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ABSTRACT

Several conditions indicate the urgent need for
Jewish day care programs. The rising divorce rate among Jews,
tremendous changes in the structure and function of the American
family, the isolation of the nuclear family in the suburbs, and,
importantly, Jewish parents' need for gquidance concerning Jewish
child-rearing practices, all present fproblems that can bhe alleviated
through Jewish day care programs. Jewish parents need information
abcut parenting skills and child development as well as ax
introduction to Jewish living experiences that they can practice at
hore. Perscnal observations show that Jewish parents may have
inappropriate expectations for their children's achievement and are
frequently unable to provide on-going, rich, Jdewish observances in
the home. Staff at nursery schcols operated by the Board of Jewish
Education have come to serve as surrogate family for enrolled
children and their parents. By empathizing with parents, building
parents' positive self image and cconfidence, and providing advice and
a variety c¢f Jewish participatory experiences, the center staff can
provide young Jewish parents with guidance they have lost as
+traditional practices have become less prevalent. At nursery schools
cperated by the Board of Jewish Education, parents are involved at
least 12 times each year in school activities related to family or
parent-child events such as nawing and birthday ceremonies.
Additional ways to draw parents close to Jewish living need to be
developed. (Author/RH)
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THE JEWISH NURSERY SCHOOL AS SURROGATE PARENT

TO THE EDUCATIONAL RESOURCES
. . INFO "
by Marvell Ginshuryg, Director RMATION CENTER (ERIC).
Department Early Childhood Jdewish Educatieon

Board of Jewish Education of Metropelitan Chicago ,
FILMED FROM
"My four year old gets up several t]mc‘ngsrnch]}Jeﬁ,nr(fﬁt‘lé_«/éBLE

wants to come in our bed. Should we let him?"

ED196572

My husband says I'm not strict enough with our child. I think
he's too strict. wWhat should I do?"

Our two year old doesn't secem to be eating as much as he used
to. Is something wrong?

"My three year old daughter orics in the morning and doesn't
want to go to school. Should I brinc her anyway or let her stay
home?2"

Our four year old won't tell us anything he does in school.
Why?2"

"My 3% year old cried and cried when I told her she couldn't
go to see Santa Claus. Then I gave in and tcok her. Is there any
harm in that?"

"My husband is a convert. He doesn't want to take our children
to his parents for Xmas because we are Jewish. 1 think we should
go because I don't want to deprive them of their only grandchildren."

The foregoing questions and comments are typical of those asked
of nursery teachers and directors by our parents over and over again
during the school year. They stop tecachers in the hall. They want to
stop in the room and talk when bringing or picking up a child. They

call on the phone or send notes pinned to their children's clothes.

PS011945

What it amounts to is a serious plea for help and/or support with
their general child rearing concerns-and specifically their concerns,

conflicts and questions about Jewish c¢hild rearing.
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The great majority of young, Jewish lamilies,‘surved by our B.J.E.
affiliated and/or operated nursery schools in the Chicago Metropolitan
area, live in the suburbs away froem their parents and other close rela-
tives. Quite often they live in housing developments populated primarily
with other young families similar to their own with similar problems and
no better answers. They are today's typical nuclear (or in some cases,
single parent families) trying thuir best to do a decent job of parenting
It is probably the same situation all over the country.

Prior to World War II, the extended family, with its multi-genera-
tional composition, was more the rule than the exception. It was this
writer's own personal experience to grow up in just such a closely knit
multi-generational family envircnment - with one set of grandparents
living downstairs, another set six blocks away and a plethora of aunts,
uncles and cousins within a three block radius. But then, the cntire com
munity seemed to be that way. Grandparents and other close relatives wer
immediately accessible by walking a shore distance. There was no shortag
of "advice givers." Grandmothers and aunts "knew exactly" what a.young
parent should do - when a child looked pale, wouldn't eat his carrots or
wet his bed - and were not the least bit reluctant to say so. (Grand~
fatners and uncles were busy making a living, studying in the synagogue
and leaving the children to the women).

Perhaps the young parents of that day had the problem of getting too
much "help"with child rearing and inay have resented it. But there was a
certain comfort and security at the same time. There was another virtue.
There were always many parenting models available to evaluate, emulate ah
integrate into one's own internal value system. In addition, one was
parented not only by ones parents, grandparents and assorted aunts and
cousins, but by everyone else's relatives as well. Thus, for better or
for worse, one came to bc a parent with somewhat of & sense of what paren
ing is all about. Then came the post World War 11 baby boom and move to

the suburbs. Families dispersecd. 3



Young couples got caught up in the American dream of the suburban
home and found the nightmare of isolation as well. Gone was the security
and comfort of having "elders" around for support. Dr. Spock took
their place. While Dr. Spock and his colleagues ares highly knowledgeable
2nd were probably better "advice givers" because of their advice being
based on scientific research in child development, still the “loving
commiseration and assurance of one's own family was sorely missed.

This is an example of what we all know has been happening to the
family in America. There have been trememdous changes in the composition
structure and function of the family. These changes have occured with
such great rapidity, that even federal agencies cannot agre2 on one all
encompassing definition. 1In report number 57 of the Education Commission
of the States; December, 1975, titled "Tue Role of the Family in Child
Development," we find that "The U.S. Burcau of Census defines the family
as two or more persons related by blood, marriage or adoption who reside
together. The Family Assistance Plan includes in its definition all
relatives -living in the home with children".

Since report 57 deals with child rearing aspects of the family,
the term "family is used to refer to any adult arrangement that has
as one of its functions the nurturing of an infant or young child.

By the same token the term "parént" refers to any adult who has assumed
responsibllity for the physical, psychological, emotional and educational
nurture, as well as proper protection, of a child."

If some of these definitions have a strange ring to themit's because
of the idea of a married couple, raising their biological offspring with
or without other relatives by blocol or marriage in the home is our deeply
imbedded notion of family. This still seems to be the case for the

general population. It is especially dceceply imbedded in our Jewish
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psyches -~ for in our tradition the Lamily is the foundation of Judaism.

There is a Yiddish expression which says "Vie se Christelt Zich, Azo
Yiddelt Zich" - The way of the non-Jdew bucomes the way of the Jeow.

While our Jewish nursery schools are basically middle class and
serving intact families, we are sceing increasing numbers of children
from divorced homes. While the divorce rate amony Jews has not reached
the sane proportions as in the general popultion, it is climbing all
too quickly.

The national Jewish Population Study (1971) found that among 25~29
year olds, approximately 15% of heads of households were separated or
divorced. A few years later the Jewish welfare Board's National Con-
ference on Single Parent Families (1974) cstimated 20-40% of the national
membership in Jewish Community Centers were single parents.

According to Kenneth Keniston, Professor of Human Development at
Massachusetts Institute for Technology, in the U.S. at present, about
one of six children is living with onc parent (usually the mother) while
one of every three children will spend some time between birth and age
18 in a single~parent family.
| There is a more urgent need for Jewish day care. TIn addition to
divorced families, our young Jewish mothers are emulating the general
trend for women with young children to enter the work force. Whether
this trend has aﬁ advefse effect on the development of the child, the
family and Jewish idenity is yet to be scen. While it is not the
subject of this paper, it is of deeé concern to the writer and should
be to all of us. We all know thatl the foundation of the personality
is laid in the first few years of lifc. The incresing instability of

Jewish homes is now added to the list of broblcms with which we are



already trying to cope in terms ot oducating "JTowishiy", Many oF
the yomungsters in our carly childhood coentere are third and fourth
American.born genefa£ions, whose pavents (and ¢randparents if they
arc available) are unable to provide on-going, vich, Jewish obsor-
vance in the home. There is confusion on the part of some parents,
who although are both Jewish, nonethel!ess sce it as being "American"
to have a Christmas tree and Chanukiah in their homes. This is in
addition to mixed marriages where this is the common practice. We
also have the problem of explaining to a child from a Jewish home
which only observes Jewish practices why his cousin, who is Jewish,
celebrates Christmas in addition to or in place of Jewish practices.

Another former and primary function of the parent, to be the
child's first "teacher", is now being given over to a multitude
of care takers whether mom works or not.

Example: Possibly becausc of a heightenced sense of isolation
from family and the former cameradory of the work place, or college,
"stay at home" mothers are seeking out programs for their children
which start with infants as young as six months of age. Here they
also find a needed friendship group for themsolves as w2ll as the so
called "good" early education expericences.  With all good intentions,
many of these programs do not understand the needs of these infants and
young children below age three and thus give motheré the wrong
messages about what are appropriate cxperiences at thasc stages.

This writer has observed children in such a »roqgram. Young
children, according to Jean Piaget, should be freely exploring
space, environments, and manipulating objocts. These children
were being manipulated themselves as objects and overly directed

by the teachers and parents in highly structured programs.
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These 12~18 month olds were asked to do projects gsultable for 4 and §
year olds to sit down at a tablco aad glue buttons on « plece of
cardboard.

Thus instead of promoting sound development and fostering
positive parent-child relationships, and providing appropriate
expectations for parents, such unsound programs work against their
stated goals. This has a direct adverse effect on our work in
our Jewish early childhood centers.,

This writer observed the "roll call" lists on the wall at the
parent—~infant - toddler center visited. At leagt 6-7 of the nine
participants in each group were Jewish. Many of these parents
subsequently enroll their children in our centers, beginning with’
our Parent-Toddler program for two vear olds with a parent partici-
pating once a werk fur 1 1/2 hours. These "experienced" parents
then expect programming which is far too complex. Their expecta-
tions of their children s achievemonts and developmental states are
inappropriate. This makes for "pushing" and frustration. Unhappy
children and parents cannot totall: benefit from our progfam,
specifically the Jewish components. It has long been the writer's
basic premise that if we are to fostcr positive Jewigh indentifica-
tion in children in our schools, w2 not only have to provide a
S0UND program of Early Childhood Jewish education for the children
but we have to work toward two basic goals with parents:

1. Help them with their general parenting concerns and skills

and understanding appropriate developmental necds aﬁg stages.

2. . Provide a rich, intensive sel. of Jewish living experiences

for them as families in the schoel in order to pfovide
sufficient beginning Jdewish skills for the parents to

translate into home practicoe.
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A generation ov two ago, the kibhutwim in Iaracl bogan axperi-
menting with a rvadical depavture io ohild roaring., Children did not
live at hoeme with parents. Thoy were rasied in greups, in a children's
house by a "metapclet" who was supposed Lo he a combination of parent,
teacher and child guidance expoert (some of whom had aiy weck cragh coursd
ler word was law Lo the parents. They obeyed her every command regardine
their relationships to their children. These young pioneer parents
had deliberately cut themsclves off from thair pavents and former culture
(primarily in Eastern Burope.) Thus they were totally dependent on
their "child-expert in residencce", the metapelet, to help them with

the normal concerns of all young parents.

Most kibbutzim today are returning to more traditional parent-
children living together arrangemcnts.
| While most young Jewish parents in the U.$. have not left
céUntry, culture and family, it scems to some of those in the
suburbs as though they have. 1f their parents live in the city an
hour away by car, or have no car, or live in another state the
young parents feel almost as cut off as those voung kibbutzniks.
The young kibbutz parents had the advantage of a cohesive
- support system where the kibbutz community, the educational system
and parents all had the same goals.
. Our young, American Jewish families feel pulled in many
directions by conflicting goals emanating from a multifaceted
society in a constant state of flux, lack of support for Jewish cducation-
a; goals, or unclear cducatioral goals, undermining o! sound family
life, T.V. as a shaper of values, and confusion about whether to

focus on self fulfillment for mom, carecr wise, wor Lo focus on what

children neecd to thrive.
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For all of tho foregolng veasons and move, wo tind that our
carly chlldhood canters have come to sovrve as snrrogabo family for
hoth the chlldren enroliod and tholy Vamilioa, Aacording {o Roport
Ho, 57 quoted earlier, our teachers cortainly fulfill the functiona
of "parent"., They are trained and responaihle for the physical,
psychological, emotional and (Jowish) cducational nurture and probtection
of the children. John Dewey, Maria Montessori aad other educational
philosophers spoke of a qgood school hoing pattoeraad after a good homo.
Perhaps even more important, our tcachors serve as noedels of commitlad,
enthusiastic, Jewishly literate adults.

With children now spending the years from approximately age
3-20 in school, and watching T.V. 15,000 hours per year as against
11,000 hours in school, this noticn of school as surrogate family
is more important than ever.

How does the Jewish nursery serve as surrogato family for
today's young parents?

Because young parents do not live in a cohesive, value oriented
society as the kibbutz parents di¢, the one source of support where
they can feel cultural affinity ard comfert, is the Jewish school.
Here, they can pour out their hcarts to a teacher they know Will
really empathize and understand.

Just as in a good family, our teachers consciously try to
foster positive self image in these yrung parents. They try to
build up their confidence in their parenting ability. They become
a resource for advice through regular newsletters and conferences
and by having good children's books on developmental issues
available. 1In the last ten years there h%ve been a great many
excellent children's books on psychologically relevant themes
published. The schools élso distribute articies on pertinent
child rearing issues. But most important of all, the schools

expend great energy in developing: a var%gty of intensive Jewish
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participatory exporiences {or Lho fami Lios,

Since 1972, whon the Board of Jowiah Bducation of Matropolitan
“hicago opaened our first modol carly childhood center, we have had
intensive parent involvement as a priovity qgoal,

For years Jewlsh educators at all lovels aof Jowish education
have lamented the negative affecl of the lack of home support for
the school's Jewish tcachings. We now have gome rescarch in tho
general and Jewish fields Lo substantiate those "feelings" of the
rducators.

Iﬁ an article in Jdewish Rducation Spring, 1980, by Knoff and
Smith, "Student Attitudes Toward Religious Dducation," the authors
quote a number of studies that "clearly document. that the school
cannot be a primary instrument for- inf lucnce of students' fundamental
attitudes or behaviors. It is parent actions that have been shown
to significantly affect thier offspring's celigious values and self-
csteem." The article also quotes hibnoer (1978) who "found that therc
was a significant relationship between parental Jewish observanca and
Jewish activity and his child's subsequent Jewish lifestyle as an
adult* " The authors go on to statc that "it secms clear that without
some sort of parental involvement, it is less likely that a child willi
become interested or committed Jows." Ribner's data also show that,
"when their parental effects are partialed out, the more intensive adults'
prior Jewish educational backgrounds, Lhe more commilted they arc to
Jewish affairs."

Harold Himmelfarb examined the education of Jewishly - culturally
deprived children. 1In his resulting study, "Education for Naught,ﬁ he
makes it clear that" schools fail when parents do not enroll their
children in Jewish schools at an early cnough age; when they do not

enroll them in schools which provide intensive and extensive Jewis
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aducation and when the paronts do not poranonally and alearly demonstrate
that Jewish education is a high priovity. &tudics show vather canalu-
sailvely that achools can only intonnifFy alroady oxiating values and
attitudes, but thay are not vevy cffoctive in changing thom,

Thus, without encouvagement and rolulorcement from the home, it
ls extremely unlikely that Jewish schools will have any lasting impact
on their students. If the home provides the necessary encouragoment
and reinforcement, Jewish schooling can incrcase the level of Jewish
commitment achieved in the home. These two institutions need cach
other and the efforts of one without the other are likely to produce
only slight results."

We welcome the publication of the foregoing studies quoted, because
we have always maintained what these studies have verified. We also
realized that most of the parents who come to our Jewisﬁ early child-
hood programs seek them out as points of entry or re-entry into Jewish
lLife.

We have, therefore, expended ind continue to invest a great deal
of energy into finding ways to intensively involve parents and children
in Jewish experiences. Some of.them are [robably what many of you do -
Friday Shabbat gquests, family dinners, ctc.

For a long list of such activities you may want to refer to the
writer's recent article on the "Parent in Early Childhood Education®

I do want to share with you two special things we are doing which.
were conceived by the director of two of our model BJE centers, Janice
Cohn.

The first is a Hebrew naming ceremon; for the four year olds. They
are told that because they werc babies when they received their Hebrew

names, we will have a special ccremony in school so they can remeber it.
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Childron fram the group arve soloclod Lo aanume roleg of rabhi,
naggan, and paronta of ha ehild 1o ho namod, Tha clasn reavrangos
Lhe room Into a aynagoguo wiing tho ark they have mado, and a tlew
dlod alter oloth with Jewiah aymbola.  9he ebild's family ia invikted
Lo attand.

One of ouy teachers, Rachol Horn, who in o prafeasional artiat,
2reated a lebrew namdng cortificate for hi coromeny ag woll ag a
hnehobiyanu cortificate for owr Y yoar old ¢lass birthday coremony.

The Hebrew name certificalte concetudes with Lhe bradbtional blaesaing,
'ay you grow up to atudy Torah, be wmarriced undoer a lHapah and do good
«.eds for the Jewish people and tho wholo world;"  All the while, the
parents and grahdparents are smiling through their tears and saylng”
from your mouth to God's ear!"

We hold this ceremony for Ffour children at a tim2 in each 4 year
0ld class.

Having seen how affective this ceremony was, we wanted to do
somethingspecial for the three year olds. ’ﬁanice thought of enriching
the birthday celebration by the inclusion of parents reciting Shehe@iyanu
prior to lighting birthday candles and singing Happy Birthday. We send
home the blessing so parents can practice.' If they don't read Hebrew
and can't pronounce the accompanying transliteration the teacher goes
over it with the parents on the phone.

The teacher explains to the class that parents love their children
véry much. They are so happy to have the child in the family and see
it continue to érow up, that we Jewish pcoblo say a special Hebrow bra@a
to show how happy we are to be alive and with this chiid on his/her
birthday.

‘A pParent decorates the certificate in class. The teacher holds it

up to show the children how beautiful Lisa's mommy macle the certificate.
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"his gets the parent invested in doing something of a Jewish nature.
WWe suggest that it be framed. It is more likely then to be framed
and kept for a reminderx forever that significant life events are even
more significant when the Jewish component is added.

Another element we emphasize is to strongly encourage the family
to contribute a gift to the c¢lass in c¢child's honor ~ a record, book,
puzzle, etc. We explain this as laying the foundation for tzedakah.

In addition to participating in thesc ceremonies, our parents are
involved in at least a minimum of ten othcr times they participate
in some family or parent-child event. Thus we have parents coming to
school at least once a month to be bathed in the love and beauty of
Jewish life.

We all need to turn our creative emergies towards developing
eaven more ways to draw our parents close to Jewish living. We also
irteed to think through carefully tha additional challenge of equipping
the children and their parents to cope with changes that are quickly
occuring in the various denominations in Jewish life today and in the
future.

The impact of the women's movement is Leing strongly felt. There
are now 100 young women who have either becen ordained as rabbis and
cantors or are in school studing towards that goal.

Many conservative synagogues give women aliyot. There is even a
feminist group in the orthodox community called Ezras Nashim.

We have a fascinating sit:rtion in our own family. Our son is
a third year conservative rabbinical student at the Jewish Theological
Seminary. Our daughter-in-law is a sccond yecar reform rabbinical
student at Hebrew Union College. She has accepted the traditional

mitzvah of mikveh for women but in additicn puts on t'philin when she

dovens every morning. They are wcrking out a mutuality of sharing for
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other mitzvot such as kiddush. This secms to be the trend in their
generation.

We need to think about this as we educate our families towards
“yiddishkeit."

But however we do it, do it we must. We can no longer pay lip
service to educating parents. It is an imperative. We are now
witnessing through assimilation, intermarriage, and broken families
the slow erosion of our people. Ibr as the prophet Malachi tells us,

"Remember ye the law of Moses My servant,

Which I commanded unto him in Horeb for all Israel.

Even statues and ordinances.

Behold, I will send you

Elijah the prophet

Before the coming

Of the great and terrible day of the Lord.

And he shall turn the hearts of the

Fathers to the children,

And the hearts of the childron to'their fathers;

Lest I come and smite the land with utter destruction.

Thank you
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