u t  a  n u m b e r  o f  s u b j e c t s ,  b u t  

w i l l  s t i l l  h a v e  a  s i n g l e  p u r p o s e .  I n  t h e  f i n a l  i n t e r v i e w ,  

w h e n  t h e r e  i s  a  s y n t h e s i z i n g  a n d  s u m m a r i z i n g  o f  p r e v i o u s  d i s 

c u s s i o n s  w e  a l s o  h a v e  a  v a r i e t y  o f  t o p i c s  l i n k e d  b y  o n e  p u r 

p o s e .  I t  i s  m o r e  e f f i c i e n t  t o  g r o u p  t h e s e  r e m a r k s  i n t o  o n e  

u n i t  t h a n  t o  d i v i d e  t h e m  i n t o  m a n y  s m a l l ,  d i s c r e t e  t o p i c s .

S o m e t i m e s , i n  t h e  t r a n s i t i o n  f r o m  o n e  u n i t  t o  a n o t h e r ,  

t h e r e  a r e  r e m a r k s  w h i c h  d o  n o t  s e e m  t o  b e  t o o  d i r e c t l y  r e 

l a t e d  t o  e i t h e r  u n i t .  I f  t h e s e  c o m m e n t s  c a n  i n  s o m e  w a y  b e  

r e l a t e d  t o  t h e  p r e c e d i n g  o r  s u b s e q u e n t  u n i t  t h e y  c a n  b e



Unit Analysis 
(See Manual of Directions for complete explanation)

Judg^_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Dote Unit Identification.
I. Topic of unit (Check one)

 Lack of skill ah**!

_ft>ecial situation

tIk~ Coimselor Techniques t*

A* Amount of lead in the counselor remark
Each separate counselor remark mist he checked on the scale* If there 

are ten counselor speeches in tha unit, there will then almost always he 
ten check* on the re ting scale* Median values of a few techniques have 
heen worked out and are indicated on the rating scale as reference points 
for the rater. However, attention must he given to the total context to 
d e t e n t e  if that particular remark leads more, less or the same as the 
point marked on the scsle.

ao

17 
6



Little or 
no lead

Much
lead

3* Counselor intention as to division of responsibility
r

The counselor technique of taking over or throwing responsibility. The 
judge is asked to rate the amount of responsibility which the counselor 
himself assumed, which he permitted the client to assume, or which he forced 
the client to assume. (Disregard desire or intention or resistance of client 
to this counselor structuring), ,Mplce, pne .checjc.mfirk a3 an over-all rating 

.... of the unit.

Counselor Counselor Responsibility Client Client
assumes primarily evenly assigned assigned
complete responsible divided
responsibility responsibility complete 

responsi



B. Growth during the interview
Gre*h itttlRti of evidences of nevinsights, gains In skill, self- 

aeeeptanee and plane* It is iaportant to rate only rains within the unit* 
not fains carried over froa a previous milt* Again as abonre, consider both 
number and Uportance of gains*

Poor Ml Ixcellent

C. Client Interest in assunlng respoaeibility
How nuch responsibility does the client want to taka, discounting 

counselor technloues and their Influence upon the anount of responsibility 
that the client actually assuaest That Is, this Is a aoasure of client 
interest in initiating behavior*

Client desires 
no responsibility 
or even rejects It

m Client desires 
to aseune a 
great deal of 
responsibility



- 2

III. Criteria
The remainder of the rating* a n  t a b s h a n d  encrhrell impressions of the 

entire unit. The scale* are narked with HA, &  acid (median, first quartlle 
and third quartile), Thus a unit vhlok if bdUeved to be slightly below average 
(for typical interview units occurring U  counseling situations with college 
students) would be cheeked between ttaad a unit believed to be better than 
three quarters or more such units sn a given characteristic would be cheeked to 
the right of

A. Counsel or-cl lent working relationship
Good working relationship Is tt)# Jpfressuoe of smtual respect and wanth. of 

respectful consideration for each othgn ideas, and of client willingness 
to e^lore his problems. It is also the absence of symptoms of resistance.
At the other end poor working relationship is the presence of syaptoas of 
resistance and the absence of the poattlft Signs of warmth, respect and 
willingness to explore problems* la Judging poor working relationship, 
consider both frequency and severity of resistance, and make a global rating 
of the unit.

*Poor Hd Ixcellent
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included in the most similar unit. If, howovor, they cannot 
be related to either surrounding discussion unit, they must 
bo considered a discussion topic in themselves and be .^iven 
a nes number in regular sequence.

Customer!ly, at the beginning and end of an interview

there are a few social remarks which are not connected in 
purpose or toriic with the main body of the interview. If 
these are few in number, it does not seen logical to make 

a separate unit out of then, nor, on the other hand should 

they be considered as representative of the main body of the

interview. Jithin the interview there also may appear a few 
remarks which do not seem to have any bearing on the topic 
under discussion. As a rule, if these client and counselor 
remarks are less than eight in number, they are to be given 
the number of the larger unit within which they occur and 
are also to be given the extra designation of 3, for extran
eous. These units are .not included in the sample of units 
selected for research study. If, however, the discussion 
on any one of these special topics continues for more than 
eight remarks or twelve lines, it must be considered as a 

unit and numbered in the regular sequence of units. This 
length was set because units with fewer statements have pre
viously been found difficult to rate reliably.

o

TYPES OF DISCUSSION TOPICS
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Discussion topics are classified under five headings.

The four topic categories are skill, adjustment, lack of 
maturity and special. * Units are given these labels on the 
basis of the subject of the topic. ./hen any unit includes 
less then civht client and counselor remarks, it is also 

labeled "short.” The topic category is ordinarily deter
mined by the intent of the client. However, where the cli-

«

ent and counselor have different intentions, it should be 
classified according; to the purpose of the counselor. 

Definition of topics follows:
1 .  S k i l l

■ ' 1 ~r 1 •

T h e  u n i t  i s  c o n c e r n e d  w i t h  t u t o r i n g  o r  c o a c h i n g ,  o r  a  -

d i s c u s s i o n  o f  c e r t a i n  s k i l l s .  T h e  c l i e n t ,  i n  s u c h  t o p i c s ,

n e e d s  t o  r e l y  o n  t h e  c o u n s e l o r  t o  d e t e r m i n e  j u s t  w h a t  t h e  
*

d e f i c i e n c i e s  a r e  a n d  h ow  h e  a n d  t h e  c o u n s e l o r  c a n  w o r k  t o 

g e t h e r  t o  i m p r o v e  t h e  d e f i c i e n t  s k i l l s ,  e . g . ,  s t u d y  s k i l l s ,  

s o c i a l  s k i l l s ,  s p e e c h ,  e t c .  I t  d i f f e r s  f r o m  a n  a d j u s t m e n t  

t o p i c ,  i n  t h a t  t h e  c l i e n t  i s  u n a b l e  t o  r e s o l v e  h i s  d i f f i -
o

o u l t i e s  t h r o u g h  h i s  own  t h i n k i n g .

T y p i o a l  e x a m p l e s  o f  s k i l l  t o p i c s  i n c l u d e  d i s c u s s i o n s  

o f :  r e a d i n g  r a t e  a n d  c o m p r e h e n s i o n , ° e x a m  p r e p a r a t i o n ,  t e c h 

n i q u e s  f o r  r e a d i n g  s t u d y  m a t e r i a l s ,  e t c .  I l l u s t r a t i v e  e x a m 

p l e s  i n  t h e  t y p e s c r i p t s  c a n  b e  f o u n d  i n  t h e  O h i o  S t a t e  #  F i l l  

t o  F 1 2 7  c a s e b o o k  b e g i n n i n g  o n  p a g e s  6 4 ,  8 3 ,  a n d  1 6 9 .
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2 .  A d j  u s t n e n t

The unit is concerned with a clarification of thinkinr 
on some problem disturbing the client, including vocational, 
curricular, or personal problems* The counselor*s task is 

to help clarify the clientrs thinking so he can see the 

issues in his problem more clearly and accept their implica
tions.

* •

•Adjustment problems have at times been divided into 
"nonenotional'* and "emotional” adjustment problems for con

venience in discussion. In the former, the client usually 
has difficulty because he does not know or has not recalled 
many important ospeots of his problem. Given the necessary 
information and help in integrating it, he can work out a 
satisfactory solution. In problems of. "emotional” adjustment, 
people have difficulty in understanding and facing certain 
personal aspects of a problem. './hile such subdivisions were 

° once made, only the general classification of adjustment is

n o w  u s e d *

E x a m p l e s  o f  a d j u s t m e n t  p r o b l e m s  w o u l d  b e  v o c a t i o n a l  

c h o i c e ,  f i n a n c i a l  p r o b l e m s ,  i n a b i l i t y  t o  a d a p t  s o c i a l l y ,

° c o n f l i c t  a r i s i n g  f r o m  f a m i l y  r e l a t i o n s h i p s ,  t a l k i n g  a b o u t  

a n x i e t i e s ,  e t c .  S a m p l e s  o f  u n i t s  p l a c e d  i n  t h i s  o a t e g o r y  

a r e  l o c a t e d  i n  O h i o  S t a t e  c a s e b o o k  F i l l  t o  F 1 2 7 ,  b e g i n n i n g  

o n  p a g e s  1 0 9  a n d  1 6 3 .
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0. Immaturity

Such tox^ics are concerned with problems °f dex^endence,* 
overconscientiousness as to the opinion of others, e gocen- 
trisr.1, etc* The efforts of the counselor are usually 
directed toward helping the client think through these prob
lems so as to attain more nature orientations. There are 

several reasons why discussion topics which, r.iay he basically

instances of immaturity are seldom identifiable as 3uch dur

ing the course o f typ escript analysis. One reason is that 

a client seldom feels so immature or dependent that he seeks 
the help of a counselor for this problem. Ilany immature per
sons have no anxieties about their inrnturity, and, if they 

do, are likely to project it into situational problem such 
as vocational choice, poor grades, etc. Therefore, immatur
ity problems are difficult to identify, from the olient's 
speeches within a discussion topic and are ordinarily diag
nosed as such only from an overall judgment based on long 
acquaintance with the client. Consequently, topics which 
are essentially part of an immaturity problem are usually 
c a t e g o r i z e d  a s  a d j u s t m e n t  t o p i c s .

An  e x a m p l e  o f  this t y p e  t o p i c  c a n  b e  f o u n d  i n  c a s e  X 5 5

o n  p a g e s  9  t o  1 3  i n  t h e  7 8 1  T r a i n i n g  T y p e s c r i p t  B o o k .

4. Special
T h e s e  u n i t s  m o s t  f r e q u e n t l y  o c c u r  a t  t h e  b e g i n n i n g  a n d  

e n d  o f  a n  i n t e r v i e w .  T h e y  a r e  n o t  p a r t  o f  t h e  m a i n  b o d y  o f
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the interviev/, but tend to serve much the sane ur; osc as 
the irelii:inc.ry and closing fomalities and statements of a 
letter. They include discussion which serves to get the 

interview started; structure the relationship; or end the 

interview.

'./ithin the interviev/ there also nay appear a few re
marks which do not seen to have any bearing on the topic 
under discussion* They are often elicited by outside stimu
li such as the cless bell ringing, interruptions, something

seen from the window, etc.

Typical of special units at the beginning of the inter

view are comments on the weather, the health of the partici
pants and statenents by the counselor structuring the rela

tionship. As suggested above, those imbedded in the body x 

of the interview are usually responses to extraneous stimuli. 

Special units at the close of the interview often involve 

plans for subsequent interviews and "good-bye" statements. 

Samples of the above raay be found in the Ohio State casebook

7 F221 to F236.
B e g i n n i n g  -  4 7

V/ithin body - 165
2nd - 21

Short
Any unit with less than eight client and counselor
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remarks or having fewer than twelve lines- falls in this cate
gory. If it is also identifiable as being In one of the four 

’ above-mentioned categories it would be designated by that 
category and short, e.g., Skill-Short or Special-Short.
Short units are given their label solely on the basis of 
length.

The rationale for this additional category is that 
brief units have proven difficult to rate reliably. The 
major difficulty in rating these arises from attempts to 
make a global evaluation of the unit for a given dimension. 
Mean dimension values calculated from but a few single re
mark ratings are unstable and there is some difficulty plac
ing units in one of the four major classes. These units are
not ordinarily used In sampling units for research study.

Examples of units that have been judged as being, in 
this group can be found in Ohio State Casebook Fill to F137, 
on pages 162 and 174.

INTEKVXU.V Dll.msioikl: COUNSELOR TECHNIQUES AND CLIENT OUT
COMES

The four dimensions of counselor technique which have 
been used include amount of lead, dealing with the core of 
the client's remarks, content vs. feeling, and assigning 
responsibility. All but the last are rated on a renark-by-
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remark basis on the following Remark by Remark Rating oc&le,* 

Ratings on these dimensions involve evaluating the eounse- . 
lorfs remark in the light of* the just previous client remark. 
That is, the judge reads the client remark to determine the 

ideas or attitudes the client is attempting to express and 

then rates the follov.Ting counselor remark with this informa

tion as his point of reference.
In addition to the rules given below for rating each 

dimension, there are two general rules which apply to all 

single remark ratings in typescript analysis: (1) ..lenever

the client or counselor speech on the typescript seems so 
incomplete as to make rating difficult, that speech is to be 
marked in the "unolassifiable,T category, (£} .‘/henever a 
rating is made on anyone, of the three dimensions and the 
judge is employing the context to arrive at his rating rath
er than the imrnedL ately preceding client remark, that rating 
must be indicated by encircling a dot (or dots) on the rating 
scale. It needs to be emphasized here that the great major
ity of the r a t i n g s  will be m a d e  o n  t h e  b a s i s  of the immedi
a t e l y  preceding o l i e n t  r e m a r k .

A m o u n t  o f  l e a d

Variation in amount of lead is a technique used by

* Rating of assigning responsibility is done on a 
global basis and will be described in detail below.



counselors to farther the client’s thinking. The degree to 
which a remark leads usually depends on two characteristics:
(a) how far the content of the counselor's remark seems to

* cbe ahead of the content of the client'3 last remark, and
(b) the degree of pressure or definiteness in the counse
lor's remark used to bring about client acceptance of new 
ideas. To illustrate, an acceptance remark adds no new 

idea and little pressure (except, perhaps, to continue talk
ing) ; tentative analysis brings in a new idea which logically 
follows but little pressure is exerted to accept it; an 
interpretation remark states a new idea with definiteness 
which indicates that the client is expected to accept, etc. 
V/hile a counselor may not intend his remark to lead very 
much, if it seems to do so to the client, it does. The cri
terion of leading is the relation the counselor remark has
to the preceding client remark in the eyes of the client.

A preliminary study indicates that typical examples ofo
a particular type of counselor technique have certain modal 

values of amount of lead. These values for certain tech
niques are indicated on the rating scale as reference points 
for the rater. These techniques are defined below and fur
ther discussion and examples will be found on pages QS-95 of 
PRINCIPLE AND PROCEDURES IN STUDENT COUNSELING.1

On the other hand, it is important to note that all 
counselor remarks of a given type, e.p„ clarification, do
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n o t  r e p r e s e n t  t h i s  n o d a l  v a l u e .  oorne  s u c h  r e m a r k s  m a y  l e a d  

m o r e  o f  l e s s  t h a n  t h i s  i n d i c a t e d  v a l u e .  I n  f a c t ,  a  g i v e n  

t y p e  o f  r e m a r k  n a y  h a v e  a  v a l u e  b e y o n d  t h e  n e x t  l a b e l e d  

p o i n t  o n  t h e  s c a l e .

(1 )
o i l e n o e . O c c a s i o n a l l y  f o l l o w i n g  a  c l i e n t  r e m a r k  t h e  

c o u n s e l o r  i s  s i l e n t .  T h e r e  i s  n o  n e w  i d e a  h e r e  a n d  g e n e r 
a l l y  l i t t l e  p r e s s u r e .  I t  i s  c o n c e i v a b l e ,  h o w e v e r ,  t h a t  
s i l e n c e  c o u l d  m e a n  a s  m u c h  p r e s s u r e  a s  e x e r t e d  b y  a  r e j e c 
t i o n  r e m a r k .

A c c e p t a n c e . F o l l o w i n g  a  c l i e n t  r e m a r k ,  t h e  c o u n s e l o r  
m a y  m e r e l y  i n d i c a t e  t h a t  h e  u n d e r s t a n d s  a n d  a c c e p t s  w h a t  t h e  
c l i e n t  h a s  s a i d  b y  a  ' ' y e s "  o r  "ram hmm" r e s p o n s e .  o u c h  r e 
m a r k s  u s u a l l y  l e a d  v e r y  l i t t l e .  C a r e  m u s t  b e  t a k e n ,  h o w e v e r ,  
t o  d i f f e r e n t i a t e  a n  a c c e p t a n c e  r e m a r k  f r o m  " y e s "  i n  r e s p o n s e  
t o  a  c l i e n t  q u e s t i o n ,  o r  a  " y e s ' 1 w h i c h  h a s  a  c o n n o t a t i o n  o f  
a p p r o v a l .

C l a r i f i c a t i o n . F o l l o w i n g  a  r e m a r k  b y  t h e  c l i e n t ,  t h e  
c o u n s e l o r  p h r a s e s  t h e  i m p o r t a n t  i d e a s  i n  m o r e  c o n c i s e  o r  
c l e a r e r  t e r m s .  A c l a r i f i c a t i o n  r e m a r k  l e a d s  s l i g h t l y  m o r e  
t h a n  a c c e p t a n c e  i n  t h a t  t h e  c o u n s e l o r  h a s  d o n e  s o m e  s e l e c t 
i n g  o f  t h e  v a r i o u s  I d e a s  i n  t h e  c l i e n t ' s  r e m a r k s .

G e n e r a l  l e a d . A r e q u e s t  f o r  t h e  c l i e n t  t o  s e l e c t  a  
t o p i c  f o r  c o n v e r s a t i o n  o r  t o  c o n t i n u e  t a l k i n g  a b o u t  a  t o p i c .  
I t  i s  o f  t h e  t y p e ,  " w h a t  d o  y o u  ‘w a n t  t o  t a l k  a b o u t  t o d a y "  o r  
" w i l l  y o u  t e l l  me m o r e  a b o u t  t h a t . "

T e n t a t i v e  a n a l y s i s . T h e  c o u n s e l o r  p r e s e n t s  a n  a d d i t i o n 
a l  a s p e c t  o r  a  n e w  a p p r o a c h  t o  t h e  p r o b l e m  b e i n g  d i s c u s s e d ,  
b u t  I n  a  p u r e l y  t e n t a t i v e ,  n o n - f o r c i n g  m a n n e r .  T h e  c l i e n t  
f e e l s  f r e e  t o  a c c e p t  o r  r e j e c t  t h e  i d e a .  F r e q u e n t l y  i t  i s  
i n  a  q u e s t i o n  f o r m .

U r g i n g .  T h o s e  i n s t a n c e s  i n  w h i c h  t h e  o o u n s e l o r  p u t s  
c o n s i d e r a b l e  p r e s s u r e  o n  a  c l i e n t  t o  a o c e p t  a n  i d e a  o r  c o u r s e  
o f  a c t i o n .  I t  i s  c h a r a c t e r i z e d  b y  t h e  u s e  o f  s u c h  d e v i c e s  
a s  a r g u m e n t s  f o r  t h e  a c t i o n  a n d  o c c a s i o n a l l y  e v e n  t h r e a t s .  
R e j e c t i o n  o f  a n  i d e a  w o u l d  b e  a n  e x t r e m e  f o r m  o f  u r g i n g .

I n  j u d g i n g  e a c h  r e m a r k  i n d i v i d u a l l y ,  e v e n  o f  t h e  s a m e  t y p eO
l i s t e d  o n  t h e  s c a l e ,  a t t e n t i o n  m u s t  b e  g i v e n  t o  t h e  t o t a l
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context to determine if that particular remark leads more, 
less, or the same as the point marked on the scale. Vhile 
the types of remarks listed on the scale tend to he more 
consistent in degree of leading than many other types of re
marks, it should be noted that a particular urging remark, 
for example, may represent a weak lead but an urging remark 
of the rejection type -would represent a very strong lead. 
Generally there is a tendency for those techniques at the . 
right end of the scale to vary more from the median value 
than those at the left. Some indication of the broad areas 
in which highly variable and unlisted techniques tend to 
fall is given in footnote Z below. Also see Table 3 on 
page 83 of PRINCIPLES AMD 1R0CIDURE3 IN STUDENT COUNSELING 
for some typical score values obtained by a sampling of 
various kinds of remarks.
(2) Some techniques are not included on the rating scale 
either because they occur infrequently or they have such a 
wide range of leading in terms of context and manner. 
Definitions follow for help in classifying these remarks in 
your ratings.

Summary clarification. An organization and summary of 
the ideas present in a series of client remarks. Since the 
whole series of remarks is clarified, this technique leads a 
little more than simple clarification.

Approval. In response to a client remark, a counselor 
may express approval of selected points and increase the 
likelihood of their influence. Since the client has stated 
the point, he feels little pressure. This technique fre
quently falls within the left half of the scale.
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I n t e r p r e t a t i o n .  T h e  c o u n s e l o r  s t a t e s  s o n e t h i n r  which 

c a n  b e  i n f e r r e d  f r o m  w h a t  t h e  c l i e n t  has s a i d  or done, b u t  
w h i c h  t h e  c l i e n t  h a s  not s p e c i f i c a l l y  d i s c u s s e d .  It h a s  a  
w i d e  r a n g e  o f  a m o u n t  o f  l e a d ,  s h a d i n g  i n t o  ( a n d  d i f f i c u l t  to 
d i s t i n g u i s h  f r o m )  c l a r i f i c a t i o n  a t  o n e  e x t r e m e  a n d  u r g i n p -  a t  
t h e  o t h e r .

A s s u r a n c e . I n  r e s p o n s e  t o  a  c l i e n t  r e m a r k ,  t h e  c o u n s e 
l o r  m a k e s  a  r e s p o n s e  o f  t h e  t y p e ,  " E v e r y t h i n g  i s  g o i n g  t o  b e  
a l l  r i g h t . "  T h i s  m a y  l e a d  a  g r e a t  d e a l  I f  i t  t e n d s  t o  r e j e c t  
t h e  i m p o r t a n c e  o f  t h e  c l i e n t Ts  p r o b l e m .

I n t r o d u c i n g  a n  a p p a r e n t l y  u n r e l a t e d  t o p i c . I n  t h e  e y e s  
o f  t h e  c l i e n t ,  t h e  r e l a t e d n e s s  o f  a  t o p i c  w h i c h  a  c o u n s e l o r  
i n t r o d u c e s  m a y  v a r y  a  g o o d  d e a l ,  a n d  h e n c e  t h e  a m o u n t  o f  
l e a d  v a r i e s  c o n s i d e r a b l y .  T h e  m o r e  u n r e l a t e d  i t  s e e m s ,  t h e  
m o r e  t h e  r e m a r k  l e a d s .  I t  m a y  s e e m  t o  t h e  c l i e n t  b o t h  a  r e 
j e c t i o n  o f  w h a t  h e  h a s  b e e n  d i s c u s s i n g  a n d  t h e  i n t r o d u c t i o n  
o f  a  n e w  t o p i c .

S p e o i a l  r u l e s .  T h e  m a t t e r  o f  ( a )  c o u n s e l o r  r e p l i e s  t o  

c l i e n t  q u e s t i o n s ,  ( b )  q u e s t i o n s  a s k e d  b y  t h e  c o u n s e l o r  m o r e  

f o r  h i s  o w n  t h a n  f o r  f u r t h e r i n g  t h e  c l i e n t ’ s  t h i n k i n g ,  a n d  

( o )  s t r u c t u r i n g  s p e e c h e s  r e p r e s e n t  s p e c i a l  s i t u a t i o n s  a n d

w i l l  b e  c l a s s i f i e d  a s  f o l l o w s :

( a )  ' . / h e n  a  c o u n s e l o r  a n s w e r s  a  d i r e c t  q u e s t i o n  o f  t h e  

c l i e n t  I n  a  m a n n e r  t h a t  a l l o w s  t h e  c l i e n t  s o m e  f r e e d o m  i n  

h i s  r e p l y ,  s u c h  a  r e s p o n s e  i s  c o n s i d e r e d  a t  a b o u t  t h e  l e v e l  

o f  a  g e n e r a l  l e a d .  F o r  e x a m p l e ,

S  -  Do y o u  h a v e  my t e s t  s c o r e s ?
C -  I  d o n ’ t  h a v e  t h e m ,  b u t  t h e y  a r e  r e a d i l y  a v a i l a b l e

t o  m e .

S  -  I  f o r g o t ,  w h a t  d a y  d i d  y o u  s e t  f o r  o u r  n e x t  m e e t i n g ?
C -  N e x t  W e d n e s d a y  a t  t e n  o ’ c l o c k .

( b )  C o u n s e l o r  q u e s t i o n s ,  s u c h  a s  t h e  f o l l o w i n g ,  w h i c h  

s e e m  i r r e l e v a n t ,  l e a d  a  g r e a t  d e a l  a n d  t h e i r  m o d a l  v a l u e  o n
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the scf-.le is usually considered as leading more even than a 
typical urging remark.

(The previous conversation deals with when the counselor asked about the client's notes.)
3 - They help me. I don't .’enow... there's no much to 

remember.
C - That's a five hour course, isn't it?
8 - 1  don't know what to do...that's my trouble. ,/e 

outline every chapter every night.
C - In class?
3 - ho, vve do that in the evening. He assigns lessons 

to be outlined which I like.C - Doe3 that count on your grade?
(c) ./hen a counselor gives a structuring speech such 

as is illustrated in the example, the modal scale value is 
also considered around the general level of an urging remark.

G - Did the instructor explain to you the function of 
these interviews?

S - Not exactly, he explained without giving details.
C - I'm available here for one meeting a week to help 

you with whatever sort of problem you might have. 
Usually the interview will last about thirty min
utes but that depends on what you want to talk 
about.

In using the rating scale below, which is part of the 
Single Remark Rating Sheet, each separate counselor remark 
must be rated by using an individual line and identifying 
number. A counselor remark is defined as all the counselor 
talk between two statements by the client. Sxceptions to 
this may occur when the client interjects a remark during a
counselor statement or a break in a long counselor speech
indicates that more than one "remark” is being made. Kotice
that silence, which will be shown on the typescript as
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" ( p a u s e ) " ,  v / h e n  I t  o c c u r s  a l o n e  a n d  s e e m s  d e l i b e r a t e l y  c o n -

e d b y  t h e c o u n s e l o r  i s r a t e d  a s  a c o u n s e l o r

co XJ•H at<D <cO ca <D£ o >  m
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L i t t l e  o r  I - u c h  l e a d
n o  l e a d

. Z o r k i n a  R e l a t i o n s h i p .

G o o d  w o r k i n g  r e l a t i o n s h i p  b e t w e e n  t h e  c o u n s e l o r  a n d  

o l i e n t  m a y  b e  d e f i n e d ,  p o s i t i v e l y ,  a s  t h e  p r e s e n c e  o f  m u t u a l  

r e s p e c t  a n d  w a r m t h ,  a n d  o f  t h e  r e s p e c t f u l  c o n s i d e r a t i o n  f a r  

e a c h  o t h e r ' s  i d e a s  a n d  s u g g e s t i o n s *  I t  i s  u s u a l l y  c h a r a c t e r 

i z e d  b y  a  p o o l i n g  o f  e f f o r t s  i n  t h e  a t t a c k  o n  t h e  p r o b l e m  

a n d  b y  f r e e  t a l k i n g .  I t  m a y  b e  d e f i n e d  a l s o  a s  t h e  a b s e n c e  

o f  i n d i o e t i o n s  o f  r e s i s t a n c e  o n  t h e  p a r t  o f  t h e  c l i e n t s r
P o o r  w o r k i n g  r e l a t i o n s h i p ,  t h e n ,  I s  t h e  i n v e r s e  o f  t h e  

a b o v e ,  a n d  i s  c h a r a c t e r i z e d  b y  n u m e r o u s  a n d / o r  s e v e r e  s y m p 

t o m s  o f  r e s i s t a n c e  o n  t h e  p a r t  o f  t h e  o l i e n t .  T h e s e  s y m p t o m s  

m a y  c o n s i s t  o f  a  b e l l i g e r e n t  r e j e c t i o n  o f  t h e  c o u n s e l o r ' s  

p o i n t  o f  v i e w ,  u n w i l l i n g n e s s  o r  r e f u s a l  t o  t a l k  a b o u t  a  r e a l

p r o b l e m ,  a p a t h y  a s  e v i d e n c e d  b y  f r e q u e n t  s i l e n c e s  o r  m o n o 

s y l l a b i c  r e s p o n s e s  o r  p o l i t e  s p e e c h  w h i c h  r e m a i n s  s u p e r f i c i a l  

a n d  u n e n t h u s i a s t i c ,  a t t e m p t s  t o  c l o s e  t h e  i n t e r v i e w ,  o r  

o t h e r  s i g n s  o f  o b v i o u s  l a c k  o f  c o o p e r a t i o n  w i t h  t h e  c o u n s e l o r ,
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I n  j u d g i n g  p o o r  w o r k i n g  r e l a t i o n s h i p ,  i t  i s  n e c e s s a r y  

t o  c o n s i d e r  " b o t h  t h e  s e v e r i t y  a n d  t h e  f r e q u e n c y  o f  t h e  r e 

s i s t a n c e .  T h a t  i s ,  o u t r i g h t  r e j e c t i o n  o f  t h e  c o u n s e l o r  r a ay  

b e  i n d i c a t i v e  o f  s t r o n g  r e s i s t a n c e .  On t h e  o t h e r  h a n d ,  

s i l e n c e  a n d  m o n o s y l l a b i c  r e s p o n s e s  a t  o n e  p o i n t  m a y  n o t  b e  

s e r i o u s ,  b u t  I f  p r e s e n t  t h r o u g h o u t  a  u n i t ,  m a y  i n d i c a t e  

f a i r l y  s t r o n g  r e s i s t a n c e .  R e s e a r c h  e v i d e n c e  i n d i c a t e s  t h a t  

c o n t i n u e d  c l i e n t  a p a t h y  m a y  b e  a s  s t r o n g  a s  a c t i v e  r e s i s t a n c e .  

I t  s h o u l d  a l s o  b e  n o t e d  t h a t  a  s i l e n t  c l i e n t  m a y  n o t  b e  e v i 

d e n c i n g  r e s i s t a n c e  t o  t h e  c o u n s e l o r  b u t  m a y  b e  c o n f r o n t e d  

w i t h  a  p r o b l e m  w h i c h  I s  d i f f i c u l t  t o  f a c e  o r  v e r b a l i z e .

T h i 3  l a t t e r  w o u l d  n o t  n e c e s s a r i l y  r e p r e s e n t  a  p o o r  w o r k i n g  

r e l a t i o n s h i p .

T h e  f a c t  t h a t  a  c l i e n t  m o d i f i e s  o r  q u e s t i o n s  a  c o u n s e l o r  

i d e a  d o e s  n o t  n e o e s s a r i l y  I n d i c a t e  p o o r  w o r k i n g  r e l a t i o n s h i p ;  

i t  i s  s o m e t i m e s  a  s i g n  o f  g o o d  w o r k i n g  r e l a t i o n s h i p  t h a t  a  

o l i e n t  f e e l s  f r e e  t o  r e s p o n d  f r a n k l y .  I t  m u s t  b e  j u d g e d  f r o m  

t h e  c l i e n t ' s  m a n n e r  w h e t h e r  h e  s e e m s  t o  b e  s h o w i n g  r e s i s t a n c e  

t o  t h e  c o u n s e l o r  h i m s e l f  o r  t o  t h e  i d e a s .  A l s o  n o t i c e  t h a t  

a  o l i e n t  r e s p o n s e  o f  "Mm h m m ,T i s  n o t  n e c e s s a r i l y  i n d i c a t i v e  

o n e  w a y  o r  t h e  o t h e r ;  o t h e r  f a c t o r s  m u s t  b e  c o n s i d e r e d  o n  

m a k i n g  t h e  r a t i n g .

W o r k i n g  r e l a t i o n s h i p :

P o o r H d Q3 E x c e l l e n t
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AUTOB10 GRAPHY

I ,  D a v i d  G u i l d  D a n s k i n ,  w a s  b o m  i n  B o s t o n ,  I T a s s a -  

o h u s e t t s ,  A p r i l  1 7 ,  1 9 2 5 .  I  r e c e i v e d  my e l e m e n t a r y  a n d  

s e c o n d a r y  e d u c a t i o n  i n  t h e  s c h o o l s  o f  S o u t h e r n  C a l i f o r n i a .

I ly u n d e r g r a d u a t e  t r a i n i n g  w a s  o b t a i n e d  i n  C a l i f o r n i a  a t  S a n  

D i e g o  S t a t e  C o l l e g e  a n d  t h e  U n i v e r s i t y  o f  R e d l a n d s .  I  r e 

c e i v e d  t h e  d e g r e e  B a c h e l o r  o f  A r t s  f r o m  t h e  l a t t e r  u n i v e r 

s i t y  i n  1 9 5 0 .  I  r e o e i v e d  t h e  d e g r e e  M a s t e r  o f  A r t s  f r o m  

T h e  O h i o  S t a t e  U n i v e r s i t y  i n  1 9 5 1 .  V / h i l e  e a r n i n g  t h e  d e g r e e  

M a s t e r  o f  A r t s  a n d  w o r k i n g  t o w a r d s  t h e  d e g r e e  D o c t o r  o f  

P h i l o s o p h y ,  I  h e l d  t h e  f o l l o w i n g  p o s i t i o n s  a t  T h e  O h i o  S t a t e  

U n i v e r s i t y :  A s s i s t a n t  C o u n s e l o r ,  O c c u p a t i o n a l  O p p o r t u n i t i e s

S e r v i c e ;  G r a d u a t e  A s s i s t a n t ,  R e s e a r c h  A s s i s t a n t  a n d  A s s i s t 

a n t  I n s t r u c t o r ,  a l l  i n  t h e  D e p a r t m e n t  o f  P s y c h o l o g y .
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