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Abstract 

A systematic review was conducted to produce an up-to-date and comprehensive summary of 

qualitative and quantitative evidence specific to the factors related to undergraduate Latina/o 

student academic success outcomes during college. The purpose of the study was to make sense 

of and provide critique to this rapidly growing body of research, as well as to direct future 

research efforts. Findings indicate that a combination of (a) sociocultural characteristics; (b) 

academic self-confidence; (c) beliefs, ethnic/racial identity, and coping styles; (d) precollege 

academic experiences; (e) college experiences; (f) internal motivation and commitment; (g) 

interactions with supportive individuals; (h) perceptions of the campus climate/environment; and 

(i) institutional type/characteristics are related to one or more academic success outcomes for 

Latina/o students. The article concludes with specific recommendations including the use of 

additional methods, frameworks and perspectives that we hope will be useful in advancing this 

line of work. 
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Undergraduate Latina/o Students: A Systematic Review of Research Identifying Factors 

Contributing to Academic Success Outcomes 

According to the 2010 Census, there are 51 million persons living in the United States 

who are of Latina/o origin, an increase from 35 million in 2000. Moreover, it is projected that in 

the next 50 years, Latina/os will account for half of the country’s population growth, making 

them one fourth of the total population by 2050 (Llagas & Snyder, 2003). As a result, 

exceedingly greater numbers of Latina/o students are attending college (Fry & Lopez, 2012). As 

of 2011, Latina/o students made up 17% of all 18- to 24-year-olds in college, compared to 11% 

in 2006 (Fry, 2011). It is notable that the majority of Latina/o students are enrolling at 2-year 

institutions, currently representing 25% of 2-year students and just 13% of students enrolled at 4-

year institutions nationwide (Fry & Lopez, 2012).  

Although college graduation rates have increased substantially over the past four decades, 

Latina/os continue to lag behind other groups educationally (Fry, 2011), referred to by some 

scholars as “the Latino educational crisis” (Gándara & Contreras, 2009). In particular, 

institutions of higher education continue to be least successful in retaining and graduating 

Latina/o undergraduate students when compared to other groups (Castillo et al., 2006; Fry & 

Lopez, 2012; Llagas & Snyder, 2003). For instance, although Latina/os represent 17% of the 

nation’s 18- to 24-year-old college student population, only nine% of 4-year degrees are 

currently earned by Latina/os (Fry & Lopez, 2012). It is notable that meaningful differences 

currently exist within the Latina/o population. For instance, the majority (61%) of degrees 

currently earned by Latina/os are being earned by females (National Center for Education 

Statistics, 2010). A large variance also exists in the equity of degree attainment among various 

Latina/o subgroups, as the shares of Colombians (32%) and Peruvians (30%) who hold 
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bachelor’s degrees are higher than the shares of the total U.S. population, whereas other 

subgroups (e.g., Mexicans, Salvadorans) have rates of degree completion lower than the total 

share of all Latina/os (Motel & Patten, 2012).  

In response, a rapidly growing body of research is being developed that is focused on 

identifying the factors associated with the academic success of Latina/o students. Within this 

body of work are literature/narrative reviews conducted to synthesize and make sense of this 

emerging line of research, including but not limited to Latina/os (e.g., Association for the Study 

of Higher Education, 2011; Carter, 2006). Reviews have also been done to summarize 

scholarship conducted specifically on Latina/o students. For instance, although not focused on 

college experiences and success outcomes, Padilla (2007) offers a review of Latina/o students’ 

experiences from elementary school to postsecondary education. Reviews have also been 

conducted specific to Latina/o college experiences and outcomes, including early research by 

Rendón and Nora (1989) and more recent reviews by Nora and Crisp (2009) and Oseguera, 

Locks, and Vega (2009). However, more than 60 new studies were published between 2009 and 

the time of this review. Existing reviews are also limited in that they focus on a single college 

academic outcome (i.e., persistence) rather than a broad range of academic outcomes such as 

transfer to a 4-year institution or degree completion. Furthermore, no review was intended to 

provide a comprehensive and critical analysis of research on Latina/o student academic success.  

In turn, we conducted a systematic review in spring 2012 to produce an up-to-date and 

comprehensive summary of the empirical evidence specific to success outcomes for 

undergraduate Latina/o students. We recognize that there are many ways to conceptualize, 

reinterpret, and define Latina/o student success (e.g., Castellanos & Gloria, 2007). Systematic 

reviews require comparison of study outcomes and are best suited for focused topics (Collins & 
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Fauser, 2005). As such, the present study is focused on research specific to traditional academic 

success outcomes for Latina/o students, rather than a broad overview of research on Latina/o 

college students. We operationally define academic success outcomes as behaviors necessary to 

accomplish students’ academic goals, including course completion, course grades or grade point 

average (GPA), persistence in higher education, transfer to another postsecondary institution, and 

certificate or degree completion. We hope that our decision to review research using more long-

established academic outcomes is not perceived as overlooking or undervaluing our colleagues’ 

research on Latina/o students that falls outside the scope of the present study (e.g., Campa, 2010; 

Engberg & Hurtado, 2011; Gloria & Castellanos, 2012; Hurtado & Carter, 1997; Hurtado & 

Ponjuan, 2005; Nuñez, 2008; Yosso, 2005; Yosso, Villalpando, Bernal, & Solórzano, 2001).  

Our review was guided by the overarching question: What factors are related to 

undergraduate Latina/o student academic success outcomes during college? The purpose was to 

make sense of and provide synthesis to this rapidly growing body of research, as well as provide 

guidance to future research efforts. To provide context for the study, we begin with a brief 

overview of the broader issues and societal conditions affecting Latina/o students. Next, we 

describe the methods used to identify, summarize, and evaluate research studies included in the 

review. A synthesis of the results is then provided, identifying numerous factors related to one or 

more academic success outcomes for Latina/o students. We conclude with a brief critique and 

specific recommendations to guide future research.  

Conditions Influencing Latina/o Students: A Pre-review Note  

Prior to examining factors that are related to postsecondary academic success for Latina/o 

students, it is important to acknowledge the larger overlapping structural, cultural, and economic 

conditions influencing Latina/o students. To begin with, academic success of Latina/o students in 
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college can be intertwined with notions of equal access and differential instruction provided by 

K-12 schooling (Garcia & Bayer, 2005). Latina/o students must contend with social phenomena 

such as racism and language stigmas throughout the educational system (Caldwell & Siwatu, 

2003). In comparison to White students, it has been argued that Latina/o students are more likely 

to be tracked into vocational or lower ability coursework, thus providing a less rigorous 

education (Meier & Stewart, 1991; National Assessment of Educational Progress, 2005). A 

disproportionate number of Latina/o students live in low-income neighborhoods and are 

therefore more likely to attend poorly resourced public schools (Contreras, 2005), which may 

negatively affect school and instruction quality (Vartanian & Gleason, 1999). As a result, many 

Latina/o students begin postsecondary education with lower levels of “college readiness,” a 

measure of qualification for university-level work computed from several precollege measures 

such as senior class rank, aptitude scores, and academic course GPA (Berkner & Chavez, 1997). 

Psychosocial issues such as the cultural mismatch between Latina/o students  and White 

school norms (e.g., Brown, 2008) and stereotype threat (Walton & Spencer, 2009) also provide 

context to the conditions surrounding the experiences of Latina/o students. A mismatch between 

a student’s home culture and the dominant school/classroom culture, known as cultural 

mismatch, has been linked to academic difficulties among Latina/o students (Boykin, Tyler, & 

Miller, 2005; Foster, Lewis, & Onafowora, 2003; Ladson-Billings, 1995). For example, 

researchers have used the idea of cultural mismatch to help explain the dynamics behind 

racial/ethnic minority student success or failure, hypothesizing that students who feel more 

culturally aligned with the school systems of which they are part will feel more motivated 

(Hudley & Daoud, 2008) and be more academically successful (Warzon & Ginsburg-Block, 

2008). At the same time, cultural discontinuity may contribute to poor academic and 
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psychological outcomes in schools (e.g., Cholewa & West-Olatunji, 2008). Research has also 

identified minority students’ apprehension that they might be perceived as confirming the 

stereotype that minorities do poorly on intellectual tests, referred to as “stereotype threat,” as 

negatively influencing academic performance (Massey, Charles, Lundy, & Fischer, 2003; 

Walton & Spencer, 2009). 

Socioeconomic conditions are also related to the educational experiences of Latina/os, as 

more than a quarter (27%) of Latina/o children in the United States live in poverty compared to 

10% of White children (Aud, Fox, & KewalRamani, 2010). On the whole, Latina/o households 

own less than 10 cents for every dollar in wealth owned by White households (Pew Hispanic 

Center, 2005). In turn, a disproportionate percentage of Latina/o students must rely on grants and 

loans to  attend and remain enrolled in college. Although Latina/o students are more likely to 

receive federal aid when compared to other groups, they receive the lowest average aid amount 

of any ethnic group (Santiago & Cunningham, 2005).  

It is appropriate and expected that institutions work toward achieving educational 

equality for the Latina/o student population (Villalpando, 2004). Greater lifetime earnings, better 

job satisfaction, enhanced health, higher levels of civic engagement, and increased life 

expectancy are all more likely to be achieved by college degree recipients (Perna, 2005). 

Although the proportion of Latina/os earning college degrees continues to increase (U.S. Census 

Bureau, 2012), the above-mentioned conditions surrounding and within the K-12 and college 

environments continue to disadvantage Latina/o students’ opportunity to be successful in college. 

As a growing number of equity-minded scholars engage in research around Latina/o success we 

feel it will be beneficial to our work, and hopefully to others as well, to provide a synthesis of 

research to date. The following section details the method we used to identify, review, critique, 
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and synthesize research conducted to identify factors that are in some way related to 

undergraduate Latina/o student academic outcomes.  

Method 

The purpose of a systematic review is to be comprehensive and to answer one or more 

specific research questions. Systematic reviews differ from other types of reviews in that they 

aim to reduce selection bias in the selection and inclusion of empirical studies, critique the 

quality of included research, and summarize them (Petticrew & Roberts, 2006). In contrast to 

traditional narrative reviews that frequently summarize unrepresentative samples of studies in an 

uncritical and unsystematic manner, systematic reviews “impose discipline on the review 

process” (Littell, Corcoran & Pillai, 2008, p. 10). Systematic reviews can serve many purposes, 

including identifying holes or gaps in a knowledge base (Petticrew & Roberts, 2006). Although a 

meta-analysis is commonly a segment of a systematic review, this form of analysis was not 

possible due to a lack of comparable study outcomes (i.e., effect size, means) as well as the 

researchers’ desire to be inclusive of a broad range of research perspectives and paradigms.  

Search Procedures  

In early spring 2012, eight electronic databases were searched for relevant work 

including educational reports, conference papers, dissertations, and books: (a) ERIC via EBSCO, 

(b) Academic Search Complete, (c) PsycExtra, (d) PsycInfo, (e) Psychology and Behavioral 

Sciences Collection, (f) SocINDEX, (g) Education full text, and (h) jstor. individual journals 

thought to have relevant articles were also manually searched, including higher education, 

sociological, and psychology journals as well as those specific to Latina/os. Concomitantly, the 

reference pages from identified studies were reviewed for potential articles. Combinations of key 

terms including “Hispanic,” “Latino,” “Latina,” “students,” “college,” and “undergraduate” were 
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used to locate relevant studies. In an effort to reduce publication bias, an Internet search was also 

conducted to identify relevant studies not published in the above-mentioned databases. In 

addition to a general search, organizational websites thought to publish related work were 

searched (i.e., Hispanic Association of Colleges and Universities, Pew Hispanic Center, 

Excelencia in Education, American Association of Hispanics in Higher Education, Tomás Rivera 

Policy Institute, Educational Policy Institute, and Higher Education Research Institute). 

Although the majority of research focused on Latina/o college students did not begin until 

around 1990, all qualitative and quantitative scholarship conducted prior to spring 2012 was 

considered for the current study.  

Data Extraction and Critical Appraisal 

An Excel database was created to capture the following identifying information for all 

190 identified studies: (a) purpose, (b) institutional type, (c) outcome(s), (d) theory or conceptual 

models, (e) research design, (f) results, and (g) survey scales (if used). The first two authors 

independently read each study selected for inclusion and coded these seven study characteristics. 

Discrepancies were discussed until agreement was reached among the coders. Due to space 

limitations, summaries of the study characteristics for each of the reviewed studies are not 

included but are available on request. A critical appraisal of the 63 studies that were found to 

meet all of the inclusion/exclusion criteria described below was then conducted with respect to 

methodological strengths and weaknesses in an effort to interpret the data and identify biases. 

The organization and choice of categories/themes presented in the following narrative was driven 

by the research question. We began by developing a list of all of the factors identified in the 

reviewed studies to be in some way related to one or more undergraduate Latina/o student 
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academic success outcomes during college. This list was then organized into meaningful 

categories or themes (Petticrew & Roberts, 2006).  

Inclusion/Exclusion Criteria  

The following criteria were used to select empirical studies to be analyzed and critiqued. 

Reviewed studies involved empirical studies that used quantitative or qualitative methods to 

understand and/or test relationships between one or more variables and college academic 

outcomes among Latina/o undergraduate students. Studies focused on postsecondary access or 

enrollment and research that did not explicitly address academic outcomes were excluded from 

review (e.g., studies predicting campus climate, identity, sense of belonging). Existing literature 

reviews, non-empirical research/policy briefs or magazine-type publications, and conceptual or 

opinion pieces were used to frame the introduction and discussion sections but were not included 

in the research synthesis. Student theses and dissertations were also not considered, as these 

studies had not undergone an objective peer review process to verify the soundness of the 

findings. An initial review of identified dissertations revealed serious misspecification of models, 

inappropriate designs or methods, and an over-extrapolation of research findings. Studies that 

also included other ethnic groups but that disaggregated analyses, making it possible to identify 

factors related to outcomes for Latina/o students, were included in the review. Those 

investigations that focused more broadly on minority students, though not Latina/o students in 

particular, were not included. Studies on Latina/o students attending both 2-and 4-year 

institutions were considered. However, research that focused on high school or graduate student 

samples were excluded from review.  

Results  
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Our initial search identified 190 empirical publications that were reviewed and coded. 

Eighteen studies more broadly described the college experiences of Latina/o students rather than 

predicting or explaining a particular outcome. For instance, scholarship was identified that 

described the experiences of students at predominantly White institutions (PWIs) and Hispanic 

serving institutions (HSIs; Hernandez, 2002; Perrakis & Hagedorn, 2010), first-generation 

students (Saunders & Serna, 2004), and participants of College Assistance Migrant Programs 

(Araujo, 2011; Ramirez, 2012). The remaining reviewed studies examined a range of academic 

and nonacademic outcomes, with many studies investigating more than one outcome. Roughly a 

third of the reviewed articles focused exclusively on nonacademic outcomes (e.g., campus 

climate, identity), failing to meet the inclusion criteria, and therefore they were not considered 

further. The most prevalent academic outcomes examined by researchers were course grades or 

GPA, persistence (i.e., subsequent re-enrollment in college), and completion of a certificate or 

degree. Relatively less attention was provided by researchers in predicting transfer from a 2- to a 

4-year institution (known as vertical transfer), course failure/ completion, and broad measures of 

“academic success.” Of the reviewed studies, 63 were found to meet all of the inclusion and 

exclusion criteria and were subsequently retained for analysis. The large majority (64%) of 

identified studies used quantitative methods, roughly 36% used exclusively qualitative methods, 

and only one study used mixed methodologies (less than 1%). All but one of the quantitative 

studies (i.e., Keim, McDermott, & Gerard, 2010) used a non-experimental design and relied 

predominantly on survey methods, drawing on a diversity of national surveys such as the 

National Education Longitudinal Study (NELS: 88), CIRP Freshman Survey, and the National 

Survey of Hispanic Students. Interviews and focus groups were the dominant methodology used 

to collect qualitative data. Six studies used a case study approach, and five involved life history 
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analysis, grounded theory, or ethnographic approaches. Of the analyzed studies, 62% were 

conducted using samples of students attending 4-year institutions, 27% focused exclusively on 2-

year students, and the remaining 11% used both community college and 4-year samples. Most 

studies did not explicitly identify information regarding institutional control or type. However, 

17% focused on students attending HSIs, five% were conducted at PWIs, and six% included 

students attending institutions that used selective admissions criteria. Forty percent of the 

reviewed studies drew on one or more theoretical and/or conceptual frameworks. 

Factors Associated with Academic Outcomes  

Findings indicate that a combination of (a) sociocultural characteristics; (b) academic 

self-confidence; (c) beliefs, ethnic/racial identity, and coping styles; (d) precollege academic 

experiences; (e) college experiences; (f) internal motivation and commitment; (g) interactions 

with supportive individuals; (h) perceptions of the campus climate/environment; and (i) 

institutional type/characteristics has been shown to be related to one or more academic success 

outcomes for Latina/o students. The following paragraphs discuss and provide detail regarding 

each of the identified factors with an eye toward identifying factors that should be included in 

future work as well as pinpointing research topics and methods that would advance current 

theory and understanding.  

Sociocultural Characteristics 

Gender, parental education, and socioeconomic status were found across the reviewed 

studies to be related to Latina/o students’ grades, persistence decisions, and odds of degree 

completion. Consistent with national figures, being female was found in several analyses of large 

scale data sets to be positively associated with academic outcomes (i.e., Arbona & Nora, 2007; 

Cole, 2008; Fisher, 2007; Otero, Rivas, & Rivera, 2007). Findings from a quantitative survey 
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involving 100 Mexican American students by Lopez (1995) suggest that male students may 

experience more challenges from domestic responsibilities and male peers as well as more racial 

discrimination from financial aid staff when compared to female students. At the same time 

however, females reported receiving more gender discrimination than men from mothers, fathers, 

sisters, and cousins. Unfortunately, with the exception of work by Gonzalez, Jovel, and Stoner 

(2004) focused on Latinas, qualitative findings were not found to understand the differences in 

the experiences of male and female students and how these differences might be related to 

success outcomes.  

Analyses of large, national samples of undergraduate students also indicated that the 

highest level of education obtained by students’ parents, as a form of cultural capital (Arellano & 

Padilla, 1996), was positively related to Latina/o students’ grades (e.g., Cole, 2008). For 

instance, Fisher (2007) found that Latina/o students’ GPA was negatively related to being a first-

generation college student, defined as being the first in a family to attend college. Similarly, 

parental education was found to affect students’ decisions to persist to the second and third years 

of college among a national sample of Latina/o community college students (Crisp & Nora, 

2010). Results demonstrate that socioeconomic status (measured by parental education and 

occupational status) may also be positively related to students’ grades (Ong, Phinney, & Dennis, 

2006). Additionally, family income was shown to be positively related to both Latina/o students’ 

grades (Fisher, 2007) and decisions to persist in college (Otero et al., 2007), whereas financial 

concerns were found to be negatively related to academic success (Cerna, Pérez, & Saenz, 2009).  

Less clarity was provided to the role of ethnic subgroup in predicting academic outcomes 

for Latina/o students. For example, although several studies focused on understanding the 

experiences of particular subgroups of Latina/os, such as Chicana/o students (e.g., Campa, 2010; 
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Gonzalez, 2002; Nora, 1987), very little evidence was found to understand how the factors 

influencing degree outcomes may be similar or different among different ethnic subgroups of 

Latinas/os. However, it is notable that the reviewed research provided some attention to 

academic success among undocumented students (i.e., Alexander, Garcia, Gonzalez, Grimes, & 

O’Brien, 2007; Contreras, 2009). Findings from 20 interviews with Latina/o students who 

attended various institutions in Washington revealed that undocumented students may face 

obstacles above and beyond other Latina/o students in college. In particular, results indicated that 

persistence among undocumented students may be influenced by struggles with fear of 

deportation for themselves and their families as well as concerns about permanent residency after 

graduation (Contreras, 2009). 

Academic Self-Confidence  

Review findings draw attention to the relationship between students’ confidence in 

performing academic tasks (i.e., self-confidence) and academic outcomes for Latina/o students 

including grades, persistence decisions, and the odds of degree completion. Qualitative 

interviews with students attending a highly selective institution suggested that Latina/o students’ 

positive views of the world and ability to succeed supported academic success outcomes 

(Arellano & Padilla, 1996). Furthermore, a good amount of quantitative evidence was found 

linking measures of students’ academic self-confidence or self-efficacy to course failure, grades, 

persistence decisions, and degree completion (Bordes-Edgar, Arredondo, Robinson-Kurpius, & 

Rund, 2011; Cole, 2008; Massey et al., 2003; Rodriguez, 1996; Strange, 1999; J. B. Torres & 

Solberg, 2000). For instance, a quantitative study using the National Longitudinal Survey of 

Freshmen by Massey et al. (2003) revealed that Latina/o students who met the criteria for 

stereotype vulnerability were at higher risk of course failure. It should be noted that a crude 
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(using the researchers’ language) marker of stereotype vulnerability was used, defining 

vulnerability as being unusually self-conscious of teachers and expressing reservations about 

academic abilities or expressing doubts of Latina/os’ abilities.  

Beliefs, Identity, and Coping Styles  

Although empirical support was limited, findings suggest that belief systems, 

ethnic/racial identity, stereotype vulnerability, and coping styles may in some way be related to 

academic success outcomes for Latina/o students. For instance, research by O’Brien, Mars, and 

Eccleston (2011) indicated that having system-justifying ideologies (i.e., belief in a just world 

and the Protestant work ethic) was negatively related to Latina/o students’ grades among 

freshmen attending a 4-year institution. Also, research by Castillo et al. (2006) showed that 

having a stronger ethnic identity may be indirectly related to Latina/o students’ commitment to 

persistence at a PWI. Findings by Ong et al. (2006) also suggest that ethnic identity and parental 

support may serve to moderate the negative effects of low socioeconomic status on Latina/o 

students’ GPA among students attending HSIs. Finally, results by Lesure-Lester (2003) reveal 

that coping styles were related to a measure of Latina/o students’ persistence among a small 

sample of students attending a community college in California. Specifically, positive 

reinterpretation and growth, active coping, and planning were positively related to students’ 

persistence decisions, and alcohol and drug disengagement and denial were negatively related to 

persistence.  

Precollege Academic Experiences  

Consistent with the broader persistence literature not specific to Latina/os, delaying 

enrollment in college immediately following high school was found to be negatively related to 

community college students’ persistence decisions in the second and third years of college (Crisp 
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& Nora, 2010) as well as the odds of bachelor’s degree completion (Arbona & Nora, 2007) 

among national samples of Latina/os (i.e., Beginning Postsecondary Students Longitudinal Study 

[BPS], NELS). Not surprisingly, Latina/o students’ academic performance during high school 

was repeatedly found to be positively related to college grades and persistence decisions among 

first-generation students, those attending selective institutions, and students attending 2- and 4-

year institutions (Cole, 2008; Dennis, Phinney, & Chuateco, 2005; Fisher, 2007; Nora, 1987). 

Findings suggested that high school performance may be particularly important for Latino males, 

as achievement in mathematics and science during high school was shown by Strayhorn (2010) 

to be a strong predictor of college grades for Latinos among participants in the NELS (88/00). 

Furthermore, high school GPA was found to be related to graduation outcomes for Latinos in 

particular (Cerna et al., 2009). It is noteworthy that although the reviewed studies highlight the 

importance of high school academic performance in predicting college academic success 

outcomes, a significant relationship between entrance exams (SAT/ACT) and success was not 

found after controlling for high school GPA (i.e., Bordes-Edgar et al., 2011; Cerna et al., 2009).  

College Experiences  

Several college experiences were found across studies and methodologies to influence 

Latina/o students’ academic success outcomes, including financial aid, full-time college 

attendance, work, and academic performance during college. To begin with, a substantial amount 

of evidence was found to suggest that both the amount and type of financial support students 

receive play a critical role in students’ ability to persist in college, as well as Latinas’ odds of 

degree completion (e.g., Cerna et al., 2009). This issue was shown to be of particular relevance 

to undocumented students who do not qualify for state or federal aid (Contreras, 2009). Results 

indicated that the total amount of financial aid received from any source (Crisp & Nora, 2010) 
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and more specifically, federal support in the form of Pell grant aid (Chen & DesJardins 2010; 

Gross, 2011; Nora, 1990), may serve to influence Latina/o students’ academic success in college. 

Findings from a study using event history analysis further suggested that need-based loans may 

provide a constant source of support and that non-need-based loans may be an important source 

of aid for Latina/o students in the first years of college (Gross, 2011).  

Attending college full-time was also shown to be positively related to both persistence 

and degree completion among three national samples of Latina/o students (i.e., BPS: 89/94, BPS: 

04/06, and NELS; Alfonso, 2006; Arbona & Nora, 2007; Crisp & Nora, 2010). Interviews with 

counselors at a Hispanic Serving community college in California indicated that the most 

perceptible barrier to the transfer process for Latina/o students was nonacademic issues related to 

external responsibilities (Ornelas & Solórzano, 2004) such as working off-campus. Similarly, 

findings by Arana, Castañeda-Sound, Blanchard, and Aguilar (2011) suggest that Latino students 

attending a private HSI who worked while attending college found it challenging to juggle work 

and academic schedules. Working was also shown to make it difficult for students to connect 

with the campus community.  

As one might expect, one of the most prevalent dependent measures of success, college 

grades or GPA, was found to be positively related to students’ decisions to remain in college 

(Crisp & Nora, 2010; Hu & St. John, 2001) as well as the odds of successfully earning a 

certificate or degree (Arbona & Nora, 2007; Cerna et al., 2009). Qualitative findings by Zurita 

(2004) comparing the experiences of five Latina/o students who stopped out from a large 

research university and five Latina/os who graduated from the same institution found that four of 

the five students who stopped out were dismissed from the university for not meeting a minimum 

GPA.  
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Somewhat conflicting evidence was found concerning the impacts of participation in 

various in- and out-of-class academic and social experiences. For example, enrollment in 

remedial or developmental courses was found by Crisp and Nora (2010) to be positively related 

to persistence and degree completion among 2-year Latina/o students but was found by Alfonso 

(2006) who used an older version of the BPS data to decrease the odds of 2-year degree 

completion. Similarly, although there was evidence found to demonstrate the value of out-of-

class opportunities to socialize with other students (e.g., Nora, 1987; Otero et al., 2007), results 

also suggested that Latina/o student involvement in certain social activities may negatively affect 

students’ grades and/or odds of graduation (e.g., Baker, 2008; Cole, 2008; Museus, Nichols, & 

Lambert, 2008). For example, Baker’s (2008) analysis of students attending 27 selective 4-year 

institutions found that although involvement in political organizations was positively related to 

Latina/o grades, participation in co-ethnic groups or intramural sports were found to negatively 

affect females’ grades. In addition, participation in a fraternity or art group was shown to 

negatively impact males’ GPA.  

Internal Motivation and Commitment  

Results also bring attention to the role of motivation and commitment in explaining 

Latina/o academic success outcomes. Qualitative research by Arellano and Padilla (1996) 

suggests that Latina/o students’ drive to succeed was the most salient characteristic to academic 

attainment among successful students attending a highly selective university. In addition, recent 

findings by Prospero, Russell, and Vohra Gupta (2012) indicated that Latina/o first-generation 

students’ grades may be correlated with the degree to which a student is intrinsically motivated, 

measured by a reliable composite of 12 items from the Academic Motivation Scale (Vallerand et 

al., 1992). An empirical connection was also found between Latina/o students’ decisions to 
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remain enrolled in college and various forms of motivation and commitments, including latent 

measures of commitment to the institution (e.g., feeling that the college is right for them and that 

the college is important in their life) and to students’ academic goals (Nora, 1987; Otero et al., 

2007; Strange, 1999; V. Torres, 2006). Moreover, Latina/o students’ academic and career goals 

were identified in qualitative work by Suarez (2003) as an individual factor thought to be 

positively related to transfer to a 4-year institution (i.e., vertical transfer). Furthermore, findings 

showed that Latina/o students’ expectations and commitments were positively related to the odds 

that students would successfully earn a college degree (Arbona & Nora, 2007; Cerna et al., 2009; 

Museus et al., 2008).  

Interactions With Supportive Individuals  

A substantial amount of qualitative and quantitative evidence was found to suggest that 

Latina/o students’ interactions with individuals who provide various types and forms of 

supportive relationships contribute in meaningful ways to Latina/o students’ grades and 

persistence decisions. Qualitative findings highlight the positive impact of role models, mentors, 

parents, peers, and Latina/o communities on campus (Arana et al., 2011; Arellano & Padilla, 

1996; Barajas & Pierce, 2001; Cabrera & Padilla, 2004; Cejda, Casparis & Rhodes, 2002; 

Hernandez, 2000; Zalaquett & Lopez, 2006). Although connecting with supportive individuals 

appears to be beneficial in a variety of ways and institutional contexts, results by Hernandez 

(2000) suggest that finding a Latina/o community at a PWI may serve as a powerful way to help 

students cope with the college environment, feel welcome, and want to stay at the institution.  

Quantitative evidence was also found linking peer and family resources to grades among 

samples of Latina/o students attending 4-year institutions (Dennis et al., 2005; Ong et al., 2006). 

Additionally, mentoring experiences, including on-campus ties to professors, were shown to be 
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positively related to Latina/o students’ grades in college (Bordes, Sand, Arredondo, Robinson-

Kurpius, & Rayle, 2006; Fisher, 2007). Encouragement, support from friends, and mentoring 

relationships were also consistently found to be positively related to Latina/o students’ decisions 

to remain enrolled at 4-year institutions (Bordes et al., 2006; Bordes-Edgar et al., 2011; Gloria, 

1997; Gloria, Castellanos, Lopez, & Rosales, 2005; V. Torres, 2006).  

Perceptions of the Campus Climate/Environment  

Latina/o students’ interactions with and perceptions of the campus climate/ environment 

were shown to be related to academic success outcomes. Results by Museus et al. (2008) 

demonstrated that Latina/o students’ satisfaction with the campus racial climate was directly 

related to degree completion among a national sample of students attending 4-year institutions 

(BPS: 96/01). Likewise, positive perceptions of the university environment, as measured by a set 

of reliable items from the University Environment Scale, were found to positively affect Latina/o 

students’ persistence decisions (Gloria, 1997; Gloria et al., 2005; Gloria & Robinson-Kurpius, 

1996). Similar to scales measuring Latina/o students’ sense of belonging (e.g., Hurtado & Carter, 

1997), items on the University Environment Scale assess minority students’ comfort on campus 

and the support received from various individuals, including faculty and staff. At the same time, 

qualitative findings suggest discriminatory campus experiences, such as negative interactions 

with school officials and isolation, were barriers to success for undocumented Latina/o students 

in Washington (Contreras, 2009). These findings were substantiated by Fisher (2007), 

demonstrating that Latina/o students’ negative perceptions of the racial climate at selective 

institutions, including observed derogatory remarks by students, professors, and staff about the 

student’s race and unfair grading, were negatively correlated with persistence among a national 

sample of first-year students.  
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Institutional Type/Characteristics  

Limited evidence was also found to suggest that institutional type and characteristics in 

some way influence academic outcomes for Latina/o students. It is notable that the majority of 

reviewed studies did not provide information regarding institutional type or control or selectivity, 

and very few attempted to account for these factors in the analyses. However, limited evidence 

suggests that attending a selective or public institution and/or an institution with a sizable 

percentage of Latina/o students may improve the odds that students will persist or earn a degree 

(Cerna et al., 2009; Crisp & Nora, 2010; Melguizo, 2009). In addition, findings suggest that 

attending a 2-year institution may serve to decrease students’ odds of degree completion 

(Melguizo, 2009) and that institutional size may be negatively related to degree completion 

among 2-year Latina/o students (Alfonso, 2006).  

Discussion  

Our analysis identified several methodological, theoretical, and conceptual limitations 

contributing to and, in many cases, impeding researchers’ ability to predict or explain academic 

student success outcomes for Latina/o students. We do not highlight these issues to criticize our 

colleagues’ research (in many cases our own work as well) but rather to give context to our 

recommendations presented in the following section. It is important to note that many strengths 

were identified in the reviewed studies, including efforts to promote credibility and 

trustworthiness within qualitative research (e.g., Alexander et al., 2007; Araujo, 2011; Campa, 

2010; Gonzalez, 2002). At the same time, findings from the qualitative research as a whole were 

somewhat limited by a lack of methodological detail or thematic analysis (e.g., Cejda et al., 

2002; Gonzalez et al., 2004) or failure to provide direct quotes from interviews (Suarez, 2003).  
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Although several quantitative studies were based on national samples of Latina/o students 

(e.g., Museus et al., 2008; Strayhorn, 2010), the majority of reviewed quantitative studies used 

small and/or non-representative samples of Latina/o students, thereby limiting the external 

validity of findings and/or use of multivariate statistics (e.g., Dennis et al., 2005; O’Brien et al., 

2011). Many studies were limited to using descriptive statistics or basic inferential tests such as 

analysis of variance rather than more sophisticated regression techniques that control for 

extraneous variables (e.g., Lesure-Lester, 2003; Lopez, 1995). The limited number of studies that 

considered institutional characteristics did not use recommended hierarchical techniques 

(Raudenbush & Bryk, 2002) to properly account for the nested nature of students within 

postsecondary institutions (e.g., Cerna et al., 2009; Crisp & Nora, 2010; Hagedorn, Chi, Cepeda, 

& McLain, 2007). Although ordinary least squares regression and hierarchical linear modeling 

have been shown to yield an equally good fit with data, hierarchical techniques will likely yield a 

more conservative and valid test of the significance of institutional-level effects (Astin & 

Denson, 2009).  

The major theoretical concern we identified was an overreliance of Tinto’s (1993) model 

of student integration to explain Latina/o academic outcomes. Castillo et al. (2006) note that 

when applied to Latina/o students, person-centered approaches such as Tinto’s (1993) model 

may be problematic, as these models do not account for contextual factors influencing student 

success. Moreover, Rendón, Novack, and Dowell (2005), Tierney (1993), and others have 

criticized the use of Tinto’s (1993) model to study the experiences of diverse student groups. 

Despite these critiques however, the lack of more relevant and developed theories specific to 

Latina/os continues to hamper scholars’ ability to move away from using student integration 

theory to predict academic outcomes (e.g., Baker, 2008, Fisher, 2007, Museus et al., 2008).  
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Additional theories/frameworks were identified in the reviewed research—for example, 

Nora and Cabrera’s (1996) student adjustment model, critical race theory, and Bronfenbrenner’s 

(1979) ecological theory. However, it is notable that over half of the reviewed studies were not 

informed by theory in or outside of higher education, thereby limiting the usefulness of findings 

and hindering the advancement of this line of research. Although theory plays an important role 

in both qualitative and quantitative work, we are particularly concerned about how limitations in 

current theory and how it is used (or not used) may be limiting quantitative researchers’ ability to 

design and test conceptual models that can accurately predict whether Latina/o students will be 

academically successful in college. The findings of the present review identify a host of students’ 

experiences, behaviors, and environmental influences shown to be in some way related to 

academic outcomes. However, the ability of these findings to inform policy and practice is 

largely limited without an a theoretical understanding about how these factors are interrelated 

and serve to directly and indirectly influence Latina/o academic outcomes.  

Although the studies that used national datasets (e.g., NELS, BPS, Longitudinal Survey 

of Freshmen) may be largely generalizable to Latina/o students across the country, several 

theoretical and conceptual limitations of these datasets were shown to restrict the usefulness or 

relevance of results. To begin with, there is an absence of psychosocial measures (e.g., climate, 

interactions with supportive relationships) as well as a lack of information in the data about 

academic experiences during college. Moreover, data collection efforts do not wholly, and in 

some cases accurately, reflect the experiences of Latina/o students, making it necessary for 

researchers to rely on ethnocentric definitions of variables. For example, the 2002 Educational 

Longitudinal Survey’s definition of “out-of-school activities” is limited to activities valued by 

the dominant culture, such as taking sports or dance lessons or visiting with friends at a hangout. 
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The definition of out- of-school activities does not give space to activities valued by Latina/o 

communities such as spending time or caring for family or participating in activities at church. 

Finally, inconsistency across studies in how latent constructs were measured (both in and outside 

of studies using national data sets) was found to limit the comparability of research findings. For 

instance, quantitative studies used a variety of definitions and measurements of academic and 

social involvement/integration (e.g., Museus et al., 2008; Nora, 1987; V. Torres, 2006) and 

forms of mentoring support (e.g., Bordes-Edgar et al., 2011; Gloria et al., 2005; Keim et al., 

2010). Early work by Nora (1987) operationally defined social integration as contact with 

faculty, counselors, and peers. In contrast, Strange (1999) used five combined measures of 

academic and social integration including items that captured students’ perceptions of their 

adjustment to college and self-perceptions.  

Recommendations for Future Research  

Findings from the current review advance existing understanding as to the factors 

contributing to academic success outcomes for Latina/o students. Results of our systematic 

review extend work by Padilla (2007), Rendón and Nora (1989), Nora and Crisp (2009), and 

Oseguera et al. (2009) in a few important ways. As previously mentioned, the present article is 

the first to consider a range of academic outcomes and includes studies conducted since 2009 

that had not previously been reviewed. In turn, our article provides the most comprehensive and 

up-to-date synthesis of research specific to Latina/o academic outcomes. The systematic nature 

of our article also contributes by incorporating research from other disciplines (e.g., psychology, 

sociology) to provide a multidisciplinary perspective in understanding the factors that contribute 

to Latina/o academic outcomes.  
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Results suggest that Latina/o students’ college experiences are directly influenced by 

academic experiences and performance prior to college. As such, findings bring attention to the 

importance of providing Latina/o students with supportive and academically rigorous 

experiences in high school that are effective in preparing students for college. Findings also 

highlight the potential power of practices and policies that facilitate the development of 

supportive relationships between Latina/o students and peers, faculty, and staff. Similarly, results 

suggest that institutions give attention to providing Latina/o students with in and out-of-class 

academic experiences that are supportive and engaging. Moreover, findings demonstrate the 

need for policy and institutional practice that expands Latina/o students’ opportunity to enroll in 

college immediately following high school and attend college full-time (e.g., financial aid).  

At the same time, results reveal substantial gaps in our understanding regarding how 

colleges and universities can effectively promote equity in degree completion among Latina/o 

students. In fact, many of the current findings are not particularly useful in their current form and 

bring about more questions than answers. For example, although findings to date suggest that it 

is important for Latina/o to be motivated and possess academic self-confidence, it remains 

unclear what policies and practices might serve to support/develop students’ motivation and 

confidence. Similarly, present results reveal that many Latina/o students experience racial 

discrimination on campus that is likely to have a negative impact on students’ academic success. 

However, it is not clear how or what institutional policy and practices might be effective in 

limiting these harmful experiences. In light of these restrictions, we conclude with specific areas 

of research that we feel may put scholars on a more direct path to developing implications for 

policy and practice and therefore deserve the attention of equity-minded scholars. Within the 
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identification of research studies, we also call for the consideration of additional methods, 

frameworks, and perspectives that we hope will be useful in advancing this line of work.  

Gender and Ethnic Subgroup  

Results from the present study bring attention to the need to better understand the factors 

contributing to successful academic outcomes among Latino males. Current findings reveal that 

being female has been consistently shown to be positively related to academic outcomes (e.g., 

Cole, 2008; Fisher, 2007; Otero et al., 2007). However, in the studies that we reviewed, 

researchers have seldom tried to understand why or how Latinos are less likely to be successful 

in persisting and graduating college. As such, extending the work of Saenz and Ponjuan (2009) 

to identify the factors contributing to the “vanishing” Latino male, research is needed to better 

understand the role of gender in promoting equitable outcomes for Latina/os.  

Results also highlight the dearth of literature that attempts to understand how the 

experiences and factors influencing degree outcomes may be similar or different among 

subgroups of Latina/o students. The diversity in background, experiences, and outcomes among 

Latina/o subgroups highlights the need for qualitative work to understand the college experiences 

of various groups, as well as quantitative research that studies variance in the factors influencing 

academic success among groups. We acknowledge that sample sizes, even when using national 

data sets, often limit researchers’ ability to disaggregate analyses by Latina/o sub-group. As 

such, we concur with the recommendation by Ong et al. (2006) for the expansion of large-scale 

longitudinal data on different Latina/o subgroups.  

Culturally Relevant Experiences  

Although work to date has identified a range of factors influencing outcomes, scholars 

focused on predicting academic outcomes have only begun to scratch the surface in 
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understanding the role and qualities of Latina/o cultural values and experiences in predicting 

academic outcomes. Although many researchers acknowledge the importance of Latina/o 

cultural values, findings of the present study suggest that overreliance of ethnocentric theoretical 

frameworks (e.g., Tinto, 1993) and secondary data from national datasets continue to limit 

scholars’ examination/use of more culturally relevant experiences. The scarce amount of 

reviewed research that addressed these types of experiences suggests that culture affects Latina/o 

student success not only abstractly or indirectly through family/ home experiences but also in 

very concrete ways through interactions with faculty and students and preferred participation 

patterns in the classroom (Brown, 2008). Additionally, results by Chiang, Hunter, and Yeh 

(2004) suggest that Latina/o students might find it more culturally appropriate to seek support 

from family or friends rather than college faculty or staff.  

In light of these findings, it is recommended that cultural values and experiences be 

further integrated within research designs and theoretical frameworks to explain Latina/o 

academic outcomes. For example, cultural assets or strengths that may uniquely promote success 

among Latina/os—for example, Yosso’s (2005) concept of cultural wealth and Campa’s (2010) 

critical resilience—should be embedded within theoretically based empirical work to understand 

and predict academic outcomes. Finally, extending work by Rendón (2008), empirical research is 

recommended within work focused on predicting academic outcomes to better understand the 

cultural value-based learning preferences and practices of Latina/o students, how those 

preferences align or conflict with postsecondary classroom pedagogies, and their relationships to 

academic success outcomes (Guiffrida, 2006).  

We also concur with Chen and DesJardins’s (2010) recommendation for theory that 

integrates multiple perspectives and approaches. For instance, work from social psychologists 
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(e.g., Devos, Blanco, Munoz, Dunn, & Ulloa, 2008; Devos & Torres, 2007) could be better 

incorporated within current frameworks to improve understanding of Latina/o students’ 

relationships, values, and perceptions. Although not included in the reviewed studies, segmented 

assimilation theory (e.g., Zhou, 1997), as well as other empirical research on Latina/os (e.g., V. 

Torres, 2003), would suggest that generational status should also be incorporated into future 

work predicting academic outcomes.  

Academic and Social Experiences  

Results bring attention to the need to better understand Latina/o students’ in-class and 

out-of-class experiences during college, as well as the impact of those experiences on academic 

outcomes. For example, although over 40% of first-year Latina/o students enroll in some form of 

remedial coursework (Aud et al., 2011), it is unclear to what extent, and under which conditions, 

remediation may be positively or negatively related to academic success. As such, research is 

recommended to better understand the role of developmental education in promoting success 

among Latina/o students. Similarly, findings reveal a need for clarity regarding the role of 

participation in various types and forms of academic and social activities in supporting or 

hindering academic outcomes. Quantitative research that is able to provide a more complex 

understanding of relationships is also recommended, including the development and testing of 

theoretically grounded models that are able to identify mediating and indirect relationships 

between participation in specific social programs/activities and Latina/o outcomes (Hurtado & 

Ponjuan, 2005).  

At the same time, expanding the work of Solórzano, Villalpando, and others (e.g., 

Solórzano & Bernal, 2001; Villalpando, 2003), additional qualitative research is suggested that 

allows Latina/o students to voice their own lived college experiences as specifically related to 
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successful academic outcomes (Zurita, 2004). Rigorous qualitative case studies, narrative-based 

inquiries, and ethnographic studies are needed to provide a rich description of students’ 

experiences, perceptions, and behaviors specific to the college environment. Moreover, in-depth 

case studies are needed that engage in institutional or programmatic histories, document 

analyses, participant interviews, and measures of change over time. These qualitative 

methodological approaches would extend knowledge by probing more deeply into the nature of 

students’ college experiences as related to academic outcomes and by uncovering new 

perspectives not incorporated in specific quantitative models and analyses regarding Latina/o 

academic success.  

Campus Climate  

Findings of the present review highlight the need to better connect work by Hurtado and 

colleagues focused on predicting adjustment, climate, and sense of belonging (e.g., Hurtado & 

Carter, 1997; Hurtado, Carter, & Spuler, 1996; Hurtado & Ponjuan, 2005) to research focused 

more directly on persistence and other academic outcomes. Drawing on research by Perez-

Huber, Solórzano, and others (e.g., Perez-Huber & Cueva, 2012; Yosso, Smith, Ceja, & 

Solórzano, 2009), research is recommended to better understand how Latina/o students’ specific 

experiences and responses to various forms of racism, including microaggressions, serve to 

indirectly or directly influence student outcomes. Furthermore, research is suggested that 

incorporates students’ perceptions of the campus environment into theoretically grounded 

models predicting persistence and degree completion (Arana et al., 2011; Hurtado & Carter, 

1997; Rodriguez, Myers, Morris, & Cardoza, 2006).  

Contextual Influences  
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Results revealed gaps in understanding regarding how the larger structural, economic, 

cultural, and political conditions (mentioned at the beginning of the study) influence Latina/o 

students’ academic success outcomes. For instance, although results highlight the relationship 

between high school grades and Latina/o college outcomes, relatively little is known about how 

the high school context may serve to positively or negatively shape students’ experiences and 

subsequent academic outcomes in college. Ecological frameworks that account for contextual 

challenges (e.g., Hurtado, Alvarez, Guillermo-Wann, Cuellar, & Arellano, 2012) may be useful 

to researchers in conceptualizing how broader systems are affecting Latina/o students’ college 

experiences (Cerezo, O’Neil, & McWhirter, 2009). We also recommend the development of 

models to account for the local community context that may affect the knowledge and/or support 

that Latina/o students need to succeed in college (e.g., Padilla, Trevino, Gonzalez, & Trevino, 

1997).  

When methodologically possible, research predicting Latina/o student academic 

outcomes should properly account for institutional characteristics and type (Battle & Pastrana, 

2007) including but not limited to the diversity of students and faculty and institutional 

resources/support. Although Latina/o academic outcomes are not equitable to other groups on the 

whole, it is notable that substantial differences in graduation rates exist between institutions and 

institutional types. For instance, although some public and private 4-year institutions 

successfully graduate less than a third of Latina/o students within 6 academic years; other 

institutions are graduating well over two thirds of Latina/o students (Nguyen, Bibo, & Engle, 

2012). One institutional type ripe for investigation is the HSI. In particular, there is a need for 

research to better understand the role of HSIs in promoting or hindering Latina/o academic 

outcomes. Findings to date have been somewhat conflicting (e.g., Dayton, Gonzalez-Vasquez, 
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Martinez, & Plum, 2004; Laird, Bridges, Morelon-Quainoo, Williams, & Holmes, 2007; 

Maestas, Vaquera, & Zehr, 2007). Research that uses situation-centered approaches (in 

conjunction with person-centered approaches) is suggested to obtain a more holistic 

understanding of how and why the factors identified in this review may be related to Latina/o 

student outcomes in and out of HSIs (Castillo et al., 2006). Furthermore, additional research is 

recommended to better understand how students and the college context interrelate to impact 

outcomes (Arana et al., 2011).   



 
UNDERGRADUATE LATINA/O STUDENTS                                          32 

References  

Alexander, B. C., Garcia, V., Gonzalez, L., Grimes, G., & O’Brien, D. (2007). Barriers in the 

transfer process for Hispanic and Hispanic immigrant students. Journal of Hispanic 

Higher Education, 6, 174–184. doi:10.1177/1538192706297440  

Alfonso, M. (2006). Hispanic educational attainment in sub-baccalaureate programs. New 

Directions for Community Colleges, 133, 17–25. doi:10.1002/cc.224  

Arana, R., Castañeda-Sound, C., Blanchard, S., & Aguilar, T. E. (2011). Indicators of persistence 

for Hispanic undergraduate achievement: Toward an ecological model. Journal of 

Hispanic Higher Education, 10, 237–251. doi:10.1177/1538192711405058  

Araujo, B. (2011). The college assistance migrant program: A valuable resource for migrant farm 

worker students. Journal of Hispanic Higher Education, 10, 252–265. 

doi:10.1177/1538192711406282  

Arbona, C., & Nora, A. (2007). The influence of academic and environmental factors on 

Hispanic college degree attainment. Review of Higher Education, 30, 247–269. 

doi:10.1353/rhe.2007.0001  

Arellano, A. R., & Padilla, A. (1996). Academic invulnerability among a select group of Latino 

university students. Hispanic Journal of Behavioral Sciences, 18, 485–507. 

doi:10.1177/07399863960184004  

Association for the Study of Higher Education. (2011). Factors that influence success among 

racial and ethnic minority college students in the STEM circuit (ASHE Higher Education 

Report). New York, NY: John Wiley.  



 
UNDERGRADUATE LATINA/O STUDENTS                                          33 

Astin, A. W., & Denson, N. (2009). Multi-campus studies of college impact: Which statistical 

method is appropriate? Research in Higher Education, 50, 354–367. doi:10.1007/s11162-

009-9121-3  

Aud, S., Fox, M., & KewalRamani, A. (2010). Status and trends in the education of racial and 

ethnic groups (NCES 2010-015). Washington, DC: U.S. Government Printing Office. 

Retrieved from http://nces.ed.gov/pubs2010/2010015/chapter1.asp  

Aud, S., Hussar, W., Kena, G., Bianco, K., Frohlich, L., Kemp, J., & Tahan, K. (2011). The 

condition of education 2011 (NCES 2011-033). Washington, DC: U.S. Government 

Printing Office.  

Baker, C. N. (2008). Under-represented college students and extracurricular involvement: The 

effects of various student organizations on academic performance. Social Psychology of 

Education, 11, 273–298. doi:10.1007/s11218-007-9050-y  

Barajas, H. L., & Pierce, J. L. (2001). The significance of race and gender in school success 

among Latinas and Latinos in college. Gender & Society, 15, 859–878. 

doi:10.1177/089124301015006005  

Battle, J., & Pastrana, A. (2007). The relative importance of race and socioeconomic status 

among Hispanic and White students. Hispanic Journal of Behavioral Sciences, 29, 35–

49. doi:10.1177/0739986306294783  

Berkner, L., & Chavez, L. (1997). Access to postsecondary education for the 1992 high school 

graduates (Publication No. 98-105). Washington, DC: National Center for Education 

Statistics.  

Bordes, V., Sand, J. K., Arredondo, P., Robinson-Kurpius, S. E. R., & Rayle, A. D. (2006). 

Validation of four measures of social support with Latina/o and non-Hispanic White 



 
UNDERGRADUATE LATINA/O STUDENTS                                          34 

undergraduates. Hispanic Journal of Behavioral Sciences, 28, 65–83. 

doi:10.1177/0739986305283299  

Bordes-Edgar, V., Arredondo, P., Robinson-Kurpius, S. R., & Rund, J. (2011). A longitudinal 

analysis of Latina/o students’ academic persistence. Journal of Hispanic Higher 

Education, 10, 358–368. doi:10.1177/1538192711423318  

Boykin, A. W., Tyler, K. M., & Miller, O. (2005). In search of cultural themes and their 

expressions in the dynamics of classroom life. Urban Education, 40, 521–549. 

doi:10.1177/0042085905278179  

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: Harvard 

University Press.  

Brown, A. V. (2008). Effectively educating Latina/o students: A comparative study of 

participation patterns of Hispanic American and Anglo-American university students. 

Journal of Hispanic Higher Education, 7, 97–118. doi:10.1177/ 1538192707313929  

Cabrera, N. L., & Padilla, A. M. (2004). Entering and succeeding in the “culture of college”: The 

story of two Mexican heritage students. Hispanic Journal of Behavioral Sciences, 26, 

152–170. doi:10.1177/0739986303262604  

Caldwell, L. D., & Siwatu, K. O. (2003). Promoting academic persistence in African American 

and Latino high school students: The educational navigation skills seminar. High School 

Journal, 87, 30–38. doi:10.1353/hsj.2003.0013  

Campa, B. (2010). Critical resilience, schooling processes, and the academic success of Mexican 

Americans in a community college. Hispanic Journal of Behavioral Sciences, 32, 429–

455. doi:10.1177/0739986310369322  



 
UNDERGRADUATE LATINA/O STUDENTS                                          35 

Carter, D. F. (2006). Key issues in the persistence of underrepresented minority students. New 

Directions for Institutional Research, 130, 33–46. doi:10.1002/ir.178  

Castellanos, J., & Gloria, A. M. (2007). Research considerations and theoretical application for 

best practices in higher education: Latina/os achieving success. Journal of Hispanic 

Higher Education, 6, 378–396. doi:10.1177/1538192707305347  

Castillo, L. L., Conoley, C., Choi-Pearson, C., Archuleta, D., Phoummarath, M., & Van 

Landingham, A. (2006). University environment as a mediator of Latino ethnic identity 

and persistence attitudes. Journal of Counseling Psychology, 53, 267–271. 

doi:10.1037/0022-0167.53.2.267  

Cejda, B. D., Casparis, C., & Rhodes, J. (2002, April). Influences on the educational decisions of 

Hispanic students enrolled in Hispanic Serving Institutions (Report No. JC 020 593). 

Paper presented at the annual conference of the Council for the Study of Community 

Colleges, Seattle, WA. Retrieved from http://files.eric.ed.gov/fulltext/ED467858.pdf  

Cerezo, A., O’Neil, M. E., & McWhirter, B. T. (2009). Counseling Latina/o students from an 

ecological perspective: Working with Peter. Journal of College Counseling, 12, 170–181. 

doi:10.1002/j.2161-1882.2009.tb00114.x  

Cerna, O. S., Pérez, P. A., & Saenz, V. (2009). Examining the precollege attributes and values of 

Latina/o bachelor’s degree attainers. Journal of Hispanic Higher Education, 8, 130–157. 

doi:10.1177/1538192708330239  

Chen, R., & DesJardins, S. L. (2010). Investigating the impact of financial aid on student dropout 

risks: Racial and ethnic differences. Journal of Higher Education, 81, 179–208. 

doi:10.1353/jhe.0.0085  



 
UNDERGRADUATE LATINA/O STUDENTS                                          36 

Chiang, L., Hunter, C. D., & Yeh, C. J. (2004). Coping attitudes, sources, and practices among 

black and Latino college students. Adolescence, 39, 793–815.  

Cholewa, B., & West-Olatunji, C. (2008). Exploring the relationship among cultural 

discontinuity, psychological distress, and academic outcomes with low-income, culturally 

diverse students. Professional School Counseling, 12, 54–61.  

Cole, D. (2008). Constructive criticism: The role of student-faculty interactions on African 

American and Hispanic students’ educational gains. Journal of College Student 

Development, 49, 587–605. doi:10.1353/csd.0.0040  

Collins, A. J., & Fauser, C. J. (2005). Balancing the strengths of systematic and narrative 

reviews. Human Reproduction Update, 11, 103–104. doi:10.1093/humupd/dmh058  

Contreras, F. E. (2005). Access, achievement, and social capital: Standardized exams and the 

Latino college-bound population. Journal of Hispanic Higher Education, 4, 197–214. 

doi:10.1177/1538192705276546  

Contreras, F. E. (2009). Sin papeles y rompiendo barreras: Latino students and the challenges of 

persisting in college. Harvard Educational Review, 79, 610–631.  

Crisp, G., & Nora, A. (2010). Hispanic student success: Factors influencing the persistence and 

transfer decisions of Latino community college students enrolled in developmental 

education. Research in Higher Education, 51, 175–194. doi:10.1007/ s11162-009-9151-x  

Dayton, B., Gonzalez-Vasquez, N., Martinez, C. R., & Plum, C. (2004). Hispanic- serving 

institutions through the eyes of students and administrators. New Directions for Student 

Services, 105, 29–40. doi:10.1002/ss.114  

Dennis, J. M., Phinney, J. S., & Chuateco, L. I. (2005). The role of motivation, parental support, 

and peer support in the academic success of ethnic minority first-generation college 



 
UNDERGRADUATE LATINA/O STUDENTS                                          37 

students. Journal of College Student Development, 46, 223–236. doi:10.1353/ 

csd.2005.0023  

Devos, T., Blanco, K., Munoz, C., Dunn, R., & Ulloa, E. C. (2008). Implicit orientation toward 

family and school among bilingual Latino college students. Journal of Social Psychology, 

148, 449–471. doi:10.3200/SOCP.148.4  

Devos, T., & Torres, J. A. C. (2007). Implicit identification with academic achievement among 

Latino college students: The role of ethnic identity and significant others. Basic and 

Applied Social Psychology, 29, 293–310. doi:10.1080/01973530701503432  

Engberg, M. E., & Hurtado, S. (2011). Developing pluralistic skills and dispositions in college: 

Examining racial/ethnic group differences. Journal of Higher Education, 82, 416–443. 

doi:10.1353/jhe.2011.0025  

Fisher, M. J. (2007). Settling into campus life: Differences by race/ethnicity in college 

involvement and outcomes. Journal of Higher Education, 78, 125–161. doi:10.1353/ 

jhe.2007.0009  

Foster, M., Lewis, J., & Onafowora, L. (2003). Anthropology, culture, and research on teaching 

and learning: Applying what we have learned to improve practice. Teachers College 

Record, 105, 261–277. doi:10.1111/1467-9620.t01-1-00239  

Fry, R. (2011). Hispanic college enrollment spikes, narrowing gaps with other groups. 

Washington, DC: Pew Hispanic Center. Retrieved from http://www.pewhispanic. 

org/2011/08/25/hispanic-college-enrollment-spikes-narrowing-gaps-with-other-groups/  

Fry, R., & Lopez, M. H. (2012). Hispanic student enrollments reach new highs in 2011: Now 

largest minority group on four-year college campuses. Washington, DC: Pew Hispanic 



 
UNDERGRADUATE LATINA/O STUDENTS                                          38 

Center. Retrieved from http://www.pewhispanic.org/2012/08/20/hispanic- student-

enrollments-reach-new-highs-in-2011/  

Gándara, P., & Contreras, F. (2009). The Latino education crisis: The consequences of failed 

social policies. Cambridge, MA: Harvard University Press.  

Garcia, L. M., & Bayer, A. E. (2005). Variations between Latino groups in US post-secondary 

educational attainment. Research in Higher Education, 46, 511–533. 

doi:10.1007/s11162-005-3363-5  

Gloria, A. M. (1997). Chicana academic persistence: Creating a university-based community. 

Education and Urban Society, 30, 107–121.  

Gloria, A. M., & Castellanos, J. (2012). Desafios y bendiciones: A multi-perspective 

examination of the educational experiences and copy responses of first-generation college 

Latina students. Journal of Hispanic Higher Education, 11, 82–99. 

doi:10.1177/1538192711430382  

Gloria, A. M., Castellanos, J., Lopez, A. G., & Rosales, R. (2005). An examination of academic 

non-persistence decisions of Latino undergraduates. Hispanic Journal of Behavioral 

Sciences, 27, 202–223. doi:10.1177/0739986305275098  

Gloria, A. M., & Robinson-Kurpius, S. E. (1996). The validation of the cultural congruity scale 

and the University Environment Scale with Chicano/a students. Hispanic Journal of 

Behavioral Sciences, 18, 533–549. doi:10.1177/07399863960184007  

Gonzalez, K. P. (2002). Campus culture and the experiences of Chicano students in a 

predominantly White university. Urban Education, 37, 193–218. doi:10.1177/ 

0042085902372003  



 
UNDERGRADUATE LATINA/O STUDENTS                                          39 

Gonzalez, K. P., Jovel, J. E., & Stoner, C. (2004). Latinas: The new Latino majority in college. 

New Directions in Student Services, 105, 17–27. doi:10.1002/ss.113  

Gross, J. P. K. (2011). Promoting or perturbing success: The effects of aid on timing to Latino 

students’ first departure from college. Journal of Hispanic Higher Education, 10, 317–

330. doi:10.1177/1538192711410243  

Guiffrida, D. A. (2006). Toward a cultural advancement of Tinto’s theory. Review of Higher 

Education, 29, 451–472. doi:10.1353/rhe.2006.0031  

Hagedorn, L. S., Chi, W. Y., Cepeda, R. M., & McLain, M. (2007). An investigation of critical 

mass: The role of Latino representation in the success of urban community college 

students. Research in Higher Education, 4, 73–91. doi:10.1007/ s11162-006-9024-5  

Hernandez, J. C. (2000). Understanding the retention of Latino college students. Journal of 

College Student Development, 41, 575–584.  

Hernandez, J. C. (2002). A qualitative exploration of the first-year experience of Latino college 

students. Journal of Student Affairs Research and Practice, 40, 69–84. doi:10.2202/1949-

6605.1189  

Hu, S., & St. John, E. P. (2001). Student persistence in a public higher education system: 

Understanding racial and ethnic differences. Journal of Higher Education, 72, 265–286.  

Hudley, C., & Daoud, A. M. (2008). Cultures in contrast: Understanding the influence of school 

culture on student engagement. In C. Hudley & A. E. Gottfried (Eds.), Academic 

motivation and the culture of school in childhood and adolescence (pp. 187–220). New 

York, NY: Oxford University Press.  

Hurtado, S., Alvarez, C. L., Guillermo-Wann, C., Cuellar, M., & Arellano, L. (2012). A model 

for diverse learning environments. In J. C. Smart & M. B. Paulsen (Eds.), Higher 



 
UNDERGRADUATE LATINA/O STUDENTS                                          40 

education: Handbook of theory and research (Vol. 27, pp. 41–122). Dordrecht, 

Netherlands: Springer.  

Hurtado, S., & Carter, D. F. (1997). Effects of college transition and perceptions of the campus 

racial climate on Latino college students’ sense of belonging. Sociology of Education, 70, 

324–345. doi:10.2307/2673270  

Hurtado, S., Carter, D. F., & Spuler, A. (1996). Latino student transition to college: Assessing 

difficulties and factors in successful college adjustment. Research in Higher Education, 

37, 135–157. doi:10.1007/BF01730113  

Hurtado, S., & Ponjuan, L. (2005). Latino educational outcomes and the campus climate. Journal 

of Hispanic Higher Education, 4, 235–251. doi:10.1177/1538192705276548  

Keim, J., McDermott, C., & Gerard, M. R. (2010). A community college bridge program: 

Utilizing a group format to promote transitions for Hispanic students. Community College 

Journal of Research and Practice, 34, 769–783. doi:10.1080/ 10668920802319104  

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American 

Educational Research Journal, 32, 465–491. doi:10.3102/00028312032003465  

Laird, T. F., Bridges, B. K., Morelon-Quainoo, C. L., Williams, J. M., & Holmes, M. S. (2007). 

African American and Hispanic student engagement at minority serving and 

predominantly white institutions. Journal of College Student Development, 48, 39–56.  

Lesure-Lester, G. E. (2003). Effects of coping styles on college persistence decisions among 

Latino students in two-year colleges. Journal of College Student Retention, 5, 11–22. 

doi:10.2190/V8NU-99BV-6PMM-KWBL  

Littell, J. H., Corcoran, J., & Pillai, V. (2008). Systematic reviews and meta-analysis. New York, 

NY: Oxford University Press.  



 
UNDERGRADUATE LATINA/O STUDENTS                                          41 

Llagas, C., & Snyder, T. D. (2003). Status and trends in the education of Hispanics (NCES 

2003–008). Washington, DC: U.S. Department of Education, National Center for 

Educational Statistics.  

Lopez, E. M. (1995). Challenges and resources of Mexican American students within the family, 

peer group, and university: Age and gender patterns. Hispanic Journal of Behavioral 

Sciences, 17, 490–508. doi:10.1177/07399863950174006  

Maestas, R., Vaquera, G. S., & Zehr, L. M. (2007). Factors impacting sense of belonging at a 

Hispanic-serving institution. Journal of Hispanic Higher Education, 6, 237–256. 

doi:10.1177/1538192707302801 

Massey, D. S., Charles, C. Z., Lundy, G. F., & Fischer, M. J. (2003). The source of the river: The 

social origins of freshman at America’s selective colleges and universities. Princeton, NJ: 

Princeton University Press.  

Meier, K. J., & Stewart, J. (1991). The politics of Hispanic education. Albany: State University 

of New York Press.  

Melguizo, T. (2009). Are community colleges an alternative path for Hispanic students to attain 

a bachelor’s degree? Teachers College Record, 111, 90–123.  

Motel, S., & Patten, E. (2012). The 10 largest Hispanic origin groups: Characteristics, rankings 

top counties. Washington, DC: Pew Hispanic Center. Retrieved from 

http://www.pewhispanic.org/2012/06/27/the-10-largest-hispanic-origin-groups- 

characteristics-rankings-top-counties/  

Museus, S. D., Nichols, A. H., & Lambert, A. D. (2008). Racial differences in the effects of 

campus racial climate on degree completion: A structural equation model. Review of 

Higher Education, 32, 107–134. doi:10.1353/rhe.0.0030  



 
UNDERGRADUATE LATINA/O STUDENTS                                          42 

National Assessment of Educational Progress. (2005). Results from the 2005 high school 

transcript study. Washington, DC: Author.  

National Center for Education Statistics. (2010). Status and trends in the education of ethnic and 

racial minorities (NCES 2010-05). Retrieved from http://nces.ed.gov/ 

pubs2010/2010015/tables/table_14c.asp  

Nguyen, M., Bibo, E. W., & Engle, J. (2012). Advancing to completion: Increasing degree 

attainment by improving graduation rates and closing gaps for Hispanic students. 

Washington, DC: The Education Trust. Retrieved from http://www.edtrust. 

org/dc/publication/advancing-to-completion-increasing-degree-attainment-by-im- 

proving-graduation-rates-an  

Nora, A. (1987). Determinants of retention among Chicano college students: A structural model. 

Research in Higher Education, 26, 31–59.doi:10.1007/BF00991932  

Nora, A. (1990). Campus-based aid programs as determinants of retention among Hispanic 

community college students. Journal of Higher Education, 61, 312–331.  

Nora, A., & Cabrera, A. F. (1996). The role of perceptions of prejudice and discrimination on the 

adjustment of minority students to college. Journal of Higher Education, 67, 119–148.  

Nora, A., & Crisp, G. (2009). Hispanics and higher education: An overview of research, theory, 

and practice. In J. C. Smart (Ed.), Higher education: Handbook of theory and research 

(pp. 321–358). Dordrecht, Netherlands: Springer.  

Nuñez, A. M. (2008). Modeling the effects of diversity experiences and multiple capitals on 

Latina/o college students’ academic self-confidence. Journal of Hispanic Higher 

Education, 8, 179–196. doi:10.1177/1538192708326391  



 
UNDERGRADUATE LATINA/O STUDENTS                                          43 

O’Brien, L. T., Mars, D. E., & Eccleston, C. (2011). System-justifying ideologies and academic 

outcomes among first-year Latino college students. Cultural Diversity & Ethnic Minority 

Psychology, 17(4), 406–414. doi:10.1037/a0025436  

Ong, A. D., Phinney, J. S., & Dennis, J. (2006). Competence under challenge: Exploring the 

protective influence of parental support and ethnic identity in Latino college students. 

Journal of Adolescence, 29, 961–979. doi:10.1016/j.adolescence.2006.04.010  

Ornelas, A., & Solórzano, D. G. (2004). Transfer conditions of Latina/o community college 

students: A single case institution case study. Community College Journal of Research 

and Practice, 28, 233-248.  

Oseguera, L, Locks, A. M., & Vega, I. I. (2009). Increasing Latina/o students’ baccalaureate 

attainment: A focus on retention. Journal of Hispanic Higher Education, 8, 23–53. 

doi:10.1177/1538192708326997  

Otero, R., Rivas, O., & Rivera, R. (2007). Predicting persistence of Hispanic students in their 

first year of college. Journal of Hispanic Higher Education, 6, 163–173. 

doi:10.1177/1538192706298993  

Padilla, R. V. (2007). Camino a la Universidad: The road to college. Indianapolis, IN: Lumina 

Foundation. Retrieved from http://www.inpathways.net/ipcnlibrary/ 

ViewBiblio.aspx?aid=2945  

Padilla, R. V., Trevino, J., Gonzalez, I., & Trevino, J. (1997). Developing local models of 

minority student success in college. Journal of College Student Development, 38, 125–

135.  



 
UNDERGRADUATE LATINA/O STUDENTS                                          44 

Perez-Huber, L., & Cueva, B. M. (2012). Chicana/Latina testimonios on effects and responses to 

microaggressions. Equity & Excellence in Education, 45, 392–410. doi: 

10.1080/10665684.2012.698193  

Perna, L. W. (2005). The benefits of higher education: Sex, racial/ethnic, and socioeconomic 

group differences. Review of Higher Education, 29, 23–52. doi:10.1353/ rhe.2005.0073  

Perrakis, A., & Hagedorn, L. S. (2010). Latino/a student success in community colleges and 

Hispanic Serving Institution status. Community College Journal of Research and 

Practice, 34, 797–813. doi:10.1080/10668921003723110  

Petticrew, M., & Roberts, H. (2006). Systematic reviews in the social sciences: A practical 

guide. Malden, MA: Blackwell.  

Pew Hispanic Center. (2005). Hispanics: A people in motion. Washington, DC: Author.  

Prospero, M., Russell, A. C., & Vohra Gupta, S. (2012). Effects of motivation on educational 

attainment: ethnic and developmental differences among first-generation students. 

Journal of Hispanic Higher Education, 11, 100–119. doi:10.1177/ 1538192711435556  

Ramirez, A. D. (2012). The impact of the college assistance migrant program on migrant student 

academic achievement in the California State University System. Journal of Hispanic 

Higher Education, 11, 3–13. doi:10.1177/1538192711435557  

Raudenbush, S. W., & Bryk, A. S. (2002). Hierarchical linear models: Applications and data 

analysis methods (2nd ed.). Newbury Park, CA: Sage.  

Rendón, L. I. (2008). Sentipensante pedagogy: Educating for wholeness, social justice and 

liberation. Sterling, VA: Stylus.  



 
UNDERGRADUATE LATINA/O STUDENTS                                          45 

Rendón, L. I., & Nora, A. (1989). A synthesis and application of research on Hispanic students 

in community colleges. Community College Review, 17, 17–24. 

doi:10.1177/009155218901700103  

Rendón, L. I., Novack, V., & Dowell, D. (2005). Testing race-neutral admissions models: 

Lessons learned from California State University-Long Beach. Review of Higher 

Education, 28, 221–243. doi:10.1353/rhe.2004.0038  

Rodriguez, N. (1996). Predicting the academic success of Mexican American and White college 

students. Hispanic Journal of Behavioral Sciences, 18, 329–342. 

doi:10.1177/07399863960183004  

Rodriguez, N., Myers, H. F., Morris, J. M., & Cardoza, D. (2006). Latino college student 

adjustment: Does an increased presence offset minority-status and acculturative stresses? 

Journal of Applied Social Psychology, 30, 1523–1550. doi:10.1111/j.1559-

1816.2000.tb02534.x  

Saenz, V. B., & Ponjuan, L. (2009). The vanishing Latino male in higher education. Journal of 

Hispanic Higher Education, 8, 54–89. doi:10.1177/1538192708326995  

Santiago, D. A., & Cunningham, A. F. (2005). How Latino students pay for college: Patterns in 

financial aid in 2003–04. Washington, DC: Excelencia in Education, Institute for Higher 

Education Policy.  

Saunders, M., & Serna, I. (2004). Making college happen: The college experiences of first-

generation Latino students. Journal of Hispanic Higher Education, 3, 146–163. 

doi:10.1177/1538192703262515  



 
UNDERGRADUATE LATINA/O STUDENTS                                          46 

Solórzano, D. G., & Bernal, D. D. (2001). Examining transformational resistance through a 

critical race and LatCrit theory framework. Urban Education, 36, 308–342. 

doi:10.1177/0042085901363002  

Strange, A. A. (1999). Social and academic integration and college success: Similarities and 

differences as a function of ethnicity and family educational background. College Student 

Journal, 33, 198–205.  

Strayhorn, T. L. (2010). When race and gender collide: Social and cultural capital’s influence on 

the academic achievement of African American and Latino males. Review of Higher 

Education, 33, 307–332. doi:10.1353/rhe.0.0147  

Suarez, A. L. (2003). Forward transfer: Strengthening the educational pipeline for Latino 

community college students. Community College Journal of Research and Practice, 27, 

95–117. doi:10.1080/713838110  

Tierney, W. G. (1993). Building communities of difference: Higher education in the 21st century. 

Westport, CT: Bergin & Garvey.  

Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition (2nd ed.). 

Chicago, IL: University of Chicago Press.  

Torres, J. B., & Solberg, V. S. (2000). Role of self-efficacy, stress, social integration, and family 

support in Latino college student persistence and health. Journal of Vocational Behavior, 

59, 53–63. doi:10.1006/jvbe.2000.1785  

Torres, V. (2003). Influences on ethnic identity development of Latino college students in the 

first two years of college. Journal of College Student Development, 44, 532–547. 

doi:10.1353/csd.2003.0044  



 
UNDERGRADUATE LATINA/O STUDENTS                                          47 

Torres, V. (2006). A mixed method study testing data-model fit of a retention model for Latina/o 

students at urban universities. Journal of College Student Development, 47, 300–318. 

doi:10.1353/csd.2006.0037  

U.S. Census Bureau (2012). Statistical abstract of the United States. Retrieved from 

http://www.census.gov/compendia/statab/2012/tables/12s0229.pdf  

Vallerand, R. J., Pelletier, L. G., Blais, M. R., Briere, N. M., Senecal, C., & Vattieres, E. F. 

(1992). The academic motivation scale: A measure of intrinsic, extrinsic, and motivation 

in education. Educational and Psychological Measurement, 52, 1003-1017. 

doi:10.1177/0013164492052004025  

Vartanian, T. P., & Gleason, P. M. (1999). Do neighborhood conditions affect high school 

dropout and college graduation rates? Journal of Socio-Economics, 28, 21–28. 

doi:10.1016/S1053-5357(99)00011-6  

Villalpando, O. (2003). Self-segregation or self-preservation? A critical race theory and Latina/o 

critical theory analysis of a study of Chicana/o college students. Qualitative Studies in 

Education, 16, 619–646. doi:10.1080/0951839032000142922  

Villalpando, O. (2004). Practical considerations of critical race theory and Latino critical theory 

for Latino college students. New Directions for Student Services, 105, 41–50. 

doi:10.1002/ss.115  

Walton, G. M., & Spencer, S. J. (2009). Latent ability: Grades and test scores systematically 

underestimate the intellectual ability of negatively stereotyped students. Psychological 

Science, 20, 1132–1139. doi:10.1111/j.1467-9280.2009.02417.x.  

Warzon, K. B., & Ginsburg-Block, M. (2008). Cultural continuity between home and school as a 

predictor of student motivation: What we know, what we need to learn, and implications 



 
UNDERGRADUATE LATINA/O STUDENTS                                          48 

for practice. In C. Hudley & A. E. Gottfried (Eds.), Academic motivation and the culture 

of school in childhood and adolescence (pp. 121–145). New York, NY: Oxford 

University Press.  

Yosso, T., Villalpando, O., Bernal, D. D., & Solórzano, D. G. (2001, April). Critical race theory 

in Chicana/o education. Paper presented at the annual conference of the National 

Association for Chicana and Chicano Studies. Retrieved from http:// 

scholarworks.sjsu.edu/cgi/viewcontent.cgi?article=1036&context=naccs  

Yosso, T. J. (2005). Whose culture has capital? A critical race theory discussion of community 

cultural wealth. Race Ethnicity and Education, 8, 69-91. 

doi:10.1080/1361332052000341006  

Yosso, T. J., Smith, W. A., Ceja, M., & Solórzano, D. G. (2009). Critical race theory, racial 

microaggressions, and campus racial climate for Latina/o undergraduates. Harvard 

Educational Review, 79, 659–690.  

Zalaquett, C. P., & Lopez, A. D. (2006). Learning from the stories of successful undergraduate 

Latina/Latino students: The importance of mentoring. Mentoring & Tutoring, 14, 337–

353. doi:10.1080/13611260600635563  

Zhou, M. (1997). Segmented assimilation: Issues, controversies, and recent research on the new 

second generation. International Migration Review, 31, 975–1008.  

Zurita, M. (2004). Stopping out and persisting: Experiences of Latino undergraduates. Journal of 

College Student Retention, 6, 301–324. doi:10.2190/T3QL-V9RD-CMVB-6XQX  


