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Abstract 
 
The globalization of educational space shows that university education should meet the needs of society based on the ethical princi-
ples of interaction between participants of educational process and use innovative teaching methods. Therefore the purpose of the 
study is to substantiate the importance of convergence of systems of education at Scottish and Ukrainian universities in order to pro-
vide ethical leadership in the field of education. A systematic approach to the realization of the purpose of the study allowed solving 
the main tasks: systematization of the strengths of Scottish education, justification of the impact of university social responsibility on 
providing ethical leadership in education, comparing the main indicators of the process of providing educational services in Scotland 
and Ukraine. 

As a result, it is established that the synergetic effect from the application of the concept of ethical leadership is achieved as a result 
of the interaction of all participants in the educational process, namely: the state (awareness and realization of the social mission to 
develop the potential of youth); universities (development of educational programs taking into account the needs of modern society 
and the use of teaching methods capable of forming the necessary competences for future specialists); students (interest in obtaining 
quality education). 
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1. Introduction 

The globalization of the educational space and the increase of the 
requirements to educational services calls for the alteration of the 
strategic priorities of universities, renewal of the curricula, the use 
of innovative teaching methods and the awareness of social re-
sponsibility. British scientists consider [1, p. 1194], that the high 

level of responsibility and ethics at universities increases their 

social credit. Besides, one of 17 goals of the sustainable develop-
ment posed by the United Nations Organization consists in high-
quality education (goal SDG4); according to these goals, it is 
planned to achieve the equal level of the access to high-quality 
technical, professional and higher education for women and men 
by 2030 [2]. High-quality university education influences the 
achievements of the goals related to poverty overcoming (SDG1); 

improvement of citizens’ health and welfare (SDG3); provision of 
worthy working conditions and achievement of economic growth 
(SDG8); formation of the culture of responsible consumption and 
manufacture (SDG12); overcoming the negative consequences of 
climate change (SDG13); provision of peace, justice and strong 
institutes (SDG16). 
It is for this reason that one of the main priorities of the leading 
countries consists in the creation and support of such an education 
system that takes into account the ethical principles of the interac-

tion of the education process participants, meets the requirements 
of the society and is able to develop the potential of the youth. 
Accordingly, the world leading universities are apprehended not 
only as scientific and educational institutions but also as ethical 
centers that are able to educate responsible citizens.  

Also, according to the UNO principles concerning the issues of 
responsible business education [3], curricula are to represent in-
ternational values related to the guarantee of human rights, taking 
into consideration the ecological responsibility, the observance of 
labor rights and opposing to corruption. Besides, the efficiency of 

training socially responsible specialists depends both on the lec-
turers and the students [4]. That is why the leading universities 
pay great attention to the clarity of the educational activity, the 
quality of teaching and scientific research, the observance of the 

principles of academic integrity and ethics. Accordingly, under the 
contemporary conditions, the traditional methods of teaching edu-
cational disciplines, the formation of curricula and the determina-
tion of the priorities of the development of universities are not 

sufficiently efficient and require considerable correction taking 
into account the world experience. 

2. The Purpose and Objectives of Research 

The purpose of the research consists in the substantiation of the 
importance of the convergence of the systems of education at 

Scottish and Ukrainian universities with the aim of provision of 
the ethical leadership in the field of education.  
The system approach to attaining the research purpose requires the 
solution of the principle tasks: the systematization of the strong 

aspects of Scottish education, the substantiation of the university 
responsibility influence on the provision of the ethical leadership 
in the field of education, the comparison of the main indicators of 
the process of educational services provision in Scotland and in 
Ukraine. 

http://creativecommons.org/licenses/by/3.0/
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3. Literature Review 

The necessity for reforms in the field of higher education is recog-
nized by the educational community of both the leading Western 
universities and the educationalists in post-Soviet countries. How-
ever, the directions of the transformations can be diametrically 

opposite: from the commercialization of the university education 
to strengthening the social responsibility of the state and universi-
ties. José Ortega y Gasset presented a classical research of the 
university education as a certain cultural and social practice. The 
topicality of the author’s ideas has not changed during 70 years 
but, on the contrary, it acquired a new content in the new realities 
[5]. The research of Martha Nussbaum contains a “call on action”, 
a plan in which an education model that undermines the founda-

tion of democracy is substituted by a model that promotes its de-
velopment [6]. Bill Readings’s book is highly valued in the world 
due to the philosophic comprehension of the history of the West-
ern university and its significance at the present time [7]. Michael 
Shattock assures that the success of the higher educational estab-
lishment results from the quality of education and not from the 
quality of management. However, the level of management creates 
conditions for the prosperity of education and science [8]. Profes-

sors’ perception of the hard state of higher education in Great 
Britain is presented in T. Hussey and P. Smith’s monograph [9]. 
On the model of universities from different continents Burton 
Klark demonstrates their adaptation to new requirements of the 
economy and the society [10]. It is also substantiated that the effi-
ciency of teaching with the use of innovative methods is much 
higher than that with the use of the traditional approach [11]. It 
should be noted that, while popularizing success in education and 

science, scientists dispute as to the search for the compromise 
between the classical values and the modern guidelines of the 
development of the university education [12-14]. 

4. Results 

Ethic leadership in the field of education is to be based on high-
quality education, innovative teaching methods, student-oriented 

study and social responsibility of the state, universities and stu-
dents. Accordingly, the synergy effect of the use of the concept of 
ethic leadership is achieved due to the interaction of all the partic-
ipants of the educational process, namely: 
- the state that comprehends and realizes its social mission as 

to the development of the potential of the youth; 
- universities that work out curricula taking into account the 

requirements of the contemporary society and use teaching 

methods that are able to generate the future specialists’ nec-
essary competences;  

- students who are interested in obtaining knowledge. 
The modern system of higher education in Scotland, which is one 
of the guidelines of the reformation of the higher education system 
in Ukraine, is formed by classical Universities, University Colleg-
es, Polytechnics and Colleges of Higher Education. In general, 
there are 74 of them, 14 of which are State Universities. The gen-

eration of the education policy remains at the discretion of the 
higher educational institution but the state controls the quality of 
teaching. One of its instruments includes regular study of its cor-
respondence to high standards of education, which is carried out 
within the frames of Research Assessment Exercise (RAE). Be-
sides, Scottish higher educational establishments work under the 
supervision of Quality Assurance Agency, QAA that controls the 
observance of all the requirements and encourages the higher edu-

cational establishments to constantly improve programs proposed 
by it. QAA reports are published at the site of this organization 
and cover the educational courses provided by Scottish higher 
educational establishments both in Great Britain and abroad. 
According to a multi-level model, higher education is divided into 
two stages: Degree courses or Undergraduate courses) and Post-
graduate studies. In England, Wales and Northern Ireland three-
year Degree (Bachelor) courses are typical; in Scotland four-year 

courses are more usual. On the completion of the course the grad-
uate is given Bachelor's Degree (the same as First Degree). About 
10% of students taking Bachelor programs are foreigners. Post-
graduate studies last one year unlike two-year programs in other 
English-speaking countries. The share of foreigners among the 
future Masters is much bigger than in Bachelor programs and 

often makes up to 45% of the total number of the students. Doctor 
training system crowns the pyramid of higher education. To get 

the degree of PhD (Philosophy Doctor) in a certain field of 
knowledge it is necessary to take a three-year course and defend a 
thesis.  
Enrollment to the Degree courses in Scotland is strictly centralized. 
The procedure of enrollment is carried out by Universities and 
Colleges Admission Service (UCAS). Every university entrant is 

entitled to indicate up to five desired courses in one application. 
Most applications are submitted via the electronic system UCAS 

Apply. Formally, applications are considered till June 30, but it is 
better to send them before the middle of December to be on the 
safe side. If a university entrant wants to take a course in medicine, 
stomatology, veterinary (medical or scientific), the application 
should be submitted before October 15. If several universities 
agree to enroll the student, he/she should make a decision as to the 

choice of the university and inform the university about this deci-
sion before July. At last, in August the final confirmation of the 

enrollment to the first year of education arrives. UCAS does not 
take applications concerning enrollment to the part-time or corre-
spondence form of education, so, to submit an application it is 
necessary to address the relevant educational establishment.  
A certificate of comprehensive secondary education A-level or an 
International Baccalaureate (IB) certificate is the grounds for the 
enrollment to the first year of education at a Scottish university. IB 

program includes 12 years of study. It should be mentioned that in 
many countries of the world there are schools operating within its 

frames; since 2018 12-year study has also been introduced in 
Ukraine. A university entrant who completed an IB course and 
wishes to enter a British university does not have to take any addi-
tional tests; it is only necessary to send the package of documents 
to the selected higher educational establishment (or several estab-
lishments) indicating the score of the final examinations and wait 

for the resolution of the acceptance board. The higher the total 
score is the better chance the entrant has to be enrolled into a pres-

tigious university. The preparatory program Foundation presents 
another way. Such programs are created at many universities and 
successfully prepare foreign entrants to enrollment. There are 
more universal Foundation programs, they work at international 
colleges.  
Independently of the type of the educational establishment the 

program of the preparation for the university implies improvement 
of the English language (if at the “input” the entrants show the 
score results of 5.0 – 5.5 points by IELTS (International English 
Language Testing System) scale, at the “output”, after a year of 
study by the Foundation program, this score increases up to 6.5 – 
7 points, which is considered sufficient for the entrance); the revi-
sion and systematization of the school knowledge as well as study 
of some new disciplines (business, management, mathematical 

statistics, philosophy, etc.) and mastering academic skills (the 
ability to take notes of lectures, write essays, make oral reports, 

prepare and defend papers. etc). 
It is also possible to obtain a Scottish degree taking a course of 
incomplete form of education, a course of distant education or a 
program on the basis of electronic education. Such programs are 
based on the packages of teaching materials studied by the student 
or on-line technologies [15].  

Scottish universities, trying to stand out at the background of the 
total British system, constantly improve teaching methods and 

enhance the quality of the education process. On the whole, Scot-
land is a very popular place to obtain higher education. The possi-
ble reasons for this may include the following ones: 
- four out of six oldest universities in the United Kingdom are 

located in Scotland: St Andrews, Glasgow, Aberdeen and Ed-
inburgh. All these universities and some others occupy the 
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top positions in Great Britain ranking and many of them are 
the best higher educational establishments as to certain disci-
plines;  

- the list of outstanding scientists who worked at Scottish uni-
versities includes the inventors of the steam engine, televi-
sion and telephone, one of the creators of the cervical cancer 

vaccine and the inventor of penicillin; 
- and, finally, a significant advantage for the choice of a Scot-

tish university consists in the absence of payment for the first 
stage of education (Degree courses) for the citizens of Scot-
land and EU, lower cost of many programs, in comparison 
with the cost of study in higher educational establishments of 
England, while the cost of living in Scottish cities is much 
lower than in the English ones. At present, when 9% of Eng-

lish population live in Scotland, 15% of English students 
study in Scottish universities. 

The Scottish experience also confirms that ethical leadership in 
education is a manifestation of both social responsibility and the 
social consciousness of the institution [16, р. 1380]. That is why 
the social responsibility of universities and education on the whole 
is an important aspect of providing educational services in Scot-
land. It should be added, that common practice among Scottish 

universities is to develop a strategy for the social responsibility of 
universities, which takes into account international standards and 

declarations. 
It is important to realize, that social responsibility arises with the 
formation of civil society and is a prerequisite for its existence [17, 
p. 202]. However, the Ukrainian community only begins to gener-

ate understanding that “modernization is to start with the adoption 
of the social responsibility values that form the all-European so-
cial capital” [18, p. 492]. Ukrainian universities just begin to use 
the basic instruments of social responsibility (Fig. 1). That is why 
it is necessary to analyze in detail the Scottish experience of the 
development and realization of responsible social initiatives (Ta-

ble 1), that could be the basis for developing strategies for social 
responsibility by Ukrainian universities. 

 
Fig. 1: Basic direction of the realization of the concept of social responsi-

bility in Ukrainian universities* 

* created by the authors 

Table 1: The characteristic of the basic priorities of university social responsibility in Scotland* 

University  Basic priorities of social responsibility 

Abertay University 

Sustainability Teaching and Research 

Partnership and Learning in the community  

Procurement Strategy 

Widening Participation Strategy 

Carbon Management Plan 

Sustainable Travel Policy 

Sustainable Food Policy 

Environmental Policy 

EcoAbertay (Project is working to reduce carbon emissions within the university and lead students to a 

greener lifestyle) 

University of Dundee Disability Services 

University of Edinburgh 

Sustainability Awards 

Switch energy engagement and communications 

Resource Efficiency and Circular Economy 

Sustainable laboratories 

Sustainable travel 

Fairness in trade and sustainable procurement  

Social responsibility & sustainability learning and development 

Community engagement 

University of Glasgow 

The Banner Tales project (a collaborative initiative involving the School of Geographical and Earth 

Sciences, Glasgow Museums and GMB Union) 

Bass Culture in Scottish Musical Traditions (a project in collaboration between the University of Glas-

gow, the University of Cambridge and the Royal Conservatoire of Scotland) 

Our Health Project 

University of St Andrews 

Within the University's Student Services team, there are disability and specific learning difficulties 

advisers. 

St Andrews is committed to providing support for students with families in order to make sure parents 

are confident about joining University. 

* created by the authors on the grounds of references [19-23] 

 

Achievement of the ethical leadership in the field of education, as 
mentioned above, is possible if there are modern and student-
oriented curricula and innovative teaching methods. The teaching 

method as a result of the synergic interaction of the participants of 
the educational process is formed under the influence of the spe-

cific features of providing educational services in different coun-
tries (Table 2). We propose to compare the Business School of 
Abertay University (Scotland, Dundee) and the Department of 
Economics and Management of Kremenchuk Mykhailo Os-
trohradskyi National University (KrNU) (Ukraine). The chosen 
universities are similar as to the anthology of their development as 

they were founded as polytechnic educational establishments but 
under the modern conditions they are classical universities. The 
mentioned universities are also similar as to the number of the 

students and the lines of their training. Though, it should be added 
that there is a considerable difference in the cost of study: 9000 

pounds a year in Scotland and 10,000 UAH (which makes 260 
pounds) a year in Ukraine. However, if the cost of study is com-
pared with the average level of payment in each country [24–25], 
then the yearly cost of study in Scotland equals 39% of the yearly 
payment for work and the yearly cost of study in Ukraine is 12% 
of the yearly payment for work. 
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Table 2: The comparison of the basic indicators of the process of providing education services* 

Indicators 
Abertay University 

Dundee Business School 

KrNU 
The Department of Economics  

and Management 

1. Number of educational programs: 

  – Bachelor level; 

  – Master level 

 

3 

1 

 

8 

8 

2. Term of study: 

  – Bachelor level; 

  – Master level 

 

3 y.10 mon. 

6 mon., 9 mon. or 1 y. 4 mon. 

 

3 y.10 mon. 

1 y. 4 mon. 

3. Type of the document certifying obtained education: 

  – Bachelor level; 

 

 

  – Master level 

 

 

Bachelor’s certificate or diploma  

(with a thesis) 

 

Master’s certificate, diploma,  
Master’s research diploma 

 

 

Bachelor’s diploma 

 

 

Master’s diploma 

4. Structure of the educational program: 

  – normative disciplines; 

  – optional disciplines 

 

85 % 

15 % 

 

66 % 

34 %  

(27% of which are selected by the depart-

ment, 7–free choice of the student) 

5. The number of disciplines per academic year 6 (3 per term) 16 (8 per term) 

6. Types of control of students’ knowledge Termly  Current, termly 

7. Duration of one class 55 minutes 1 hour 20 minutes 

8. Duration of a term 15 weeks 15 weeks 

9. Cost of study: 

  – Bachelor’s level 
for native citizens 

 

 

  - Foreigners (apart from EU citizens) 

 

  – Master’s level for native citizens 

 

free of charge 

 

 

 

9000 pounds a year 

 

9000 pounds a year 

 

free of charge (if there is government order) 

or 10,000 Ukrainian hryvnias (260 pounds) 

a year 

 

1000 pounds a year 

 

10,000 Ukrainian hryvnias (260 pounds) a 

year 

10. Share of students who study at the expense of the gov-

ernment order: 

  – Bachelor’s level; 
  – Master’s level 

 

 

85 % 

0 % 

 

 

32 % 

36 % 

11. Share of students who continue study 

taking the Master’s course 
9 % 72 % 

* created by the authors 

A comparative analysis of the initial conditions of the generation 
of teaching methods at Scottish and Ukrainian universities re-

vealed the existence of a number of differences. The duration of 
study at the educational establishment to obtain a Bachelor’s de-
gree in Scotland and in Ukraine is four years. Curricula flexibility 
is typical of Scottish universities. The students have the opportuni-
ty to study various disciplines even if they are taught at different 
departments. The graduates can obtain joint degrees e.g. in the 

field of accounting and economics [26].  
The content of Bachelor’s and Master’s curricula is considerably 

different at Scottish and Ukrainian universities. Let us consider the 
Bachelor course curricula in the specialty of “Accounting and 
Finance” at Abetray University and at KrNU. During the first term 
of the first year of study a student is proposed at Abertay Universi-
ty three normative disciplines: Introduction to Accounting, Nature 
of Management, Financial Economics for Business, during the 

second term two normative disciplines: Financial and Manage-
ment Accounting, and Information Systems are proposed and it is 

suggested to choose one discipline out of the list of the optional 
ones. Every normative and optional discipline is divided into 20 
credits, which makes 120 credits per year. The share of obligatory 
disciplines is about 83.3–87.5 % (on average, at the Bachelor’s 
and Master’s courses it makes 85 %), the share of optional disci-
plines is 12.5–16.7 % (on average the share of the block of option-

al disciplines at the Bachelor’s and Master’s courses makes 15 %). 
In KrNU normative disciplines are divided into three cycles: a 

cycle of humanities and disciplines for social and economic train-
ing, a cycle of disciplines for natural-scientific and general eco-
nomic training, a cycle of disciplines for professional and practical 
training. There are also optional disciplines and practical training. 
Optional disciplines are grouped into profession-oriented disci-
plines (they are chosen by the department dean who works out the 

curriculum for every specialty) and disciplines chosen by students. 
The share of the obligatory disciplines (including practice, writing 

the final paper, attestation) is about 62–70 % (on average it makes 
66 % at the Bachelor’s and Master’s level), optional disciplines: 
profession-oriented – 23.3–28.9 % and freely chosen by a student 
– 6.7–10 % (on average the block of optional disciplines at the 
Bachelor’s and Master’s level makes 34 %). The total number of 
ECTS credits (European credit transfer system) is 30 per term, 60 

per year. The optimal volume of one obligatory discipline per term 
is to include 5-6 ECTS credits (but no less than three ECTS cred-

its). The total number of disciplines (including practices) per aca-
demic year should not exceed 16 (or eight per term). The total 
number of hours per term of all the types of educational work is 
900 hours or 30 ECTS credits. It should be noted that one credit in 
Scottish higher educational establishments equals 10 hours and 
one ECTS credit in Ukrainian higher educational establishments 

equals 30 hours.  
Thus, the total number of credits a year at Abertay University (120 

credits) equals 1200 hours, and the total number of ECTS credits a 
year at KrNU (60 credits) equals 1800 hours. All the disciplines at 
Abertay University contain the same number of credits (20), at 
KrNU the disciplines contain different number of ECTS credits 
(from three to six ones). According to ECTS (credit-transfer sys-
tem) it is considered that some disciplines are more difficult than 

others, so they are to contain different number of credits depend-
ing on their complexity. 

A generalized structure of the curricula for the Bachelor’s and 
Master’s levels by the example of Abertay University and KrNU 
is shown in Fig. 2, and the detailed scheme of the optional part is 
given in Fig. 3. The performed analysis revealed differences be-
tween the Scottish and Ukrainian experience, namely: 
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- the share of the normative disciplines in Scottish universities 

is 83.3 % at the Bachelor’s level, 87.5 % at the Master’s lev-
el; while the share of this block of disciplines in Ukrainian 
universities is 70.0 % at the Bachelor’s level and 62.0 % at 
the Master’s level; 

- the share of the optional disciplines in Scottish universities is 

16.7 % at the Bachelor’s level, 12.5 % at the Master’s level 
(all the optional disciplines are chosen by the student); while 

the share of this block of disciplines in Ukrainian universities 
is 30.0 % at the Bachelor’s level and 38.0 % at the Master’s 
level, the student chooses only 6.7 % and 10.0 % of them re-
spectively; 

- students of Scottish universities have more possibilities for 
the choice of optional disciplines, as they choose four option-

al disciplines out of 46 possible ones at the Bachelor’s level 
and one discipline out of six at the Master’s level. 

a) 

 

b) 

 
Fig. 2: The structure of the curricula for the Bachelor’s and Master’s levels, taking as an example: 

а) Abertay University; b) KrNU* 
* created by the authors 

 
 

Fig. 3: The number of available possibilities of optional disciplines and their number required by the curriculum for the Bachelor’s and Master’s levels, 

taking as an example: а) Abertay University; b) KrNU* 

 

* created by the authors 
As to the freedom given to the students in the choice of disciplines, 
Abertay University is in the first place, as at KrNU the study of 
optional disciplines of the curriculum is planned beginning from 
the third year and, as stated above, makes 6.7 % at the Bachelor’s 
level and 10.0 % at the Master’s level. However, at Abertay Uni-

versity the students have a possibility to choose one discipline 
from the list of optional ones at their discretion every year, so, the 
optional part of the curriculum at Abertay University makes 

16.7 % at the Bachelor’s level, 12.5 % at the Master’s level. 
Also, it is necessary to mention a considerable difference in ap-
proaches to the creation of the curricula. The absence of general 
educating disciplines in the curriculum of Abertay University and 
a rather small number of disciplines, six per year (only three per 

term), indicate to a narrower field and profession orientation of the 
education. It may be caused by the notion of education in the Scot-

tish and British community. Thus, Scottish universities provide 
high-quality education and equal access to it and try to bring up 
conscious and responsible youth elite. As to the curriculum of 
KrNU, the fact that it contains about 16 disciplines per year (eight 
per term), including required disciplines for general education, 

indicates a wider Ukrainian education directed to the development 
of the comprehensive mental outlook. It should be noted that 
many disciplines taught at KrNU, the specialty of “Finance and 
Credit”, are also available in the curriculum of the specialty “Ac-
counting and Finance” at Abertay University but some of them are 
joint and are studied as separate topics or chapters within one 
discipline. This fact, as well as the big number of hours (1800) in 
comparison with the number of hours at Scottish higher educa-

tional establishments (1200), is to certify a rather profound level 
of the study of disciplines in Ukrainian higher educational estab-
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lishments, but there are a lot of problems related to providing 
high-quality education; e.g. extremely weak material resources in 
comparison with strong material resources of the Scottish univer-
sities. The educational process cannot be complete and of suffi-
ciently high quality without equipped lecture rooms and modern 
laboratories. Another problem, which is, to our opinion, the main 

one on the national scale, is the status of the lecturer’s profession 
at present and its motivation. What quality of the education can be 

in the country where the lowest salary of almost all existing ones 
is paid to a school teacher and a university lecturer, people who 
are entrusted with a big significance in the community – bringing 
up its intellectual resources? Here is the root of the problem of 
corruption at Ukrainian universities, which is ineradicable under 
the present conditions, and, consequently, the problem of the qual-

ity of education and the provided knowledge. The low prestige of 
the lecturer’s profession inevitably results in the eventual deterio-

ration of the personnel quality as the best professionals drop the 
career of scientist and lecturer or do not take up this profession at 
all.  
If this problem is regarded in the context of ethical leadership, the 
lecturer should be the leader of the educational process and only 
then he/she will be able to influence the development of the per-

son, to bring up and inspire the modern youth to the choice of a 
socially active and responsible citizen, an ethical leader in the 

community. 

5. Conclusion 

It is important to realize that leadership under the conditions of the 
globalization of the education market is achieved due to the ob-

servance of ethical principles in every day activity, as universities 

are to develop ethical values of the young generation, promote the 
formation of ethical and democratic community [27, p. 2086]. The 
ethical and efficient leaderships are tightly interconnected [28, p. 
3949], that is why the ethical leadership of universities in the edu-
cational space depends on the ethical values of the leader. Also, 
ethical leadership helps to decrease organizational cynicism [29, p. 
476] and increase the level of confidence [30, p. 231]. The Scot-

tish experience has shown that the ethical leadership of universi-
ties is based on the concept of social responsibility. That is why it 

is necessary to pay significant attention to the formation of both 
the personal level of social responsibility (students, teachers and 
administration) and university level (social responsibility to exter-
nal and internal stakeholders). It should be added that the social 
responsibility of the university requires a systematic and integrat-
ed approach, as well as the development and adoption the strategy 

of the university social responsibility. 
The performed analysis revealed that the provision of educational 

services in Scotland reflects understanding the importance of edu-
cation at the state level. So, the state provides free study of the 
youth at the Bachelor’s level, creates possibilities for people with 
specific needs integrating them into the community via the univer-
sity education. Besides, Scottish curricula are formed transparent-
ly and clearly, are based on innovative teaching methods and the 

high level of educational process hardware, which enables the 
students to obtain high-quality narrowly-specialized education. 

Accordingly, a balanced development of both the citizens and the 
country on the whole is achieved in Scotland. However, in 
Ukraine there is a situation when the state does not perform its 
social mission as to the development of the youth, it does not pro-
vide the support necessary to obtain education, does not create a 
positive image of both an educated person who obtained education 

in the native country and the image and prestige of Ukrainian 
education in general. Besides, the students are overloaded due to 

the number of general-education and specialized disciplines (eight 
disciplines per term unlike three disciplines in Scotland), which 
decreases their level of motivation, attention and the possibility to 
spend sufficient time on the study of the proposed disciplines. 
Therefore Ukrainian youth do not think it prestigious to obtain 

education in the native country and hope to acquire the compe-
tences of the future leader due to foreign education.  
The reform of education is to be oriented to the contemporary 
needs of the youth and create a positive image of both a person 
who studies in the native country and a person who has relevant 
competences and works in the system of education. The examples 

of this model and its success are proved in Scotland, where obtain-
ing the treasure of education in the native country is considered an 

ethical value. 
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