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Abstract  
Grammar teaching has been a long tradition in EFL instruction in various parts of the world and Saudi Arabia is 
no exception to this. However, various approaches to teaching grammar have emerged over a period of time. For 
this, professional development (PD) programs are designed to meet the EFL teachers’ needs by enabling them to 
use a range of approaches and techniques. To do this successfully, professional needs analysis of teachers is 
essential. The present study investigates the beliefs of teachers regarding the use of various teaching approaches 
for grammar teaching and their need for professional development (PD). Questionnaire survey was conducted 
among 50 randomly chosen EFL teachers at a public sector university. The results showed that EFL teachers 
deem grammar as a foundational framework for teaching English as a foreign language. Furthermore, grammar 
is thought to be a major factor in developing accuracy and correct use of EFL. Moreover, the teachers have the 
theoretical knowledge of various grammar teaching methods using TBL, PBL and CLT. However, they need to 
develop practical skills for grammar instruction. Thus, the study recommends that the universities in Saudi 
Arabia need to arrange regular PD programs so that the EFL teachers with modern methods to teach English 
grammar successfully.  
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1. Introduction  
There is a consensus that language teachers require continuous opportunities for professional development 
(Johnson & Golomberk, 2016). To fulfill this need, there are several approaches and one of them is in-service 
professional development program. There are number of reasons why on-going in-service professional 
development (PD) is essential for teachers. Hiramatsu (2005) maintains that the pre-service training programs 
are not sufficient to develop required skills and techniques in ELT teachers that they need in classrooms. 
Secondly, ELT teachers are not updated with the current research in their field. This unawareness is caused due 
to their engagement in teaching for long time as noted by Yuan, Sun and Teng (2016). Besides these two reasons, 
the research shows that in-service professional development (PD) is capable of equipping teachers with the 
knowledge which guides them to shift to the role of ‘agent of change’ in their classrooms (Briguglio & Watson, 
2014). It is worth noting that this shift in role is pre-requisite at the university since several departments at 
Jeddah University have introduced English as a medium of instruction (EMI). More importantly, the ELT 
teachers will have an opportunity to learn from their experiences as well as the experiences of their colleagues 
for their professional development (Guefrachi & Troudi, 2000). They (ibid) further argue that EFL teachers’ 
professional development (PD) is not systematically managed; however, if the institutions ensure teachers’ 
attendance in such programs, this is likely to yield benefits not only for EFL teachers but also for the institutions. 
For instance, EFL teachers will remain updated with current developments in ELT field besides having exposure 
to several techniques in teaching (Shawer, 2010).  

1.1 Aims and Objectives  

The present study is an attempt to fill this gap to investigate the teachers’ perceptions about the role of grammar 
teaching and the effectiveness of various methods in grammar teaching. The study investigates the link between 
teachers’ perceptions about using different methods and their professional needs so that effective teaching of 
grammar could be possible. EFL teachers as evidenced in the research of applied linguistics hold particular set of 
teaching assumptions and beliefs about teaching English as a foreign language. In Saudi Arabia, the EFL 
teachers’ beliefs are a significant matter of inquiry as the EFL learners have low proficiency in English language 
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and they face grammatical difficulties. It is due to the fact that teachers’ pedagogical beliefs affect their 
classroom practices which lead to either better outcome or low proficiency in EFL learners. This study addresses 
the role of various teaching methods to teach grammar in English language classrooms and assess the 
professional needs of instructors to teach grammar effectively. The following objectives are set: 

 To investigate the EFL instructors’ perceptions about the role of grammar in teaching English.  

 To evaluate the effectiveness of various teaching methods to teach English grammar in English 
language classrooms.  

 To assess the needs of teachers for their professional development to teach grammar effectively  

1.2 Research Questions  

 What are the EFL instructors’ perceptions about the role of grammar in teaching English?  

 What are the views of EFL instructors about effective methods of teaching grammar? 

 What are needs of teachers for their professional development to teach grammar effectively?  

2. Review of Literature 
2.1 Needs Analysis 

Richards and Schmidt (2002) define needs analysis as a process of locating the required instruction according to 
the needs and requirements of the learners so that they could acquire a language. Moreover, the needs analysis 
also refers to prioritizing those needs and helps in decision making process. Davies et al. (2014) notes that while 
designing professional development (PD) programs, needs analysis is very important for the improvement in 
institutions. The research shows that needs analysis is to be done on the priority by the institutions when 
implementing and designing any professional development programs (Siedow, 1985). It is thought that when 
needs analysis is conducted properly, it helps in developing confidence in teachers. However, it has to ensure 
that needs of teachers are met; the poor structure of needs analysis may have negative impact on professional 
development of teachers. Kelly and Williamson (2002) show that PD programs having an appropriate curriculum 
will increase motivation and the spirit of teachers. This is the reason which accounts for proper design of needs 
analysis so that the beneficial and effective PD is implemented. A thorough look into literature validates the 
significance of needs analysis and its role in strengthening educators and practitioners to design a relevant and 
cost-effective PD program considering the needs of the institution (Mansory, 2019).  

2.2 Teaching Grammar in Saudi Arabia  

The current spirit in the literature of applied linguistics holds that grammar also supports the learning process of 
any foreign language (Nassaji & Fotos, 2011; Ellis, 2008). Thus, instructional strategies on grammar play a vital 
role in language teaching. During the 1970s, Saudi Arabia, like most of the non-natives, followed traditional 
methods of teaching grammar in schools across the country (Sofi, 2015). Traditional method of grammar 
teaching is the type of approach which is used to teach English language through translation of grammar and 
vocabulary and it “concentrates more on memorization of translated rules and words from one language to 
another” as noted by Sofi (2015). Moreover, Borg (1998) maintains that the practices of teachers are also 
constructed by the cultural, mental and ecological factors of the institutions and classes. These factors consist of 
parents’ behavior, the institute, society, principals’ requirements, curriculum mandates, institutional policies, 
classes and school layout, colleagues, testing system and the resources available. Borg (ibid) maintains that these 
factors are more likely to hamper teachers’ capability to adopt practices which represent their personal ideas and 
beliefs. 

Borg (1999) noted that teachers have conflicting beliefs about teaching grammar. According to Borg (1999), 
grammar teaching involves a complex process of decision making. Borg further emphasizes that when the 
English instructors while working discussed their practices and strategies regarding teaching grammar, they went 
through a complex process of decision making considering a number of factors such as whether to adopt formal 
instruction, what language or communication skill be focused more, how to plan grammar lessons and general 
lesson planning, how to teach and analyze grammar according to the students’ level, what kind of language 
practice activities to utilize, and finally, how to deal with linguistic and grammatical errors of learners. Kalsoom 
(2013) state that teachers favor teaching grammar explicitly while the study conducted by Aljohani (2012) 
maintained that grammar should be taught while considering the context; hence both form and functions need to 
be taken into consideration. Sofi (2015) found that in Saudi Arabia, L2 or English Language has been taught 
through “teacher centered classrooms by the Grammar-translation method” (p. 79). She recommends “a more 
communicative approach and dynamic student-centered instruction integrated grammatical input” in classrooms. 
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Borg (1999) points out three kinds of experience were found influential: 1) Previous schooling of the teachers is 
one of those factors which continuously impact the decision making of teachers. For example, if a teacher who 
has learnt a foreign language through traditional method, there is likelihood that he would incorporate and 
employ the components of such method into a newly adopted approach (Communicative approach) to second 
language teaching. 2) Teachers’ training and education is another important factor to have influence on the 
development of teachers’ cognition. Pre-service and in-service training experiences help teachers negotiate 
between their current and past beliefs about teaching grammar. This process of negotiations impacts their 
cognition. 3) Real teaching experience in the classroom leaves a major effect on the cognition of teachers about 
language teaching. The beliefs of teachers and choice of the practices vary with the passage of time in the light 
of what teachers do on a day to day basis in the classroom. Their belief system and the practices get modified 
through conscious or unconscious process of reflection as a part of their classroom experiences. 

EFL teachers’ reliance on outdated pedagogical approaches consequently results in low proficiency of foreign 
language (Al-Seghayer, 2011; Grami, 2010). There is a dearth of research on exploring the role of teaching 
methods in teaching grammar which is necessary to be conducted in Saudi Arabia. In this connection, teachers’ 
pedagogical beliefs are significant in academic sites. Borg (2009) argues that teachers’ beliefs refer to a thorough 
knowledge of teachers’ lives and their understanding of various approaches in classroom teaching which help 
them to make instructional choices. It is an established fact shown in research that teachers do not merely 
transfer linguistic knowledge to the learners, but also actively influence their teaching practices with beliefs they 
hold. Considering this fact, it is important to know and explore teachers’ opinions and perceptions about their 
classroom practices. Asslahi (2013) argues that to understand teaching and learning process as a whole, 
understanding of teachers’ beliefs stand as a foundation. A dilemma in such research establishes that most of the 
research on grammar teaching in terms of exploring teachers’ beliefs has been conducted by native speakers in 
native context (Borg, 2009). There is a need to conduct research on the similar issue in non-native contexts. 
Moreover, it is noteworthy that much of the research available is related to pre-service teacher; in-service 
teachers’ beliefs are yet to be explored besides investigating the role of different teaching methods in grammar 
teaching in English language classrooms (Canh, 2011) 

3. Methods  
The present study is quantitative in nature as it helps in gathering statistical data from larger samples of the 
population in the study (Creswell, 2013). The study was conducted at a public sector university in Saudi Arabia 
to investigate the link between teachers’ perceptions about using different methods and their professional needs.  

3.1 Instrumentation 

The questionnaire was developed after reviewing literature relevant to the study topic. The questionnaire 
consisted of three main sections: 1) Role of Grammar in Foreign language teaching, 2) Evaluation of Grammar 
Teaching Methods, 3) Professional Development Needs. Each of these sections seeks to answer each research 
question.  

3.2 Sample and Data Collection Procedure  

As mentioned earlier, the study was conducted at a public sector university in Saudi Arabia. There are about 
more than 200 English instructors. A simple Random sampling method was adopted to recruit the participants. 
The online questionnaire was distributed among 65 teacher-participants and only 50 English instructors 
responded to participate in the study. Since the response rate is 70%, the sample could be considered as a valid 
sample representative of the target population.  

3.3 Data Analysis  

The analysis was done via SPSS and the results and conclusion are displayed in the descriptive tables showing 
the mean value and standard deviation for each of the items in the questionnaire. All items except those related 
to demographic information in the questionnaire were measured on the five-point Likert scale, where 5 stands for 
strongly agree and 1 stands for strongly disagree.  
4. Results & Discussion  
4.1 EFL Instructors’ Perceptions About the Role of Grammar  

The table below notes the highest mean 3.80 which is inclined to agreement on the Likert scale showing that 
most of the participants favored grammar instruction to be necessary in EFL instruction. The teachers believed 
that students need to develop conscious knowledge grammar since grammar helps in attaining accuracy in 
language. Moreover, they thought that grammar teaching acts as a foundational framework which opens up all 
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other routes to learning the foreign language. However, the EFL teachers at the university responded that 
grammar affects the fluency of the ELF learners. They are less fluent when they rely on grammar in foreign 
language learning. 

 

Table 1. Role of grammar in teaching a foreign language 

 Mean  Std. Deviation 

A language is built on the foundation which is grammar. It’s very difficult to learn a language without 
learning grammar. 

3.00 1.594 

The grammar teaching should be equally valued as other components of a language such as 
pronunciation, accuracy, vocabulary development etc. 

2.40 1.433 

The student can best learn English as a foreign language (EFL) through grammar-instructed classes.  2.50 1.729 
Grammar is less significant in teaching English as a foreign language.  3.75 1.966 
Grammar instruction is necessary since accuracy is possible only through grammar input in the class. 3.80 1.690 
Grammar plays important role in developing the fluency of EFL learners.  2.05 1.562 
To improve a language, students must have explicit knowledge of grammar instead of teaching it 
implicitly. 

3.60 1.632 

Implicit knowledge of grammar is more than enough to learn a foreign language.  2.70 1.762 

 

The findings are in alignment with the study conducted by Kalsoom (2013) which show that teachers favor 
grammar teaching and consider grammar to be an essential factor in teaching English as a foreign language. 
Borg (2009) states that teachers’ thorough knowledge of pedagogical beliefs influence the grammar teaching and 
they help in making instructional choices.  

4.2 Evaluation of Grammar Teaching Methods 

In response to use of different teaching methods in grammar teaching, the highest mean turn out to be 4.29 
representing the use of Problem-based learning (PBL) in teaching grammar followed by 4.10 and 4.03 which 
shows that practice of grammatical structures should be carried out using communicative language teaching 
method (CLT). The teachers think that a thorough teaching of grammar may not help the learners develop 
linguistic proficiency; therefore, the input of grammar is to be given in alignment with the communicative needs 
of the learners. The use of language is deemed more important than just knowing about the language. Moreover, 
the EFL teachers responded that induction and deduction methods should be followed in grammar teaching 
following the instruction and examples in mother tongue of the EFL learners. Form-focused correction is helpful 
in developing proficiency of the learners. The table shows that teaching of grammar through repetition and 
imitation strategies is not helpful thus negating the behavioral theory of learning foreign languages. 

 

Table 2. Evaluation of grammar teaching methods 

 Mean Std. Deviation 

Grammar rules should be taught directly, should be memorized when necessary, and should be 
reinforced by reading and translation activities. 

2.00 1.464 

Teaching the rules of the language is important in grammar teaching and to be able to do a translation 
between the mother language and the target language by using these rules. 

2.30 1.433 

In grammar teaching, a newly-taught rule should be associated with previously-learned rules. 3.50 1.529 
Correction of grammatical errors helps students better perform in language.  3.45 1.766 
Induction and deduction should be used in the teaching of grammar rules, and the rules should be 
taught by comparison and explanation made in the mother language. 

3.90 1.640 

It is important to make use of various structures through memorization of dialogues in grammar 
teaching since it will ensure the formation of a habit for language use and will reduce the errors. 

2.05 1.532 

It is an effective way to teach a grammatical structure through repetition exercises in the form of 
"hear-repeat" in grammar teaching. 

1.60 1.502 

Frequent practice and drills of structures can help students improve grammatical accuracy.  2.70 1.672 
It is important to teach structure in a communicative context instead of teaching these as isolated 
units.  

4.03 1.667 

Students must develop conscious awareness of structures and their functions to speak language 
proficiently. 

1.30 1.423 

Grammar should be taught through problem-based learning (PBL). 4.29 1.235 
The language teacher should focus on bringing proficiency for the use of language skills instead of 
transferring the grammar rules in the target language. 

4.10 1.533 
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A natural process in which the mother language is learned should be followed in the teaching of the 
target language. 

3.10 1.218 

Instead of analyzing the grammar rules, only the development of the verbal lecturing skill and 
pronunciation should be emphasized. 

2.10 1.355 

 

The findings establish that grammar teaching is best done using a number of emerging methods and trends in 
teaching English as a foreign language especially PBL, communicative language teaching (CLT), naturalistic 
style of learning first language acquisition and others of a similar nature. Aljohani (2012) also showed that most 
of the teaching in EFL classes is done through GTM and does not facilitate learning successfully. Therefore, 
EFL teachers need to rely on a range of EFL approaches. Sofi (2015) found that EFL classrooms are more 
teacher-centered in Saudi Arabia and overlook the context where language is used. Communicative language 
teaching is less focused in Saudi Arabia as her study indicated.  

4.3 Professional Development Needs 

The findings show that there are not many opportunities available for professional development (PD) of the EFL 
teachers at Jeddah University, Saudi Arabia. And EFL teachers showed a moderate satisfaction of the existing 
PD programs. Some teachers even deemed it less significant and less need-based program due to their negligence 
in current trends. The table reveals that professional development programs need to be arranged on grammar 
teaching deductively and focusing on form and meaning instruction. 

 

Table 3. Professional development needs 

 Mean Std. Deviation 

I am satisfied with the availability of PD to fulfill instructional needs. 3.06 .819 
Sufficient PD opportunities are provided. 3.07 .785 
There are sufficient resources available for PD.  2.93 1.287 
PD is need based and data driven. 2.71 1.174 
PD sessions are in line with the mission of the Centre. 4.01 .456 
PD sessions are differentiated and designed to meet individual teacher’s needs.  2.01 .947 
No sufficient PD sessions are arranged on Grammar teaching. 4.35 .892 
There is a need to have a PD on Grammar teaching.  4.28 .451 
PD on Teaching Grammar inductively 2.16 1.301 
PD on Teaching Grammar deductively 4.28 1.451 
PD on Teaching Grammar focusing on form  3.86 1.829 
PD on Teaching Grammar focusing on meaning 3.07 .995 
PD on Teaching Grammar by combining forms and meaning based instruction 3.93 1.887 
PD on Teaching Grammar using Task Based Approach  4.71 .974 

 

According to Thorbury (1999), this inductive approach is also referred to as discovery learning which supports 
the inference of rules and does not focus on direct rules but rather learning indirectly by making inferences. The 
EFL teachers also favored the view that PD program does not facilitate the EFL teachers to learn new 
approaches such as TBL to teach grammar in EFL classrooms. Richards and Rodgers (2005) note that task-based 
learning is more meaning focused approach; it does not consciously involve rules learning. TBL is a new form of 
communicative teaching methodology in EFL setting. The PD programs fail to meet the needs of the EFL 
teachers in the present scenario. Wallace (2009) notes that teachers need to be trained professionally to deliver 
language knowledge effectively. Furthermore, EFL training should be made an important component at the 
universities taking EFL teachers’ needs and demands into consideration. This research shows that transformation 
in teaching process is possible through PD programs when done effectively. This will develop a motivation in 
EFL teachers to rethink their pedagogical beliefs. Teacher training provides an opportunity to EFL learners to 
develop competence helping them to achieve professional growth (Wallace, 2010; Crutis & Szestay, 2005). A 
study conducted by Grami (2010) showed that EFL teachers need more training on grammar teaching in terms of 
new approaches; and this can be achieved through effective professional development (PD) programs.  

5. Conclusion and Recommendations  
The present study was an attempt to conduct a needs analysis of professional development program to teach 
grammar in EFL classrooms. The study found that PD opportunities in Saudi universities are scarce; and those in 
practice do not fully meet the needs of EFL teachers. As a result, the study recommends that needs analysis 
should firstly be conducted at several other universities in Saudi Arabia to see the findings of the present study 
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with others. The institutions should design need-based Professional development (PD) programs time to time to 
equip EFL teachers with modern teaching practices in grammar teaching. The teachers are less aware of many 
emerging trends in ELT; therefore, these timely and regular PD programs will enable the EFL teachers to know 
about various methods such as TBL, PBL, and communicative language teaching (CLT) and also integrating 
eclectic approach to teaching grammar. This would enable the EFL learners to better implement their teaching 
practices in EFL classes and turn out to be agents of change in EFL setting.  
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