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tional experiences may ditfer c/enslderably from those of men,
aven when they attend the same institutions, share the same
classrooms, and work with the same graduate advisors. Thi most
extensivd longitudinal study of student development conducted
taadate conciudes that:
{elven though men’and wdmen are presumably exposad to
common liberal arts curriculum and other educational pro
grams during the undergraduate years, it would seem that
thése programs serve more to preserve, rathes than toreduce, ,
stereotypic ditferences between men and women in behavior,
. personality, aspirations and achievement.*
KMany factors, including familial and social expectations, ma,
contribute to the preservation of these differences. However,
facultly behaviors which express different expectations for
women than for men students, or which lead women to teel their
academic and career ambitions are not as important as those of
men students may play a major role in limiting women studerfts’
development. =

Most facuity want to treat ali students fairly and as lndlvlduals'

with particular talents and abilities. Howevar, some faculty may’

overily—or, more often, Inadvertentiy—treat men and women
students differently in the classroom and In related learning
situtations. Subtle -blases in the way teachers behave toward
students may-seem so ‘“normal’ that the particular behaviors
which express them often go unnoticed. Neverlheles; these pat-
terns, by which women students are either singled out or ignored

- because of their sex; may leave women students feeling less con-
-fident than their male classmates about thair ablllties and their
place in the college comounity.

THE CLASSROOM CLIMATE

A\

"Alfhough’ more dllllcult fo documant than other areas we studisd, the
question of campus envicanment and general ‘atmosphers’ Is no lass vital.
Not only do these intengibles alfect-the educational neads and gosls of
‘women-.. . but- they also™ to - some ‘extent determine thou oals. Indeed,
since the campus climste . can hclp shupe a- woman's seil-concept,
e3pecislly during years oirapid devalopmental change, it c& affect not on-
Iy her acagemic choices a7 ‘achievements, but also her ablilty to deveiop
the sklito shé will need In nyrder to meet future acedemic and professional
challengac ’ ("Tbe Education of Women af Oberlin,” pp 16-17)

[y .

Many postsecondary institutions have evaluated their p'ollcles
and practices toward women primarily in terms of legal issues
and requirements. More recently, however, a number of colleges
and universities have begun to recognize the importance of the in-
stitutional atmosphere, environment or climate—~both within and
outside the classroom—in fostering or' impeding women
students’ full personal, academic and professional development.*
Indeed, as one study notes, “There is persuasive gvidence that, in
selecting and reactlng to educational environments, females tend
more than males to be attuned 1o the perSOnal supportiveness of
these environments."”

¢

Institutions as diverse as Oberlin College (OH), Hope College 4

(M), the University of Wisconsin, the University ot Delaware, Har-,

vard University (MA), Yale Unlversity (CT), the University of Califor-
nla at Berkeley. and the institutions involved in The Brown Project
{Barnard (NY), Brewn' (Rl), Dartmouth (NH), Princeton (NJ), SUNY
at Stonybrook, and Wellesley (MA)}—to name but a few—have
conducted surveys and other research to determine how ade-
quately the institution as a whole maets the needs of its women
students. Researchers are asking questions about how women
are treated In the classroom, the labnratory, the undergraduate
and graduate advising relationship, and in the less formal in-
tellactual exchanges that occur with faculty and with other
students.* All of these contexts may affect how women students
view themsalves. They can encourage women's fuli Intellectual
development and academic and career aspirations, or dampen
women's energles and ambitlons.

Although many persons and experiences can help shape the ’

I Ik( ipus climate, faculty attitudes and behaviors often have a pro-

i
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found effect—especially for women students.' As Josepﬁ Katz

writes in Men and Women Learning Together. A Study of College

Students in the Late 1970's:
The newly raised consciousness of women [students} 1s in
some respects fragile. In” the intellectual and academic
spheres there is still & tendency for women 18 think
themselves as not quite on a par with men ... there is some
mdlcatloﬁ that women are meeting the challenge creatively,
“but they also could use more help from their teachers. .

In part because of the Jisproportionate number of male lacult at

the college and university level, women may not always get this

help." Severai studies indicate that men faculty tend to attirm

students of their own sex more than students 5t the other sex,

and often perceive women students primarily as sexual beings
who are less capable and less serious than smen students.’?
Although these attltudes may be changing, a host of behaviors
which can convey such attitudes are still prevalent in the
academic setting.

Both men and women faculty—even those who are most con-.
cerned~ about sex discrimination—may Inadvertently com-
municate to their students limiting preconceptions about ap-
propriate and expected behaviors, abllities, career directions and
personal goals which are based on sex rather than on individual
interest and ability. For instance, some professors may b ibitually

~

FACULTY BEHAVIORS: SOME NEW QUESTIONS

Faculty, administrators, researchers and women students
tiémselves* are begifuing to consider the importance of
facuity behaviors in creating an institutional “climate” that
fosters the full development of all students,.,ﬁnd to ask _
questions such as the following: -
" @ Are women_ studepts less likely to_be called upon
directly than men- students? Do faculty tend to ask
women and rhen students the samie kinds of ques.
tions? Do they encourage women as much as men to
think for themselves? L
® N5 women students recelve as fuch informal feed-
back, encouragement or pralse as men for their

L academic efforts? -

©® Are women interrupted more often than men during
*  .class discussion? Can this Jead womes.to feel that
their views are not bolng listened to or taken as
serlously as thoss of their male peers?

Do teachers tend to make mote eye-contact with men
wheén they ask 2 question of the ciass as & whole, thus
“racognizing” men and lnvifing responses from them?

® D3 .professors often assume that women students are .

. uncertain aboui what they want o say (or parhaps,

» not saying much that is worthwhile) because women
may tend 30 state thelr classroom o oomments hesltant-
ly or In “overly poilte!’ fashlon?

® Are some professors more likely to remembe. the
nemes of thefmen students Intheir classes thar: those
of the women? : A

® Are teachers g, likely {o choose women s men for

- student assistants and to give them the same respon-
sibilities?

® Do soms piofessors inadvertently discourage women
from enrolllng in traditionally “mescullne" ma]ors or

~  from the “"1ardar” subspecialties?- '

® Are graduate advisors . oro iikely to_contact men .
students whan publlcatlon research, and cther pro-
. fessional opportunities arise? Does this make it more
difficult for women than for men to se# thémseives as
potentlat profe: sionals and colleagues? . .

® o yome profeseors ust sexist humos to “spice up a
Gulk subject” ot make cisparaging comments about
women as a group? How does this affect women in
tHe classroom? ’

-
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use<iassroom examples in which the man is aiways ‘the profes-
sionai,” the woman always the "client¥ or "p§tlent.“ thus making
it more.difficult for women to jmagine themselves in professipnal
roles,” Men and women faculty atike may ask questions and then
logk at men students only—as if no women were expected 10 res-
pond." Some faculty may tend to ask women “lower order” fatc.
tual questions (“When did Wordsworth write the first version of
The Prelude?") and reserve "higher oerer" critical questions for
men" (*What do you see as the major thematic diffarences bet-
ween the 1805 and the 185Q verslons?™) Others may make seem-
ingly helpful comments which navertheless imply that women in
general are not as competent as men (1 know women have trou-
ble with spatial concepts, but 1'!l be happy to give you extra
help"). Some professors may be unaware that thev interrupt
women more often than men students, or allow women 10 be easi-
ly interrupted by others in ¢lass discussion, .

In addition to subtle forms of discrirination in classroom in-
teraction, more obvious behaviots can aiso create a chilling
climate. These may'include disparaging comments about women
as a group and the use of sexist humor or demeaning sexual allu-

sion (for example, a slide in an accounting class that features a i

bikini-clau woman ‘guaranteed to provide accurate meas.
.urements."”) .

Whether overt or subtle, differential treatment based on sex Is
far from innocuous. its cumulative effects can be damaging not
oniy to individua! .;omen and memstudent? but also to the educa:
tional pgocess itseif.

. M ¢
HOW A “CHILLY” CLIMATE FOR WOMEN ,
AFFECTS ALL STUDENTS .

Women Students :

A chilling classroom climate puts women students at a signifi-
cant educatjonal disadvantage. Overtly disparaging remarks
about women, as we!l as more subtie differentiz! beftaviors, can
have a critical and lasting effect. When 4they occur fre-
quently—eéspecially when they involve “'gatekeepers” who teach
required courses, act as advisors, or serve as chaits of depart
ments—such behaviors can have a profcund negative imact on
women's academjc and career development by:

L] dlscg‘uraglng classroom participation;.

® preventing students from seeking heip outside of class;

@ causing students to drop or avdld\certaln classes, to switch
majots or supspeclalties within majors, and In some in-
stances even to leave a given institution;

® minimizing the development o1 the individuai colledial rela-
tionships with faculty which are crucial for future profes-
sional development: *

® dampening career aspirations; and

® undérmining confidence."

?

<
A

Instead of sharpening their intellectual abilities, women may
begin to believe and 4ct as thoug'h: .

® their presence In a given class, department, program or in-
stitutlon is at best peripheral, or at worst an unwelcome in.
tyusion; .

' their participation in Ctass discussion is not expected, and
their contributions are not important;

® their capacity for full lntelleét'ual development and profes-
sional success Is limited; and ’

® their acagemic and career goals are not matters for serious

. attent’~n or concern. . - J

Men Studenta

While women students may be most directly harmed by an in.

hospitaole climate, msn students are also affected. if limited

views of women are overtly or subtly communicated by facuity,

some men students may experiénce reinforcement of their own

negative views about women especially because such views are

confirmed by persons of knowledge and status. This may make it

more difficult for men tp perceive women students as full peers,

to work with them in collaborative learning situations, and to offer

& Infdrmal support as colleagues in the undergraduate or

I . Rl( ate schgol setting. Moreover, it may hamper men's abllity to
et |

o

v

relate to women as equals in the larger worl of work and family
beyond the institution.” .,

HOW A CHILLY CLIMATE CAN INTERFERE WITH
THE EDUCATIONAL PROCFSS

In addition to its effects on individual women and men

* students, a learning climate that subtly or overtly communicates
differznt expectations for women than for men can interfere with
the* educational process itself. If, for e<ample, 1t is taken for
granted that women are less apt than men to participate in ciass
discussion and theirinput is ei.her not sought, or overtly or subtly
discourageC the contribution of half the class may bé lost If,
taculty reinforce student perceptions that some tields of study
are "masculine® and some “femining,” students may shy away
frém mdjors considered inappropriate Thus, departments and in-
dividual teachers may lose students of talent and potentig, and
many students' academic and career options may be forec!osed.

WHAT THIS PAPER HOPES TO DO l .

This paper ‘is written ¢y hefp faculty, students and ad-
ministrators become more aware.of the subtle—and not-so-

N 2
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* VOICES FROM THE CAMPUS®

(Continued from page 1) L / .

. . . - .
"I was discussing my work In &' public setting, when a professor cut
. me off and asked ma if | had freckies el over my body." .
‘ (llustrative Problams”)
“I heve not oncc;bnromd discrimination by faculty with‘régard fo
classroom and academic ectivities. | heve, however, consclously
« chcsen not to take particular courses with facully who have reputa.
tions cenceming sexual diScrimination. In this way, my scgpe of
. (‘Hlmni. p.d1)
.

. . .- I .
“No great work has ever been-attributad to any woman in®ny of my
[...] classes. Even & women whq has shared the fams when:she Is
pert of a teem has been passed oyer by lecturers ec ‘these

* gentlemen’.” - - _{Harvard. p. 16) *

v * * LY . )
“There is stiii the fgeling that you cen'l invest time and Interest Ii
* women students &s you dn with men students becaus® there is
uncertainty ebout the prolessional.commitment on thewart of the
women student.” . (Response to Pyolect Call for intgfmation
.’ 4 fo\rmerfcculrymombor in nglyndlrlonal area)

avalleblp ecUrseyork waslimited.”. ..

... & dozen of odr classmates walkec! out I mid-lecture efter a Pro-
tessor of Surgery pinched the breast prosthesis of e mastectomy pa. °
tlent and then the breast of e woman'radliolodist, seying 'I'd Iikg to
bump into ejther of'you in en slevator any time!' From such ex- .
amples we jearned how doctors freat our women petisnts and ¢ol.
leagues, and how are we to view women any differently?”.

. {Excerpts from'letterto.th3ir dsan from group -
of womer: medical'studen{s who had Jus! recelved
- m‘edlcal aegrees, asquoted in MLA.p. 22)

.

24

°

""One woman eamed high grades In e traditionaily male fleld. Her
professor announced to 8 mostly male class that thls tepresented
an unusual echlevement 'for 8 woman' and was an Indicatiop, lirst,
“’hat the woman student was probably not rsglly fémining, and, se-
tond, that the males In-the class were pot truly masouline, sinca
they allowed e woman fo beat them." ., (MLA p.20)

“I could write a book Hut much of what Phave said IS stiif verygpainful

to me. | would hope that the study you are doing will shed somé light

on these veby difficult problems becduse | am conyinced tha! we.nen

are belng short changed by our higher educationa! Institutions ..."

. s {Respaons$e ta Project Cali for Information, o

formerdackity member In nontraditional area) =
* .

*The quotations thet appolrthrougﬁout this paper are'real gnd ze-

cent. Many come frora surve/s conducted by instiutidns
« themselves or by campus groups established to evaluate the institu-*

tionat climate for women. Unjess otherwise noted, quojations come
from the sources listed iri Appendix C. The fact that & quotation
comes from @ given Institution In na way Implies that that Institution
is “chilller” for women tfan other indtijutions; to the contrary, it In-
dicates that persons onihat campus have soughit to Identify pro.
blem areas and to devisa strategiss for changs 1
- - . V4
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- subtle—ways in which women and men stydents are often
treated differently, and to indicate specific actions they can take
to create a ledrning clifate that best fosters the intellectual
growth of all student8. It will:

@ identify a wide range of overt and subtle faculty behaviors
that can create a chilly I§arning climate;

@ identity classroom beha}iors of men and women students
that may elicit differentifl responses from faculty; ®

® ofrer specific recommendations which adinistrators,
faculty, students, and others can use to bring about greater

. awareness and change; and
® provide a list of resource materials including organizations,

‘researchers, a short bibliography, and an agenda for further
research. .

Information for this paper has been compiled from several
kinds of sources, including empirical studies of postsecondary
and other clagsrooms;* reports and surveys by ndividual resear-
chers, campus groups, and postsecondary institutions; and in-
dividual responses to & "Call for Information” issued in conj
tion with this project. Because classroom and other exc
that occur in the college cohtext are in some respect
the everyday interchanges that odcur between and monyg, men
and women In the larger society,' informaticn from\the growing
body of general research on men's and women's
nonverbal behavior has also been reviewed witi» an eye toward its
possible implications Jor classroom climate. The examples
quoted, or described in.this paper are actual incidents that have
occurred on campuses within the last-few years..

. & g
HOW“SMALL” BEHAVIORS (CREATE A CHILLY
CLAS3800M CLIMATE
DEVALUATION, EVALUATION AND DOUBT

§rie T, e N e G v

51, ar5i vers more sshamed 10 somit-that out. of-my gesire fo be. taken

Sariously, sk 4 ’WJ“%  avoid lzmlﬂf'atka with other
| atudinty could not bé aken serioualy.”. >
TEGE e I (Evelynox Keller, Warklog 1t Out, p. 06)
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The old saw that "a woman must be twice as good to get half as
far as a man” still contains a core of truth: our society tends in
many ways to value men more, than it values women, and to
assume that men’s work and words are important, women'’s iess
SO. - . *

The general\tendgncy to devalue women and thsir work is ii-
lustrated by a well-known series o‘?&q‘stﬁdles" in which two
groups of people were askad to evaluate particular items, sucn as
articles, paintings, resymes, and the Ife. The names attached to

the items given to each group of evaluators were clear.v either
male or female, but revereed for‘each group—that is, what one

group believed was origirated by a man, tHe other believed was _

originated by a womarn. Regardless of the items, when they were
ascribed to a2 man they were rated higher than when they were
ascribed to a woman. In all of these studies, women evalyators
were as likely as men to downgrade those items ascribed to
women. ! .
Another form of devaluation may occur when women exhibit
“behavior that is viewed as “‘masculine” rather than “feminine.”
An ambifiqus male pre-law, student is viewed as behaving ap-
: Draprlatel)/ anc is likely, to recelve encouragement when he
speaks about wanting to be a judge; however, a female student
expressing "the, identical goal may be viewed with surprise,
perhaps as “odd,” ““’unfeminine,” “too striving,” ¢r “too am-
bitious.” Thus, facully may view and respond to the same
behavior differently depending on the sex of the student. Males
who act dispassionately may be viewed as “objective” but
fernales as “cold.” If a woman does exceptionally well, she may
be praised for“thinking Itke a man"--a back-handed complimant
which implies that there Is ssmething wrong with “thinking like a
£l \l}(_an.“ which she is. L
5 , .
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The devaluation of women's accomplishments is exacer-
bated by the related tendency to attribute males' success to skill
or ability but females’ success to luck or ta lack of difficulty of the
taskto be pe_rf?fnmed. In one study, for exampie, dduit tutors work-
ing with etetfientary school students who completed a pre-
established assignment were most likely to tell high-achieving

*goys that they were compaetent, but to teil high-achieving girls

that the assignment was easy. Thus, the cause for the ¢hildren’s
Identical achievement was viewed very differently—simply on the
basis of the children’s sex. Similar results are found in a number
of stud xamining the perceivéd reasons for success in avarie-
ty of tasks performed by men and women.® The attribution of suc-
cess to Yskill” in the case of men implies in part that men have
the ability to perform wefll or to improve upon their performance;
the attribution of success to “luck” or lack of task difficulty in the
case of women implies that thelr success is due to extemal fac-s
tors over whichi they have little control, and which they therefore
cannot rely on for future achievement.

I, as much research indicates§* young women internalize this
devaluation and "attribution” pgfttern of the larger society, they
are likely to be especially prone to doubt their own competence,
and abillties. Indeed, women students themselves may be just as
likely as males to downgrade "'a woman's” academic work. In one
stddy, for example, women college students rated scholarly ar-

“ticles higher if they believed they were written by a man than if

they believed they were written by a woman.*

DEVALUATION AND THE POSTSECONDARY .

LEARNING CLIMATE -,

.. (tie} instruétor $poke in sride and dérojatory terms of ihe rojé of the
houskwives and womén(as not being econonically uselul fo men) withouf
wxamining reasons why this miy hcve beeq so.”".” ., e
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Colleges and universities ideally provide an environment that
differentiates betwl§en students only on the basis of merit.
However, facully ald students are not automaticaly immune
from the limiting preconceptions held by the larger society or
from the everyday behaviors by which different perceptions of
men and women are relnforced and expressed. To the contrary,
despite the increased enroliment of women students {n recent
years, college is often still considered a *masculine” environ-
ment where success depends on skills and abilitles sugh as in-
tellectual argumentation*® and compete mathematics
wifich women are viewed as lacking. As with work In soclety at
large, academic wark done by men may be valued more highly
than that done by women; a woman student may have to outper
m her male peers to be taken seriously by her professors.

Because many women may consciously or unconsciously
share society’s limited view of wgmen’s abilities, some women
(as well as some men faculty) may expect less of their women
students-—expectatlogs thatin many instances may become self-
tulfilling prophecies. Moreover, although many women students
may begin their cullege careers with energy and ambition, they
mayat the sams time, have less confidence about their capacity
to achieve academic and professicnai success. indeed, studies

+ suggest that women postsecondary students are more likely than'

men 1p doubt their abillties and to attribute their success to luck

“or hard work rather than to skill.*As one professor notes:

- [Selt confidence and the need for encouragement and advice]
is the primary area in which male and female s«u3ents differ
quite a bit . . . | had wornen students who were very bright and
who didn’'t pergeive of themselvas as such. Whereas | hacd
men studenits Who were of moderate ‘capabilities and con-
vinced that their brilliance was going uniecognized.”

Women studerﬁs may weli nave a special nesa for a college
climate that specifically acknowledges them as indiviguals and

* ‘recognizes thglr abli ties, contributions and accomplishim *nts.
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EXPERIENTES IN EARLY SCHOOLING L
"Women and men students are likely to enter college with dit-

ferant educational historles—even if they have attended the .

same eleméntary and high schools. @ngoing research, indicates,
for example, that elementary teachers frequently treat boys and
glris differently in everyday classroom interaction—often without
knowlng that they do s0.™ Primary school teaghers tend to:

® talk more to boys, ask them more “higher order” questions,

anc urge them to “try harder” if they are initially unsuc-
cessful (thus Imparting the message that they havethe abili.
ty to succeed);

® give boys specific Insteuctions on how to complete a project,

but show girls hew to do it—or, do It for them; ]

® talk to boys-regardless of location in the classroom, but

often only to girls who are nea'rby; and .
® praise boys for the intellectual quality of their work and
“ criticize them for lack of form and neatness, but do the op-
posite for girls.»* '

Aithough there are obvious differences between colleges and
elementary schools, some patterns of student-teacher interaction
established at lower schriol levels may help set the stage tor ex-
pectations and interactions in the college classroom.*

EXPERIENCES IN SOCIETY: EVERYCAY INEQUITIES
Small ditferential behaviors that often occur in.the course of

everyday interchanges—such as those in which individuals are

either singled out or ignored because of sex, race or age—have
been called "micro-inequities” by Mary P. Rowe, Special Assis-
tant to the President at M.LT.* Each instance—such as a
disparaging comment or an oversight which affects only
members of a given group-may in and of itself seem tnvial, and
may even g0 unnoticed. However, when taken together
throughout the experience of an Individual, these small dif-
terences in treatment cdn create an environment which “main-
tain[s] unequal opportunity, becauss they are the air we
_breathe ...and because we cannot change the personal
characteristic . . . that leads to the inequity.” .

EVERYBAY INEQUITIES IN THE POSTSECONDARY SETTING

Such_"eve;yday inequities” can ntrude into the postsecondary
setting, and can “tcul the proces[s} of education’? for women

students. A recent analysis which identifles types of incidents |

women in postsecondary education consider discriminatory,
found that “contrary to... initial expectations that by far thé
greater number of reported incidents, would involve direct and
overt discrimination.. an equal or greater number concerned
subtle forms of discrimination, witich the women involived found
as trying and (nequitable in their own way as more outrageous or
overt discrimination.”* In fact, subtle andior inadvertent in-

. cidents can sometimes do the most damage, because they often
occur without thg full awareness of the professor or the student
When they oc in the classroom, or ip related learning situa-
tions, everyday inequities can indeed greate a chilly chmate for
women. _* ' ’

EVERYDAY INEQUITIES IN INDIVIDUADST/'; ENT-TEACHER
INTERCHANGES . - !

In individual interchanges with two students, a professor disap-
pointed in a méle student’s project might say. *Your work 1s inex-
cusabiy sioppy; you'll never make it that way!"” However, in exact-
ly the same circumstance, the professor might say to a woman
student: ““My God, you're as incompétent as mj yife! Go home
where you belong!"¥ The woman student to whom such a
"trivial” comment has been made may find herng\:pset.
angry—and pearhaps truly doubtful about her competence. She

»

may also feal confused, because what Seems a “petty” incident |

has sparked In her such a strong response. Her proféssor, mean-
while, may be suite unaware that his comment has linked her
academicC performance to her sex by communicaling a perception
of her Bot primarily as an individual learner, but as a woman who,
like “all women,".is of limited intellectual ability, opera‘g out-
(& of her “appropriate” sphere, and likely to tail. (IRdeed,
I 5 Rl(/m students—unlike men students—are too often seen as

a
-

.- s
anonymous members of a group frony wh certain behaviors
can be expected, rather than as individyals with unique com-
petenclegﬁ
Because everyday inequities usually occur without either
party's full awarteness of exactly what has happened, they are
often difficult to identify and to change. Especially when they oc-
cur in the college context, they can have profound cumulativé and
lasting ramifications such as: .
© distorting a teacher's_and student's evaluation of perfor
' mance with preconcelved expectations about women's
abilities. For example, computing a math problem (“Women
aren't good with oers"), writing a thesis ('Women have
trouble thinking c.tically”), or doing a lab experiment
{*Women are cluisy with lab equipment”); -
©® provoking and reinforcing expected bshaviors that are of
negative value in {He academic setting ("Wor‘n\en tend to
Qver-react, women can't handle criticism.") Often when one
expacts a parlicular behavior one may unconsciously en-
courage it or allow it to occur; :
©® using up women students’ energles in conflict, anger, and
soltﬁo&:bt (*Why am | so upset? Maybe I'm really not up to
colicge work."”); and ,
® provoking feelfngs' of helplessness, especially when there
’ are no channels for dls:’yssIOn and no appropriate actions
¥ or remedies available. '
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THE POWER OF WORDS ) .
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“...in ctherclexses they hear women described as ‘fat housewives,’ ‘dumb
biondes,’ as physically ‘dirty,’ as ‘brogds,’ ‘chicks,’ or ‘demes,’ dependiny
onthe ageof the speaker.”™ -~ ~ LT T (MLA . 21)

JOlne instructor in.particular. .. when we were reading.novels . .'; would.
make suclhcommen’s as ‘Well, you giris probably lound 1his boring. or.+You
women.wouldmt un.érstand this (peling that men_have.' Alter & while |
bagan fo fsel depressed while attending this class and listening 1o his
disparagements of women. [ inspires in one a feeling of worthiessness.
T L LT - UFemails; Human:ties, Barkelsy. p. 139)
i T el e T
“Class time 13 taken up by some professors with dirty jokes which , . . often
heppen 10 be Uarogatory to women (l.e. referfing toa woman by a part of her
anatomy, poriraying” womeh -in jokes- ps simgleminded or :leases,
showing : .”women as part of the ‘decorafon’ or a slide).”". * -
"<, 7, - (Response to Profect Call fof Information, vetatinaly student) .

*{l] saw & siide show Ik{Course X) on computers which had female m

. Iinbikinls standing next to computers and the narration of the film incl
comments such as ‘Look et those measvrements,’ etc., quite seyist (ancra
little pross, also).™  * . - (Male, Physical Sclences, , p- 102)

.
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Q. - . : R T
Maty professors, while admitting awarsr=s« of sex stersotyping language,
olten justily their continued ge of these labels. Frequently, they Joke about
thelr continued male chawvinism, gs though their admission serves as en
exoneration for x continuation'of sexism.” - ¢ T .
.ooe 0 * .. _(Female, Natural Resources, m, p.131)

[ N -% .

“One memorable.instructor (whose-course ivas required of ell graduate
students)regularly informed each naw generation o/ graduate students that
ywomen were nof 4000 for much of anylhing but sexual exeicises. He en-
foyed going . Into_graphic descripiion-of the trials and tiibulations of-e
fourney taken with a group of students during which one fcmale experlénc-
ed the onset of menstruatior. "Blood all over the demn place,’ our (:rofesser
told the cluss, “had io hike miles out of the canyon to find wadding to stuft
inherc..." *@ R L -* ».9)

“Every tlmq ten my advisor about my dissertation, he says, ‘Oh; thet's a
very Important issue for woman,' My ihesis inyolved issues which sre Impor-
tant for.both men and women but hie persists in ralatiig to me as a woman,
rather than as a serious student, es it the two wese intompatible.”

. - (“llustrative Problems")
“Cortain Insiructors In the departrent.are known for making sexist fokes,
and haying rather sexis! aftitudes, so It allects my rapport with them, but |
don't think It has aifectec _the assignment of grades or of course
assignmants,” - . {fogult. Bioiogical Scl:non, Berkeley. p. 105}

“ have yet to hear 3 professor comment on'the dnﬁy‘ ippeararice of & maje
colieagus, | have ';et 4 go through & waek withoit some comment pertain-
Ingtomysppesrdnces” - -~ 1T (Hervard,p.8)
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Overtiy discriminatory comments on the part of facuity are still
surprisingly prevalent These comments are often inten-
tional—although those teachers who engage in them may be
unaware of their potential to do real harm. They may occur noton-
ly In individual student-teacher interchanges, but also in
classrooms, office consultations, academic advising situations
and other learning contexts. v

There are some indications that overtly sexist verbal behavior
on the part of faculty may be most concentratad in those fields®
and institutions where women are relative newcomers, gnd that it
often increases in both intensityend effect at the graduate level.
(Ifor a discussion of the special problems encountered by
graduate women and by women in traditionally masculine fields,
see pp. 10-12) . .

The invidious nature of such comments can perhaps best be
understood by comparing them to similar racial remasks. Few, if
any, professors woutd make disparaging comments about blacks’
seriousness of purpose or academic commitment, or use racist
humor as a classtoom device. {In order to experiencé’ the
derogatofy nature of such commeénts, the reader may wish to *
substitute the word ""black’ [or other minority] in the examples
that follow): .
® comments that disparage women in geners!, such as

habitual references td "tusy-body, middle-aged women,"

statements to the ‘effect fhat "women ‘are mo good at
anything,” or the description of a class comprised solely of
women as a "'goddamn chicken pen."”

® comments that disparage women's inteilectual ubility, such
as belittling women's competencies in~spatial congepts,
math, elc., or making statements in class discussion such®
as "Waell; you girls don't unglerstand . .."" ~

® comments that disparagé” women's seriovshess andior
academic commitment, suth as "l know you're gompetent,
and your thesis advisor knows yqu're competent. Th¢ ques-
tion in our minds is, are you really serious about what you're
doing?®”" or "*You're $0 cute. | can't see yqu as a professor of
anything." )

¢ commaents that divert discussion of a woman student's work
toward a discussion of her physical attributes or ap-
pearance, such as cutting a student off in mid-sentence to
pg'aise her attragtiveness, or suggesting that a student's
sweater "looks big enough for both of us.”" (While such com-
ments may seem harmless to some professars, and may
even be made with the aim of complimenting the student,
they often make women uncomfortable becaus? essentially
privatematters related primarily to the sex of the student are
made to take precedence over the exchange of ideas and in-

formation.) .o
& comments about women facuity that define them in terms of

their sex rather than thelr professional status (e.g., "It must

be that time of month") or that disparage thelr professional

accomplishments, such as greeting the announcement of a

female colleague’'s book with "Aftar all, it's only her disser-

tation, and you know her [presumahly, male) advisor must
have written most of that." (Such comments can be
especially damaging, since the attitudes and behaviors of
women faculty,'and of male facully toward them, is often

"the most direct evidence avaliable to students of both

sexes of what it means to be a professional women in our

gociety.'®) . .
® comments that refer to males as ‘‘men” but to femaies as

"girls,” “gals," etc. rather than “women." This non-parallel

terminoiogy implies that women are viewed as simil~r to

children and thus less serious or capable than men.

©® commants that rely on sexist humor as & classroom device,
either "innocently" to "spice up a dull subject¥ or with the
conscious or unconscious motive of making women feel un-
comfortable. Sexist humor can range fromthe blatantly sex-

ual, such as a physics lectieze in which the effects of a

vacuum are shown by ch2nges in‘'the size of a crudely-drawn

' . woman's "boobs,"¥’ o7 the depiction of women ifi anatoiny

IRI( teaching sfides as Playboy centerfolds, to "jakes .about
e
e
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deting, about women stucents waiting 1o be catled by men,
etc.—i.e., the usual fooling around which relies on a certain
bad taste (usuaily depicting women 19 a sexual context
which is typically derogatory) in order to creale a lvely at-
mosphere in class."* -7

® comments that disparage scholarship about women, or that

ridicule specific works because they deal with women's
perceptions and feefinge. Such comments can reinforce
students’ parceptions that what men think, feel and do 1§ im-
portant, while women's roles, actionsg¢and feelings are not
worth'learning about. .

Often, faculty fee! that overtly sexist comments and related
behaviors are trivial, or “facts of life”-—accepted and harmiess
features of evgryday Conversation. In some instances, teachers
may simply speak out of habit with no .ll intent. In other. in-
stances, however, teachers themselves may be upcomtortable
with women students, have a restricted view of women's abuities
and roles and/or be consciously or unconsctously hostile toward
women. Some teachers may unkbowingly use sexist humor to
relieve their own anxieties or hostilities. .

Just as they may arise frcm several motives, overt comments
dispagaging to women may be intended to serve a variety of pur-
poses. For example, sexist humor may ostensibly be designed to
foster collegialily between a teacher and the class. However, it
may have the opposite effect on female students: sexist humor
and other overtly disparaging comments may in fact alienate
women students (and some male students as well) and thus
directly affect the climate of the class as a whole. As a women's
caucus at one western universily notes, “The phychological
underniining of . .. female students’ conf{dence and seif-esteem
is ritualized through sexist jokes and comrhents . . . This patroniz-
ing of female students, in both its subtle and gross forms, im-
pedes, if no' destroys, intellectgal exchange between female
students and male faculty members (and female faculty members
who have adopted the same posture).''>

Some faculty may also intentionally (or madvertently\) use sex-
1St comments, and/or inappropriately personal or sexual
references, in order to annoy or distract women, or to trivialize
gvomen's contributions, especially in circumstances where perfor-
mance is being eyaluated.® (This sort of behavior is often
reported by professional women, am~a!%0 by women graduate
students, one of whom, for examfle, cites veing distractedgpy a
male examiner's inappropriate comments in tne middle of an oral
examination.*’) ’ .

Whether or not their intended purposes are “innocent,” sexist
humor and overtly sexist comments can interfere with classroom
learning and have negative effects that go far beyond the im-
mediate classroom or related leagning situation.

¢ »
THE‘QLASSRQOM'S SILéNT LANEUAGE

“Whet { find damaging ‘and disheartening are the underlying
attitudes . .. th surprise  see whan & women does wall In an exam—the -
ccndescending smila when she doesn't.” .

(Female, Physical Sclances, Barielgy, p. 126)

“There are repoits that 2 few teaching assistents suggn!' tq thair
Isbortory classas thet glris nof work fogether as pariners, deceuss of a
presumed lack of ease with handiing equipment " .

. » (Chair, Depastment of Physics, Beixe'sy, p. 40

® “I have witnassed Ianiale students In fwb lower d7vlslon coursas lreated as

omaments—as il thay facked &ny samblance of Infalleciuai capacity—both
occeslons.by Mhle Instructors.’ LT *
(¥ale, Soclal Sclences, Wg, p. 130}

Like verbal behavior, nonverbal and other behaviorscan also
help shape classroom climate. A professor's nonverbal behavior™
Can signal inclusion or exclusion of grg p members; indicate in-
terest and attention of the opposit 3; comMwnicate yxpectation of
students’ success or failure; and yoster or impede students’ con-
fidence in their own abilities to learn specific tasks and pro-

cadures. '




" General studles of nonvarbal behavict show that women may
be more sansitive to nonverbal cues than men are. “ Consaquent.
ly, women students are especlally likely to benefit from behavlors
that recognize them as Individuals and encourage them—for In.
stance, maklng eye centact and nodding. Addltlonally. womern are
very apt to pick up on “mixed signals"—such as verbal en
coursgement that is coupled with non¥erbal behavior whlch N
dicates 2 lack of Interest or attention (moving away, Iooklng
elsewhere, shuffling papers).

Orarvations of classroom Interactions,® as well as general
/stuales of nonverbal behavior ip evaryday Situations, indléate
* that giris and women often recalve and give different nonverbal

cue3 than boys and men do. Thesa differences may well arise
from differences In the perception of ability, value and status
traditionally assoclated with men.and womer.* As mentioned
previously, classroom observations at the elemeritary ieve! show
that teachers more frequently talk to boys no matter whese they
are inthe classroom, but to girls only when they are nearby. Thus,
boys tend to command active teacher attention regardless of
closeness to or distance from the teacher, while girls do not.*

Moreover, patterns of male-female !nteraction typical In society

at large may well be carriec- over into the classroom setting. For
xample, both In and out of class, men tend 1o clalm more
hyslcal space than wcmen (e.g., outstretched armswather than
,arms folded, sprawling posturé, etc) to make greater use of
asseriive and attention-getting gestures, to maintain eye contact
rather th ert their gaze, and to use touching as a way to
- assert éwer or dominance.*

- Faculty may treat men and women students dmerently in the

following manner: .

© making eys contact more often-with men than with women,

so that individual men students are more fikely to feel

recognized and encouraged to participate in class. (One .

teacher, for examnple, concerned because few women {00k
part in discussion, learned from her students that she tend-
ed to ask a question and then to maka eye contact with men
only, as If only men students were expected to respond.)
® nodding and gesturing more often in response to men's
. Questions and comments than to woman's.
® modulating tond {for example, using a.tone that com:
municates interest when talking with men, but a pa!ronw
.or impatient tone when talking with women). '
® assuming a posture of attentiveness (fc7 example, leaning.
forward) when men speak, but the opposite (such as tooking
at the clock) when women make comments.
® habltually choosing a location near mer students. (Proximi-
ty in the coljege classroom may invite comments primarily
from those sitting close by.)
® excluding women from course-reiated activities, such as
field trlpo, or attempting to discourage their participation
 because women ar: “too much trouble,” etc. {Such exclu-
sion Is illegal under Title IX.4)
® grouping students aecording to sex, especlally in a .way
which implies that women students are not as competant as
or do not have status equal to men. Women students, for ex-
ample, have reported that some teachers insist there be no
allwomen lab teams because women cannot handle
. laboratory equipment on their own. (Other prafessors may
group the women together*so they can help each other,” or
so that they “dqp't delay the men.") Some women have
reporred certain professors instruct male medical sttidents
to “scrub” with the faculty bui women medical students
:with nurses.® These.kindg of arrangements may not only
lead women students to bt their competence, but also
preveht women—for whom “hands-on experignce™ can be
especially important ig buliding cpnﬂdehJe“—from learning
as much as men studpnts.
*if men students are expected to—and do—take over lab
procedures, women are IIkcly to be observers rather than
participants.
*“scrub” sessions fmay serve as Informal learning cir-
) ¢t mstances from which :vomen are excluded as learners
| IU o
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and simultaneously *put in their place™ as support profes.
sionels in thg traditigpally female field of nurslng rather
than as full colleagues.
® favoring men in_choosing student assistants. !f' many in-
stitutions, men are still more likely than woriten to be chosen
by faculty for these posl}lons ! which can provjde Students
contact with faculty and opportunities for learning new
“skills and building confidence. Moreover, such course:
related work experience with faculty can play a cruclal role
Iresponsorship for jobs and admission to graduate and pro-
« fessional progfams.»
® giving men daetalied instructions In how to complete a par-
ticular problem or lab asslgnmont in the expdciation they
wlil eventually-succeed 6n their own, but doing the assign.
ment for women—or allowing them to fall with fess Instrue:
“Oﬂ 33 '
© allowing women to bé physically “squeezed out” from view.

D Ing a laboratory assignment or 8 demonstration.s* This sort

of physical exclusion can interfere with women students’ op-
portunity to iearn on their own.

' @ making direct sexual overtures. Direct sexual harassment by
faculty can lead women students not only to feel threatened,
but also to perceive that they are viewed by faculty primarily
in sexual terms, rather than as It ilviduals capabterof
scholastic and professional achievement. (For a discussion
of sexual harassment by faculty~and its effects on women

« students’ self-esteem and academic and career commit-
ment, see Frank J. Till, Sexual Harassment: A Report on the
. Sexual Harassment of Students, NatlonatAdvisory Council
on Women's Educational Programs, August 1980 and “Sex-
val Harassment: A Hidden Issue,"” Project on the Status and
Education of Women, 1978, listed in the Resourte section of
this paper.)

. /
SUBTLE MESSAGES IN CLASS
PARTICIPATION PATTERNS

- -
"My Iugh school giri frhoidt uud lo bo the bgphmr and mcst ulkmvo«
students in ciass. Whes've got cwring our first vacalion from col-:

m gc lwho went Yo oo-o:m{uld u:oy hamily talked at’ all Ig
r classes; | covldn't :dm cpmloioolmmaeo
and mon ae nol'et w‘& teoe

mmrmmmu NIE colioqﬂw. wmmman. Dcl 1901)

“In mlxww: clauma it hofun othly difticult Iwhmln fo mk
and ever more ditficiit for teachers 10 provide them with thnppanmlty,
Thlsisnolbouuummwmlynxmm ,Mb«mm:hoy

are wmnod by lha cmmln 3 evecyone
(oakslnm “Don't Talk;, Listen!"

Ay

mmmmmww 178,p.14)

A prolessor npuimy wu oll moh while h ‘the mlddlo of angwering In
cm:. chnlydanwnomn -.( lﬂm L]
- ; + M
“ln cmus. ! oxporlmm myul! a8 & person m e ukon lightly. in one
seminas, 1 was never allowed (o finish & santence, There uomod to bo I
tacit undmmdlny that | nomhad anf‘mlng 10 u(y bt )
5 . ~ "ﬂmmmum
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Subtle and inadvertent differences in the ways faculty treat
men and women studants can dampen women's participation and
lead them to doubt the value of their contributions. In mixed-sex
college classrooms, even the brighest women students often re-

* main silent, although they may submit excellent written work and
will frequently &pproach a teacher privately after class to follow
up on issues raised eariier.* Indeed, it has com3 to ba taken for
granted by many faculty and students alike that men wlll usually
dominaty the discussion in college classrooms, and many resear-
chers haye contirmed thet women students are less likely to be
verbally gressive {n coggfucational settings.* Aithough
women's sildgce cah put them at a considerable disadvan.
tage—not only ¥§an academic but also in a career setting—only

recently has the panern of less participation by women become a

<

maéer for concern and research. o
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In many classes, women postsecondary students are called on
-less often than men studants,'” and some women simply ramain
silent. However, as mentioned earlier, those women studerits who
do make an®ffort to participate may find that their comments are ;
disproportionately interrupted by teachers and by male
classmales, andlor that faculty ase less likely to develop their
points than those made by men'students.* Cumalative classroom
experiences such as these can contsibute to women students’
feeling and actipg as though their opinions are of little impor.
tance-—~neither sought out nor listened fo. .

Factors that may make it difficult for women to participate in
class, but that may occur without the full awareness of either-
students or faculty, are discussed in the, followjng sections. They
include: .

\® everyaay inequities in the ways men and woen

. talk—espectally in task-oriented group situations—that
may be carriéd over into the classroom;

@ faculty behaviors in initiating and managing class discus:

< sion that can inadvertently rginforce these patterns and
discGurage women's partlclpatIOn

7 ® features of the college classroom as a “masculine” and
competitive settmg for discussion that can put some women
students at a disadvantage; and

" @ characteristics of women's classroom “style—as con.

trasted to that of men—which may lead women's comments
to be taken less seriously than men's.

EVERYDAY INEQUITIESJN TALK THA‘I’ MAY BE CARRIED INTO
THE CLASSROOM®

Despite the popular notion that in everyday situationg.women
talk more than men, studles show that in formal groups contaln.

ing men and‘womerx‘
# men talk more ¥ran women;
@ men talk for longer periods and take more turns at speaking:;
@ men exert more §oritrol over the topic of conversation;
® men interrupt wofnen much more frequently than women in-
terrupt men;* ang , )
® men's interruptiops of women more often introduce-trivial or
Inappropriately pgrsonal comments that bring the woman S
discussion t nd or change its focus.*
. 'Not onl en talk more, but what men say often carries
more weight. A suggestion made by a man is more llkely to be

®  listened 1o, credited to him, developed In further giscussion, and

adopted by a group than the same suggestion made by a

woman® (The difficulty in “being heard" or "having thelr com.
. ments taken seriously"” has often been noted by women in.grofes.

slonal peer groups and is strikingly similar to those cited b)‘ some
+_ women ccllege students.) :

All too often nelther faculty nor students are aware of these
patterns of behaviot—and it is then that they can d&The most
hartn. Without knowing precisely why, individual women students
may come to feel,and to behave as though'they are marginal par-
ticipants In the academic entesprise.

WAYS OF CONDUCTING CLASS DISCUSSION THAT CAN .
DISCOURAGE WOMEN STUDENTS

.
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“Two of the tenured prolusors in my dopmmm re t-the male
graduste students’ names but somenow have trouble rgliembering women
gud:mdonts’namn... o {1 ;mﬂu?robhms)

'.
.

“Some pro mwmmwy vae sexis! terminology (for exemple,
Felerring to women in-thelr 20's 28 Pirls, or saying *You call In a pathologist
and he lehes mnpoclnm.."); Ywmmmmmon thave are no women
pmlmloult  the world.”"

lmmmacmbrlnformctlon, velerinary student)

r - 2

“i lc] women M'l undmmd uamhlng. un Ja dismissed. if (8] male
do«n't undcmnd. e gols further attention.

A .1mmwmws:m Fropram, Backeigy. p. 59)

/‘Wm mmdmm: m not answered, s0 women have stopped

long.”
S {HnuhmdeclISchmsProgum.mp.SO)
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“Professors {all male) consistently cafi statisticians 'he.' One has sald three .
times in class “ihe statintician of the future will wear & minl-caiculztor on
Ns un, even though oné hail ol the ciazs are womar'tralning to be statist)-
clans.” @ (Femals, Physlcal Sclonu:.&:ghy p. 131)

“Woman are addressed by first names, men by their jest,”’
R (Haaith and Physical Sclences Program, Berksley, p. 59)°

“If fthe] instructor can’t answer questions {he or she) says, 'You giris don t
understand."” (Hunh and Phy:lcn_l Sclences Progrem, Beckaisy, p. 5

‘.. many women, ospoclellv undomreduem. are dluourogod by the
pmdomlncmy masculine pronouns in refercnce to bot student and facul

ty. It seems Ik & smail tiing dut Is pervasive and influential," « ¢
,* . (Female, Physicsi Sclences, Berkalsy, p. 106)

hY
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Tenchers tn’emselves may inadvertently relnferce women
students’ Minvisibility,” andlor communicate different &xpecta-
tions for women than for men students. Facuity behaviors that
can have this effect* include but are nat limited to the following:

® Ignoring women students while recognizing men students,
evan when women clearly voluntear to participate in class.
(This pattern, which may I9ad ir.dividual wemen students to
feel "invi@bie." parallels the experiences of many women in
professional meetings or other formal groups, who often
raise their hands to no avail wifle man after man is recogniz: .
ed by the*chair.)

o calling directly on meh students but not on women students.
Male faculty, especially, may tend to call directly on men
studens significantly mbre often than on women students.*
This may occur because faculty unconsciously presume
men will have more of value to say andfor will be more eager
to speak up. Sometimes, however, facuity may wish to "'pro-
tect” women students from” the ,'embarrassment” they
assume women may feel about speaking in class, and thus
simply discount them as participants.

® calling men students by name more often than women
students. Sometimes faculty are surprised to discover that
they know the names of proportionately morg'men students *
than women students in their classes. Calling a student by
name reinforces the studont's sense of being recognized as
‘an ln/dtvldual (Students of both sexes should be addressed

Jin !parallel” terms . . . last names for both, or first names for
-both: Calling men by last name but women Dy first name im-
plies that women are not on a phr with men 3s adults or as
future professionals.) YA

© addressing the class as if no women were present. Asking a
questiorywith “Suppose your wife ..." or "When you werefa
boy..."*discounts women stugents as pofential con-
tributors.

® “coaching” men but not women students in working toward
a fuller answer by probing ‘for additional elaboration or ex-
planation (for example, "What do you mean by that? Why do
you see it as a major turning point?*). This pattern, which
has beeg Identified at the elementary level,* may com-
municate to the male student who Is engaged in dialogue
not only that his point is important, but also that he has the
ability to answer the Guestion, and can sycceed if he tries

" harder. If women are not “coached,” they do nat-get the
same reinforcement to respond to intellectual challenges.
¢ waiting longer for men than for women to answer & question

before going on to.another student. Studies at the elemen-
tary level indicate that teachers tend to give brighter
students more time to formulate a response.* Initial obser-
vatlons by researchers suggest that this pattern may afso af-

——fect tez -hers’ Interaction with stydents on the basis of sex.
If so . thay both reflect and fetnforce women studeqts’
class .:m,‘ reticence. Like !nterruptlng women, gl\}‘%
women [ess time to answer a questlon may subtiy com
munlicate that women are not expected to know the answer.
(Men's silence following a question may be more likely to be
perceived as due to refiection or to the effort to formulate an
answer;y women's to “shyness" or lack of a suitable
respOn w
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¢ [nterrupting women students (or allowing them to be

disproportionataly Interrupted by peers). As discussed

- previously, this may seem s¢ naturai that it may be "invisi-
ble’" However, it may lead some womeén 1o wonder about the
wotth of thejr comtnents, and/or to withdraw from attempts
to participate in class.

% asking women students questions that require factual
answers (iower order questions) while asking men questions
that demand personal evaluation and critical thinking
(higher order questirns). Such a pattern presumes, and subt
lv communicates to women students, that they may not be

- capable of independent thought. -

* @ responding more yxtensively: to men's comments than to

women's comments. This pattern may be exacerbated

.because men students may also be more llkely to pay more

atteniion to and to pick up on each other's comments, but to

* overlook those made by women.* Thus, men students may

receive far more reinforceraent than women for intellectual
participation.

o crediting men's comments to thalr "author” (“...as BIl!
pointed out”) but not glving authorship to women's com-
nfents. Giving authorship is a way of provigting acknowledge-
ment, praise, and reinforcement in the course of developing
a point. Women are likely to be especially discouraged if
authorship of their comments or suggestions is given to
male spedkers who restate or geveiop women's statements
as though they were their own.

¢ makin) seemingly heipfu! comments which Imply that
women are Not as competent as men. Comments such as 'l
know that women have difffculty handling this equipment,
but I'll be glad to help you after class' are likety to reinforce
the individual student's and the class' perception that

« she-—and perhaps women as a group—are deficient In some
skills. Moreover, they may imply that some fislds require
"mascullne™ skills and women who choose them are apt to
ensounter inordinate difficulty.®

® phrasing classroom examples in a way which reinforces a

~ stersotyped and negative view of women's psychological
traits, such as a description of a female character in
.literature as “'typically weak and irrational.”

—  ®using classroom examples that reflect stersotyped ideas

about men's and women's soclal and professional roles, as .

whe the sclentist, doctor,” or accountant is always “he,”
while the lab assistant, patient or secretary is always "she.”

® using the generic "he” or “man” to represent both men and
worm:an, as in “When a writer |s trufy innovative, what criteria
6an we Use to measure his achlevement?” or “Besides men
who can organize well and think cleariy, what other essen-
tlals ard needed to bulid an industry?"" -

® reacting fo comments of queeilons anlculntod In a
“feminine style'' as Inhorently of less value than those
stated In & “masculine style." The assumption that a woman
student who begins a commént hesitantly and "overly"
politely (as in "l wonder If maybe . . ."}, or who makes a state-

. ment with questloning intonation, does not have a good

grasp of the subject or has iittle of importance to say, may
lead a teacher to “tune.out” or to interrupt and rephrase.
However, this style may reflect the way women have learned
to talk in our culture, and may have little relation to,the
validity of what 1s said. (See "Women's Speech And
Women's Silence' for furtherﬁiscussmn.)

THE CLASSROOM AS A “MASCULINE”
»  SETTING FOR DISCUSSION

T

.- “The sex discriminetion which | have encountersd . . . has been more tacit
than explicit. | feel that women tend 10 shy away from the (wo arees in
which | sm most jnvolved.. . . and thut mos! professors In those arvas never
alop N consider wity this might be $0. 1 am noi sure of the ressons mysell,
M 1 do know thet both ol.these fields encourage a kind of srgumentative
'gpressive style- whlch 1 tind pldlcvlarfy distastefui. 1 think. other

I Ik( nh.lw_
o {Fomh ﬂoldohmdynoldn’guudMPw)
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“in seminers ... have noted Jitferent responses by boin facuity ard
students to the pmonmfons of other stu, }r .. many women tend {0
work In areas more closely related to the Indifidual experienge, while men
seem to work more wiih Issues Involving larger groupings in society. There
Is more attention and validation giver: l0 the latter and often presentations
dn the more personal individual level are ignored or treated lightly as less
impprtant. The more ebstract the Issue, the more status It has. Therelore,
many very fine presentations by women are not given the attention they
deserve.” (Fomala, tleld o! siudy nol designated, Berkelay, p. 97)

Men and women obviously speak the same language, however,
the manner in which they speak may tend to differ in ways that
many peopie are not consciously aware of. Nevertheless, these
different speaking styles may be a significant factor in faculty
perceotions gf what students say. One classroom researcher
notes that "{T]he valued patterns of speech in college and univer.
sity sattings are more often found among men than among
women speakers.”™ These patterns include:

@ highly assertive speech;

® impersonal and abstraci styles (often incorporating the

generic "he"}; and

® competitive, “devii's advccate" interchanges.”

In a college or university setting, these ways of talking are
often "equated witn intelhgence and authority."”* As mentioned
eariier, students may perceive competitive intellectual argumen-
tation as "masculine”’ and some women students may feel un-
comfortable in adopting this so-called "mascullne" way of taik-
ing. Equally important, women students' own styles of speaking
may incorporate features that are devalued in the traditionally
masculine academic context. .

WOMEN'S SPEECK AND WOMEN'S SILENCE”™

“I have noticed that wemen und to be much more tentative in seminars;
aften they will ask Qugstions in lisu of making pronouncements. More often
than not, thal.questions ere trested with conde’scension,lf fhey are not ig-
nored antirely. | think male professors and graduite students will have to
think seriously and openly about these more sublle, stylistic dit.
ferencus-—aboul the perpétuation of the ‘old boy’ system in the clagseoom,
as mll a3 in the [ob market—before we can e¥pect eny major changes to
oceur.” (Femais, tieid of study not doslgnuod@m p. S0}

“One of the greatest problems women facuity and students confront is how
10 be taken serlously In the daily iife of colieges and universities. This pro-
blem has strong iinguistic components gsince spesch characteristics aie
often made Into and evaluated as symbols of the person ... The velued pat.
tems of speech in college and university scmngt are more often found
among men than among women speakers. . ."— -~
(Barrie Thotne, "CIeImIng Verbal Space: Women,

Speech and Language In College Classrooms,” p.5)

9 +

Researchers on sex differences in language "have Identifled
features whjch usugly occur more often in the speech of women
than of men. Thase ways of talking—many of which are used in
“everyday conversation not only by women, but also by individuals
and groups with low stafus and little power—may put women
students at a particular d‘sadvantage in an academic setting.
They include:

® hesltation and false starts (“! think . . . | was wondering . ..")

@ high pitch
® “tag" questions ("This is really Important, don't you thlnk”")

® a questioning intonation in making a statement (*The sec-
ond chapter does most to clarify the theme?”)

# sxcessive use of qualifiers (Don't you think that maybe
sometimes ...")

@ .other speech forms that are exceusively polite and deferen.
tial ("“This Is probably not important, but ...")

Some suggest th&t these speech patterns have developed as 2
response to inequities in the laryer soclety. if one has little power
and Is_not as highly regarded as others, one had better express
onesplf politely and cautlously—and giris dre often raised to do
so t'owgver, women postsecondary students—as well as women
facu ty—find themselves in a double-bind if they.use these

b "tymx;ally femining" ways of talking In the classroom.

for example, a8 woman student begins her comments.

-
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hesitantly and uses many qualitiers, she may be immediatgly
perceived by her teacher and by her classmates as unfocused and
unsure of what she wants}) say. Her “overly polite:‘ styls 'may/
seem to “invite” [pterruptions by, or inattention ‘from, both
teacher and other students. Indeed, even the most insightfu:
points made in ‘his manner—especlally by a woman—may be
taken less seriously than the identical points made by a man or
delivered in a more “mascutine™ assertive style.
" Some nonverbal behaviors found more often among women
than among men™ may also work to women students' disadvan-
tage in the classroom. While men tend, for example, to use asser-
tive gestures (such as pointing) coupled with loud tones to
underscore statements, most women have “learned” to display
"submissive™ gestures and facial expressions, such as.
- @ “inappropriate” smiling (smiling while making a sernous
statement or asking a question) .
® uverting their eyes, especially in dealing with men and/or
with those in positions of authonty (including their pro-
fessors).
These and similar kinds of bzhaviors that deviate from the male
“norm” may lead faculty to perceive women students as
frivolous, uncertain, and perhans fljrtatious. They may also fead
faculty to prejudge both women's comments and their academic

. commitment. -

Some argue that women students would be best 10 adopt a
“masculine” style in order to achieve classroom credibility.
Others point out that a woman who does so may be perceived as
"aggressive” rather than assertive because her way of talking
and acting does not conform to "feminine"” expectations: what a
woman student says in a “masculine” style may be rejected out-
of-hand on that basis. Indeed, the same behaviors seen as
“forceful” in a man may be viewed negatively—perhaps even as
“hostile”—when used by a woman. More importantly, resear-
chers are currently beginning to explore the possibllity that some
features of “women’s speech”and behavior might have positive
value in fosturing a more equitable classroom climate based more
on the cooperative development of ideas than on *competition for
the floog" Questioning intonation or tag questions, for example,
may engourage elaboration of a comment by the next speaker,
while spme nonverbal behaviors more commonly found among
womer/such as nedding in agreement, “commenting” with “hmm
hmm," etc.—~may help 1o reinforce speakers and to invite ojhers
to participate. Indeed, students of both sexes have been shown to
participate significantly more often in classes taught by women.”?
Ongoing research is attempting to identify verbal and nonverbal
“cues” which may be more typical of women teachess that may
serve to encourage all students to participate most fully.”

GROUPS OF WOMEN WHO MAY BE ESPECIALLY
AFFECTED

WOMEN GRABUATE STUDENTS? ,

“I tokd my advisor | wanted,to continue working towards & Ph.D. He said,'A
_pratty girl like you wiil certainly get married. Why don’t you stop with an
MA2'" (“lllustrative Problems*)

“ impochd the gradiate axperiance to be dillarent. | expected that my ma:
for aavisor wouid be my mator. | have recelved very littie time. | have notic:

od that maie siudents seem fo develop dillarent kinds of relationships with .

»prolessors and get more help and support.”
. (Famalg, Education, Backelsy, p. 67)

“Ressarch assisiantships are sssigned by-Indlvidual facully mambers who
have the support for this type of appointment. Male facully members tend
10 [avor male graduate students as research assistants for varfous and sun-
oy reasons (Decause they play squash together’) with the rasull that fewt
women are 3dected and hence mcre become leaching assistants by
defeult.” (Chairman, Department of Econwanics, Beckaigy, p. 42)

“Most problems wiif my research sdviser are of a sublia nature—| wouldn't
22y he discriminstes but It is mors awkward for him to deal with me than
1N mon In the Iab and vice versa. Fe's not terribly ‘up front’ about his opl
nlony.” (Female, Bivlogical Scler:ces, Backalay, p. 91)

"7 Fyeuri, 1 repeatedty received reports from women who complained

- F] Q C 'alizing experiences with maie fsculty who trested them in a Ge-

1
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the righ attritign rate of female graduate students is.n lache part & resuit ¢!
this Inl!ymll ‘a cf support.” (Assistantprolessor, Bathaley, p. 30)

3A ma’e prolessor, introducing his Irmall,gradua!a studo;n who was glving
a seminar 3ald: 'It's nice to iind & student whe is Intelligent and can write,
buzitdoesn’t hurtil she's also goodHooking.' * . * (dayard, p. 10)

L]
“My tesedrch Is taken mofe sericusly than the rusearch of women In our
group.” ~ {Male, Enginee..9, Berkeley, p. 86)
- -

"I certainly do not leel that women are treated I;ke collesgues in (x) Dept. As
& reader this year, | was (reated as an additional secretary.” .
s (Femalp, Humanltles, Berkeley, p. 84,

" .. [TIhis [lack o senlor wamen laculty to servs as plolesso-s or adviso'rs]
has been the single ost Important deficit of the Ph.D. ‘experience.’ | have
no sense that my edvisor and/or department supports my prolessional el-
forts, belleves in my abllity oi cdres whetrer or not | succeed. | would suy
this feeling Is more pervasive with femalestudeots.”  ° (Harvgrd. p. 27)

"l have received comments such &s ‘You'rn not really serious about tha

N 4
meaning, pw%r::lng and somelimes outright insulting manner. | believe '

“degree, are you?* Or, ‘Well, it doesn'’ malter If you [inish your thesls ihis _

year. You probably won't use It for much anyway.'” +*

-

("Mugtrative

. ¢
Prodlems"”)
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Me.1 ang women students alike often suffer a dechine in seli-
esteem when they begin ‘graduate study. However, women

" students” are more likely to encounter and to be vulncrable to

.

behaviorss that are subtly or overtly discouraging, that‘smgle them
out because of their sex, or that communicate lower expectatinps
for them than for equally competent men students.

As noted previously, one of the most 1elling indications of the
discrepancy between men and women students' intellectual seif-
esteem is the finding that women students aré much less likely’
than their male classmateg *o feel confident aboyt «(heir prepaia-
tion for and ability to do graquate work. One extensive study
reports that ‘this difference *“holds acros$ almos: all major
flelds. .. class years, and colleges” even when “women and men
are matched on grade average and on graduate plans."s

Title IX mandates that qualified women must have equal ac-
cess to all graduate programs; however, once’they are on camr
pus, women who pursue graduats study often face the prodlem
encountered by undergraduate women in magnified form.-Many
observers have noted the increasingly “male” climate at the
graduate and professional school level: for example, male pro-
fessors are usually even more predominant, the style of ¢
classroom interchange is often more competitive, the proportion
of women students often smaller. Desplte the fact that they are
highly séif-selected dnd often begin study with beiter drade
averages than'their male classmates* women graduate students
frequently encounter even more'doubt on the part of faculty and
others about their seriousness of purpose than do »womén
undergraduates. Many women haye been told by faculty and by
department chairs that while their compsetence is not questiBned,
their commitment is.%

Often, faculty do not view career success as an appropriat s
primary goal for wom 2n graduate students, byt presume thz; they
will marry and that therefore\are npt as highly motivated as men
to pursue graduate itudy. In the case of male graduate students,
marriage and family may be seen as an advantage—a stabihizing
facter and a symbol of maturity, in the case of women graduate
students, however, marrage (or even the possibility of marriage,
1s often seen as a disabulity. If women students are already man
ried, facully may assume they will have children and then droj
out of school or leave their profession. ' they have young
children, faculty may feel that women students ,hould be at home
caring for them, and may advise them that a ¥oman cannot pro-
perly combine schooi and a demanding profes§1onal career with a
family ndsed, prospective female graduate students may be ask-
ed how they plan to combine their career with farmily—a question
rarely asked of male applicants Moreover, married women apply-
ing ta graduats or professional programs may be told they will be
taking jobs away from “married men who need them."

2 Questions about graduate women's “seriousness’ are even

more likely In the case of many women who. because of outside
family or Job responsibilities, are able to enrol! in graduate study
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on a part-tims basis only. The view persists that parnt-time
Students are not as committed as those who are able to devote
i + themseives to full-tinfe study. Additionally, many graduate pro-
fessors may be uncomfortablé working closely with women °
Students who wishto enter the professor's own fleld because
they have difficulty seeing women as potentiat colleagues
. Conséquently, women often report being neglected and
overiooked, particularly in the less formal aspects of student-
teacher interaction. This Is also especially true for both men and
women minhority graduate students.® Many suggest that this lack.
of informa! encouragement may be 2 significant factor in the attri-
L._.._ tlon-of-soms-women- dradunto.studomsrslnce colieglality_bet
ween graduafe studers and faculty has' been idantified .as a
necessary eiement in an appremlce relatlonshlptvlm to the
develcpment of professional {dentity, and as an important predic-
+ tor of satistaotipn with graduate school,* (One study, for exam-
‘ ple, iAdicates that women Ph.D.'s who had female dissertation
-, &dvisors'published significantly more than wemen who had male
i advisors.*) Women graduate stydents are more likely to miss out
% onthis crucial kind of encouragdment and suppont,and thus may
teel intreasingly doubtful abot their academic ability and pro-
. fessional potential,
At the opposite extreme, especially in classroom situations
where they comprise a small minority, graduate women may be
; the objects of “overattention” in which their comments are view-
3 ed with “amazement that a woman could be speaking about a
1 technical topic."® As one professor notes, “[ijn either event,
! women have difficulty evaiuating the true worth of their contribu-
l
|

tions since their statements are either .under: or overvalued
| because of the sex of the speaker "’
. Graduate women often teport being discouraged, angered or
| confused by the kinds of subtle and overt verbal and nonverbal -
| behaviors discussed earlier™ Because they often work closely
‘, with a limited numbe¥ of senior faculty members, women
- graduate students can be especially affected by, the orientation
! . and expectations of a particular protessor or advisor. Although
| graduate professors have a responsibllity to foster the profes
| * sional development of ali their students, they may knowingly or
i unknowingly treat men and women differently in classroom,
| academlc advising and related learning situations not only i the
ways discussed earlier but also by: .
o counseling women to lower their aspirations andior to
switch fromix “harder” to a “softer' Qubspeciaity. While pro-
3 fessors-may act out of seemingly godd Intentions (for exam-
| & ple, to protect women students from possible failure or to,
‘r steor them.in directions more “approprlate" for women)'
such counseling often communicates t¢ women that they
- -are not as capable of doing,graduate work as men are.
@ ‘organizing muu:h and teaching assistantships in such a
way that mer have more responsibliity and/or greater oppor-
tunity to pursue their own research than women. Male
teaching assistants may be more likely to have fuil day-to-
day responsibility for thair classes while women assistants
4 aid faculty members. in the case of re search appointments,
mbr'more often than women may be able to pursue their
own research interests while women often end up assisting
with their advisor's research® Such arrangements can®
dampen the growth of independence, and simultanecusly
communicateito women that thelr research interests are not
important,
©-sxciuding women students from consideration for teaching
assistantships in areas where women as a group are tradh
tionally considered weak, ror exumple, in statistics.*”
© spontansously offering to wrie letters of reference for men
students but not for equally competent women students.
¢ nominating men, but not equally competent women, fof
feitowshipe, awards and prizes.”
® showing acceptancs of men, but not of women graduate
studénts, as professional colieagues by treating men and
-women difierently in “informal” ways such as the following:
o * more often forming “spprenticeship” or protege relation. _
ships with men than with women students. This may cccur
I |k( ln purt because faculty may feel more comfortable with 1 3
1

S

*male students, and also because faculty may inaccurately
believe men are more likely to use their graduate training.%
Additlonally, some faculty may expect “women...to be
competent, good students, but ... [not] to be brilliant or
orlglnal" hence, not good "bets" for professional invest-
ment.

» providing women with “formal” but not Informal fesdback
on the quatity of their work. Some graduate faculty may

give equal treatment to women in formal contacts and writ.

ten comments, but intezact more frequently with men
overall to discuss their field, their own ongoing researcn,
. and.other.matters of professional importance.*
¢ inviting men, but not women students, to share author-
ships, accompany them on professional trips, and meet
recognized scholars outside the department.

WOMEN IN TRADITIONALLY “MASCULINE" FIELDS

W[a&mor.m mkmrggmmmﬂplnmwn:’ohwmfri:m‘
mmgood mm. 2, he mainteined, was due to U
tyin  Winge in mm;nnonmmtmm
ing oumht. SAT, Acrldc} mo. ihe ‘uduum take this inherent defi-
clondy into acosum?.” ™ - ,,S?MWM)

"wmmammmmu'mamm major fihe professar} ex-

pmudm ashed ‘Now mmmnmmwmm
' mwm‘zcu%mmm ww
" women .
xh : Mmm,ehuov'n;

« -~

Mmmfmhmmnol mhmmmmal
IMMMWIM M..; mwfyﬁy &'serious theet to my.
e S o e el
» 30 [ wed a .

L AT

&mmmlmmMMWu amtyom
rpest yours, mmmmmmm%«mw:

“Inmmmmlf ancmdnthonmmnobckunw(
for women tiws for men, mwmmmfmwmmmmr
Furthermore, If you enjoy nor-uantitative courses more than quantitalive
mvmwlmﬂMMhnwmmh.
teligont. This is a mixture of fechnocratic bias snd sex discdmlmtlon but
mmmummnmmnm" . !Hud.p.c)

“’IWMMhmlmmmmdmtm onlfho]buls of ux‘Now
that I'm tCking classes within my major and other science classes, upper
division jhet i3, there Is a Qrester pressure due fo-the major | have
talm e auo whether | am qualified for classes and fieid 1rips, labs, stc.”
o Tow s :(ka. Physlcalsacnm,m p.119)

“ was lnkmm‘ !n mlorlng Ia crop scknco in the Collogo of Agricuiture
and want 10 se¢ my academic advisor. He sacouraged me 10 change my ms-
lor instesd to horticuiture, beceyse it woukd not b as ditlicult-a major. as
crop science. He toid me mrwmnqulndﬂddwknnd would be
hmfan woman whandh." - R ("Illusmtlw Problems*)

“There ls r ] pomsln mnm In (x) that jobs are not nvailnblc unless one -
chooges 10 ‘g0 on’ 10 & more acceptabie discipline—women are assumed (0
be aspacially "unorofessiona]”if.they have career aspirailons in other than
academic lieids—mon, on the cther hand, sre encoursged fo go into
politics or law.” - {Famale, Eihnic Studies, Batkalay, p. 70)

Aithough women's enroliments in traditionally “masculine
fields" --such as physics, engineering, geology, architecture, and
medicine and law-—are beginning to grow, their actual numbers
compared to men In these tields In most instances are still quite
small.** Most women continue to ensoll in.a very limited number of
traditionally female fiel{ds—such as education, the ars, and the
social sciences—despite the limited employment and income op-
portunities In these areas. The idea that some felds of study are
“feminine” and some “masculine” has increasingly bacome a
matter for public concern, since it is a major contributor to low-
status, low -pay “women's job" ghettos in the larger economy.

Two forces may be largely responsible for women's continued
avoidance of traditionally masculine fields: departmental climate
and women's own concern over the appropriataness of a “‘non.

4
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traditional" major. Women are more likely to be attracted to
departments with student-oriented faculty and ‘“warmer”
climates often associated with traditionally female than tradi-
tionally male fields even thoughsuch a choice may foreclose the
opportunity to enter a "high status™ profession.” ® Additionally,
even the most academicaliy competent women with interests and
aptitudes geared to tr'adltionally masculine fields may struggle
~ with self-doubt in chobsing a major which is culturally defined as
apptopriate for men but not for women. Women students in these
fields are likely to face difficulties for the following reasons:
® they comprise a distinct minority in a given class or depart-
‘ment;
@ they have little contact with other women pursuing the same
major because of the vertical progression of required

courses,;
® they find few female teachers who might serve as role
models; and .

® they work wltp many professors who are not accustomed to

having women students in their classes. -

Many regorts of the kind "of overtly disparaging faculty
behaviors discussed earlier come from women students enrolled
in traditionally masculine fields,” and especially from women
graduate students in these areas. The chily—and sometimes
hostile—climate can be especially discouraging to women
students who are trying to pursue Interests and develop abilities
that do not coincide with current cultural norms. If these
behaviors lead them to believe they are unwelcome or viewed as
incapable—especlally by their professors—some women may
use valuable time and energy dealing with unnecessary doubts
and conflicts, and may shift tdward “softer: subspecialtias, or
toward traditionally female ma]o_rs and career goals.®

While a chilly departmental climate can discturage women
from enrolling in traditionally imasculine areas--and can “cool
out” women who have already enrolled—one study suggests that
faculty behavior which is supportive and reinforcing ¢ .n be the
crucial element In preventing women students” attrition and jn
enhancing women's ehances for both academic and career suc-
cess in "male dominated argas."" 5

WOMEN MINOR!TY STUDENTS

#She [a black lemale medical :tud;hr] clted & small group lesrning situs-
tion jn which the instructor never looked et her and responded ohly to the
| Otherpecple on sither side of her.” {“Learning Exp'rhncgs,"p..?)

“Sometimes [.am quile relucient to ask questions because of the put-
Gawns of the insiructor. He often looks at me in disbelie’ xhen | o6 respond
correctly. Usually, however; | dop't even gei recognized. | feel, why bother?”
o ot {“Assumptions and Practices,” p. 4)

“1t taks ap extra effort 0 ssert onesail snd 10 be accepted by white peers
end lsculty.” [~ - (“Leaming Experiances,’’p. 3)

In classroom interactions, as well as In other situations, minori-
ty women oflen face the effects ¢f double stereotypes based on
both race and sex. (awculiy may be especially uncomfortable in
dealing with minority women, and act on the basis of a variety of
assumptions about rainority women's capabilities and attitudes.
On the one’hand, faculty may presume that an Individual student
has specific academic abilities and career ambitlpns associated
with a given cultural heritage—such as a “natural. ability” in
quantitative sutjects in the case of Pan Aslan American women.
On the other hand, they may assume that minority women are
likely to be less capable than other studehts, to lack certain skills,
or to have certain personality traits—such as “passivity” in the
case of Hispanic women, Amerlcan Indian women and
others—that may limit acade‘rﬁc acfievement. Additionally,
soma minorily students—especially blacks—have reported that
faculty seem to expect them either to be academically incompe-
tent or to be academic superstars who are “exceptlons to the
rule.”'* This sort of double-bind can put a great deal of pressure

& ority women students,

ERIC
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Faculty behaviors frequently reported by minority students'st
which may communicate both discomfort on the part of facuity,
and differential or lower expectations Include those discussed
earlier, especially:

® ignoring

@ Interrupting*?

® maintaining physical distance

© avolding eye contact

® oftering littie guidance and ‘criticism'

® attributing success to luck or factors other than abllity's

Moreover, the twin problems of "underattention" and “overat-
tention” experienced by women students generally are often ex-
acerbated in the case of minority women. Waite on the one hand,
minority women have reported being studiously ignored, even in
small seminars, on the other hand, they have been singled out,
not as individuals, but as representatives of their particular &thnic
group—as when a mirority woman is called upon to give the
'black woman's view" of an igsue or problem rather than her own
view.

@ Additionally, raclally stereotyped interprétations of minority

3

womens’ own behaviors may interfere with effective faculty-
student interaction. Professors may assume, for example, that a
blgck woman's-silence is due to "sullenness,”'® an Asian
American"woman's silence to "natural passivity.”"™.in some in-
stances, cultural differences in varbal and nopverbal cues may
lead faculty and minority students to misread each other's at-
titudes and expectations.'’

CLDER \X‘OMEN STUDENTS -

é

\
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“The peopie most ept 10 be discriminsted against (.8, not taken seriousiy)
are middie-sged women who retum 10 grad school efter & long histus, But |
believe that even they, presuming they possess sulficient ability end sutli-
clant application,.can deleat the prevaliing stersotype which prols (old,
young, mele and femals) have of them.” . *

PN . (Famale, Humenities, Backaigy, p. 85)

“Oyder woman returning to school report that facully often diacuss them
p:ilcly in terms of their ape and maeritei status. Their reasons for retuming

to _school bacomae 3 badls for more or less humorous speculation as does

thalr maritel sitution cr possible hegiect of homa dutiss.” {MLA p. 20}

o

Older women currentiy comprise the fastest-growing segment
of the postsecandary student population. However, like minority
women, older women often suffer the results of compounded
stereotypes. Whether they are enfering college as freshmen,

finlshing a graduate degree, or pursuing graduate study, older_

women often find it extremely difficult to be taken seriously as
students. Frequently, they are devalued not only because of their
sex, but also because of their age and their likely part-time status.
1;00 often, thay are viewed as bored, middle-aged women who are
returning to school because they have nothing better to do. This
perception 's much in contrast to the actual situation of many
réturning woens who tend to enroli in postsecondary programs
for professional advancement and are often both -highty

motivated and highly successful in school—despite the fact that -

they may sometimes initially lack self-confidence and be hrsitant

about classroom particlpatlop.'®
Returning, women often enfounter both overt and subtle dif-

ferential treatment 61.thé kingk discussed previrusly. The follow-

ing faculty behaviors can be esgacially discouraging to women

students who have been out of an academic context for a pro-

longed period: .

© adopting a patronizing tone In responding to comments or
suggestions; -« e

® rofusing to provide pracise information about wiat is re-
quired for a glven assigiiment—even when students ask for
additional guldsnce—and then downgrading the resulting
work;"' i

® suggesting in classroom examples or advising sltuations
that older women ‘“‘should be home with their chiidren,”

’
PN
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“don't reed to work if they have a husband to support RECOMMEL:DATIONS
them" etc;end POLICY RECOMMENDATIONS FO? ADMINISTRATORS

o making commants that dispsrage older women studehts, or
that introduce inappiopriately pecsone! concems.
More0ver. some faculty may be uncomfortabie working with
students older than they themselves are. This may.contribute 1o
«ider worgen students’ being ignored or overlooked in class, and
excluded from less formal interchanges with taculty.

FACILITATING CHANGE

Changing everyday classroom be‘navior lhat expresses ®
devalued and Ilimited vlews of -women is a difficult
challenge—easpeclally because much differential treatment thaf L4

may occur In classroom and related interactlion is inadvertent,

and often below the level of consciousness of both faculty and
students. However, although this kind of change is elusive and
difficult, it is already underway on many campuses, and direc- \
tions for future changes are being charted by ongolng projects .
and research .

Many fagulty, for example, have recognized the importance of
classroom language, and are attempting to identify and to
change language that excludes or disparages women.**® Experts °
in teacher education at the elementary and other levels are
engaged In ongoing research to isoiate the smal! behaviors by
which teachers may treat males and females differently, and to
devise observation and training techniques to help teachers
change. Leaders in facuity development are aiding teachers who
want to become more aware of their own subtle behaviors that
may dliscourage minority college students, and many of these
strategies are also useful In identifying behavlors that express
different attitudes and perceptions based on sex. Others are ex-
ploring the complex connections between sex-of-student and sex- °
ofteacher In order to isolate those verbal and nonvarbai
classroom behaviors that may facilitate women students’ class
participation. Indeed, the impact of sex on interactions in school
and in soclety is becoming a major focus for research on many PY
fronts, both outside and within academe.

Inseparable from this focus are the growing number of
academic courses and programs which Incorporate perspectives L4
on or emphasize women as subject. These include women's
studles courses, and other courses which incorporate content L
about women,’as well as information about female development,
sex roles, and women's contnibutions to the disciplines. Some
women students have reported thut after taking such courses
they have feit more Included in the academic enterprise, and have
nnot only learned new facts, thecrles and approaches, but
also. . . gained new perspectives on themselves as women and
as scholars and were much more ready to assume responsibility
for their educations.'”"!* As one student notes, “When | became a

. \women's studies major . .. | began taking myself seriously as a

issue a policy statement which makes it'clear that overtly bias-
ed comments, use of sexist humor, and related behavior on the
part of facuity are not appropriate In the classroom or In

related leaming situations. Distribute the statement 1o faculty .

and studerts, publish it in the student newspaper, the faculty
bulletin, etc. Include it in materials distributed to new faculty
and new students. The University of Miami (FL), along with
other institutions, has issued such a statement.

Incorporate the institution's policy on classroom cllmatq
issues In statements about good teaching.

Determine how a concern with classroom climate can best be
integrated Intc the mission, priorities and style of your Institu-
tion. For example, if your mission emphasizes student
deve{qpment, one appropriate focus might be how classroom
climate affects ‘wyomen's learning potential. if facully are
primarily oriented toward teaching, in-class questionnaires or
class interviews (see p. 14), class videotaping, etc., may be
more readily adopted; if faculty are more research-oriented,
suggestions for research projects into classroom climate may
increase awareness of and spark interest ih this area.
Include Information on classroom climats isslies in workshops
for all faculty, Inciuding teaching assistants. !t is important to
make this information available to teaching assistants since
they often handle many’introductory courses, especially at
large institutions. Thus, their behavior may establish the
classroom climate.for incoming women students. The Com:

mission on the Status of Women at the University of Delaware -

developed behavioml guidelines on sexual and gender haragg-
ment which were included in an annual teaching effectwerés
workshop for TA's.

Ensure that all new facuity are Informed of Institutional com-
mitment to an equitable classroom climate. Use workshops,
seminars, Informal meetings with members of their depart-
ment, etc.

Develop criteria about providing an equitable teaming climate °

for women to be used In evaluating applicants for faculty and
staff positions.

nclude classroom climate issues as a factor In merit evalua.
tions, R

Develop a grievance procedure that can accommodate every-
day Inequities In classroom and related leaming situations
(nomactionable discrimination) as well as discrimination that
Is illegal. Emphasize establishing a confidential forum for air-
ing concerns and a means of orovidlng informal feedback to
fagulty whose behavior is objectnonable or discouraging to
women. The Massachusetts Institute of Technotogy is one of
several institutions that have devised a model procedure of
this sont.!

sclence major. I'm going to graduate school in genetics."* GENERAL RECOMMEN LATIONS
Others have indicated the more immediate effect of women's ® Include classroum ciizte Issues In student evaluations.

studles courses in leading them to be more assertive in the
classroom.'”

’

In addition to citing the benefits of courses which include »
women ds subject, women students on ali levels and in virtually
é{y study and survey reviewed for this report have emphasized
need for more women faculty at every level of postsecondary
) educatlon to serve not only as teachers but also as role models,

Women end men faculty allke-—as well as students of both sex-
es—can benefif from strategles to heip them become aware of
and change behaviors that'may discourage wonfen students. A.
variety of recommendations for increasing such awareness and

Questions might ir clude items such as the following: Does
this teacher call 01 women students as often as on men?
Racognize ‘women i1s readily %when women raise their
hands? T-eat mgn's and wo S<.gomments with the same
degree of seriousness? Make disparaging comments or use
sexist humor? Make a‘'special effort to treat women and men
equally—e.g., by avoiding sexist language, using sex-

batancud class examples, etc.?
mentors and c#lleagues. . °

Hold Informe! meetings to discuss classroom climate and to
stimulate awareness of the Issues. Invite men and women
students, faculty, student-affairs and facuity de zlopment
staff, and others. Use problems based on experiences al your
own tampus to encourage discussion.

facilitating change foliow. While some are deslgned primarily for ® Set up a committes of women and men students to develop a

faculty, some for students, and some for Institutional ad-- .
& ministrators and others who can offer assistance and suppon,

m’"'v recommendations may be useful to ali membars of the -
Ik( emic community.

questionnalre or survey geared to those climate issues of
greatest concem on your campus. Issues might be clarified (in
a non-threatening way) by using anonymous examples based
on experiences at your own institution, or by clting incidents
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that have occurred &t inStitutions similar to your own.
® Evaluate resuits of the survey, pubilcize where appropriate and

,. develop plans for further activity.

Use a survey (by department) for men lnd women
undergraduate and graduate students to evaluate classroom,
departmental ard ln:tltutlonnl climate and to determine If
women flid the cilmate less congenial than men do. Items thaf
might be appropriately included are questions about
classroom climate adapted from the Student Perception Ques-

tionnaire (reprinted as Appendix B) and questions about the
broader learning climate, such as the following:

* Did your faculty advisor encourage you in your ac::demic End

career goals?

*Were men and women students within your department
equally considered for assistantships, :esearch appoint-
ments. and collaboration with advisors on research and
writing projects?

¢ Has a facuity member ever offered to write a letter of recom-
mendation for you, or suggested you shouid try to publish
your research?

® Evaluate whether women transferring from “traditionally
male” to“traditionally female” fields have done so because of
an Inhospitable classroom or departmental climate.

@ Form an Information-sharing network with other Institu.
tlons—both coeducational and single sex—that are
svaluating their leaming climate for women. Members of
already-established consortia might serve as a starting point.

® Use a new or already-established committes to evaluate
classroom climate issues In the Institution. (Existing commit.
tees might be those that deal with teaching policy or the
status of women.) invoive faculty, administrators, student af-
falrs staff and students—incluging women and minority
students, and representatives from all concomod student
group:

® Hold mestings geared to maie students {possibly lod by male
faculty and/or student affairs sta’i) to discuss male roies, at.
titudes, speaking styles, etc. In terms of tholr impact on tho
classroom climate.

. ‘nscouusuo'monwop PRESIDENTS, ;EANS AND

® Utilize the active su of respezted facuity who share the
objective of improvirg the leaming climate for women. Their
willingness to publicly recognize the jssue and to take in-
itiatives (such as having a “class interview" {sée below]) can
help legitimizé a concarn with climate and set an example for
others within their own departments.

® Ask heads of unlis, either formally or Informaily, what they are
doing/have dond to ensure an equitable ciassroom climate.
This will provide you with information and also indicate your
concern about the issue.

® Mention classroom climate In speeches to reinforce Its impor.
tance as an Institutional priority.

® Circulate materials about classroom climate, such as this
paper, to membars of the academic community.

® Discuss classroom climate informally at parties, luncheons,
meetings, etc. Informal discussion ¢an alr the issues in a non-
threatening way and aliow for faculty and student commen-
tary and feedback.

® Sponsor workshops, seminars or other sesslons on classroom
climate. Have your office send letters inviting faculty and staft
to attend.

BECOMMENDATIONS FOR STUDENT AFFAIRS PERSONNEL?
. € Establish a workshop for all faculty who are atsdémic ad-

visors- to increass thelr understanding of the classroom

climate issues (as well as the traditional socletal expestations

and penoml confiicts) that can Iimn women students’
scedemic and career choices.

L Flmlllmzo residence hall advisors with aspects of the leam-

*llmato that car discourage women students, as weli as

’

" ® Encoorage faculty to keep joumals, studen

with existing channels for :oeung counseling, exploring
grievance procedures, etc.

® Collaborate with faculty on researcn concoming the leaming
climate for women at your Institution. ’

® lntorvhw or survey women and men students to datermine
whether they percelve overi and/or subtle dlscrlmlnatlon In
thelr classes.

©® Hold workshops for faculty about classroom cllmatq Issues.

® indicate your availatllity to mest with individual facuity to
discuss tlassroom climste Issues. (Put notices in the facuity
bulletin, make a presentation at a faculty meating, etc.y

@ Establish a procedure to get teadback from each dapartment

about current classroom climates, areas which need Improve-
ment, and departmental goals you can help to facilltate.

® Work with staff oi the continuing education or re-entry pro-
graras, minority center, etc. to plan workshops or group con-
seling sessions that foous on the cllmato problems specia!
groups of women may face.

RECOMMENDATIONS EOR FACULTY DEVELOPMENT

PROGRAMS .

© Establish workshops, seminars or individual consultation ses.
slons designed to help faculty become aware of classroom
climate’ Issues. Emphasize activities * which provide a per-
scmai frame of reference for data presented, such as:

* role-reversal activities specifically:connected with classroom
speaking, etc. (for exampie, have male faculty attempt to
argue a point effectively ‘while “'talking like a lady");

* case studids, especially those based on experience at your
own campus.

® Ald faculty members In using audiotape, videotape and other
devices to Identify ways in which they may treat men and
women students differently. (See the Student-Facuity Com-
munication Checklist, reprinted as Appendix A.) Outside fun-
ding may be available to support such efforts. The American
Universtty (DC) for example, received a grant to- provide
classroom vide’aping for instructors requesting it.

ontact logs* or
other records to keep track of the frequency and nature of their

Interactions with women and men students.

@ Bring students and faculy together to discuss the climate of a
glven classroom. Staff of the Center for lmprowng Teaching
Effectiveness at Virginia Commonwealth University will hold a
one-session “class interview” when invited by a faculty
member. While geared mainly to helping white faculty under-
stand subtle behaviors that may discourage black students in
the classroom context, this method could be adapted,to focus
on behaviors that may discourage women. Ap open-ended
question might be simply “What stands out to you as a woman
in this class?"

@ Set up “micro-teaching’ workshops to halp .faculty identify
and change differential pattems of Interaction with women
and men students. Staff of Project INTERSECT at The
American University (DC) have devised a program for elemen-
tary school teachers which could be adapted for postsecon-
dary faculty. Each teacher presents a brief lesson plan and
conducts a five-minute discussion with a “class” of two girls
ant two boys. The inieraction is recorded on videotape and a
trained observer suggests changes. The teacher then con-
ducts the sassion again, paying particular attention to dif-
ferential treatments (such as calling more often on boys, en-
couraging the comments of boys but not girls, etc.) (For addi-
tional information, see Resources, p. 20.)

© Help faculty Identify ways In which they respond to differentlal
Interactions between men and women students In the
classroom. (For <«ample, do’ they discourage, ignore, or en-
courage sexist humor on the part of male students? How do

they handle interruption ano/or trivialization of women's com-

ments by male students?)

® Train faculty to conduct classroom climate workshops,
somlnan otc. for their colleagues and/or for students.

® Train lntorutod facuity ta be cbservers In colleagues’ classes.

-
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® {Use the student mspaporﬁnd faculty newsletter or bulletin
to help'make students’and facuity more awero okglassroom
climata issues. Some campus groups have taken out adver-
tisements and others have provided articles or informatlon to
campus media. The Commission on the Status of Women at
the University of Delaware, for example, included In its
newspaper ad a series ¢f questions about potential sexlsm in
the classroom, and urged students to comment either positive-
ly or negatively via their course evaluation forms.

® Use the student newspaper to conduct a classroom climate
survey. The Committee Against Sexual Harassment at
Washington University (MO) ran a survey in the student paper
which asked for informaticn about whether women feit they
were taken seriously, ignored or excluded, subjected to sexist
humor and sexist comments, etc. as well as about their per-
sonal, academic and career responses to such experiences.

® Distributo an informationat tlyer on classroom climate issues
which includes suggested actions and resource persons to
contact. The Utah Staie University Committee on the Status of
Women prepared and distributed a fiyer entitled “What Can
Students Do About Sex Discrimination?™s ®

® Use campus ‘media to combat “humor” with humor. The
Women's Forum Quarterly at Seattle Centra! Community Col- :
lege (WA), for exampie, publishes a “Sexist Remark of the
Quarter Award” to raise awareness about sexist humor and
overtly biased comments in the classroom. Each “award”
reprints the offending comment.

PROMOTING INSTITUTIONAL RESEARCH:

@ Offer incentives, such as summer funding, release time, sup-
port peisonnel, etc. to encourage research And planning in im-
proving the leamning climate. (Such support also serves to
legitimize the issues explored.)

© Establish awards for on-campus research in classroom
climate issues. (See also ‘Recommendations for Protessional

* Assoclations and Organizations,” p. 17.) v
® Publish a catalogue of research on campus climate and
related issues done by staff as your own institution. The
Women's Resources and Research Center at the University of
California, Davis, publishes an annual "Catalogue of UCD
Faculty Research on Women and/or Sex Roles," which informs

* the campus community, interested scholars, and the general

* public of research by UCD faculty and helps to develop a net-
work of interested scholars, Publications of this sort help
stimutate further research. \

-CURMCULUM -

¢ Include in required lntroQuctbry courses, where appropriate, a
unlt on sex/status differences in verbal and nonverbal behavior
and the valuation of behaviorg by sex. Such a unit might be in-
cluded in courses in several fields' including Speech/Com:

* munications, English Composition, Psychology, Sociology,
Linguistics, and Women's Studies. (Some departments, such
as Linguistics or interdisciplinary programs such as Women's
Studies, might offer a separate course in this area.)

® Offer a spesch/communications workshop in intellectual
argumentation skiils geared specifically to the difficuities
some women (and men) nudonu may experience regarding
class participation.

® Incorporate classfoom climate issuds in leachcr-oducaﬂon
progtams and emphasize practical skill-buiiding techniques
designed to identify and overcome subtle differential trest-
ment of students on the basis of sex. (Course materials might
include texts such as Beyond Pictures and Pronouns: Sexism

- Teagher Education Texts and Sex Equity Handbook for
S s, [see Resources, p. 20).)

 RECOMMENDATIONS FOR FACULTY '

5l S

EVALUATING THE CLASSROOM CLIMATE

e Uummumum are available (audiotape, videotepe, acol-

»"

league, facuity or ‘student development staff, or,stugent

I | k( rorver, McJ for observation of your own cluusio ﬂtor'

<. 3 -
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mine whether you ihadvertently treat women and men
students differsatly. The Student-Faculty Communication
Checklist (Appendix A) suggests behaviors to watch and listen
for, and questions to ask.

©® Administer a survey to your studfents to determine whether
woman and men students find the ciimate of your classroom
equaily hospitable, and to mieasure men's snd women's
perception of sex-based differences In ciassroom Interaction.
The “Student Perceptipn Questionnaire” from Sex and Gender
in the So&ial Scierces (Appendix B) might serve as a modél. {In
some casss, studgnts may be more comfoitable responding to
such a questionnaire if it is adniinistered by a proxy.)

~ e Where appropriate, devise assignments in which students

learn research methods by collocﬂng data conceming the
clnuroom climate. Students in some classes, for exampie,

‘ + ravc been assigned to analyze patterns of interruption in ciass

participation.

-
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AVOIDING BEHAVIORS THAT CAN CREATE
. ACOLDCLIMATE FOR WOMEN
As discussed on page 5 and following, somefaculty behaviors
can directly discourage women students..Behaviors to avold in-
clude:
® disparaging women in general, women's intellectual abllitles,
or women's professional potential. . -
© using sexist humor as u classroom device.
® making sesmingly helpful comments which Imply that women
are not as competent as men (e.g., “I know women usually
have trouble with numbers, but Il be nlad to give you extra
help .. .»).
L] tumlng & discussion of a woman. student's work toward a
discussion of her physical attributes or appearance.
® discussing women faculty in terms of their sex rather than
their professional status.

. ®-grouping students according to sexina way which implies thal

women are not as competent or do not have status equakt
men (for example, in setting up laboratory or field-work team )
® disparaging scholarship on women, or ridiculing _spscific
works because they deal with women's porcoptlons ‘and feel-
Ings. .
© questioning or disparaging women studenls seriousness of
. purpose and/or academlc,commitment.

- CREATING A CLINATE THAT CAN ENCOURAGE
o WOMEN'S FULL PARTICIPATION
Faculty can take many steps to identify and change subtle pat-

157 terns in classroom and related interactions that may discourage
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women students. (See page 6ff.) Severlal of the foltowing Yacom-
mendations are based on those in Sex and Gender in the Social
Sciences: Reassessing the Intreductory Course.®

INCLASS

° P:y particular attention to classroom interaction pattoms dur-
Ing the first few weeks of class, and make a special effort to
draw ,yomon into discussion during that time. Pariicipation -
patterns are Ilkely to be established during thi9 period. and
often contlnne throughout the term.

® Set aside a ¢iass session early in the semester for discussion
of anxieties students might have about pmlclpatlng In class.
Ooe professor, who 'as a student suffered from fear of
cvlassroom speaklng, found that airing the issue not only in-
creased her students’ awareness, but helped ease women (and
men) students' concerns -about participating.

© Teli your classes you expect both women and men students to

-

" participate in class discussion. -

® Make a specific effort to call directly on women as well n on
men studonts.

© Iri*addressing the cliss, use \armjnology that lncludcs both
men and womaen in the group.

© Respand to women and to men sthidents In slmllar ways when
they make comparable contributions to class discussion by:
* crediting comments to thelr author (“as Jeanne said . ..")
¢ “*coaching" for additional information, etc.

@ Notice whether the “feminine” or “masculine”-style of a stu-
dent’'s commeént, guestion or mponu affects your own
perception of its importance.

@ [ntervene in communication pattems among studonts that
may shut out women: For examplel if men students pick-up on
each other's points, but ignore an appropriate comment of-
fered by a woman, slow the discussion, and pick up on the
comment that has been overlooked.

® Note pattems of interruption to dommlno if women studon{s .

#r3 interrupted more then men—sither by yourself or by other
students. Make a special effort to ensure that\lll students
hav the opportunity to finish their comments.

® Ask women and men qualitatively similar questions—that is,

. ask students of both sexes critical as well as factual ques-
tions.

© Give men and wormen studonts an equal amount of time to res-
pond after asking a question,

© Give women and men the same opponunlty to ask for and
recelve detailed Imtmcﬂ%{‘s about the requirements for an

- atsignment. : ’
® Use panaliel terminology when addressing women and men

students in'class, or referring to men and wemen In classroom ~

oxeinples.

© When talking about occupations or profsssions In class
discussion, use language that does not reinforce limited views
of men’s and women's roles and career choices. Often, ex-
amples can be effectively cast into the "“i"/*¥ou" form with the
instructor taking the role Qf one party and the class the other
(e.g., “Suppose | am addctor and yov come to me because...”
rather than **The woman went to the doctor and he told her.. ).
Additionally, use examples with feminine pronouns, such as,
“Here Is a geologlst who finds herself with the following
discovery.”

o Avold using the generic “he"whonovor pouiblo (See footnote
70.)

® Avold placing protfessional women in a “spoclal category,” for

. example, “woman (or worse, ‘lady’) accountant.”

® Avoid reference to women students’ appearance, {amlly, slc.,

. rlmt similar reference to men students’ appearance or
a

® Experiment with language that reverses expectations based
on sex. One teacher, for example, used "'she” as the generic
form for one semester and asked her students to evaluate its
impact on thelr perceptions and feelings.” ' -

© Make eye contact with women as well as with men students

O “ler asking a question-to inviie a response.

: ] |k( llehluandmpondtononvubalwuthatlnd;c.t.mn
m;::zm
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students’ readiness to participate In class, such as leaning for-
ward or making eye contact.

© Use the same ton in talking with won:en as with man studerits
(for example, avoig a patronizing* or Impatient tone when
speaking with women, but a tone of interest and attention
when talking with man)

¢ Ensure that women are not “squomd out" .by male
classinates from viewing laboratory demonstrations or engag-
Ing In other group assignments.

® Assume an attentive posture when responding to women's.

quutlons or listening to their comments. ?

ENCOURAGING WOMEN OUTSIDE THE CLASSRCOM
® Meet with women students to discuss academic and career
goals. .
® Encourage women studonts to punue tradltlonaliy
“masculing” majors and subspecialities when these areas
reflect the particular student's interests and abllitles. -
o _Corsider women as well as men students when choosing
claseroom, teaching and research assistants.
® Ensure that women and men assistants have equally Indepen-
* dent rasponsibliity for their classes, and équai opportu )tlos
to pursue their owp research.
© Make a special effort to consider women for teaching and
resparch assistaniships in traditionally “masculine” flelds.
® Offer td.write ietters of recommendation for women students.
o Consider women as well as men students when making
nominations for fellowships, awards and prizes.
® include women graduate students in the “inférmal” Interat-
tions that can be important in communicating support and ac-

_ ceptance as a colleague—for example, by inviting women, as .

well as men, to share authorships or attend professional con-
ferences. If you are male and uncomfortable inviting a female
for lunch or other informal occasions, invite two or three
women at a time.

® Provide women with Informa! as well as formal feedback on tho

>
quallty of thelr work. , &

RECOHMENDA]’!ONQ FOR WOMEN STUDENTS

et

(Some of the recommendations, specifically directed to faculty
and administrators may also be appropriate for student organiza.
tions which can help press for their adoption.)

© Do an informal “tally” of pattems of Interruption, successful

Introduction of topics, dovolopmont of comments, etc. during”

a typical class session to see If I3¢y break down along sex
lines. (See the Student-Faculty COmmunication Guiielinés
and the Student Perception Questionnaire reprinted as Appen-

dices A and B for behaviors to vratch and questlons to keepin#

mind)

® if you seem to be disproportionately 1ntorruptod in a given
class, discuss your perception with other women students to
see If their experience coincides with your own. If so, you may
wish to get togsther and bring your concern to your teacher's
attention.

® Give credit or “authorship” to commonts ‘made by women
classmates {"‘as Mary said . . ."”)—especially If credit has not
been properly given during the course of the discussion.

® Give your professors positive feedback for efforts to create an
equitable jeaming climate. For example, If a professor makes
it a point to use sex-balanced classroom examples and/or
avold the generic "‘he,” show your attention and approval by
making eye contact, nodding, etc.—or by telling the professor
that you recognize and appreciate his or her efforts.

© Famiilarize yourseif with your Institution’s grievance pro-

cedure for sexual harassment. if it does not Include a
mechanism for alring concems and providing feedback, to
facuity about overtly biased comments and sexist humor In
the classroom, work to have it changed.

‘® Use your sludent avaluation form to comment—postively or
negatively-<on the climate of your classes. -

& Where appropriate, discuss problems of classroom climate
with the department chalr or dun Ralsing these issues as a
group may be heiptul.

18 .. " .
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,  to write about the subject of classroom climate. ,
© Hold meetings, workshops or hearings about classroom
climate in orde to bring about awarengss of the subjact.
¢ Encourage student organizations to press for inclusion of
classroom cfimate issues in faculty development programs
and in officlal statements relating to teaching standards.
© Recognize features of your own spuklnq ‘and nonverbal style
that may be counterproductive in a classrcom setting. (See
“Women’'s Speech and Women's Silence,”. page 9.)You may
\ wish to agk classmates for their observations on your in- class
_style.”
ot you fesi you would benefit by modifying your own speaking
- style to enhance your affectiveness in the classroom, check
with appropriate academic departments (e.g., Speech/Com-
munications) and the student service'offices (6.g., Student Af
. fairs) to see If your institution offers workshops to heip
women-—and men-—develop intellectual argumentation skills.
© Hold meeting or workshops on ciass participation anxiety. In-
vite experts in the field, faculty and/or alumnae who suc-
cessfully- overcame their own reticence about speaking in
publle and others to participate.

NOATIONS JFOR SPECIAL GROUPS. - OF WOMEQQ

® If you find your riment’s climate unsupportive, seek out
professional. izations for women In your tield. The

¢ Association of Women Geoscientists, for example, has

. chapters around the country and offers membership to
students as well as to practicing professional women. Such
organizations can offer both role models and informal support,

women students majoring in your area. Such a group'can be of
special help, to women In traditionally male fields by provldlng
a setting in which women from different class years, (i.e.,
sophomore, junior, senior) can learn from each other's ex-
periences and overcome the isolation women in traditlonally
masculine majors often feel.
© Establish an organization for graduate women, oider women,
minority women, etc. where probiems concerning lack of sup-
- port and other climate Issuss, can be alred ard strategios
devised to dea; with them. The arition ‘rate of graduate
women dropped foliowing the form lon of a women's caucus
at the University of California, Berkeley.*
® if your campus has a minority student center, alert staff to

up workshops, seminars, or informal meetings to discuss
these issues. if your Institution has no such center, establ sh
your own Informal gg up.

n cvn Ry —ow s

MEN ‘TIONQ 'FOR PROFESSIONAL ASSOCIATIONS

AND ORGANIZATIONS

© inciude sessions on classroom climate luun at your anaual
meeting. The Association of American Colleges, for example,
Included a session on these issues at its annual meeting. The
South Atlantic Modern Language Association &d the
American Educational Research Association featured panels
on related issues at their reglonal and mid-year meetjngs.
© identlfy sub-groups within your organization that Ight bo
especially appropriate for considering classroony climate

' ‘Mary Lou Randour, Georgla Strasburg and Jean Lipman-Bluman, fw men In Higher
Education, Trenda In Enrollmients and Degraes Eatned,” In the Harvkrd Educalion
JAeview, Vol 52.No. 1, 1982, '
Elaine H, EFKhawas, “Dif! In Academic Develop

t'During Clitepe,” Man

the Provost, Brown Univeraity, April 1900 pp 7-8. (Subsequently cited as Report of the
Brows: Project.) "

Alexander W. Astin, Faur Critical Yeers: Effects ol Lollege on Baliels, Attitudes end
Knowledge, Jossey-Bass Publishers, San Frincisco, CA, 1977, pp. 114, 129, More recent
t(udl:g:gpﬂ that this trend may have modersted somewhat, but Is still evident, See,
for & le, ELKhawas, Report of the Brown Project, p. 23.

O 21 . f “
I . Rl( " example, Student Needs Survey' A Report, compltdd by Suzanne Howard for
. T .
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classroom climate issues that may sffect minosity women. Set

3¢ Women Leaming Together A Study of Coliege Students intha Late 70%. Ottice of .

® Encounmtuoent publications such az the school newspaper

® Encourage the organization of a support group comprised cﬂ' .

NOTES

{ Seen anmﬂgam bv Iésearchers
) ghgch‘ﬂv'“ needed on {
meeﬁengl climets

- .
luun, Thece might include faulty development or student
development programs, women's caucuses or commissions.

©® Work with other organfzations and associations such as the
Spocﬁ Interest Group: Research’on Women in Education of
the American Educational Research Assoclation. {(For addi-

- tional Resource Organizations, see p. 20.)

® Stimulate.research on Issues related to classroom cilmate by
Zalling for papers tor presentation and/or publication.

® Offer awards for Innovative ideas in faculty/student develop-
ment that focus on classroom climate issues.?

oy ‘Lq‘

o "hmdim" experi
g *clnq women'’s - Opportunmes for collabomlve work='
! wuh graduate faeulty) :

el

the Worien Students’ Leadership Tral
Washington, OC, March 1980,
‘Women's colleges have been concerned with the impact of overaii institutional
climate and the role of faculty In ting such a climat for some time.
See, for example, A Study of the Leaming Envllonmonls 8t Women's Colleges, the
Women's College.Coatlition, Washington, DC, Spring 1981, which surveyed women's
coilege faculty and presidents concbrning thelv perceptlons of institutionat mission,
curricular content, academic and career ¢ {. étc., as directed to the particular
needs of women students (such as sell—con"de‘lce leadevshlp skiits, end preparation

g Project, National Student Educational Fund,

+ lor new roles).

'James C. Hearn and Susan Qlzak, “The Role of College Major Departments In the
Reproduction of Sexual Inequality,” pre-publication duh 0p. 6-7. For further infcrma-

J' 9tlon contact Jlmes C. Hearn, The Amencln cmlege Testing Program, P.Q. Box 767,
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towa City, 1A 82243, .
Much of this research aﬁpeus in the 1 of the Brown Project and in papers
) d at the R Cenference 8n Educational; Environments and thd,

Lndergraduate Woman, Centar for Research on Women, and Project HERS, Wellesiey
College, September 1979.

*Ses, fot example, E-Khawas, p. 19 and Hearnd Olzak, p 17.

**The New ang Oid Lives of Méi, 2nd Women l';\dergudua(es ' Ragort ol the Brown

Project. 9. 157.

. —YLels Monloho, The College Acadamk: Environment: Student-Facuity Intaraction,”

Report of tr:e Browr Projact, pp. 4359,

" e ngee, A.R. Hochischild, “Inside the Clockwoik of Mate Careers.” in Women and the

.« Powar 1o Changs, &3. Florence Howe, McGraw Hill Book Co . New York, 19,5; M E. Tiov
bal), "Of Men and Rasearch: The Dominant Themes in A Higher Education tn-
clude Neither Teachlag Nor Women,™ Journal of Higher Education, Vol 47, No 4, 1976,
pp 373-89: and I M Heyman, Woman Studan!s at Berkeley Views and Data on Possidle
Sex Discrimination in Academic Programs, University of California. Berkelay. June 1977
{subsaguently cited as ~Berkeley,”) as cited in Jeanne J Speizer, “Role Models, Men
tors and Sponsora. the Elusive Concepts,” Signs, vol 6, No. 4, Summer 1981, p 698

“"This and other types of classroom enmples which may reinforce stereotypes and
¢ g woinen students are di d at length in Judith M Gappa and Janice
Pearce. Sex and Gender in the Social S R ssing the Inircd! y Course. 3
vols , which brings toget'w- guidelines fof changes in course content in psychology.
scclology. and microéconomics, with recommendahons 101 changes in faculty-student
communication patlems {For ordenng and p t see Jist of Set
Resources, p. 20)

"See, Bagrie Thome, “Claiming Verbal Space: Women Speech and Language in Col-
legs Classrooms,” paper presented at the Researsh Conference on Educational En-
vironments and the Lindergraduate Wontan, Weliesiey College, September, 1979, p 15.
{Subsequently rsferred 1o as "*Claiming Verbal Space.”)

“For discuasion of this pattern at the elementary schoo) tevel, see Myra P, Sadker
and David M. Sedker, Sex Eqully Handbook for Schools, Longman, Inc., New York, 1982,
pp. 104-5.

“Frank J. Till explores lhese problems more fully in Sexual Harassment: A Reporteon

- theSexual Harassment of Stud The National Advisory Councit on Women's Educa-
tionat Programs, Washington, DC, August 1980.

*'For a ¢hi ion of this preblem and ¢ dations for student davelopment
siall, see Marjorie Abrams, "Fyoparlng Men and Women Students to Work Together A
New Student Development Challenge,” Journal of the National Association for Women
Deans, Admlnistrators and Counselors, Vol. 44, No. 4, Summer 1981. pp. 3-8

“As notedin "Solected Arn, *for Further Research,” p 17, m!ra addpuoml observa
tion and intervention smgles—espocmly on the postsecondary ‘evel—are nevded. Em
pirical studies to dgte have o!’erod pro ive, if ti tradictory results. We
need 10 kriow more about similar and differential treatment of wome and men students
as possibly affected by such factors as the organization and composstion of the par-
ticular classrooms stuslied, type of imstitution, sex-of teacher, etc In tne case of em.
pirical studies, sex dlfferances in interaction are always a matfer of frequency and
never absolute. .

“See p. 8, infra. :

o

. *For a current overview and discussion. see Yercnica F. Nieva and Barbara A Gulekl/

“Ser, Effects on Evaluation.” The Academy of Managomenl Review, Vol 5, No. 2, 1889,
pp.287-278. - '

PKarin S. Frey and Ronald G snby. “Orfferential Teaching Methods tised With Girls
and Boys of Moderate and High Acmevemeni Levels,” paper presented at the meetmg"g
of the Soctety of Ressarch in Chiid Development, San Francisco, CA, March 1979

USee, Nieva and Gutek, and Virginia E *O'Leary and Barbara Studier Waliston, “Sex
Makas a Difference. The Differential Perceptions of Women and Man," to appear in L
Whaedsler, ed., Review of personality and Social Psychology

BFor an overview of d 1 .s0eC tina Safilios R lid, Sex Role
Sociatization and Sex Discrimination: A Synthesis and Overview of thé Literature, Na.
tional § of E DC, October 1979, pp 3841, and Irene H
Frieze, "Women's Altrlbuﬂons for and Causal Attributions of Succ.ss and Failure' in

¢ Martha T Mednick, Sandra S Tangri and Lois W Hoifman. eds , Womeg and Achieve
ment. Soclal ‘and Molivational Analyses, Hemisphere Publishing Corporation,
washington, DC, 1975, pp. 158171,

4philip Goldberg, “Are Women Prajudiced Agains! Women?" Trans Action, Vol 5,
1968, pp. 28-30. Several studies have confiimad Goldberg s findings, however, more re-
cent sfud! te that —but not mun—may be beginning to evaluate clearly
competent women more favorably See Frieze (note 23) pp 16768

*Angole M Parker, “Sex Differences in C lectual Arg tation, un
publlshod M S thesis, Pennsyivania State University, 1573 Over two hundred students
of both sexes rajed fectuds tion as a "'m Nne" skill

»See, Sumru Erkut, Expechncy. Attribution, and Academiv Achievement. Exploring
Impllcallon_s of Sex- Role Orientation, Working Paper No 27, Wellesley College Center
for Research on Women, Weilestey, MA, 1979,

¥Faculty t. Ad Hoc C ttes on the Ed oi Women 3t Oberiin, The
Education of Women at Oberlln Otfice of the President, Oberiin Colloge, Obertin, OH,
May 1990, p. 35.

BFor example, see Project INTERSECT (Intaractions for Sex Equity in Classroom
Teaching), Myra and David Sadker (The Network, Inc), as well as “Classroom Interac
tion, Student Cooperation and Leadership,” Matlaine Lockheed and Abi Harris (ETS).

_ fundéd by thé National Inslitute for Education. A related project, now compete. 13 the
Non-Sexist Teacher Education Project, Hyra and David Sadker, funded by the Women s
Educational Equity Act,  *

»See Sadkar and Sadker, Sex Equity Hi k tor Schools. pp. 107 109, and Carci S
Dweck, ot al., “Sex Dift in L d Helpi #1 The Conting of
Evalustive Feedbick in the Ciassroem and Il An Experimentaf Analysis, ' Developman
tal Psychology, Yolm4, No. 3, 1978, pp. 268-76.

*Much of the following discussion is based on MW‘P Rowe “The Saturns Rings
Mmmn Micro-Inequities and Unequal Opportunity in lr.e American Economy.

I Ik( ed in Patricia Bourne and Veima Parness, eds., P, dings ofethe National
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L Foundouon conluonca on Women's Lesdership and Authority, Univetsity of
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refer to a typed
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Catifornia, Santa Cruz, CA, 1977, (Page b
copy provided by the author)
Yidud, p. 1.
Yidid., p. 5. *
“Karen Bogart, Technical Manual for me Institunonal Self-Study Guidle on Sex Equr

ty, preface to A C A i Institutes for Research, Washinglon. OC, 1981,
pages unnumbereq. ’
“Example and discussion based on Rowe, pp 18:27
"Seo Till,p 9 ?
»“The Education of Wwillen at:Obertin.” p 33 * .
i, p. 10,

“Berkeley, p 34
»tid, pp 3233 &
“Eileen Shapiro, A Survival Gulde, Monographs in Urdban and Muilicultural Educa

. tron. Indiana University. Center for Urban and Multicultural Education. School of Educa

tion, No. 1, July 1980. ¥

* The Quality of Women's Education at Harvard Unlversoly A Survey of Sex
Oiscrimination in the Graduate and Professionai Schools, Women Students Coalition,
Cambndge, MA. June 1980, p 10

“‘Nancy M Henley. Body Politics Power, Sex and Nonverdal Communication. Psen-
tice Hall, Inc , Engtewood Cliffs. NJ, 1977, p 13, (Subsequently cited as Body Politics )

“ISee, for example, Constantina Sa%ihios-Rothschitd, ‘ Sex Roles tn Transition,
Report of.fhe Brown Project. pp 247-248 .

*“Henley, Body Politics -

“Myra Sadker, Workshop. "Microt'eachlr-g Skills for INTERSECT." August 26, 1981

_ The American University, Washington. OC

“Henley, Body Poltics. *

“Thorne, ““Claining Verba! Space,” p 15.

“Titie IX of the Education Amendments d5f 1972 prohibits sex discrimu.¢:ion in
fedenlly -assisted educ!tlon programs and activities

“Rowe, p. 14.

*Jean Howard. Committee on the Stalys of Women al Brown,* Flnal Repont,” May 30,
1980 In Report of the BSwn Pro}ecr B 269.

"Montiero, p.52. -

“bid., p. 52.

“Constantina Safilios-Rothschild. “Sex Roles in Transition,” Repor! of the birown
Project, pp. 250-51. (This pattem paratiels that igentilied at the e!ementavy level [See
page 5]) . .

“idid, pp, 247-48. :

**Jeanne J. Speizer, “Students Should Be Seen And Heard,” pre-pubtication d:aft for
Pamela Perun, ed, The Undergraduate Womar Issues in Education Equily. Lexington
Books. Lexington, MA, 19682, draft pages 631-3b Speizer notes the negative impac: of
this reticence on’ women's_ seif-confidence and ability to engage in intellectual
argumentation beyond the institutional setting.

“See. for “xample. Astin, p. 91, and Sarah Hall Sternglanz and Shirley Lyberger-Ficek,
“Sex Differences in Student-Teacher Interactions in the College Classroom,” Sex
Rotes, vol. 3. No, 4, 1977, pp. 345-52. (Sterngtanz and Lyberger-Ficek found no readily
identifiadle difference in facuity behavior to account for differences !n men's and
women's participation) -

¥'See, for example, David A. Karp and William C Yoels, “The Colioge Classroom

Some Obsewgtlons on tha Meanings of Student Participation,” Sociology and Social .

Research, vol. 60, No. 4, July 1976, pp 421-439 The authors r.0te that in the male-taught
classes observed, male students were much more likely to be directly questioned by the
professor and twice as likely as wo te respond to a co {. In female-taught
classes, however, professors were equalily fikely to directly question mate and femate
students, and participation by students of both sexes to be more equat (Karp and Yoels
also point out that neithsr women nor men students were aware that sex-of-teacher had
any effect on their own class participation) :

“Thorne, “Claiming verbal Spacs,” p 1 and p 6.

“Much of the following discussion is.based on Barrie Thorne, “Claiming Varbal
Space’ (seg note 14). Barrie Thorne and Nancy Henley, eds, La: juage and Sex Dy
ference and Dominance, Newbury House, Rowley. MA. 1975, and Robin Lakoff,
Language and Woman's Pisce. Harper Colophon Books. Harper®ans Row, New York,
NY. 1975

“0Oon H Zimmerman and Candace W ,'Sex Roles, Interruptions and Silsnces in
Coqversahon." Language and'Sex Dilferendm and Dominance. pp 10529

“*'For further siscussion of interruptions that change the focus of discussion. see
Candace West, “Females Interruptions in Cross Sex Conversation. Setdom Seen. Soon
Forgotten, paper presented at the Annuai Meeting of the American Sociological Assh .
August 1979, (A revised fersion of this paper, ‘Why Cant a Woraan e Mote Like a
Man? An Interaction Note on Orgadizational Game Piaying for Managenal Women,' will
appear in Socrology of Work and Occupations, February 1982)

#1See, for example, Carg! Wolmen anJ Hal Frank, The Soio Woman in a Professionai
Peér Group." American Journal of Orthopsychiatry, Vol 45, Jan 1975, pp. 164.7% For an
overview of related research, see Constantina Sahi:os Rothschiid. Sex Rolg Socranza
cn and Sex Discmination A Synthesis and Cntique of the Lueralaro pp 21'25

Thorne, “Claiming Verbal Space,” p 1

. “Several of these behaviors are also noted in Gappa 2nd Pearce. Sex and Gender in
the Spcial Sciences Reassessing the Introduclory Course

*See note 57. . .

“See, for example, Sadker and Sadker, Sex Equily Handbook for Schools, pp 104-105

"Sadker and Sadker, Microteaching Skills for Sex Equity in Ciassroom Interaction.
unpubdlished training manual for Project INTERSELT, Washington, OC, NIE, pp 10-11

“See, for “example, Wolman and Frank. and Sandra Acker, “Women, the Other
Acartemics.” British Journal of Sociology of Educauon. vol 1, No. 1,1980,p 84

“For dmner discussion, see Safilios Rothsciuid. Sex Roles in Transition,’ Report o!
the Brown Projecl. p. 251.

"Second example from Krug Quillen, Living ;n Qur.America. 4th edition, Scott
Foresman and Co., Chicago. iL, 1964, as cited in Donna M Gollnick. Myr®Sadker, and
Oavid Sadker, Beyond Il.e Dick and Jane Syndrome. Confronling Sex Biag In Inslruc
tional Materials, p, fd. Some contond that concern about the vse of the generic
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“heiman™ is o triviatmatter. Howsver, research indicated that the “generic™ “he/Man” is
o1 gengric in peopie’a perceptions and that it can limit girls” ang women's seif-
per n pecisily when it inacl context. (See, for .Caley
Mllmm Kate Swift, Words and Women, Anchor Press,'Naw York, NY, 1978, pp 2934 )
Moreover, it can often be easily avoided (For further discussioh. see Reco nmenda
tions, p. 13)

"Thorne, “Claiming Verbe! Space,” p 5. Thorne notes that “women's speech™ may in
. fact provide an aitemative to Jhe masculine “compstitive™ pattern, and offur a
cooperetive mode for the amnopw ideas. (See p. 10. intra)

Pibid.

nibid.

*Seq note 25 (Perken,

"Much of the discussion that louows 13 based on Bame Thorne, * *Claiming verba"

Sppu Barris Thorne and Nuncy Henley, eds. Language and Sex* Dillorence an
Dom:nance; ard Rodin Lakot?, Language and Woman's Place, in which many of these
features of "womm 8 apeech’ were first identified.

®For furthef discussion, See Henley, Sody Puntics, especiatly pp 138 & 166-78.

TKarp and Yoals, p. 434,

"Many of the studies in this srea ere being conuucted by researchers whose ptimary
focus h the interaction between sex of-teacher and sex-of studentin esjcblishing class
See, for ple, Laure! walum Richardson, Judith A. Cook and

o N

parti 1§

Ann suthm Macke "Claasroom Managemaent Strategies of Male and FEmale Ur verst
ty Professors™ In Laure! walum Richardson and verta Taylor, eds, fysues in Sex, -

Gender and Socisty- A Feminist Perspective, D.C. Haath.Co, Loxlnglon MA, 1981, pre
publication draft, pp. 11.t4.

"Much of the following discussion is based on Nancy E Adier. "Women Students.” in
Joseph Katz and Rodney T. Hartnett, eds., Scholars in the Making The Development 61
Graduate end Profassional Studants, Battinger Publishing Co.. Cambridge. MA, 1976,
pp. 187.225; andon Mary P. Richards, “Women in Graduate Edusation,”™ Communicator,

Vol. Xiil, No. 8, pp. 1011, '
“E-Khawas, pp. 7-8.
#Adier, pp. 196.99. -
8See, for axam,de, Bogart, Appendix C. .
SFor u di lon of this probl see Birt L. Duncan, “Minonty Students™ in

" Scholars.in the Making, pp. 233-38.

-

. famitiarize administrators,
E RIC

“For a brief aummary of the rqsearch in this area, see Adler, p. 209.

“Elyse Goldstein, “Effect of Same-Sex and Cross-Sex Role Modela on the Subse-
quent Academic Productivity of Sclolars,” Amencan Psychologist, Vol. 3¢, No. 5, May
1979, p. 407. |

“adler, p. 209, *

~did, ’

*See, for example, “The Quality of Women's Edycation at Harvard University A
Survey of Sex Discrimination in the Graduats and Professional Schools.”

*See Adler, p. 206.

“1did, p. 207. . .

») ination for feil ips can be ‘especially important for graduate women
Ressarchers have found that while 2 students who receive fellowstips have 3 fower
drop-out 7ete than non-recipients, the dilference in retention rate is far greater for
wofnen than for men. Some suggest that recelving a fellowship confums for women that
they are taken serlously a3 graduats students. FQr further discussion. see Micheuy Pat
terson end Lucy Sel's, “Women Dropouts From Higher Education,” in Alice Rossi and
Ann Calderwood, eds., Academ:c Women on the Move, Russel! Sage Foundation, New
York, NY. 1973, pp. 8389,

®Hslen S. Astin, “Caree: Profiles of women Doctorates.” ibid, pp 156-57

YFor & rassarch overview, see Adler, PP, 209-210

“For a discussion of the current status of women’s enroliment in nontraditional
fielda, see Randour. ot al. (note 1)

“Hearn and Oizak, p. 17

widig, pp 67.

“Titl, p, 9.

%See, for exampte, Evelyn Fox Keller. “The Anomaly of a Woman I1n Pflyslcs in Sara
Ruddick and Pamela Daniels, eds, Working It Oul. Panthbon Books, New York, NY,
1977, pp. 77-9t.

“Hearn and Olzak, pr 21.

**Much of the lcllowiog discussion is based 0n John F Noonan, “White Faculty and
Black Students E 9 Assumpti and Practices,” 1980, and Adelaide Simpson,
AP tive ¢ the L 9 Expenience of Black Studants at VCU" (Virginda Com
monwaeaith University) 1979, unpubllshed papets, The Center fof Improving Teaching Et
fectiveness, VCU, as well as on Mary Rowe, “The Saturns Rings Phenomenon™ ano Birt
L Ouncan, “Minority Students.” For a detaited analysis of the feelings and experiences
of mlnority students in a traditional university, see Kathryn O. Cowan, Ronalid W
Saufley and J Herman Biake, “Through the Hourglass (Darkly) Summary of an Ex
plotatory An&lysis of the ‘New Student” lt & Traditionat University,” unpublished paper,
Oakes College. University of Catiforni® at Santa Cruz, 1980

"
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PUBLICATIONS

Bogart, Karen, Flagle, Juith, and Jung, Steven Inatitutiona) Self-Study Guide on Sex
. Weshington, DC: Americen tnstitutes for R . 1981 Cont five
separate sactiona and a brisf Introductory user's guide designed for institutiona! or
deparimental seif-evaluation. One section focuses on general social-educational
chimate including subtie behaviors tha! may iscourage women, Each of fhe other
sectiona focuses on specific dit licies ang practi affecting sex eqmty
for students, faculty, sdministrators, and stm Arranged as a checklist with sugges
tiona «s to which personnaf might respond to questions in each area, the Guide can
"‘}""d as a diagnoatic tocl In 1dontlfymg barriers to equity, and as an educational
facully and others wlth the needa of women on

S Race Effects in the Attribut
« Paper No 3, Wellesiey Collegs Center for Research on Women, :979) . ‘

<

"See, for éxample, Simpson, p 3

*“Hoonan.p §

Wbid, p 5 and Duncan, pp 233314 R

*“Nounan, p 2.{For discuss:on of the changing perspectives of biack women coiiege
students vis-a-vis their own attributionsexpectat.on pitterns. see Sumlu Erkut  Sex and
ot Achi t afic Exp ylor s " Wirking

‘®*Noonan, » 5.

'"For further discussion, see Joanne S Yamauchi, “The Trple Bu.g of Asian
Alnarican W Ptob of Sejt-Concept, C >nRehavior, and Cultural
Accernmodation,” paper presented at the annual conven’609 of the Speech Com-
munication Association, San Francisco, CA, 1976, pp 89

**'For a brief general overview of race and sex dc"mences 10 nonverdal. ommunica
tion, see Henley, Body Poltics, pp 132-35

For a detailed d of the institutronai and attitudinal barr. s returning
women students oflen face. see the se:res of papers on re entry women publisnbd by
the Project o 1e Status and Education of Women. Association of American Colleges,
1980-81, especially “The Counseiny Needs of Re-entry Women ™ (Seg Resources fnr
ordering information )

winciden:s of this kinds have been reported by individual re-entry women as weil as
by coordinators of re-entry programs
« 'See, for sxampie, Barbata Bate. "Nonsexist Langua'ge Use :n Transstion, Journsi
of Communication, Wmter, 1978, pp 13949,

“*See, for examp! L] tuat for course s ach t
moxlvuuon as summarized in Nancy M Porter and Margaret T En!eench-! in The Ettec-
tiveness’of Woman's Studias Teaching. Women's Studies Monograph Senws, Nationli

Institute of Education, Washington, DC. 1980, pp 33-34

**Senior, San Francisco State University, quoted in Lorna Sage. ‘Women o Coulse,
n “Living,” Jhe Lordon Obsarvsr, Augest 2, 1981,

“1See, fof example. study by Alians C i El and trene Crockcroft, San
Diego State University, as reported in On c:mpus With meen Project on the Status
and Education of Women, No. 20. June 1978. pp. 56.

NOTES FOR RECOMMENDATIONS

*Mary P. Rowe and Clarence G. Williams, “The MIT Non-Union Gnevance Procedure:
An Upward-Feedback, Mediation Model,” MIT Press, Cambndge, MA, 1980. For other
mode! p d . sae, "Appendix. Codus of Conduct and Grievance Procedures™ in

Rhyll.s Franklin &t a). St and Gender Harassment in the Acadamy. The Modern
Language Associatior. of America. New York, NY, 1, pp. 55-74
Seceralof the dationsn this section are based on more general strategies

outlinea by Josegh Katz in “Collaboration of Academic Facuity and Student Affairs Pro-
fessionals fot Student Devolopment,” David C. Titley, et al., The Student Alfairs Dean
ahd the President. Trunds in Highar Education. Ann Arb~r, M1, ERICICAPS t979 pP.
33.64; and in Marjorie Abiame, "Pmpa:lng Men and Wognen Students to Work Tog
A Nev' Student Develog ent Chlllenge. Journat of the Nalional Assoclaflon for
Women Doans Admmlslulorx:; Counsnlors Summer 1981, Vol. 44, No 4. pp 3-8
*Many sources for activilies i@t can be used to help facuity increase their general
awarenesa of sexwole stareotyplng. sex-basd expectations, etc., are now available,
such as E. Nickerscn, et al . intervention Strategies for Changing Sex-Role Stereotypes
A Procedural Guide, Kendail-Hunt, Dubuque, 1976, C G Carmey & SL. McMahon, eds .
Exploring Contemporary MaleiFenale Roles. A Facinator's Guide, Univers ly
Associates, Sen Diego. CA, 1977. Participants Notebook for Training Sessfons on the
ScislEducational Context of Tite IX, Title IX Equity Workshop Project. Washington,
DC, Natlonat Foundation for the ! t of Educsation, 1977, pp t2.23

@ *For the'lse of facutty-student contact 10gs in related rosearch, see Sheis Kishler

Bennelt, 'Student Perceptions of and Expectatiops for Male and Female instructors
Evid Retating to the Question of Gender Bias in Teaching E b d
paper. (Requests for reprints should be s2nt to Sheila K. Bernett. Dept ol So;iology.

Bryn Mawr College, Bryn Mawr, PA 19010.) A revisud version is forthcoming in the Jour-
nal of Educalional Psychology

*This flyer and related matenals are availabie from the ‘Project on the Status and
Education of Women n an «nformationai packet goncerning sexual harassmenton cam-
pus (For ordering information, see Resources.p 20)

*For ordering information. see Resources, p 20)

'Cathryn Adamsky, * Changes 1n Pronomial Usage Among College Students As a
Function of instructor Use of She As tha Genernic Singuiar Pronoun, paper presented tog
fhe American Psycholc :cat Association, September 1976 -’

*Lucy Seis, Conveution Notes. Sociologists for Women in Socrely Newsieiter,
February 20, 1972 as cited in Adlef, p 217.

*For a brief descnption 6 how tn set up an awards program see Giving Prizes and
Awards. A New Way to Recognizv ang Encourago Activities that Promote Equity for
Women in Academe, Bonny Lambert and Bernice Sandier, Project on the Stalus and
Education of Women Association of Amencan Coileges, washington, DC. 1984
{Available for $100,f*om the Prom.ct)

o . . SELECTED LIST OF RESOURCES. .

campus.' Approximately 100 pages Availabie from (he Project on the Status and
Education of Womon, Association of Amsncan Colleges, 1818 R St. NW,
Washington, DC 20009 $10 M) prepaid .

Bogart. Karen Technical Manual for the Inatilutional Sell-Study Gulde on Sex Equity.
warhington, DC, Amerncan institutos for Research, 197 Describes the cntical inci-
dent technique 2nd other aspects of the methodology employed in devetopment of
the Solf -Study Guids. Includes itlustrative problens and proposed sctutions for ine-

luuing those st g from subtie differentiai treatment of women
+ Sstudents, laculty, adn.anistratoss and staff 55pages and appandice. .adable from.
Amencan Institutes for Research 1055 Thomas Jetferson St , Washi.,won, DC 20007

21 $10 00
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Eakins, Barbdra; Eaking, R Gane, and Lisb-Brithart, Barbara, eds. SISCOM ‘76 \

Women'a (and Men's) C X, Pt gs of the Spesch Communication
Association’s Summer Confertnce ! Includes an overview of research and

t on 's Ication, suggestions for workshops and courses, ang
fist of resoutcea for rmarch’nd instruciion 208 pages Limited number of copios
are availaie 1rom: the Speech C i Assoclation, $105 Backlick Ra, Suite”

E, Annandale, VA 22u03. $3 50; orders under $10 00 must be prepaid.
Frankiin. Phyil's, et 4l , Sexusl and Gender H t in the Academy: A Gulde for

" Faculty, Studenta and Admintatrators, Coemmiasiod on the Staius of Women in the

Profession New Yoric The Modem Language Association of America, 1981 Explains

gender as well as sexual harlaﬁ\enl Inctudes a chapter on prodhims of graduate

women in the modern languages, and outlinis steps for establishing definitions,
determining coces and atandards, and developing ¢nevance mechanisms’ Also in
cludes Dibliography and appendix with model ccdes and procedures. 75 pages paper

‘bound $350 prepaid & $100 postage (1-9 copies). $2 50,10 of more coples) svaitable

from MLA, 62 Fifth Ave, Raw York, NY 10011

Gapp. JudithM and Pearce, Janice Sex and GenderIn the Socla! Sclences: Reaaseas-
ing the Introductory Course. Set has three volumes with content guldeiines for
sociology, psychology, and microsconomics, each volume also contalns “Guidelines
for Student.Faculty Communic#ton” (major contributing author, Mercilzs M J )

which include specilic recommendations for change and set out in chart form faculty
verbal and nonverdal behaviors thar may reinforce stereotvpes andlor ‘disgourage
"‘women’s Ciass paricipalion Also ihcluded are 1™e “Student Faculty Communication
Checklis1” and the “Student Perception Q lonnaite™ reproduced in 1his paper as
Append1©98 A and B Introductory Soclology (major contributing author, Sarne
Thorne), 176 pages. introductory Psychology (major contributing author, Nancy F
Russo), 152 pages: and Principles of Microeconomics (major contributing author, Bar
"bara B Reagan). 120 pages Prior 15 p anddi ination by the Women's
Educational Equity Act Program, a limited number of coples are avaitable frgm Judith
M Gappa, Associate Provost, Facully Affairs, San Francisco State University, 1600
Holloway Ave, San Francisco, GA 94132, Price: $2500 each for dubligating and
. postage for any one o1 the three disciphines Content guidelines in additional
disciplines are avaltable for $5.00 each with the p of one plete vo!
The complete text of introductory Sociology will 2130 be avaitable irom the Teaching
Resource Ccater, american Sociological Assoclation, 1722 N St., NW, Washington,
DC at an approximate cost of $1000 prepald.

“Guidetines for Nonsexist Languaye,” American Psychologlat, June 1975, By 6R2.84
and "Guidel for N ist Language In APA Journals,” Ameri~an Psychologlat,
June 1972 (Publicatfon Manua! Change Sheet 2) Avallable free from the American
Psychological Association, 1200 17th St., NW, Washington, DC 20036 (send stamped
seit-addressed envelope). .

Henley, Nancy M. Sody Politics: Powor, Sex and N rbat C. ication, 1977. taen.
tifies and analyzes sex/status differences in nonverbal behkvicr and 2xplores ways in
which everyday norivelbal communication expresses and 1naintains an established
hiersrchy in sociai and personal Interactions. 214 pages paperhound Avaitable ‘rom
Spectrum Books, Prentice Hall, Inc, Englewood Ciifls, NJ 07632, $3.95,

#we, Florence, et al Everywoman'a Guide to Colleghs and Universities, forthcoming
Scheduled for publication In fall, 1962, The Guide is d tgned to aid d
in the college-selection process. Institutions iisted respondeo 10 a questionnalre
covering & range of ltems—such as curricutar offerings, éducationni tlimate, sports,
health and counseling services, financial ald and scholarships, child care facitities,
services and centers for‘re-entry women, etc. For further information, contact The
Feminist Press, State Univeraity of New York/College at 0:d Westbury, Box 334, O1d
Westbury, NY 11568, (516) 997.7660 '

International Aasociation of Business Communicators Without Slas: A Guicebook for
Nondiecriminatory Communication, 1977 Gives specific guidelines for avoiding bias
onthe basis of race, sex or disability in verbai communication, in visus! media, anc in
meetings, conferences and workshop settings Includes tist of rssource publications
and organizations. /7 pages paperbound Available from the Internationat Associa-
tlon of Business Communicators, 870 Market St . Suite 940, San Francisco, CA 94192
$4 00 single copy (bulk ordera cost 1ess, request invoice for muitiple copies) \

Kramarae. Cheris and Treichler, Paula, eds Women and Languuge News. News!stteron
sex cifferences in language use, attitudas and scquisition. Includes information on
new research and resources, COurses and conferences. Published twice a year
Availabie at yearly subscription rate of $500 fror Cheris Kramarae, Speech Com
munications Dept., 244 Lincoln Hall, University of litinois, Urbans, IL 61801,

Lakoff, Robin. Langusge end Woman'a Place, 1975, Discusses language used to
describe and define the soxes, and identifies features of "womer.'s fanguage™ in the
context Of wornen’s devalued status and society'S prescription that women be polite
#nd deferentisl. 83 pagea paperbound. Avaliable from Harper and Row, Publishers,
In3., Attn: Ordar Dept., Xeystone Industrial Park, Soranton, PA 18512, $4 95.

Men snd Women Leaming Tozeiher: A Study of Coilege Studenta in the Late 70's,
Report of The Srown Project. Originally conceives as an assessment of the merger of
Brown University and Pembroke Collega (1971) with a special 1ocus on the 3.wation of
women it co-educational institutic s, the study was expanded 1o incluga survey data
from over three th d undergrad 1 of 1978-81, from Barnard, Brown,
Dastmouth, Princeton, SUNY at Stony Brook, and Weilesiey, as weli as interviews with

students and alumni/as. The Report includes working papers on aspacts of
the undgrgradudte axperienca; lwo analyses specific to the Brown-Pembroke messer,
oroceedinga of the conference Women'Men/College: The Educational impilcationa of
Sax Roles in Tranaition; and a serles of dations proparud for

¥ Brown University 298 pages. (A lirited number of coples are avaliable from Cynthia

o5 Steers, Box 1945, Brown University, Peovidence, A1 02912 $60 prepaid. payabie 1o
Brown Univeraity.) .
run. Pamela, od. The Undergraduate Woman: aaues In Educational Equity, forthcom-
ing, Provides an overview of current research for administrators, facully and
%, Topics include critical agpects of pre-enroliment years Such as sex-bias
in testing. &nd the coilege selecti piecess; el ts of the college experience in-
{i F)

W) ng department cli , currl fon, and teaching stylds; aspec.J of
I : IQ( “itive, moral and psych *develop #nt; educational as such as im-

W

Y ~-feport Brisfly annotated entries with

pacton career commll’menl and family roles, and objectives for research and policy i
the conuag decade Wil be availabis from Lexington Beoks, D C. Heath & Go., 2700 N.
Richardt Ave., Indlanapolis, 1 46219 For additional Information, calt 80-428-8071.
Projert on the Status and Education of Woman, Rape and Sexual Harassment Packet,
lrciudes ‘The Prob:em of Rape on Campus,” 1978, 8 pages, “Sexual Harassment. A
Hidden 1ssye “ 1978, 7 pages. S Har " (selected articles from previous
1ssues of the Project’s newsletter, On Campua With Women;, 4 pages. “Titie Vi Sex-
ual Haressment Guidelines on Educanonal.Employmenl.' 1980. 4 pages, and “What
Can Students Do About Sex Discrimination,” (reprint, Utsh State University), 1991, 1
page Available from the Project on 1he qus and Educalion of Women, Assaciation
of American Colteges, 1813 R St., NW. Waghington, DC 20009 for $3 00 piepaid. (A iist
of alt Project pubti isa free with 8 stamped, sett-addressed envelopg.)
Project on the Status ard Education of Women, Re-entry Women (3 packets of 5 papers
each;, 1960 Papars focus on institutional barriers returning women students oftan
fuce when 1hey gnroll—or attempt tr enroli—in posisecondssy programs. Each paper
discusses a specific problem (such as recrultment and admissions, financial aid,
transfer policies and graduation requirements, support services. graduate study). of. |
fers specific recommendations for instlitutionai change, and cites adaptable model
programs Set 8 3o inciudes a paper on special ., grams for special populations, an
introduCtory paper, a paper complllqg current national statistics on r“nlfy omen.
and a list'of bibliographles. Paciiels are availabie for $500 each, prepaid, fMm the
Project on the Status and Edu{nﬂon of Women, Association of American Cotleges,”
1818-R St. NW, Washington, DC 20009. (For a complete Iisting of contents of each
packet as well as a tist of ati other Profect publications, sengd a stamped, saif-
addressed envelope to the Project.) '

, Project on th~ Status and Education of Women, "Working Biblio§raphy for Classroom

Climate lssues,” 1982. Informa! selected bidbliography of sources consuited fcr 1his
addendum of more recently «wecelved
materiats For further information. contact the Project on the Status and Education of
Wommen, Associalion of Ac, rican Colleges, 1818 R St., NW, Washingtor, DC 20009.

, Sadkér, Myra P 2nd Sadker, David M. Sex Equlty Handbook for Schoats, and companion

Gulde for 3ex Equity Tralners by Joyce S, Kaser, Mv<a Sadker and David Sadker, 1882
The Handbook Inciudes chapters on sex bias in instructionat.materlals ang in
teacherstudent interectlon; field-tested strategies for non.sexist teaching; tesson
plans’tor eiumentary and other courses, a resource directory, and refated materiats. tt
alsocanbeusedasa t':olloge text for methcds and for other preservice courses, or as
a train'ag text for inservice workshops. Ths _guldo G.ves detailed Instructions for
designing, Implomenting and evaluating conferences, and for:conducting two
spacific workshops Available from Long inc., College and Professionzl Book
Division, 19 West 44th St., New York, NY 10036. Handbook (331 pages) $12.95 {tent ),
Gulde (108 pages), $4.95 (tent )

Sadker, Myra P. and Sadker, David M Beyond Pictures and Pronouns: Sexism in .
Teaciwr Educailon Textbooka, 1979 identifies typas of sex bias in the most wldefy-
used teacher-education texts, includes guidg for the development of sex.fair
textbooks, tists supplemantary materiais that cen help teachers remedy biases in ex:
isting texts. (Also discusses bias concerning raciai and ethnis groups ) 70 pages.
Avallable from Education Development Cente. 55 Chapel St., Newton, MA 02160°
$1.95. .

Siibersteln, Sandra 8ibllography: Women and Languags. Michigan Occasiona! Papers
in Women's Studies, Ne. X1I, Winter, 1980. includes references to unpublished s well
as published works on gender differences in targuage; a representative sample of
guidetl y for Ist language use. articias concerning the issues such
guidetines; raise, $nd applications foldhg guidelines (l.e.. teaching nonsoxist
lnnquage;.‘wso iists works on gender differences in nonverbal communlication) 67
pages and addenda Avallable from Wimen Studles Program, University of Michigan,
354 Lorch Hail. Ann Arbor, M1 48109. $2.5C (Individual), $3 50 (institution), payadle to
Michigan Occasional Papers.

Thorne, Barrie and Henley, Nancy, eds. Language and Sex: Ditference and Dominance,

1975 Incluces articles drawd from a variety of discipll

such 2s ling

0 D jni.ation, Zngnsh, psycholinguistios, _acd child
development —~which examine the rolationship between language andsex in a variety
of social and educaiicnal contexts Contains an extensive gnnotated bibliography
“Sex Differences In Language, Speech and Nonverbal C " (3lso pub

ed under separate cover as She Sald/He Said, Knov, inc,, Pittsburgh, PA, 1975) 311
pages, paperbound Avaitable frgm Newbury House Publishers, Inc , 54 Warehouse
Lane, Rowley, MA 01969. $13 95 (if prepald, $10 46) (A new edition, Language and Sex
I8, is cu'rently being editea Cy Thorne, Henley and Chens Kramarae ) *

i, ¥rank J Sexual Harassment: A Report on the Sexual Harasament of Students, Na

1980 Oiscusses subtie and overt sexual h t Iy the post: dary setting and
examines short and long.term ed al quir for women students. i
cludes analysis of iegal iss(es and a technical sup t to aid institut! tn
estabhishing definitions, setting up grievance p d . understanding labulitres
urid legal remedies Single copids are a bie free from NACWEP, 1832 M St, Nw,
Suite 821, Wasbington, DC 20036 B

ORGANIZATIONS * ~ N

tionat Advisory Councll on Women's Educationa! Pr%'g\ums. Washington, Q. August

Amert Educstional R A latlon'a® (AERA) Speclal intersat Group:

Research on Women and Education (SIG:RWE). Founded In 1973,'S1G.RWE publishes

/% quaterty newsletter featuring information of interest 1o schota's and fesearchers

concerned with women's Issues, holds a mid-year ressarch conference, offers sym-
posia and uresentations at AERA annual meetings, and co-sponsors activities with
the AERA Women's Committee and with Women Educators. For further information,
contact Susan Klein, Naticna! Advisory Councit on Women's Educationat Programs,
1832 M, St., MW, Sulite 821, \Washington, DC 20036, (202) 653-5846.

Ametican P $ and Guldance Asaociation, Commitise on Women. The Committee

on Womﬁvovks toincrease the a sof APGA’s bers about issuesol con-
cein to women and to facilitate networking Publishes a newsistter. For further infér-
mation, contact Myrna C, Tashner, Chalr (612) 874.4114 or Judith Rosenbaum,
Associate Executive, APGA (703) 820-4700.

"




Omhﬂu‘ ing Teeching Etfecth Vieginis C ith Untversity. Pro-
jects undertsken by the Center include m«?x ification of subtle behaviors by which
feculty may discourage minotity st , &nd t to e faculty and
student awieness. Forifurther Informmon. contact Join F Noonan, Director, 901
West Frankiin St., Richmond, VA 23284, (804} 257-1.21

° tormpl Network of & hers and Praciitioners intersated in Se: Equity In
. Clessrsom Interactions. For information, contact Susan Kiein, National Advisory
colncu ag Womaen's Educational Programa, 1832 M St., NW, Suite 821, Wasn'ngton

. 0C 20038, (202) 853-584¢ or Barbara Ri d Teaching and Inst -nT ]
and Lvarning, Ntk of Education, 1200 19t St, NW, Washington, OC
20208, (202) 254-5407. .

Mic-Adtantic Conter for Sex Equity. Ono of 10 regizmial centers that pravide technical
assistanch and othef resources to school sy ; g training on how to avoid

- sex blas in student-teacher-inter For further lntormatron contact David
Sadker, Director, Mid-Atlantic Center for Sex Equity, The American Unhersity, Foxhatt
Squate Building, Sulte 252. 3301 Now Maxico Ave . NW. Wsshington, DC 20016, (202)
saeas1, -

. NaMﬂ Assoclatian for"Women Deens, Mumm 2nd Counselors (NANDAC).

Publuho}i Qua\urly neyslettar and journal as well as mamngs throughout the year

+ Joumal aNicies often focus on Issues in Qmen fudents’ devel . Membetship
« X818 345 per year (820 for retired persons and students) For !unhov information, con.
tact Patricia Rueckel, E tive Director, 1625 Eye St.. NW, #624.A, Washinyton, DC,

20006, (202) 659-9330. .-

National Aseoclation of Student P i Admiglst (NASPA). For generat infor
mation, contact Jane Howard-Jasper, Asslsunt Executive Diractor, NASPA, One Du-

X pont G clc, NW, Wl.t‘ﬂngton DC 22038, {202) 833-4660. For information on profes

4 stonal develop | for contact Nancy Turner, Coordinator for the

Women's Network, Florida State Universily. Tallahasses, FL 32308, (904) 544-3208.

A tnatitest,

teadl

-

Natioria} Councll for Staff, Program and Orghnizations! Development (NCSPOD). A na
nional organization for those active in facuily deveiopment 1n two-year colleges,
NCSPOD pubdlishes a newstetter and.refers consultants specializing in a variety of
faculty development aieas For ac\Git:onal Information, contact Maureen Lukenbli,
President, Miami Dada Community College, South Campus. FSPD Oftice, Room 3336,
11011 Southwest 104 St., Miami, FL 43176, (305) $96-1366

thloml Imtlhm toc Staft and O t(NISOD). An f facutty
i+ th NISOD focuses on creating 8 positive learning environ
ment .n community coileges and other two-year institutions Afliliated with the North
American Consortium, NISOD serves non-member as well as member irstitutions 1t
provides pudlications. wotkshops andg consuitanis with a focus on classroom.
dynamics Many cfferings emphasize ways in which faculty can dest serve nonirade
tional students . or further information, coniacr Nancy Armes, Executive Durector.‘
NISOD, 348 Education Building. Univeraity of Texas at Abstin, Austin, TX 78712, (532
4717545 -

Prolessional Organizational Deve’ t Netprork In Higher Educstion (POD) A na
tionat prolessioncl orgamu"on for th'&e involved in laculty development at ali tevels
©f postaecond ucation, POD offers a referral service to institutions seeking
facuity develoamext consuftants For further information 'contact Michael Davis, Ex
ecutive Diractor, Office of the Academic Vice President, Umvors'ty of the Pacihic,
Stockton, CA 95231, (209) 946-2551,

Women Students Lezderahip Training Project. Designert to arm studems with intorma.
tion, trairing and teadership skills to 13ex ¢ t in post dary
education, the project hold a national conference and distibuted a resource manuai
1o stugent leaders in 1980.1t1s ¢ tly ceveloping reg 1t tron and suppon
networks. Fordurther informalion, contact Donne Brownsey, National Student Eguca
tional Fund, 2000 P St. va. Suite 305, Washington, DC 20036, (202 785-1856
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