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T h e r e  is a g r o w i n g  i n t e r e s t  in t h e  u s e  of  a n t h r o p o l o g i c a l  

t e c h n i q u e s  in e d u c a t i o n a l  a n d  p s y c h o l o g i c a l  r e s e a r c h .  T h e  b a c k -  

g r o u n d s  of  m a n y  r e s e a r c h e r s ,  h o w e v e r ,  c o n t a i n  l i t t l e  t r a i n i n g  in 

or  e x p e r i e n c e  w i t h  t h i s  k i n d  of  r e s e a r c h ,  a l so  ca l l ed  q u a l i t a t i v e ,  

p h e n o m e n o l o g i c a l ,  o r  e t h n o g r a p h i c .  B e c a u s e  e t h n o g r a p h i c  

m e t h o d o l o g y  d i f f e r s  s i g n i f i c a n t l y  f r o m  t h e  r e s e a r c h  a p p r o a c h e s  

m o r e  c o m m o n l y  u s e d  in e d u c a t i o n  a n d  p s y c h o l o g y ,  i t  is i m p o r t a n t  

to  c l a r i f y  i t s  r a t i o n a l e  a n d  i t s  d a t a  c o l l e c t i o n  p r o c e s s e s .  I t  is e s s e n -  

t i a l  to  u n d e r s t a n d  t h e  w a y s  in w h i c h  e t h n o g r a p h i c  a p p r o a c h e s  
d i f f e r  f r o m  o t h e r  a p p r o a c h e s  b e c a u s e  t h e y  r e p r e s e n t  f u n d a -  

m e n t a l l y  d i f f e r e n t  c l a i m s  a b o u t  t h e  n a t u r e  of  h u m a n  b e h a v i o r  

a n d  t h e  b e s t  w a y s  of  c o m i n g  to  u n d e r s t a n d  it .  We p r o p o s e ,  t h e r e -  
fo re ,  to  r e v i e w  t h e  d i f f e r e n c e s  b e t w e e n  t h i s  k i n d  of r e s e a r c h  a n d  

t h e  t e c h n i q u e s  m o r e  f a m i l i a r  t o  m o s t  r e s e a r c h e r s  b y  e x p l a i n i n g  
t h e  r a t i o n a l e  b e h i n d  i t s  u s e  a n d  b y  d i s c u s s i n g  s o m e  o f  t h e  p roc -  
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esses  by  which  th is  r e s e a r c h  is conducted .  This  ar t ic le  is focused 
on educa t iona l  r e sea rch ,  bu t  t he  d iscuss ion  appl ies  equa l ly  to 
social psychologica l  r e s e a r c h  in all se t t ings .  

E t h n o g r a p h i c a l  r e s e a r c h  is r e f e r r ed  to as an an th ropo log ica l  
me thod  b e c a u s e  h i s to r ica l ly  it has  been  assoc ia ted  wi th  t h a t  
pa r t i cu l a r  discipline.  Anthropo log i s t s ,  of course ,  use  a v a r i e t y  of 
r e s e a r c h  t echn iques .  In  the  con tex t  of th is  paper ,  however ,  
" an th ropo log ica l "  u s u a l l y  m e a n s  some v a r i e t y  of pa r t i c i pan t  
obse rva t ion ,  long cons idered  basic  to an th ropo log ica l  r e sea rch .  

Unt i l  r ecen t ly ,  mos t  e t h n o g r a p h i c  s tud ies  were  conduc ted  out-  
side A m e r i c a n  soc ie ty  or wi th in  mino r i t y  s u b c u l t u r e s .  As the  
nex t  sect ion expla ins ,  however ,  th is  kind of app roach  can provide  
d a t a  j u s t  as va luab l e  for m a i n s t r e a m  A m e r i c a n  schools  as for 
those  in o t h e r  cu l tu res .  

There  are  ind ica t ions  t h a t  t he  use  of e t h n o g r a p h i c  t e c h n i q u e s  
for s t u d y i n g  A m e r i c a n  schools is growing.  The Na t iona l  I n s t i t u t e  
of E d u c a t i o n  (NIE,  1973) is e n c o u r a g i n g  th is  kind of approach ,  
and m a n y  r e s e a r c h e r s  involved  in the  e v a l u a t i o n  of educa t iona l  
p r o g r a m s  and in the  p rocesses  of i nnova t ion  are  f inding t he se  
app roaches  use fu l  (CNS, 1972; CNS, 1974b; Smith ,  1974; and 
Nelson,  Lund in ,  & Gianot ta ,  No te  1). Seve ra l  gene ra l  s tud ies  of 
schools have  been  comple ted  or a re  in p rogress :  Cusick (1974) on 
s t u d e n t  life in a h igh school; CNS (1974a) on s t u d e n t - t e a c h e r  
re la t ions  in a l t e r n a t i v e  schools;  J a c k s o n  (1968) on life in e lemen-  
t a r y  c lass rooms;  Ianni ,  Becker ,  Verenne ,  Dal ton,  Le ich te r ,  and 
Lev ine  (Note 2) on compar i sons  a m o n g  va r ious  kinds of high 
schools;  Smi th  and  Geof f rey  (1969) on life in an i nne r  c i ty  class- 
room; Smi th  and  Kei th  (1971) on the  e v e n t s  s u r r o u n d i n g  the  es tab-  
l i shmen t  of an i n n o v a t i v e  e l e m e n t a r y  school; Wolcot t  (1973) on the  
d ay  to day  rea l i t i e s  of an admin i s t r a t o r ;  and Wilson (1972) on the  
cu l tu re  of an a l t e r n a t i v e  high school w i t h o u t  walls.  

Our  pu rpose  he re  is not  to r e p o r t  on t he  s u b s t a n t i v e  f indings  of 
s tud ies  of this  kind. Fo r  such f indings  the  r e a d e r  is u r g e d  to 
consul t  o t h e r  sources  (for example ,  Sindell,  1969; I ann i  & Storey ,  
1973; Spindler ,  1963; Wax, Gear ing,  & Diamond,  1973; Wolcott ,  
1975; and the  Council on Anthropology and Education [CAE] 
Quarterly). Our pu rpose  is to p r e s e n t  a r ev i ew  of the  m e t h o d o l o g y  
as it r e l a t e s  to educa t iona l  r e sea rch .  

R a t i o n a l e  

E t h n o g r a p h i c  t e c h n i q u e s  a re  p a r t  of a r e s e a r c h  t r ad i t ion  t h a t  
has  been  deve loped  by  an th ropo log i s t s  and c o m m u n i t y - s t u d y  
sociologists.  These  m e t h o d s  h a v e  been  found  to be use fu l  for 
g a t h e r i n g  ce r t a in  i m p o r t a n t  k inds  of da ta ;  in fact ,  some re- 
s e a r c h e r s  c la im t h a t  t h e s e  a n t h r o p o l o g i c a l  t e c h n i q u e s  m a y  
g a t h e r  i n fo rma t ion  a b o u t  h u m a n  b e h a v i o r  t h a t  it is imposs ib le  to 
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obtain by the more quant i t a t ive  methods.  The rat ionale underly-  
ing this methodology is based on two sets of hypotheses  about  
human behavior:  (a) the  naturalistic-ecological hypothesis ,  and 
(b) the qual i tat ive-phenomenological  hypothesis .  These two fun- 
damental  hypotheses  accepted toge the r  provide a s t rong ra- 
tionale for par t ic ipant  observat ion research.  Below is a review of 
several independent  s t rands  of research  and theory  t ha t  have 
given rise to each of these  hypotheses .  

Naturalistic-Ecological Perspective 

Many social scientists  believe tha t  human  behavior  is signifi- 
cantly influenced by the set t ings in which it occurs. They, 
therefore,  believe tha t  it is essent ial  to s tudy psychological 
events  in na tu ra l  set t ings,  and they  claim tha t  set t ings genera te  
regulari t ies  in behavior  tha t  often t ranscend differences among 
individuals. Extens ive  research  has been conducted tha t  demon- 
s t ra tes  the importance of the influence of the se t t ing and the 
often divergent  findings t ha t  resul t  when the same phenomenon 
is studied in the labora tory  and in the field. (For a full discussion 
of this research  and rat ionale see Barker ,  1968, and Willems and 
Raush,  1969.) Ecological psychologists claim tha t  if one hopes to 
general ize  research  findings to the eve ryday  world where  most  
human events  occur, then the research  mus t  be conducted in 
set t ings similar to those tha t  the researchers  hope to general ize  
about,  where  those same forces tha t  will one day act are not 
in terrupted.  The ethologists  (for example, Hess,  1962) have noted 
similar problems with much research  on animals. The typical 
laboratory  or zoo dis tor ts  animals '  behavior  into pa t t e rns  tha t  
have little to do with how they  behave in na tura l  sett ings.  

How does the  se t t ing  influence people in it? Barke r  wri tes  of 
forces genera ted  both by the physical a r r angemen t s  of the 
set t ings and by internal ized notions in people's minds about  
wha t  is expected and allowed. Significantly, a second t radi t ion of 
social science has arr ived independent ly  at the  same point of 
emphasizing the importance of the  internalized notions gener- 
ated in set t ings.  Sociologists s tudying  organizat ions asser t  the 
importance of the  tradit ions,  roles, values,  and norms t ha t  are 
par t  of life in organizat ions.  Much behavior  in organizat ions is 
influenced by the par t ic ipants '  awareness  of these  menta l  s ta tes  
and by pressures  genera ted  by others  who are influenced by 
these  s ta tes  (see March, 1965). Though organizat ional  theor is ts  
might not necessar i ly  claim tha t  research  mus t  be conducted in 
the fiel'd, they  do recognize many  of the  forces tha t  the  ecological 
psychologists see as important .  

As organizations,  schools exer t  many  powerful forces on partici- 
pant  behavior.  For  example, see Lortie, 1973 for a discussion of 
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t e a c h e r  roles and  t r ad i t ions ;  for a discussion of norms,  see 
Dreeban,  1968; for a discussion of o the r  p re s su res  in these  

se t t ings ,  see Jackson ,  1968, and  Sarason ,  1971. Rea l iz ing  t h a t  
these  forces exist ,  the  ecological psychologis t  would w a r n  t h a t  if 
one w a n t s  u l t i m a t e l y  to genera l i ze  r e sea rch  f indings  to schools, 
t h e n  the  r e sea rch  is bes t  conducted  wi th in  school se t t ings  where  
all t hese  forces are  in tac t .  The inab i l i ty  of classical  l e a r n i n g  
theor ies  to say  ve ry  much  t h a t  is m e a n i n g f u l  about  e v e r y d a y  
classroom l e a r n i n g  can be expla ined  in pa r t  by the  absence  of 
these  school /o rgan iza t iona l  forces in the  r e sea rch  l abora to r ies  
where  the  theor ies  were  developed.  

The same kind of r ea l i za t ion  about  t he  impor t ance  of con tex t  
for r e sea rch  has  been a r r ived  at  in a th i rd  i n d e p e n d e n t  t r ad i t i on  
of research .  Social psychologis ts  rea l ized  t h a t  t he i r  expe r imen t s  
were  of ten  picking up inf luences  o the r  t h a n  those  on which t h e y  
were  focusing.  T h e y  found  t h a t  the  e x p e r i m e n t a l  s i t u a t i o n - - f o r  
example,  t he  ques t ionna i r e ,  the  in te rv iew,  the  l a b o r a t o r y - - w a s  a 
un ique  s e t t i ng  of its own wi th  its own dynamics  and  in f luences  on 
behavior .  R o s e n t h a l  and  Rosnow in Arti fact  in Behavioral Re- 
search (1969) rev iew the  f indings  of ex tens ive  r e sea rch  under-  
t a k e n  to d e t e r m i n e  the  n a t u r e  of these  inf luences .  For  ins tance ,  

the  role of be ing  a r e s ea r ch  subjec t  in social science r e sea rch  
of ten inc ludes  the  fol lowing inf luences  on behavior :  a suspicious- 
ness  of the  i n t e n t  of the  r e sea rch ,  a sense  of the  behav ior  t h a t  is 
e i the r  appropr i a t e  or expected,  a special i n t e rpe r sona l  re la t ion-  

ship wi th  the  expe r imen t e r ,  and a desire  to be e v a l u a t e d  posi- 
t ively.  All t he se  forces can shape  behav io r  in a way  t h a t  is 
e x t r a n e o u s  to the  focus of the  resea rch .  A person fi l l ing out  a 

ques t ionna i re ,  r e spond ing  to an in te rv iew,  or behav ing  in an 
expe r imen t  even t h o u g h  he is t r y i n g  to be g e n u i n e - - m a y  not  be 
able to provide accu ra t e  i n fo rma t ion  abou t  his u sua l  behav io r  in 
real,  complex se t t ings .  One a r e a  in which th is  sho r t coming  has  
been especial ly  f r u s t r a t i n g  is a t t i t u d e  research .  Cons is ten t ly ,  
people's responses  on ques t i onna i r e s  and  in in te rv iews  have  not  
provided a d e q u a t e  i n fo rma t ion  abou t  t he i r  observed act ions 
(Deutscher ,  1966). 

Several  r eac t ions  to these  r ea l i za t ions  about  a r t i f ac t  in re- 
search  are possible. The r e s e a r c h e r s  in the  Rosen tha l  and  Ros- 
now work have  a t t e m p t e d  to f ind ways  to moni to r  and  control  
these  in f luences  in t h e i r  r esea rch .  Cook and  Selltiz (1964), in 
the i r  mul t ip le  ind ica to r  approach,  provide a n o t h e r  way  to at- 
t e m p t  to mon i to r  e x t r a n e o u s  forces. The mos t  common me thod  
used to overcome these  diff icul t ies  of a r t i f ac t  is s t u d y i n g  the  
p h e n o m e n o n  n a t u r a l i s t i c a l l y  and  u n o b s t r u s i v e l y  (Campbel l ,  
Schwar tz ,  & Sechres t ,  1966). U n d e r  t he  condi t ions  of n a t u r a l i s t i c  
observat ion,  t he  behav io r  s tud ied  is subjec t  to t he  in f luences  of 

248 



WILSON ETHNOGRAPHIC TECHNIQUES 

the na tura l  se t t ing r a the r  than  the specialized influences of 
research sett ings.  

Many researchers  will have no t rouble  accepting the preceding 
rationale. Observat ion is deeply ingrained in the American edu- 
cational research  tradit ion,  and the only demand tha t  the ecolog- 
ical hypothesis  makes  is t ha t  behavior  be studied in the field. The 
rest  of s tandard  technique is left in tac t - - for  example, deriving 

explicit a priori hypotheses ,  defining operat ional  categories  of 
observation, developing object ive methods  of da ta  gathering,  and 
conducting appropr ia te  s tat is t ical  analyses.  The next  section 
discusses a par t  of the  ra t ionale  behind anthropological  tech- 
niques tha t  qualifies these  processes. 

Qualitative-Phenomenological Hypothesis  

Much of American social science str ives toward the na tura l  
science model of objectivity.  Phenomenology,  a t radi t ion of social 
science tha t  has thr ived in Europe but  has been largely ne- 
glected in educat ional  research  in the  United States ,  offers an 
a l ternat ive  view of object ivi ty and methods appropr ia te  for 
s tudying human  behavior.  Those who work within this t radi t ion 
asser t  tha t  the  social scientist  cannot unders tand  h u m a n  behav- 
ior without  unders tanding  the f ramework  wi th in  Which the sub- 
jects interpret  their thoughts, feel ings,  and actions. They point out 
tha t  the na tura l  science approach to object ivi ty requires  the 
researcher  to impose a priori l imitat ions on the data,  an act 
which makes it difficult to discover the perspect ives  of the  
subjects.  (See Bantock,  1965, Broadbeck,  1968, and Kocklemass, 
1967.) 

The ramificat ions of this position are far-ranging. The tradi- 
tional s tance of object ive outs ider  favored by social scientists  and 
the usual  research  procedures  are deemed inadequate  for gather-  
ing information t ha t  takes  these  par t ic ipant  perspect ives  into 
account. Moreover,  the cus tomary  deductive activit ies of f raming 
hypotheses  and defining categories  a priori before under tak ing  
the study,  and of analyzing within prespecified f rameworks  are 
seen as inappropriate .  

Generally, r e sea rchers  t ry  to find s t ra tegies  tha t  minimize the 
role of subject ivi ty.  They t ry  to s tandardize  the  in te rpre ta t ions  
tha t  they  (or anyone else) a t t r ibu te  to da ta  perceived by their  
senses. Deriving a scheme for coding behaviors  observed in a 

classroom is an example. Theoretically,  a coding scheme and a 
f ramework for in te rpre t ing  observed behaviors  can be developed 
and communicated so t ha t  anyone who has learned the scheme, 
with t ra in ing and practice,  will in te rpre t  the  behaviors  in ap- 
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p rox ima te ly  the  same  way.  This me thod  is seen as g u a r a n t e e i n g  
object ivi ty.  

The phenomeno log i s t  points  out  t h a t  the  adopt ion of th is  
pa r t i cu l a r  f r a m e w o r k  for i n t e r p r e t i n g  and  coding behav io r  is 
a rb i t r a ry .  A n y  n u m b e r  of m e a n i n g  sys t ems  could be selected.  In 
fact,  the  mos t  i m p o r t a n t  f r a m e w o r k s  to u n d e r s t a n d  m i g h t  be 
those of the  subjec ts  r a t h e r  t h a n  the  resea rchers .  The object ive 
social scient is t ,  in s t a n d a r d i z i n g  the  i n t e rp r e t a t i on ,  m a y  have  

des t royed  some of the  mos t  va luable  d a t a  he or she had.  Seve ryn  
B r u y n  (1966) has  expressed  th is  view: 

The t r ad i t i ona l  empir ic is t  considers  h imse l f  (as a scient is t )  to 
be the  p r i m a r y  source of knowledge,  and  t r u s t s  his own 
senses  and  logic more t h a n  he would t r u s t  t h a t  of his 
subjects .  The p a r t i c i p a n t  observer ,  on the  o the r  hand ,  con- 
siders the  i n t e r p r e t a t i o n s  of his subjec ts  to have  f i rs t  impor- 
t ance  . . . .  By  t a k i n g  the  role of his subjec ts  he r ec rea t e s  in 
his own i m a g i n a t i o n  and  exper ience  the  t h o u g h t s  and feel- 
ings which are  in the  minds  of those  he s tudies .  (p. 12) 

To know mere ly  the  fact  t h a t  feelings,  t hough t s ,  or act ions 
exist  is not  enough  w i t h o u t  also knowing  the  f r a m e w o r k  wi th in  
which these  behav iors  fit. The social sc ient i s t  m u s t  come to 
u n d e r s t a n d  how all those  who are  involved i n t e r p r e t  behav io r  in 
addi t ion  to the  way  he or she as sc ien t i s t  i n t e rp r e t s  it  f rom his 
objective outs ide  perspect ive .  Moreover ,  since the  subjec ts  can- 
not  a lways  a r t i cu l a t e  t he i r  perspect ives ,  the  r e s e a r c h e r  m u s t  
find ways  to cu l t i va t e  a w a r e n e s s  of the  l a t e n t  m e a n i n g s  w i thou t  
becoming oversocial ized and  u n a w a r e  as most  pa r t i c ipan t s  m a y  
be. The r e s e a r c h e r  m u s t  develop a dynamic  tens ion  be tween  the  
subject ive  role of p a r t i c i p a n t  and  the  role of observer  so t h a t  he 
is n e i t h e r  one en t i re ly .  

The necess i ty  of a b a n d o n i n g  t r ad i t i ona l  deduct ive  processes 
such as a priori  hypo thes i s  fo rma t ion  usua l ly  follows as a conse- 
quence to th is  gene ra l  approach  to u n d e r s t a n d i n g  h u m a n  behav- 

ior. Because  q u a n t i t a t i v e  r e s e a r c h e r s  are r e s t r i c t ed  wi th in  t he i r  
own perspect ives ,  t h e y  risk being concerned about  i r r e l e v a n t  
var iables .  Glaser  and  S t r aus s  (1967) describe a carefu l  me thod  by 
which social sc ien t i s t s  can g round  the i r  t h e o r y  and  r e sea rch  in 
the  rea l i ty  t h e y  are  s tudy ing .  They  use the  t ens ion  be tween  
p a r t i c i p a n t  d a t a  and  o b s e r v e r  a n a l y s i s  to c o n s t a n t l y  r e f ine  
the i r  theory .  Trad i t iona l  r e sea rch  ana lys i s  f r amed  w i t h o u t  th is  
on-going a w a r e n e s s  can seem forced to fit  the  t h e o r y  gu id ing  the  
research .  F o r m a l  t h e o r y  should e n t e r  only a f t e r  the  r e s e a r c h e r s  
have  become convinced of its re levance .  Glaser  and  S t r aus s  
(1967) describe the  a d v a n t a g e s  of t he i r  open approach  over a 
p re - s t ruc tu red  s tudy.  
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The c o n s e q u e n c e  [of the  t r ad i t i ona l  approach]  is o f ten  a 
forc ing of d a t a  as well  as a neg lec t  of r e l e v a n t  concep t s  and 
h y p o t h e s e s  t h a t  m a y  e m e r g e  . . . .  Our  a p p r o a c h ,  a l lowing  
s u b s t a n t i v e  concep ts  and h y p o t h e s e s  to e m e r g e  first ,  on 
the i r  own, enab l e s  the  a n a l y s t  to a s c e r t a i n  which,  if any,  
ex i s t ing  fo rmal  t h e o r y  m a y  help  him g e n e r a t e  his s u b s t a n -  
t ive theor ies .  He  can t h e n  be more  ob jec t ive  and less theore t i -  
cally b iased.  (p. 34) 

No one, of course ,  e n t e r s  a s i t ua t ion  a t r u e  t a b u l a  r a s a .  

L a n g u a g e  is i t se l f  a l imi t ing  fac to r  which  p rov ides  one se t  of 
concep tua l  tools  and sc reens  ou t  o thers .  Similar ly ,  p r ev ious  
expe r i ences  inf luence  the  sc ien t i s t ' s  o b s e r v a t i o n  and t hough t .  In 
fact ,  t r ad i t iona l  empir ica l  scient if ic  m e t h o d s  h a v e  s o u g h t  to 
e x t r a p o l a t e  a long t h e s e  l ines by  a sk ing  t he  r e s e a c h e r  to be  mos t  
explicit  and r igorous  in the  fo rmula t ion  of the  pe r spec t i ve  under -  
ly ing the  r e sea rch .  The re  is room in t he  r ea lms  of r e sea rch ,  
however ,  for o the r  more  induc t ive  a p p r o a c h e s  w h e r e  the  role of 
the  p r e fo rmed  h y p o t h e s i s  and c i rcumscr ibed  d a t a  g a t h e r i n g  
t echn iques  a re  r educed  to a min imum.  

Those  who w o r k  wi th in  the  an th ropo log ica l  t r ad i t i on  cu l t i va t e  
the  skill of s u s p e n d i n g  (the p h e n o m e n o l o g i s t s  call it  "b r acke t -  
ing") the i r  p reconcep t ions .  T h e y  s t u d y  pr ior  r e s e a r c h  and  t h e o r y  
as much  as t he  t r ad i t i ona l  r e s e a r c h e r ,  b u t  t h e y  t h e n  p u r p o s e l y  
suspend  this  knowledge  unt i l  t he i r  expe r i ence  wi th  the  r e s e a r c h  
se t t ing  s u g g e s t s  i ts  r e l evance .  

To i l l u s t r a t e  th is  v e r y  i m p o r t a n t  concept  of m e a n i n g  and 
perspec t ive ,  let  us  a s s u m e  t h a t  a t r ad i t i ona l  r e s e a r c h e r  is in- 
t e r e s t e d  in s t u d y i n g  i n t e r s t u d e n t  aggress ion  in t he  c lassroom,  
p e rh aps  to d e t e r m i n e  the  re la t ion  of i ts  occur rence  to some 
aspec t s  of t e a c h e r  ac t iv i t i es  or some set  of s t u d e n t  cha rac te r i s -  
tics. To d e t e r m i n e  f r e q u e n c y  of va r i ous  kinds  of aggress ion ,  t he  
r e s e a r c h e r  se ts  up ca t egor i e s  and t r a in s  o b s e r v e r s  t o  be sensi- 
t ive ,  r e l i ab l e  r e c o r d e r s  of  t h e s e  a g g r e s s i v e  e v e n t s .  The  re- 
s e a r c h e r  s i m u l t a n e o u s l y  f inds w a y s  to record  and  m e a s u r e  o the r  
va r i ab l e s  of in t e re s t .  

Le t  us  a s s u m e  t h a t  " s t u d e n t  h i t s  o the r  s t u d e n t "  is one of t he se  
ca tegor ies  of aggress ion .  Those  who h a v e  been  obse rve r s / code r s  
in the  c l a s s rooms  a re  a w a r e  i n tu i t i ve ly  t h a t  not  e v e r y  " s t u d e n t  
hi ts  o the r  s t u d e n t "  e v e n t  is c o m m e n s u r a t e .  The  ob jec t ive  t radi -  
t ion and t r a i n i n g  leads  a pe r son  to p u t  t h e s e  r e s e r v a t i o n s  as ide  
(or to make  l imi ted in fe rences )  and r e p o r t  t he  " fac t s . "  

The pa r t i c i pan t  o b s e r v e r  is no t  wil l ing to sacr i f ice  all th is  
in fo rmat ion  a b o u t  the  sub t l e  d i f fe rences  b e t w e e n  s imi lar  h i t t i ng  
events .  In fact ,  th i s  o b s e r v e r  feels  t h a t  u n d e r s t a n d i n g  t h e s e  
d i f fe rences  is crucia l  and much  of the  r e s e a r c h  is specif ical ly  
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a imed a t  g e t t i n g  th is  in fo rmat ion .  Moreover ,  the  d a n g e r  exists  
even in q u a n t i t a t i v e  s y s t e m a t i c  obse rva t ion  t h a t  the  fa i lure  to 
u n d e r s t a n d  the  m e a n i n g s  of h i t t i n g  even t s  m a y  re su l t  in miscod- 
ing, the  under -  or ove re s t ima t ion  of re la t ionsh ips ,  or the  to ta l  
neglect  of powerfu l  concepts  and  hypo thes i s  r e l a t ed  to t he  re- 
sea rcher ' s  in te res t s .  

The pa r t i c i pan t  observer  s y s t e m a t i c a l l y  works to be aware  of 
the  m e a n i n g s  of events .  Fo r  example ,  in re la t ion  to the  h i t t i n g  
example  above, he or she would be aware  of the  following 
pa r t i c ipan t  perspec t ives  and  would know which were  r e l e v a n t  in 
the  s i t ua t ion  be ing  s tudied:  

How do the  va r ious  pa r t i c ipan t s  (the h i t t e r ,  person being hit ,  
onlookers,  t eacher )  perceive the  event?  

Do t h e y  even see it as aggress ion?  

Do the  h i t t e r  and  person be ing  hi t  concur  on the  mean ing?  

I t  could, for example ,  not  be an act  of aggress ion:  

I t  could be an act  of af fec t ion as in a game  of exchange .  

I t  could be p a r t  of subcu l tu r a l  norms.  (In some black subcul- 
tu res ,  p reado lescen t  and  adolescent  males  h i t  each o the r  on 
t h e  a r m  a n d  t h e  s h o u l d e r  as  p l a y f u l  d e m o n s t r a t i o n  of 
s t r e n g t h  r a t h e r  t h a n  as a specific act  of aggression.)  

I t  could be an  a t t e m p t  to ge t  the  t eache r ' s  a t t e n t i o n  or to 
d i s rup t  class order  r a t h e r  t h a n  being di rec ted  to the  person 
being hit .  

Even  if it is aggress ion ,  t h e r e  are  m a n y  cri t ical  d i f ferences  
among  even t s  t h a t  it  is i m p o r t a n t  to u n d e r s t a n d .  

The even t  could be an  i n i t i a t o ry  f i rs t  act,  or it  could be a 
r e t r i bu t i on  for previous  acts  of aggress ion  not  necessa r i ly  
l inked i m m e d i a t e l y  in space, t ime,  or kind. 

The even t  could be p a r t  of a persona l  r e la t ionsh ip  be tween  
the  two s t u d e n t s  involved,  or it  could be p a r t  of a l a rge r  
i n t e rpe r sona l  n e t w o r k  of r e l a t ions  for example ,  i n t e rg roup  
host i l i ty .  

There  are  cri t ical  aspects  of h u m a n  behav ior  to u n d e r s t a n d .  
The qua l i t a t ive  r e s e a r c h e r  l ea rns  of some of these  perspect ives  

by h e a r i n g  pa r t i c i pan t s  express  t h e m  in t h e  flow of events .  To 
lea rn  of o thers ,  the  r e s e a r c h e r  m u s t  ask the  pa r t i c ipan t s  ques- 
t i ons  a n d  become  a c q u a i n t e d  w i t h  " e m i c "  ( a c t o r - r e l e v a n t )  
ca tegor ies  t h a t  are  r a r e ly  expressed.  Some of w h a t  we are  cal l ing 
perspect ives  or mean ings ,  however ,  m a y  not  even be conscious 
for the  pa r t i c ipan t s ;  no p a r t i c i p a n t  could s p o n t a n e o u s l y  ar t icu-  
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late them. The par t ic ipant /observer ' s  day-to-day observat ion of 
the full range  of activit ies and the s t a tus  of outsider/ insider  put  
the observer  in a unique position to under s t and  these  forces on 
behavior  and to ar t icula te  them. 

This brief  discussion has cer ta inly  not exhaus ted  all the  possi- 
ble meanings of this par t icular  action. Any se t t ing where  human  
beings act is full of behaviors  t ha t  have thei r  similarly rich sets 
of possible meanings.  Although it is impossible for any individual 
to comprehend all the  meanings  in any setting, a r esea rcher  
using anthropological  techniques  can be aware  of them and be 
able to use them in unders t and ing  and explaining h u m a n  behav- 
ior. 

Summary 

We have briefly explained, then,  the two sets of hypotheses  
under lying the ra t ionale  for par t ic ipant  observat ion research:  (a) 
Human  behavior  is complexly influenced by the context  in which 
it occurs. Any research  plan which takes  the  actors  out of the 
natural is t ic  se t t ing  may negate  those forces and hence obscure 
its own unders tanding.  (b) Human  behavior  often has more 
meaning than  its observable  "facts."  A resea rcher  seeking to 
unders tand  behavior  must  find ways  to learn the manifes t  and 
la tent  meanings for the  part icipants ,  and must  also unders t and  
the behavior  from the objective outside perspective.  

Because  these  hypotheses  taken toge ther  fundamenta l ly  chal- 
lenge the way  tha t  much t radi t ional  educat ional  research  is 
conducted, they  will undoubtedly  raise many  quest ions and 
protests.  Such debate  can be beneficial if it leads researchers  of 
all persuasions  to quest ion their  basic assumpt ions  about  human  
behavior and ways  of unders t and ing  it. 

Research Process 

Unders tand ing  the actual  processes involved in this kind of 
r e s e a r c h  is as i m p o r t a n t  as u n d e r s t a n d i n g  t he  r a t i o n a l e .  
Ethnographic  research  is much like quan t i t a t ive  research  in 
tha t  it has a long t radi t ion within which inves t igators  are 
working continually to refine and develop effective and appro- 
priate research  methods.  

Educa t iona l  r e s e a r c h e r s  who are  un fami l i a r  with the  an- 
thropological research  t radi t ion often see this kind of research  as 
synonymous  with journal is t ic  repor t ing and anecdotal  or impres- 
sionistic story-telling. Their  expectat ion is t ha t  someone enters  
a setting, looks around for a time, talks to some people, and 
wri tes  a repor t  of his impressions.  They speculate  t ha t  any 
person in the  se t t ing could produce the same insights  by wri t ing 
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some recol lect ions .  T h e y  do not  see th is  as real  r e s e a r c h  and fea r  
a lack of ob jec t iv i ty .  This  sec t ion  will a t t e m p t  to br idge  the  
ser ious  gap  b e t w e e n  e t h n o g r a p h i c  and  non -e t hnog raph i c  re- 
s ea r che r s  by  desc r ib ing  the  ac tua l  p r o c e d u r e s  involved.  

As expla ined  in the  sec t ion  desc r ib ing  the  ra t iona le ,  t he  under -  
ly ing pr inciple  gu id ing  th is  kind of r e s e a r c h  is t he  a s s u m p t i o n  
t h a t  ind iv iduals  h a v e  m e a n i n g  s t r u c t u r e s  t h a t  d e t e r m i n e  much  
of the i r  behav ior .  The  r e s e a r c h  seeks  to d i scover  w h a t  t h e s e  
m e a n i n g  s t r u c t u r e s  are,  how t h e y  develop,  and how t h e y  influ- 
ence behavior ,  in as c o m p r e h e n s i v e  and ob jec t ive  a fash ion  as 
possible.  Fo r  the  sake  of ana lys is ,  t h e  e t h n o g r a p h i c  r e s e a r c h  
process  will be divided into a ser ies  of issues:  e n t r y  and es tab-  
l i shment  of r e s e a r c h e r  role; d a t a  collection p rocedures ;  object iv-  
ity; and ana lys i s  of da ta .  

Entry and Establishment of Role 

E t h n o g r a p h y  is based  on the  a s s u m p t i o n  t h a t  w h a t  people  say  
and do is consc ious ly  and unconsc ious ly  shaped  by  the  social 
s i tua t ion .  The  e t h n o g r a p h e r  is sens i t ive  to the  w a y  he e n t e r s  a 
s e t t i ng  and ca re fu l ly  e s t ab l i shes  a role t h a t  fac i l i t a tes  the  collec- 
t ion of in format ion .  He  m u s t  make  decis ions  a b o u t  how involved 
he will become in c o m m u n i t y  ac t iv i t ies  (Gold, 1958) b e c a u s e  he 
knows his ac t iv i t i es  will in f luence  the  w a y s  in which  people  r eac t  
to him. He  mon i to r s  the  w a y  his e n t r y  into the  c o m m u n i t y  is 
in i t ia ted  bo th  officially and unoff ic ia l ly  b e c a u s e  he  knows  this  
will in f luence  how people  see him (Geer, 1964; K a h n  & Mann,  
1952; Vidich, 1955). He  t r ies  not  to be ident i f ied  wi th  any  par t icu-  
lar  g roup  in t he  se t t ing .  Moreover ,  t h r o u g h o u t  the  s t u d y  he 
moni to rs  the  v iews  pa r t i c i pan t s  have  of him; for ins tance ,  he 
would note  ca re fu l ly  the  d i f fe rence  b e t w e e n  w h a t  people  say  and 
do wi th  each  o t h e r  (e i ther  in his p r e sence  or  as  r e p o r t e d  to him) 
and w h a t  t h e y  s ay  and do w h e n  alone wi th  him (Becker ,  1961). 
Most  impor t an t l y ,  t he  p a r t i c i p a n t s  m u s t  come to t r u s t  and va lue  
the  o b s e r v e r  e n o u g h  to be wil l ing to s h a r e  i n t ima te  t h o u g h t s  
wi th  h im and a n s w e r  his end less  ques t i ons  (Bruyn ,  1966). The  
ou t s ide r  occas iona l ly  coming  in and t a lk ing  to people  does not  
have  th is  o p p o r t u n i t y  to s y s t e m a t i c a l l y  cu l t iva te  and moni to r  a 
role t h a t  fac i l i t a tes  collection of all k inds  of in fo rma t ion  a t  all 
levels.  

To offer  a conc re t e  example ,  we will br ief ly  cons ider  how a 
pa r t i c ipan t  o b s e r v e r  migh t  h a v e  gone  a b o u t  cu l t i va t i ng  his role 
in the  s t u d y  of s t u d e n t  aggress ion  and  the  h i t t i ng  episode 
cons idered  prev ious ly .  The  r e s e a r c h e r  would  be ca re fu l  a b o u t  the  
w a y  he e n t e r e d  t he  s i tua t ion  and  came  to be  perce ived .  Fo r  
example ,  he would  work  me thod ica l ly  to avoid be ing  ident i f ied  as 
the  m e m b e r  of a n y  p a r t i c u l a r  subgroup .  Did the  t e a c h e r s  con- 
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sider h im someone the  pr incipal  had  sent?  Did t h e y  feel he would 
be s y m p a t h e t i c  t oward  the  t e a c h e r  point  of view? I f  t h e r e  were  
fact ions  of t eache r s ,  did t he  observer  become ident i f ied  wi th  a n y  
one of t hem?  Similar ly ,  did the  s t u d e n t s  consider  h im to be a 
teacher- l ike  person? Did pa r t i cu l a r  g roups  of s t u d e n t s  see h im as 
an ingrouper  or an  ou tg roupe r?  The group  i d e n t i t y  of t he  ob- 
se rver  is i m p o r t a n t  no t  only because  the  p a r t i c i p a n t s  m i g h t  
consciously wi thho ld  i n fo rma t ion  f rom someone wi th  t he  wrong  
ident i f ica t ion  (for example ,  s t u d e n t s  not  t a lk ing  abou t  p lans  for 

" g e t t i n g "  ce r t a in  c l a s sma te s  in f ron t  of a teacher - l ike  person), 
bu t  also because  t he  pa r t i c i pan t s  m i g h t  consciously  color w h a t  
t h e y  said and did (for example ,  s t u d e n t s  not  t a lk ing  abou t  h i t t i n g  
games  in f ron t  of a teacher- l ike  person  who t h e y  fel t  would 
consider  t h e m  silly). 

In  e v e r y  e t h n o g r a p h i c  s t u d y  we h a v e  c o n d u c t e d  in h i g h  
schools, s t u d e n t s  have  expressed  t h e i r  concern  abou t  t he  re- 

searcher ' s  iden t i ty .  In  one a l t e r n a t i v e  school, an a s sembly  was  
held to in t roduce  the  observer  and  to an sw er  ques t ions  abou t  the  
research .  One s t u d e n t  asked f rom the  audience ,  "Are  you a 
t e ache r  or a s t u d e n t ? "  L a t e r  even t s  d e m o n s t r a t e d  t h a t  th i s  was  
an  i m p o r t a n t  concern.  The observer  t r ied  to expla in  his un ique  
s t a t u s  of be longing  to no one group.  This  exp l ana t i on  was  not  
ful ly accepted or unde r s tood  a t  t h a t  t ime.  Dur ing  the  nex t  
several  weeks,  t he  observer  spen t  much  e n e r g y  e s t ab l i sh ing  th i s  
role and  f ina l ly  was  accepted as be ing  in n e i t h e r  g roup  as 
i l lus t ra ted  by s t u d e n t  wi l l ingness  to discuss i ssues  t h a t  were  
taboo in f ron t  of t eachers .  

Data Collection 

Also a key fac tor  in u n d e r s t a n d i n g  e t h n o g r a p h i c  r e s ea r ch  is a 
rea l iza t ion  of w h a t  cons t i t u t e s  d a t a  and  w h a t  t he  c u s t o m a r y  
methods  of ob t a in ing  it are.  This kind of an thropologica l  i nqu i ry  
seeks to discover  t he  m e a n i n g  s t r u c t u r e s  of t he  p a r t i c i p a n t s  in 
w h a t e v e r  forms t h e y  are expressed .  Hence,  th i s  r e s ea r ch  is 
mul t imodal ,  and  all of the  fol lowing are  r e l e v a n t  kinds  of da ta :  

1. F o r m  and c o n t e n t  of verbal  i n t e r ac t ion  be tween  partici-  
p a n t s  

2. F o r m  and  c o n t e n t  of v e r b a l  i n t e r a c t i o n  w i t h  t h e  re- 
s ea r che r  

3. Nonverba l  behav io r  

4. P a t t e r n s  of ac t ion and  nonac t ion  

5. Traces,  a rch iva l  records,  a r t i f ac t s ,  documen t s  

The essen t ia l  t a sks  for t he  an thropolog ica l  r e s e a r c h e r  are  
l ea rn ing  w h a t  d a t a  will be n e c e s s a r y  to a n s w e r  his ques t ions  and  
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g e t t i ng  access  to t h a t  in fo rmat ion .  The  p rev ious  sec t ion  illus- 
t r a t e d  how the  r e s e a r c h e r  works  on i n t e r p e r s o n a l  access  by  
becoming  someone  wi th  w h o m  p a r t i c i p a n t s  a re  wil l ing to s h a r e  
in fo rmat ion  and reac t ions .  E v e n  as t h e s e  p rob lems  are  be ing  
solved, howeve r ,  t he  e t h n o g r a p h e r  m u s t  c o n s t a n t l y  make  deci- 
sions a b o u t  w h e r e  to be, w h a t  kind of d a t a  to collect,  and to w h o m  
to talk.  Unl ike  p r e s t r u c t u r e d  r e s e a r c h  designs ,  t he  i n fo rma t ion  
t h a t  is g a t h e r e d  and  t he  t heo r i e s  t h a t  e m e r g e  m u s t  be used  to 
d i rec t  s u b s e q u e n t  d a t a  collection. 

The r e s e a r c h e r  m u s t  l ea rn  t he  fo rmal  and informal  psychic  
schedules  and g e o g r a p h i e s  of t he  pa r t i c i pan t s  (Bruyn ,  1966). He  
m u s t  become a w a r e  of all t he  b e h a v i o r  s e t t i ngs  in the  c o m m u n i t y  
and the i r  i m p o r t a n t  cha r ac t e r i s t i c s  ( B a r k e r  & Gump,  1964). He  
works  to become  p a r t  of t he  va r ious  c o m m u n i c a t i o n  n e t w o r k s  
t h a t  dai ly  o r ien t  p a r t i c i p a n t s  a b o u t  w h e r e  and w h e n  s igni f icant  
e v e n t s  a re  l ikely to occur.  The r e s e a r c h e r  deve lops  s ampl ing  
p rocedures  t h a t  re f lec t  t he  r e s e a r c h  goals.  When  t h e s e  s i t ua t ions  
exist ,  the  r e s e a r c h e r  m a k e s  ca lcu la ted  decis ions  a b o u t  w h a t  kind 
of d a t a  to collect  and  w h e t h e r  or  no t  he  should e n g a g e  in ac t ive  
field i n t e r v i e w i n g  (probing,  r a t h e r  t h a n  r e ly ing  on na t u r a l i s t i c  
observa t ion) .  

Also i m p o r t a n t  is t he  choice of w h o m  to t a lk  to. The r e s e a r c h e r  
becomes  a w a r e  of va r i ous  pe r sons '  roles  in the  c o m m u n i t y  and 
the  persona l  m a t r i x  t h r o u g h  Which pe r sons  f i l ter  in format ion .  
The methodolog ica l  l i t e r a t u r e  (Dean,  Eichorn ,  Dean,  1967; Dean  
& Whyte ,  1958; Argyr i s ,  1952) is r ich wi th  d i scuss ions  of the  
bases  for m a k i n g  t h e s e  decis ions  a b o u t  who is an  app rop r i a t e  
r e s p o n d e n t  or i n f o r m a n t  for va r ious  purposes .  Again,  decis ions 
abou t  who is t a lked  to a re  made  in t e r m s  of e m e r g i n g  t h e o r y  and 
p rev ious ly  g a t h e r e d  in format ion .  

Much of t he  i n fo rma t ion  g a t h e r e d  by  pa r t i c i pan t  o b s e r v a t i o n  is 
s imilar  to t h a t  which  can  be g a t h e r e d  by  o t h e r  me thods ,  for 
ins tance ,  s y s t e m a t i c  o b s e r v a t i o n  and s t r u c t u r e d  in te rv iewing .  
The pa r t i c ipan t  o b s e r v e r  has  more  l a t i t ude  in t h a t  he  is no t  
l imited to p respec i f ied  p laces  and t imes .  He  can  i n t e r v i e w  and 
obse rve  in m a n y  s i t ua t i ons  not  u sua l l y  ava i lab le  to o t h e r  re- 
sea rcher s .  He  also has  an a d v a n t a g e  in his abi l i ty  to mon i to r  the  
r ap po r t  he has  bu i l t  wi th  i n t e r v i e w e e s  and to gain  access  to 
conf ident ia l  in fo rmat ion .  

In o the r  ways ,  t he  d a t a  g a t h e r e d  by  pa r t i c i pan t  o b s e r v a t i o n  is 
s igni f icant ly  d i f f e ren t  f rom t h a t  g a t h e r e d  by  o the r  me thods .  The 
r e s e a r c h e r  l inks t o g e t h e r  the  i n fo rma t ion  he g a t h e r s  by  va r ious  
me thods  in a w a y  t h a t  is n e a r l y  imposs ib le  wi th  o t h e r  ap- 
proaches ,  and  he has  access  to some un ique  kinds of in format ion .  
Fo r  ins tance ,  he c o m p a r e s  the  following: (a) w h a t  a s u b j e c t  says  
in r e sponse  to a ques t ion ;  (b) w h a t  he says  to o the r  people;  (c) 
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what  he says in var ious  si tuat ions;  (d) wha t  he says at  var ious  
times; (e) wha t  he actual ly  does; (f) var ious  nonverbal  signals 
about  the m a t t e r  (for example,  body postures);  and (g) wha t  those 
who are significant to the  person feel, say, and do about  the  
matter .  Fu r the rmore ,  the par t ic ipant  observer  in in terviewing 
knows much about  the  persons or incidents refer red  to in the  
answers  to his questions.  Finally,  the  par t ic ipant  observer  culti- 
vates  an empathet ic  unders t and ing  with the par t ic ipant  t ha t  is 
nearly impossible with quan t i t a t ive  methods.  The resea rcher  
shares  the daily life of par t ic ipants  and sys temat ica l ly  works to 
unders tand  their  feelings and reactions.  

It  is impor tan t  to note tha t  there  are also d i sadvan tages  in the  
use of par t ic ipant  observat ion;  for instance,  the difficulty of 
obtaining a picture of the complete dis tr ibut ion of a t t i tudes  in a 
large community.  A single observer  would not be able efficiently 
to get  the feelings of a major i ty  of people at one point in time. For  
a description of o ther  d i sadvantages  in par t ic ipant  observat ion,  

see McCall and Simmons, 1969. 
Ethnographic  inquiry is a sys temat ic  research  process, j u s t  as 

are the quan t i t a t ive  approaches  more familiar to educat ional  
r e sea rche r s .  As th is  b r ie f  sect ion has  d e m o n s t r a t e d ,  e thno- 
graphic researchers  methodical ly plan the forms of da ta  they  will 
collect, the se t t ings  in which they  will ga the r  the  data,  the 
par t ic ipants  with whom they  will interact ,  and the quest ions 
they will ask. They also t ry  to be open to new information,  but  
they  do so in a calculated fashion, for example, by seeking out  
places tha t  are likely to present  this new information. 

To i l lustrate,  we will describe the  da ta  collection t ha t  would be 
par t  of the s tudy  of the hi t t ing event  discussed previously.  The 
part ic ipant  observer  would use  his flexibility and his special 
acceptance by the communi ty  to discover where  he would find 
re levant  information.  He might  make all the following moves: 

He would be presen t  when these  events  were likely to occur. 
He would note verbal  and nonverbal  behavior  re la ted to the 
event  (for instance,  the  react ions of the s tuden t  being hit, the 
teacher ,  and bys t ande r  students) .  

He would discover where  and when s tudents  were likely to 
discuss the  event ,  and he would be present  (for instance,  in 
the halls or at  recess). 

He would be presen t  where  and when teachers  discussed the 
event  (for instance,  in the  teachers '  lounge). 

He would work to become the kind of person the par t ic ipants  
wanted  to share  thei r  react ions  with (for instance,  by being 
friendly and shar ing  valued activities). 
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To conf i rm e m e r g e n t  theo ry ,  he would  ask  people ques t ions  
which  would  help h im ref ine  and develop the  theory .  

He  would  bui ld up the  h i s to ry  of i nv o l vemen t  t h a t  would  
enab le  him to r e l a t e  any  new  bit  of in fo rmat ion  to p rev ious ly  
g a t h e r e d  in format ion .  (For  ins tance ,  he would  cons ider  a 
t e a c h e r ' s  c o m m e n t  a b o u t  the  h i t t i ng  e v e n t  in t e r m s  of the  
following: the  t e a c h e r ' s  r e l a t ionsh ip  to the  people  be ing  
t a lked  to, p r ev ious  c o m m e n t s  a n y o n e  in th is  g roup  had  made  
a b o u t  s imi lar  even t s ,  t he  e v e n t  as  ac tua l ly  w i t n e s s e d  by  the  
observer ,  s imi la r  e v e n t s  obse rved  prev ious ly ,  s imi lar  s i tua-  
t ions w h e r e  t h e s e  e v e n t s  did not  occur,  and s t u d e n t  t h o u g h t s  
a b o u t  t he  event . )  

T h e s e  and s imi lar  s t r a t e g i e s  help the  r e s e a r c h e r  to a c c u m u l a t e  
the  u n d e r s t a n d i n g  of h u m a n  act ion t h a t  is s o u g h t  by  e thnog-  
raphy.  

Objectivity 

B e c a u s e  the  qua l i t a t i ve  r e s e a r c h e r  does not  use  fami l i a r  quan-  
t i t a t i ve  m e t h o d s  of s t a n d a r d i z i n g  sub jec t s '  express ion  or re- 
sea rchers '  observa t ions ,  those  not  acqua in ted  with pa r t i c ipan t  ob- 
se rva t ion  f ea r  t h a t  t he  d a t a  will be pol lu ted  wi th  the  obse rve r s '  
sub jec t ive  bias.  Howeve r ,  we l l -execu ted  e t h n o g r a p h i c  r e s e a r c h  
uses  a t e chn ique  of disciplined s u b j e c t i v i t y  t h a t  is as  t h o r o u g h  
and in t r ins ica l ly  ob jec t ive  as a re  o the r  kinds of r e sea rch .  To 
e x p l a i n  t h i s  a s s e r t i o n ,  we  m u s t  r e f e r  to  t h e  q u a l i t a t i v e -  

phenomenolog ica l  h y p o t h e s i s  a b o u t  h u m a n  b e h a v i o r  d i scussed  
previous ly .  H u m a n  ac t ions  have  more  m e a n i n g  t h a n  j u s t  the  
concre te  fac t s  of  who, wha t ,  where ,  and when  t h a t  an ou t s ide r  
can observe ;  t h e y  have  more  m e a n i n g s  t h a n  even  the  r e sponses  
t h a t  sub jec t s  could give w h e n  be ing  in t rospec t ive  (for ins tance ,  
in an i n t e rv i ew  or an a t t i t u d e  scale marking) .  The e t h n o g r a p h e r  
s t r ives  to u n c o v e r  t h e s e  mean ings .  

He  uses  the  t e c h n i q u e s  we h a v e  descr ibed  to be in touch  wi th  a 
wide r a n g e  of pa r t i c i pan t  exper iences .  He  makes  su re  t h a t  his 
sampl ing  is r e p r e s e n t a t i v e  (Bruyn ,  1966) and t h a t  d a t a  are  
i n t e r p r e t e d  in t e r m s  of the  s i tua t ion  w h e r e  t h e y  we re  g a t h e r e d  
(Becker ,  1958). In o rde r  to u n d e r s t a n d  t h e s e  h idden  or  unexpres -  
sed mean ings ,  t he  r e s e a r c h e r  m u s t  l ea rn  to s y s t e m a t i c a l l y  em- 
pa th ize  wi th  the  pa r t i c ipan t s .  He  m u s t  s y n t h e s i z e  the  va r ious  
exper iences  of p a r t i c i p a n t s  to c o m p r e h e n d  the  sub t l e t i e s  of the i r  
act ions,  t h o u g h t s ,  and feel ings.  S o m e t i m e s  he uses  his own 
reac t ions ,  which  he has  cu l t i va t ed  by  u n d e r g o i n g  the  s ame  
exper iences  as pa r t i c ipan t s ,  to u n d e r s t a n d  the  r eac t ions  of those  
he is s tudy ing .  
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The assumption about  human  behavior  tha t  these  meanings  
exist and tha t  unde r s t and ing  them requires  involvement  in the  
part icipants '  perspect ives--ca l ls  for such techniques  as empa thy  
and nons tandard ized  observation.  However ,  these  techniques  
are not used in an impressionist ic manner .  There are impor tan t  
differences be tween  the subjec t iv i ty  of the  par t ic ipants  and t ha t  
of the researcher  who is careful never  to abandon himself  to 
these perspectives.  The discipline of the research  t radi t ion calls 
for him to constant ly  monitor and tes t  his reactions.  In addition 
to sys temat ical ly  taking the perspect ives  of the subjects ,  who 
rarely share a monolithic point of view, he also views actions 
from the perspect ive of the  outsider.  By sys temat ica l ly  seeking 
to unders tand  actions from the different  perspect ives  of various 
groups of part ic ipants ,  the resea rcher  avoids ge t t ing  caught  in 
any one outlook (Vidich, 1955; Wilson, 1972). He is able to view 
behavior s imul taneously  from all perspectives.  These tensions in 
point of v iewmbetween  outs ider  and insider and be tween  groups 
of ins iders--keep the careful  r esea rcher  from lapsing into subjec- 
tivity. 

A concrete example from the s tudy  of the  hi t t ing event  will 
i l lustrate this kind of objectivity.  The par t ic ipant  observer  would 
unders tand  the same act from the perspect ives  of all involved: 

Teacher:  The observer  would comprehend fully 
the  teacher ' s  anger  at  these  s tudents ,  
the  fear  of losing control, and the 
de terminat ion  to change their  fu ture  
behavior.  

S tudents  Involved: The observer  might  unde r s t and  their  
perceptions of the  hi t t ing event  as a 
game, their  lack of intent ion to dis- 
rupt  the class, and their  confusion 
about  the  teacher ' s  reaction. 

Bys tande r  Students :  The observer  would know which 
s tuden ts  saw the hi t t ing as a game, 
which saw it as a challenge to the  
teacher ,  and which saw it some other  
way- - fo r  instance,  as a specific act 
of aggression. 

Each scientist  who applies this disciplined research  method 
might be expected to ga the r  similar data,  j u s t  as in quan t i t a t ive  
methods scientists  using the same techniques  collect similar 
facts. The danger  exists  that ,  as in quant i t a t ive  research,  the 
same da ta  can be in te rpre ted  differently.  See Rober t  Redfield's 
book Tepoztlan and Oscar Lewis'  book Life in a Mexican Village: 
Tepoztlan Revisited, on their  var ious  in te rpre ta t ions  of life in the 
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same village. An th ropo log i s t s  are  c u r r e n t l y  deba t i ng  th is  prob- 

lem. 1 

Analysis of Data 

A final  a rea  t h a t  it  is i m p o r t a n t  to u n d e r s t a n d  is how e thnog-  

r ap h e r s  ana lyze  t h e i r  d a t a  and  develop theory .  Some e thno-  
graphic  r e s ea r ch  is ve ry  s imilar  to t r ad i t i ona l  educa t iona l  re- 
search  in its deduc t ive  use  and  deve lopmen t  of theory .  Other  
kinds of e t h n o g r a p h i c  r e sea rch ,  however ,  are  much  more  induc- 
tive. 

The an th ropo log i s t  seeks to u n d e r s t a n d  the  m e a n i n g s  of the  
pa r t i c ipan t s  and  hence  seeks to be carefu l  not  to have  his 
i n t e r p r e t a t i o n s  p r e m a t u r e l y  o v e r s t r u c t u r e d  by t h e o r y  or previ- 
ous research .  F u r t h e r m o r e ,  he is pe rhaps  more r e a d y  t h a n  o the r  
kinds of r e s e a r c h e r s  to accept  t he  possible u n i q u e n e s s  of the  
var ious  se t t ings ,  groups ,  o rgan iza t ions ,  etc., t h a t  he s tudies .  

Seeking t h e o r y  g r o u n d e d  in the  r ea l i t y  of pa r t i c ipan t s  does not  
mean  a d i s regard  for previous  work. The r e s e a r c h e r  m u s t  become 
t h o r o u g h l y  a c q u a i n t e d  wi th  r e l a t ed  r e sea rch  and  t h e o r y  so t h a t  
he can use it w h e n e v e r  it  is helpful  for exp la in ing  events .  
Similar ly,  he con t r ibu t e s  to the  deve lopment  of knowledge  by 
poin t ing  out  cor robora t ion  and  con t rad ic t ion  of his f indings  wi th  
the  f indings  of o the r  r e sea rche r s .  Moreover ,  he uses  previous  
re sea rch  and  t h e o r y  to select  the  s e t t i ng  he is s t u d y i n g  and to 
inform the  ini t ia l  focus of his i n fo rma t ion  ga the r ing .  

The deve lopmen t  of g rounded  t h e o r y  is not  h a p h a z a r d .  The 
r e s e a r c h e r  c o n s t a n t l y  t e s t s  his e m e r g i n g  hypo these s  a g a i n s t  the  
rea l i ty  he is obse rv ing  daily.  Unlike t he  usua l  p r e s t r u c t u r e d  
r e sea rch  designs,  p a r t i c i p a n t  observa t ion  includes  a c o n s t a n t  
necess i ty  for t e s t i n g  t h e o r y  aga in s t  real  da ta .  For  a f u r t h e r  
descr ipt ion of th i s  c o n s t a n t  comparative method, the  r e a d e r  is 
u rged  to consu l t  Glaser  and  S t r aus s  (1967). Becker  (1961) points  
out  t h a t  the  sea rch  for negative evidence is a n o t h e r  w a y  t h a t  
pa r t i c ipan t  observers  re f ine  and  t e s t  t he i r  theor ies .  Because  of 

his a w a r e n e s s  of the  se t t ing ,  the  r e s e a r c h e r  knows w h a t  s i tua-  
t ions are  l ikely to provide d i scordan t  in fo rmat ion .  He en t e r s  
these  s i t ua t ions  to conf ron t  th is  possibly nega t ive  evidence,  
probes to f ind out  w h y  the  t h e o r y  canno t  accoun t  for w h a t  is 
observed,  and  g r a d u a l l y  develops his theory .  I t  makes  sense,  
then ,  to t h i n k  of p a r t i c i p a n t  obse rva t ion  as a series of s tudies  
t h a t  follow each o the r  dai ly  and  build on each o the r  in a cyber- 

net ic  fashion.  

' This view of objectivity, of course, represents an ideal. Anthropologists are 
currently debating about how objective participant observers can be even within 
the rigorous tradition. Participant observation, however, is no less intrinsically 
objective than other research methods. 
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Summary 

We have  br ie f ly  desc r ibed  the  e t h n o g r a p h i c  r a t i ona l e  and 
r e s e a r c h  p r o c e s s .  M o r e  e l a b o r a t e  c o n s i d e r a t i o n s  of  t h i s  
me thodo logy  a re  ava i l ab le  in t he  fol lowing sources :  A d a m s  and 
Pr iess ,  1960; B r u y n ,  1966; F i l s t ead ,  1970; Glaser  and S t r aus s ,  
1967; McCall and S immons ,  1969; Narol l  and  Cohen,  1970; Scott ,  
1965; S c h a t z m a n  and  S t r aus s ,  1974. 

The me thodo logy  of e t h n o g r a p h i c  r e s e a r c h e r s  is as r igorous  
and s y s t e m a t i c  as t h a t  of o t h e r  r e s e a r c h e r s .  I t  is a v i ta l  and 
viable  t r ad i t ion  which  is c o n s t a n t l y  in t he  p rocess  of be ing  
e v a l u a t e d  and ref ined.  One of the  mos t  i m p o r t a n t  ideas  beh ind  
pa r t i c ipan t  o b s e r v a t i o n  is t h a t  t h e r e  is no one r igh t  me thod :  the  
me thod  should  m a t c h  t he  s tudy.  The t e c h n i q u e s  desc r ibed  he re  
can be coord ina ted  wi th  o t h e r  m e t h o d s  into an exce l len t  r e s e a r c h  
design t h a t  could elicit  i n fo rma t ion  not  access ib le  to r e s e a r c h e r s  
us ing  more  q u a n t i t a t i v e  t echn iques .  

The re  are,  of course ,  ques t i ons  t h a t  can be r a i sed  a b o u t  the  
va r i a t i ons  in the  qua l i t y  of pa r t i c i pan t  obse rva t i on  s tudies ,  j u s t  
as  t h e r e  a r e  v a r i a t i o n s  in s t u d i e s  u s i n g  q u a n t i t a t i v e  
methodologies .  The  ques t i ons  t h a t  a re  app r op r i a t e  to ask  a re  no t  
eas i ly  a n s w e r e d  wi th in  a j o u r n a l  ar t ic le  fo rmat .  An a lmos t  
comple te  h i s to ry  of each  p a r t i c u l a r  r e s e a r c h  p ro jec t  would  be 
requi red ,  an  u n d e r t a k i n g  t h a t  would  n e c e s s i t a t e  as much  space  
as the  d iscuss ion  of t he  s u b s t a n t i v e  f indings.  We will i l lus t ra te ,  
however ,  some i m p o r t a n t  cons ide ra t ions  by  br ief ly  ou t l in ing  the  
ques t ions  e t h n o g r a p h e r s  migh t  ask  a b o u t  each  o the r ' s  work.  

The qua l i t a t i ve  r e s e a r c h  e n t e r p r i s e  depends  on t he  abi l i ty  of 
the  r e s e a r c h e r  to m a k e  h imse l f  a sens i t ive  r e s e a r c h  i n s t r u m e n t  
by  t r a n s c e n d i n g  his own pe r spec t i ve  and becoming  a c q u a i n t e d  
wi th  the  p e r s p e c t i v e s  of t hose  he is s tudy ing .  In  a f u n d a m e n t a l  
w a y  it  is i m p o s s i b l e  to  k n o w  to  w h a t  d e g r e e  t h i s  w a s  ac- 
complished in a n y  p a r t i c u l a r  s t u d y  w i t h o u t  be ing  in the  field. 
The a n s w e r s  to the  fol lowing kinds  of ques t ions ,  howeve r ,  give 
the  fel low sc ien t i s t  some basis  on which  to j u d g e  the  work.  Our  
list  of ques t ions  is adop ted  f rom those  used  by  Narol l  (1967) in 
j u d g i n g  c ross -cu l tu ra l  s tudies .  

The f i rs t  se t  of ques t i ons  p robes  the  r e s e a r c h e r ' s  ab i l i ty  to 
move beyond  his own perspec t ives .  A r e v i e w e r  t h u s  needs  to 
know w h a t  we re  t he  r e s e a r c h e r ' s  or iginal  poin ts  of view. Infor-  
ma t ion  a b o u t  t h e s e  ques t i ons  can  be s o u g h t  f rom any  source ,  b u t  
the  p r i m a r y  e m p h a s i s  is on the  r e s e a r c h e r ' s  se l f - repor ts .  

Wha t  was  the  r e s e a r c h e r ' s  role in the  se t t ing?  (e.g., t eache r ,  
admin i s t r a to r ,  r e s ea r che r? )  

Wha t  was  his t r a i n i n g  and  backg round?  

Wha t  was  his p r ev ious  expe r i ence  in the  field? 
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What  were  his theore t i ca l  o r i en ta t ions  about  r e l e v a n t  is- 

sues? 

Wha t  were  his pe rsona l  feel ings about  the  topic? 

Wha t  was the  purpose  of the  field s tudy?  

Who suppor ted  the  s tudy?  

Why was the  p a r t i c u l a r  s e t t i ng  chosen? 

To w h a t  e x t e n t  did he become a pa r t i c ipan t?  

There  are i m p o r t a n t  qual i t ies  to note about  these  quest ions .  
Their  answers  provide only t e n t a t i v e  guidel ines  r a t h e r  t h a n  f i rm 

bases by which to j u d g e  the  research .  Fo r  ins tance ,  a research-  

er wi th  previous  exper ience  as an a d m i n i s t r a t o r  or wi th  a 
cer ta in  theore t i ca l  o r i en t a t i on  does not  necessa r i ly  mean  t h a t  he 
is locked into  those  perspec t ives  and  t h a t  his r e sea rch  can be 

d iscounted  as being biased by those  points  of view. 
The second set  of ques t ions  probe the  ef fec t iveness  of the  

r e sea r che r  in coming to u n d e r s t a n d  the  perspec t ives  of the  
par t ic ipan ts .  

How long was the  r e s e a r c h e r  in the  se t t ing?  

How r e g u l a r l y  was he the re?  

Where  did he spend most  of his t ime? 

With whom did he spend most  of his t ime? 

How well did he u n d e r s t a n d  the  l a n g u a g e  of the  partici- 
pan ts?  

How was he perceived by var ious  groups  of pa r t i c ipan t s?  

Which member s  of the  c o m m u n i t y  were  his i n fo rman t s?  

Was t h e r e  s y s t e m a t i c  va r i ance  in his u n d e r s t a n d i n g  of the  
perspect ives  of var ious  groups?  

Wha t  were  the  d i f ferences  in in fo rmat ion  g a t h e r e d  by vari- 
ous me thods?  

Wha t  were  t he  levels of confidence the  r e s e a r c h e r  placed in 
var ious  conclusions? 

Wha t  was  some of the  nega t ive  evidence? 

I t  is i m p o r t a n t  to real ize  t h a t  a full discussion of these  issues  is 
impossible wi th in  the  l eng th  l imi ta t ions  of the  usua l  vehicles of 

communica t ion .  Wi th in  m o n o g r a p h s  and books e t h n o g r a p h e r s  do 
usua l ly  discuss these  issues  in appendices.  Wha t  is cus tomar i ly  
done in sho r t e r  fo rmats ,  however ,  is a compromise.  The re- 
sea rcher  offers  a br ief  h i s to ry  of the  r e sea rch  invo lvement ,  a 
discussion of some of the  ma jo r  issues in conduc t ing  the  research ,  
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a d i s c u s s i o n  of  p a r t i c u l a r l y  p r o b l e m a t i c  c o n c l u s i o n s ,  a n d  a n  

a t t e m p t  to  p r o v i d e  field d a t a  w i t h i n  t h e  t e x t  a d e q u a t e  for  r e a d -  

e rs  to  m a k e  i n d e p e n d e n t  j u d g m e n t s .  

E t h n o g r a p h y  is n o t  j u s t  a n e w  fad;  r a t h e r  i t  is p a r t  of  a 

l o n g - r e s p e c t e d  r e s e a r c h  t r a d i t i o n  t h a t  fo r  v a r i o u s  h i s t o r i c a l  

r e a s o n s  h a s  r e m a i n e d  o u t s i d e  t h e  m a i n s t r e a m  of e d u c a t i o n a l  

r e s e a r c h .  S imi l a r l y ,  i t  is n o t  a s t a t i c  t r a d i t i o n ;  r e s e a r c h e r s  a r e  

c o n s t a n t l y  w o r k i n g  to  r e f i n e  t h e  m e t h o d s .  A t  p r e s e n t ,  i nves -  

t i g a t o r s  a r e  e x a m i n i n g  w a y s  in w h i c h  q u a l i t a t i v e  a n d  q u a n t i t a -  

t ive  a p p r o a c h e s  c a n  s u p p l e m e n t  e a c h  o t h e r  (CNS, N o t e  3), t h e  

w a y s  t e a m s  of  q u a l i t a t i v e  r e s e a r c h e r s  c a n  be u s e d  to  g u a r a n t e e  

m u l t i p l e  p e r s p e c t i v e s ,  a n d  in a f o r t h c o m i n g  CNS p u b l i c a t i o n  t h e  

w a y s  q u a l i t a t i v e  a p p r o a c h e s  c a n  be u s e d  in e v a l u a t i v e  r e s e a r c h  

will be e x a m i n e d .  E d u c a t i o n a l  r e s e a r c h  will be c o n s i d e r a b l y  

e n r i c h e d  as  q u a l i t a t i v e  a n d  q u a n t i t a t i v e  r e s e a r c h e r s  l e a r n  to  

i n t e g r a t e  t h e i r  a p p r o a c h e s .  
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