glETﬁOR
TITLE

b ﬁs’:gnur_ ION

&:spous AGENC!

PUB DATE
-CONTRACT
HOTE

EDBS PRICE .
‘DESCRIPTORS

j:‘brﬁrnr‘ms

3~Ansrnacr

hat -other kinds of read1ng instruction uere ‘not seen
,ny £requency. that in addition to being interrcgatcre, teachers
pappeared to ke assignment-givers, spending ‘a~large part of the
bseérved periods on giving and checking. assignlents' that sizeable
modnts of time went to activities categorized-as "transition" and
oninstrnction"' and that teachers did nct see the social studies:

er facts.

;Regroductions supplled by EDRS are the best that. can te made

)fx_,, ”;1_\

DOCURENT EESSRE (
| Ccs 008 451
burkin, -Doloreés - '

What Classrooa Obszrvaticns Beveal about Eeading
Comprehension Instructhn. Iechnrcal Re;crt Ho.

- 106. ' s

Bolt, Beranek and ﬁevxan, Irc.,’ Caltridge, ﬁass.,m
Illinois Univ., Urtana. Center fcr tke Study of
Reading.

National Inst. of Bducatlon (DEEH), Vasthgton,
D.C.

Cct 78

‘400-76-0116

9&p:,- )
HF-$0.83 HC-$4.67 Plus Fostage. i - ;
Assignments; Classrccs Cbsgervaticn Iechnrques,

. *Classroom’ Besearch; Ccntent Reading; Elementary .
Bducation; Interact1cn Ficcess Apalysis: Intermediate

Grades; Cbservation; #*Eeading Ccaprebensicn; *Reading
Instruction; *Reading Research; Social Studies;
Student Béhavior; #*Teacher Eehav\or' *Teaching
Methods

*Center for the Study ct Beadlng (Illinors)

~ e Beadzng and ‘social studies 1nstrncticn in 39 thrrd—
.through sixth-grade clascroons in central Illzncrs was: observed in a

riod’as a time to improve children's conprehens;sn -abilities, bet
st"d ‘were concerned atout covering ccntent and baving: children
(The report discusses definitions and examples of
nrehension instruction, notes differences between ccsprebension.
trnctron and’ comprehension assessment, explains the categories °
,sed for teacher and student behavior, cffers suggesticns for future
jesearch, and. reports the flndings of the stndy in deecriptive and _
'abular forn.) (GH) ‘

fron the original: dcculent.

4'\ L -




‘ - US. DEPARTMENT OF HEALTH, .
L : : . : "\ . EDUCATION & WELFARE
. . .. MATIONALINSTITUTE OF

N 'CENTER FOR THE STUDY OF READING o — EDUCATION Cs

THIS DOCUMENT sEEt-l REPRO- {
DUCED EXACTLY AS RECEIVED FROM

THE PERSON OR ORGANIZATION ORIGIN- .-
ATING IT. POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE. °
SENTOFFICIAL NATIONAL INSTITUTE OF !
- EDUCATION POSITION OR POLICY. -

- . )
Technical Report No. 106 )
e WHAT CLASSROOM OBSERVATIONS REVEAL ABOUT
o _— = READING COM°REHENSION INSTRUCTION
?ﬁf Dolores Durkif’ I
%;F University bf ITlinois at Urbana-cﬁampaign °
el - October 1978
- BN - l"-/"- :
UnnvefSity of 11linois }
tzitlrbana-Champaign o ) Bolt Beranek and Newman Inc
51. Gerty Drive . 50 Moulton Street
Champaign, |1linois 61820 - Cambrldge, Massachusetts 02138

This research 'was supported by the Natiomw! hastltute of Educatlon
under Contract No US-NIE-C-400-76- 0116




what Classrdom;QBservationghReveal abcut T T e i

Reading Comprehension Instruction

On April 1, 1976, the National Institute of Education issued a Request :

for Proposal {RFP) describing the need for a Center for the}Study~of Reading

whose central concern would be comprehension. Why the-Center seemed essen-
"tial was described in the RFP as follows: S . .

-

A considerable, though not entirely adequate body of facts has
been assembled about decoding but much 1ess‘is known about the
prccess of understanding written text. ' Researchers and” practi-: : ‘
tioners, accordingly, have strongly urged the NIE to focus its
attention and that of the field upon the problems of readnng
"comprehensnon (p. 2) ,

—

€

" The RFP outlined application responsibilities- this way:

Eg]lcatlon - The Center will identify and |mplement means, by _
which knowledge gainad from research relevart to reading can
be utilized in developing and improving- practices for informal
. and formal reading instruction. The Center will-also be in-"
——— - yolved in itdentifying means by which basic research on reading

- ~ and linguistic communication can be made more relevant to .

- practical problems in improving the level of readlng compre-

’ hension. (p.- 5) a

2

Apparent in the RFP were three assumptlons that are especua]]y pertn- T

‘nent for teasher educatlon.

o e S
v E

’ ‘:f-;n

]. 'Reading comprehension can be taught.

2. Readlng comprehension is being taught.:
; 3. what is.done to teach it is not as effectlve as comprehen-
' “sion instruction needs to be if reading probﬂems are to be.
reduced

ERIC:......



=Sl As a veteran observer of elsmentary school classrooms, | was especially

: /
'struck by the second assumpt«on because fnequemt visits to.schools have re-

- . ,

vealed almost no compnehensnon instruction. However, two facts could aCcount‘

for thls. Flrst, comprehensaon lnstructlon rewer was the’ preselected focus

for an observation and, second,: the bulk of the observung was in prlmary

.grades. In one four-year study in which grades 1, 2, 3, and 4 were observed,
A‘comparlsons of - the last two grades with the first two prompted such conclu-~

.sions as these.

Classroom observations during the third grade year revealed a
few other changes--none of a kind that would foster greater
progress in reading. To cite an example, the amount of time
given to.reading instructiof arpeared to decrease, whereas
. the amount of time spent on written assignments increased.
: This was especlally true for the best readers, who were now
'+ - being'givén lengthy assignments. - (Durkin, 1974-75, PP. 34-35)

* In summary, it could be said that the foorth-grade readlng pro- -

gram continued to have basal readers, workbooks, and worksheets

as its core. In addltlon, instructlon continued to be de~

emphasized in the sense that less time was spent on teacher-

directed lessons, whereas writtes asslgnmentS'contlnued to’ ,
grow longer and to become more numerous. (Durkln, 197h 75, -

p. h2) A S . o EEE
when the NIE contract for %he Center for the Study of Readlng was
- awarded to the UniverSIty of IIllnois, I decided to see what concluslons
would be reached if mlddle- and upper-grade classrooms were observed‘for

' the purpose of- flnding, descrlblng, and. tlmlng comprehensaon lnstruct:on.

" Such a study seemed cent¥al to the mission of the Center slnce lt is
impossible to lmnrove inst uct;OnAuntll what .goes on now!Aand wi thmwhat

“ frequency, is known.

lflz:l(;’fé‘fin?-v :{_i ~'T; ;" L = A ;t»c;w_"~£_~~___;_ , : 3
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-u_Pilot Study
Uhat ‘was uncovered in- eartier classroom observations sugges ted

categories for describing what teachers mlght do in the time. scheduled for

reading lnstructlon. To find out whether they were realnstlc and exhaus~

11.;tnve,a pllot study was undertaken durlng the ISIb—77 school year (Durkan,

'1977). Since “teach comprehension'’ was both an essentlal and lmportant

category, great care was taken to define it.

Review of the Literature

To begin, the litérature’was searched in order to seeuwhetherwit~mﬂ~———¥;

provnded guidelines for a def:nltnoh ;jor |ncluded studies by others who

PR

<

,had observed in classrooms ‘to learn about comprehensuon lnstructlon..

Dnly one such study was found (Qulrk et al., 1973a Qunrk et al., 1973b

Quirk et al., 1975; Quirk et al., 1976) Called "The Classroom Behavior

of Teabhers and Students during Compensatory Readlng lnstructlon." the.

s tudy |nvolved ﬁ6 observers, 135 teachers (divlded dmong grades 2, b, .

and 6), 34 schools, and 21 cities. Although each c:ass was visited mlne

'tnmes only 15 minutes of codnng took place per ViSlt With that.mimd'of
' sampllng, the researchers (Quirk et al., 1975, p.. 191) found that teachers

- used the largest’amounts of time in the following ways:

' : _ Percent.o?mllﬁe;"—-__““ S e
Mamagemene imstruction o 7 39;; |
Wmonundiamhnmgand Word .
' lecognﬁniumﬁnctfvltles. S . 267
Compr-eens fam Activities . '12"'d' -
} Newirea zmggwnstrpcfion>, ey : R L




- In concluding their report, thz researchers say:

Content categories could be combined in_a number of ways to
determine the percent of time that teachers spent in readlng
activities. 17 Lonte iprehension; ?uu
nuiciation and Word Recognition, Language Structure, Reading .
Silertly} are combined, this would indicate that the teachers

- spent 43 perzent of thelr time in reading instruction activi-
ties. 1{ Contsat categories 5 (Spelling) and 6 (Listening)
are also includ=d, the teachers spent 56 percent of their time
in reading and readsng~related actnvntles (Qunrk et al., 1975,
p. 19 l).

. .

Although this‘}ebort appears to telf‘about instruction, the re-
searchers‘ definitiohs of categeries are-not consistentt?’;qnfine87tq that.:
focus. Further, because teachers and childreh'are‘considetedvtogether, the
defihiticds are eften flawed by a lack of elarity. To*filustrate, when
"|nstruct|onal activities" are dnscussed, comprehensnon is simglea autz=as
“those instances- an which the teacher, students or others im %m~&ﬂu£smoqm
demonst Faite understandlng of what the students have read v | ime|wdes.. :
question s, statements, or actions such as defnnlng a word tnﬁwvmg e
maarkiyg oiff a sentence, or |nterpret|ng a Story" (Qunrk et #., 1973, u= 7).

Whesmexamples of “"comprehension activities' are c:ted in aumﬁﬁer reporct

+of Woe same study-(Quirk et al:, 1973b, p. 21), they include:;

Teacinezr asiks for meening of blufé.

: Teachers asks: 'What words in the-story helped you to see
— hmwfthnrf%wur4ooked~“ - - -

Teacher asks children to use parliament in a sentence. | Sx*f"ﬁsx\'_
- M11 in.all, the report helped heither'with definitions nor with

clegarily stated informstion about classroom practices, . . 7

L o




Another publication whose title suggested a _comprehensiori-instructioh

- focus was the report of the internationa_il study directed by Thorndike (1973).

-«

It was called Reading Comprehension Education in Fifteen Countries. ln,spihte

of the title, it is a comparlson of comprehens:on test scores that led to

- such canclusnons as It must be confessed that the results of the study

provude little gundance for the improvememt of thve edmcmfmnal enterprlse"

(Thorndike, &73. p. 99).

A few of the many other publlc/uons thaz promised more- heip thar

the)r provided will be cnted in orr*fr to show tthat efify ~vt ton ﬁ-ﬁcﬂte &

definition of comprehensnon instruction in the 1itesstwae were  fruit]ess,
in. @ chapter entitled "f\n Operatianal Deefimition aff Q{oﬁ;prdhmilom

tnamection," Bormuth (1969)_makes ihteresti:ng; eomm Brear of Fers ma

derf,. 2icion that is useful for classroom obserwatioms. U.,. =r the headiing

17 T I A Definition of Comprehension,"' he says, U"....mmprxzahenSion_;.a&hi,I?ﬂy. .

is izhml&ight to be a set of generalizesd knowledge-aAcquiiSfi'ta'mm ski Ills-awhibich

4 -
paTRIT, pueople to acqﬁtre and exhibit information galme=d:as a consequence of

e 09 prlnted language" (1969. . 50). He contimues, *'Consequently, the

. content of comprehension mstructlon might be said to be the rules descriting

o ‘?ﬂeg .

> how ‘the language ssjstem ‘works to transmit information; amd the tasks of

‘research in reading comprehension instruction are (1) to-enumerate these

rules,-"(z) to delvelop teeching 'tasks for shaping childrem's behaviors in

- ~the manners described- by theS_e _rules, _and_(3) to owgani ze them into a

ERIC . .

systematic sequence for instruction by determining tzheﬁer"relative complexi-

‘ties" (1969. p. 50). Offerlng no evudence to supporit e claim, Bormuth

still malntains that "Comprehensnon is both one of the most important and

one of the weakest areas of lnstructlon" (1969, p l|8)

©




Anothervpubiication that- sounded promising‘also emitted a useful defi-
nitipn. This nas-a chapter hyﬂyardhaughhealled “The Teaching of Phonics
ann‘éomprehension:_ A Linguistic Evaluation' (1969). Initially, Wardhaugh
discusses problem: mtlated 1o definitions. of reading {too vagme; too all-

_ inclﬁsive; and sso on):p; USSR goes on to aswent_that "n;'matteW‘yhat'else {

‘a definition of readismey incﬂmdes, it‘must rexognize that theme is a connec-
tion between Englishr ortimewrvaphy and-the;phnnological system «of English; and,

. second, sentences hgive meanﬂmgs-that cantwe.accounte&i}ar #n terms of syntactic

- and semantic rules, The Tirst of these claims will be diacnﬁsed in conneetionu

with phonics instru tion and the second, iin wonnection with tthe teaching of
comprehension' (i3, p. 80). wardhaughmnmwers the ;attew’in-twp pages, -
primariiy througin am amalysis of sentences %mferder tomshom;that “a reader

.nust be able tortrelate ... the deep structrre. of a fenbence -.s toO 1ts

B "surface struhturea.." (1969, p. 86). ) | - -'. e
.. Journals fer teachers were not overliooked id the search for.a definition
of comprehension snstructlon The last example that will be cited of

-the many artlcles that offered more hope than help appeared in the Readlng
Teacher and was called "lmprovnng Children's Comprehenslon Abllltles"

.(Toveyf51976). Wi thout wasting many words, thls article elnmlnated any

;chance of offering .a definition by taking the position that "It appears

tha. comprehensnon cannot be taught directly, but situations can be pro-

vided to facilitate and encourage the processung of print into meaning' .

(p. 289). The situations are described~in—themform ofeten.exampjes_of -

ot

."practical suggestlons for nnvolvnng chlldren in successful readung
K experiences" (p. 289). They include (a) Help chnldren select books they can

read; (b) help children develop an understandlng of_the“purpose and naturef'




. of reading; and (c) encourage children to read high interest material. 3
Almost all'theasuggestions can be summarized with riie last one menfioned:
’"Hotivate children to read, read, read'" (p. 291)

Finding little help in researcﬁ reports and articles, | next consulted

the Dictionary of Education (Carter, 1973), which had no entry for "compre- '

-

hension instruction." Although one for "instruction" was found, it hardly
‘provided clafification. The entry said, '""in a preci;u sense, (instruction
is) the kind of teaching that obligates the instructor to fu;nish the
learner with some lastin§>directionAand is accountable for pupil pérformances
commensurate with prec}se statements of educatioﬁal objecti&?g" (;. 304).

The final attempt to get'hélp ffom otherg was a letter to”the'lRA : »
Commi ttee responsible fpr developing a Dictignary of ReadinghTefms; but
again,‘the effort was nonproductive. And so | began to rga;on out’for - ’

myself the definition of comprehension instruction that would be used in .

- _.._the observational research.

Deffnition of Comprehension Instruction : \

Working out a definition can move in at least two directions. " The
first stafts;by'equating comprehending with readiﬁg; it thus concludes by
aécéptlng as comprehension instruction anything that is done to help chilQren
‘acq;irefreading ability. Within this very broad framework, instruction con- )
cernéd with such-things-as whole word identification; Qord meanings, and -
. phonic and structural analyses belongs under the umbrella called ‘'compré-
Ahensibn instruction.'" And this seems iogical. AfterAall, if the identi-
_ficafiop or meaning of ;o&_many fndividual>wordsjis_uhknowp, prpblems with

coﬁprehehSion follow.




‘Although seeming to be logical, equating comprehension instruction

o

Qith an?thing thaf.helps children become readers has one obvious drayback.
It ﬁakes.comprehension instruction so global and all inclusive that it no
longer is a separate entity. That is, as it becoﬁes everything, it becomes
notﬁing in particular. The fbss of identity suggests another path for
‘arriQ}ng at a definition. This one bypasse§ single, isolated words and
pufs comprehiension instruction into a framework.that only includes efforts
(a) to teach children the meaning of a unit tﬁat is larger than a word, or
(b) to teach them how to work out the meaning of sucg units.

Subsequent to arriving at a definition, | found a report by Golinkoff
(1975-76) in which she discusses Vtﬁe components of reading qompréhension,“

which she lists as being:

S
.
’

Decoding ‘ : \ S *

{
.

Lexical access

Identifying individual words \\a

Having "a meaning for the printed word in
semantic memory'' (p- 633) \\

.

" Text otganlzatlon

Extréctlng "'me ajing from units larékr than
the single r £ such as phrases, sé{ ences,
and paragraphy" (p. 633) °

\
!

ey
v
1.
3

As ‘can be seen below, the definition of c;hprehenslon instguction
- selected for the observations is simllar to what Golinkoff calls '"text
organizatioh":
Comprehension: instructnon
Teacher does/says something tc help fh:ldreﬂ

understand or work ‘out the meaning of more
‘than a single, isolated word. - \

10 | . .




ideally, comprehension instruction has transfer value, thus will help
children cope with the meaning of connected text not used in the irstruction.-
This suggested another category for classifying what teachers migh? be_ex-
pected to do: : . .
Coqg;ghensnon. application
Teacher does/says something.in order to learn whether
previous instruction enables children to understand

the meaning of connected text not -used in that
instruction.

Examples of Comprehecslon Instruction

Before additional categories for teachers' behavior are mentaoned exam-

.ples of what would be classified as "comprehensaon nnstructaon" will be listed.
. / :

(Ease with which they could be described bflefly was the main criterion used
- for selecting examples.) They are given inlorder to clarify the definition

‘still further. Such clarificatlon is important since the value of the data -

to be reported is affected by the degree to which’ the deftnltion is acceptable.
The first series of examples focuses on undlvidua} words but in the con-

text of a sentence or more.

With explanations and sample sentences, teacher:

, ;
helps children understard the difference in the
meaning of and and or.

“calls children's attention to the meanlng and
importance of key words in written directions

g

(e.g., each, if, all, underline, match). T

'helps children understand that certain words ¢
signal sequence (e.g.,. first, before, at the
same_time, later, meanwhtle, ult?mately)."

¢

Other comprehension instruction might focus on extrdcting meaning

from single sentences or pairs of sentences. For Instance:




10

Using a sentence like The little kindergarten boy was

crying, teacher asks children to name everything it

tells about the boy. Each fact is written on the

board. Teacher next dsks what the sentence does not
" tell about the boy. )

Using pairs of sentenaes, teacher has children compare
their content to sée whether it is the same. Pairs
might be something like: )

Once home, she changed into her old ciothes.
She changed clothes after she got home.

He was killed by the train at'the?crossing. _5 4
it was at the crossing .that the train killed him. ‘ C

With the help of suitable sentences, teacher explains the
meaning of "appositive;' shows how appositives are set
apart from the rest of a sentence with commas; and illu-
strates how-they assist with the meaning of words. —

Comprehension instruction with paragraphs (or more) might use brocedhres

like the following:-

Using a paragraph that describes a person, teacher aifs’ﬂ/’/,//,/,é/’/ )
_children to read it and, as they do, to try to get a : '
menta1-ptc1n£g_gf the person___Qggg_Lbe—porsuﬁ’Tsaﬁ]s- =
cussed, the paragraph is reread in order to decide what

1details were omitted. Using additional paragraphs in

a similar fashion, teacher encourages children to picture .
what is described whenever they read.

e Asking a question that may or may not be answered in a
given paragraph, teacher directs children to read it
uutil they get to®he answer. Children whe think thay
found it are asked to .give the answer and to tell why
they think it does answer the question. Answers are also
analyzed to see whether they can be shortened and stil}
be correct. ,

‘Using a paragraph that contains a main idea embellished -

“with supportlng details, teacherfasks children to read -
it in order to be able to state in a very few words what

the paragraph is about. Responses are compared and dis- . R

cussed in ordwr to select the best, which is written on : -

the board. The children are then asked to reread the’ e .o

paragraph, this time. to find all the details that: -have B TR
o to do with the main idea. These are written below the. B e

= -

,-‘% .




% . .

.main idea in outline form. Once a number of paragraphs
Aare. analyzed in this way, teacher dlscusses the meaning
' in idea" and "supportlng detail " Finally, other

3

5asking, %:few comments about the way teachers questlons would be,clasfifled
. 1-‘,\,‘/

llf what»awteacher d|d with questlons and answers was likely to advance g

f"hlldren s comprehensuon abilltles, it would be classified as "Comprehensnon.vl

<

?instruction." ’Some of the examples of instruction JUSt listed include ques-’,f

A
ek

&

ctloning_of.thls type. On the other hand"lf a teacher asked questlons and

;didinothing withlchildren s answers except, perhaps, to say-they were rightyjcf

"or wrong, that questionlng would be "Comprehension. asseSsmeht;" whichﬁié,

‘o

jdescribed below

S

ComgrehenS|on. ‘assessment’ ST T L e e
-~ s.Teacher does/says . somethlng in order to learn whether whatﬁ' -
Vwas read was. "comprehended. Efforts could take a varlety of _
”forms-—for instance, orally-posed questions; written+ exercises;h o
‘request for picture of unplctured character in a:story. . . L

\l\‘

ciAdmittedly, the d|stinct|on being made between interrogation that

- -

“instructnon and lnterrogatuon that |s assessment is not what everyone would

call "clearly apparent\" ThJS researcher s worries about possible vagueness {:

‘A..’ . g

ceased once classrooms began to be vusuted because obsenved questlonung was

ﬁYCFYiYOU!'"el Rarely,'for example, was anythlng done wnth wrong answers, "*,

Ne

S oA S T L

Seicept,to‘say.that they ‘were wrong " Never d|d chlldren have to prove. or




Frequently,'ln tact, the

emphasls seemed ‘to be on guessing what the teacher S answer was rather than

on recalllng what had" been ‘read. AIT these characterlstncs explaln why

_sion: .|nstruct|on. All the rest were'Tomprehension. assessment.

. Additional Categories for Teachers ' Behavior Related to'Comprehenslon:

,‘Thus far, three categories for- comprehension have,heen“discﬁssed: B RO

lnstructlon, assessment, and applucatuon The latter category, it will

o

be recalled, IS for practlce carried on under a teacher S supervlsion.
. ! _ ;

“Practice ln:the form of written assignments was classlfled‘drfferently:. B
Fal ﬁ:_f S ”: - i ;h ::';- S o ;ld%ﬁ
~ Comprehension: assignment - ' ‘ :

e Teacherglves written assignment concerned with comprehens|on. _
. . . N ’;, . . . P

G

Earlier classroom observations lndlcated the need for'a‘related
category:

Comprehenslon. helps with ass:gnment :
Teacher helps one or more chuldren wuth comprehensuon
='ass|gnment.

3

If a teacher provuded comprehenslon lnstructlon, it was posslble that

.s/he_might revuew it laterT Thls\suggested another classlfncatuon.

¢

'Comprehensuon.' review of instruction .
‘ - Teacher goes over earller comprehensnon |nstructnon.'

- Prior observations,also pointed up the need for:

Comprehenslon : preparatnon for readung

3 Teacher does/says something in order to prepare fhnldren to .
read a given selection--for instance,. identifies or has children: . .~  =*
. identify new words; poses questtonS‘ relates children's: expe'lences o
- to selectnon, dnscusses meantngs .of words in selectnon.

14




N e

~ The final category concerned with comprehensuon was |dentified during

de?the pilot study when an observed teacher stopped chuldren before they came

—
o . T

o L
i».jto the end of a story |n order to have them predlct what the endlng might
;&;be. In one sense,. the teacher s behavior was“"Comprehensuon.. assessment“_

'-:because the’ children s predlctlons reflected e|ther comprehension or non-ifjﬂw

;;comprehension of what they had read.. On ‘the other hand it could also be'h“

RIS o
LT . N,
N

viewed as "Comprehensnon. preparat|on for readung since- the discussion

jff of predjctlons was preparatlon for: reading the f|nal part of the s,ory
. (

Rather than force the behavuor into- an existlng category, an addntional On\
S

: was establlshed

s

+ &

Cnmprehensnon. prediction - .
Teacher asks for prediction based on what was read

P . RN

Py

To sum up,_the categories used to ctlassify teachers behayior’infrelationu"

RS

to_reading comprehension were eight in number;

’

x ,Comprehension: ninstruction , . . ;:Comprehension: -help.with assignment i
‘iicomprehension:; reyiew of . Comprehension: preparationffér; .'d~ ;
. _lnstruction _ ..__' L __reading - :
Comprehension;, application:. : ﬁ' Comprehension:flassessment - S
:75 COmprehensnon.ﬁpassignment" | -’ Comprehension; _prediction ___A

T

?!;Lcétégdries foﬁ‘Other Klnds of lnstruction s T : R A'LLH -

Even'though the central concern was. comprehension, other facets of

insfructional programs were also to be classified and timed If it turned
v .
' out that llttle was being done with comprehension‘;the additional data could S

_ show how teachers do-spend-thelr time. S ji‘fﬁ
. .. . L . E . *,

-




: That someof’their time would go to phonlcs and structural analysis

L Was-assumed. Following the pattern’ used for comprehensnon. six more classn- _ ._-:25
fications were created S

g 'PhbniC$= i"StrﬁCtion : o Structural Amalysis: . instructioni;\m}“~9

ff;_Phonics.;“review of instruction o Structunaﬁihﬁaﬂysisifrrevnew of |nstructio,

e Phonics;} appllcatlon e _ '_StruCtUFub Anaidysis: applicatlon

e

‘X»J;ﬁ" The category "Comprehensnon.- preparation\ﬁwr reading" covers\tjme .
R *ﬁf~;~
given to word meanings prior -to: the reading of . a:w;ven seiection, however,

‘yfnt was thought that mlddle-and upper grade teachersmwnuld plan addltionai

o instructlon with meanings because of their obvnous sdgniflcance for. compre-'“"

hension. To describe their efforts,;theufollowlngxeategories,were selected:

) . Word Meanings: instruction | . . ;., i
i Word heaningsi. review'of instruction o | i :
i Word Meanings:"application_ . o fT,XEﬁJ :
Because'prioriobservations'showed‘that beyond7thejprimaryigrades{
teachers glve numerous wrltten assignments, often at rap|d rates, another .: i
vdecnsnon was. to. deai with.ali assignments (with the,exception of those for
comprehensnon and study skillsfiunder more generai categorles'
. Assignment: gives' , : )
: | o . Assignment: helps'with. o o | ’-/. - E
‘ Assignment: fchecks' | “) ) ] ;
: ‘v..,,“_n_ ’ ot

The ciose connectlon between comprehensnon and study skills\(e g., out-’

l|n|ng, paraphrasnng an encyclopedla article, and so on) seemed to requlre

-

.separate'categories:fgr the lattér: - : ' i o PR

- L 6 - S C e
. . . o Ed . . : 5 .
N > N = . . . :
N . N - ST ST . e "
:




AT Study Skills: instruction

-

.Study Skills: review of instruction'
Study Skiilst “application ¢

_ Study Skills: assignment -

¢

"MSome Additionai Categg!jes _ _ C “" I : “'”L"j‘_”.aﬁu

[

Almost immediaﬁ!%y> the pilot study identified the nded: to account for ’
the time when one activ;ty shlfts to another- when a-teé@her moves from ‘
ﬂtworking with one group to another and so on.r The seiected category is ;5“:;ff

descrlbed beiow - _ - - S - - 3':A. : _lih N

Transltlon - ' R
Time required for cnanging from one actiwhty to
© another or ‘from one classroom to another; For=walting
for chiidren to get to the reading table; for:walting
for them to get a book or find a page;-and so on.

LS

équally clearbwas the need for:

’s

Noninstructlgh v I R L
ime.given to chastlsement, to waiting whide chlldren EER .
. do ‘assignments; to checking papers at desk whiile. childaen : :
ﬂ;;%-. s do an‘assignment, to nonlnstructlonal conversation WIth one A

or more chnidren, and so on. -

Otbe categories not’ yet mentioned are in the totai Iist that comprises"

Appendax D:r\ctlons for using the categories (rather than definitions)

are gnven in order to facllitate usegof them by other researchers who may

_7:fﬁfwant to repilcate the present study. ' L

?I _'*.3' The~Study‘--' “3 Lo o

et

The primary reason for the observatlonal studyawas to Iearn whether
s .

Qﬁ’k;elementary school classrooms provnde comprehension imstructlon and ,|f they

S jl e = _—

C

Al
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e )
: i

fﬁdo. to find out what amount of time is allotted to it. On the assumpti0n
that . there Is less of it In the prlmary grades because of the concern there

- for decoding skills, middle and upper grades were: Selected for the observa--

- ) " . _"',!.
- tlons. - \

Originally; only the reading pericd was to be observed ~However,’;ff f?“;}

bncause the pilot study (Durkin, l977) revealed such a dearth of comprehension

E
“

Instruction, a decision _was made to observe durIng socIal studies, too.» This.

77*,-' decasaon was based on the assumption that even if teachers give little-time

“r

to comprehenslon durIng reading, they could be expected to work on it durIng

- ...

social studies sance children s problems with content subJect textbooks are 'f u
o L RN

both major and well known.. One further declsion was to use for both readIhg 1ﬁ;fﬂj

and social studies the same list of categories for describing teachers' be-'@ ~.j3f
” havaor.' If it was insufficient for social studies (or for the reading period)

‘the necessary categorles could be added N L e

Three-Prong Focus . | ' | s AR

in order to look at comprehension lnstructlon from a varIety of perspec-

. )

tIves, three sub-studies were done.. One concentﬁoted on fourth grade because

It Is commonly believed that at that level a sztch ls made from learnIng to -

~

read to readIng to learn.. A correspondIng change from Instructlon in decodIng
B R ot
L »e..words to- instruction in comprehensIon would be expected It Is also at’ the

. d‘/) . ..

fourth-grade level that content’ subjects begIn to be taken serIously All-thIs,-"‘

e ® PN L

4

It was thought, made fourth grade a likely place ‘to fInd comprehenslon Instruc- o

C v o : o R

o tIon..:‘. J ;
-..,"T"lié second part of the research wasqa study “of schools;" In this.case, ) “1
grades 3 6“mere observed in order to see whether IndIvIdual schools dlffer ta f~4f,J
in the amount of time they give to comprehensIon Inetructlon and whether ‘:ééla;?'é
varlous grade—levels show dIfferences. .lC) :;éi‘ﬂ E 'Z~i~*“¥;” o ,?

h‘
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The “third ‘sub~simidyy WnCent’rated on individual ch#ldrem un _an atémmpt
| to see what im\ ructignal programs look like from a chuld's perspectiwe.
. In all twc-aub-'stmties each classroom was visited on threwmsslve
.:;‘days.. This . prasgstiure w%ﬁ!ﬁllowed tc allow for continulty and alse & |
recluce the likeWi‘de thnatt 'tseachers would only be seen on an atypiscai -dey.

| ‘On t 78 assumptinwl thatztkoth the content and the quality of instmcte!’qm

. _,/
'1

var_igs on different days.fof tie week, the three-day visits were: scwﬂﬁ
" so -that_ all ‘Five days of the- week_-would',-be- ‘ncluded with. _equali{:'-frequienm%y__:_

the t |me ‘the research werminated. On "th_e‘__ass(unp(tion ‘that thezmuadivy ofism

“instructionall program aiso varies at diffsj‘eht_' t'imes-‘_in’_'-the schoal yedrr,
Qbs,“ervationsj'-began in early September and continued unti.l mid-Mey..

. Sti 11 ‘more facets of:“the research ‘Were' comnon 't'o the thme-.radﬁwzes :

For instance, all the teachers knew beforehand that they were to Y viwi‘ted,l.
" more likely than not,. therefore, at least some put fort;h thmﬂ best: -wFForts .
Aithbugh each was asked to do exactlywhat s/he would do werd the'rem visltor o

[ - - -~ . . PN

;{* . ‘m the ‘roomy’ evidence exists that in at Ieast one case the request was not _

., :

v"'-_-followed FA teacher who was. observeg\bl this writer, and who had forgotten

[ \

S—

v

the children were filling out workbook pages and ditto sheets._ '\Ji th.the .

\\

. "ar'riVal of the_ visu_tor_. “she -cmcu,latedi-around the\ room: of-fering heillp\to_t\he

“_'chlldren._.-‘: L o

N

To be noted, too, is that whenever an admlnistrator was contacted abou
9

}

T

the posslbul:ty 6f obsemnng »a request was’ made to see the best::teacher
""’.Nhlle there is. no guaram:ee that the best (which would have dgf_,ﬁerent rleanlng'_"

for different administran:ors) were seen, it is llkely that the wormwa-re

__not seon. ‘ Although each meacher knew about the observers' interest ln readlng,

the special |nterest in comprehension instructuon was never mentloned

19
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Ji-mmany ways, then, what was, seen should have allowed for a positive

actﬁamt;of readlng programs.. As’ mentioned the teachers knew. they were 1m» ’

bexealuserved, ‘and the best teachers on.a facul,y were requested Further, ﬁhe
',mamauwdlng and tlmlng of behaV|or started not when an officlal scheduleelnﬂﬁ*
%ﬁned a period was to begin but, rather, when it actually began. Slnce

‘s&artlng on’ time was uncommon, the selected procedure resulted in | egs ~L:imee

“hﬂdng ‘assigned tor“Noninstructlon" than would have been the case: haig ahe

Fmabrwing adhered 1o the OfflClal schedule., S T.i
( R

Stivg oMe ‘mare relevant fact needs to be mentioned BeaﬂQVemnhﬁwﬁae-
i

t iond scoml d-<gwrly be made with a teacher s permlssion, timesw%’ﬂu umstmdttian
'migM§JME red&ﬁed both in quallty and in quantity were omitts =rom- nhe
;obsufWﬁm-on schedule. ieachers and/or administrators did ne . pevmlf vhsmtingx

u.for example, at the Very beglnnlng of - the school year/_or ‘at. the very end

e
i _Nor were teachers wnlling to be observed during the weeks that preceded

"- b

';Thanksgiving and Chrustmas. Even days likehHalloween and Valentnne s DAy

e

had to be omntted Al‘ rhls is to say that what was seen shanld have\been

k

.2 PR

:,_examples of fairly good lnstructlonal programs. -

- e

.. Observers . _ _ :
T-All'the'observations were'made by:this'researcher and two“a"sistants
“‘--who~had been- prepared to be observers in a number of different'ways. .To
Sl ‘\‘\\
'._begln, both had-had‘ETemE‘taTy-schootheafh|ng experience, both ‘had” al50"'

Te—

itaken neadlng“methodology courses. with thlS write;§and‘hadﬁfhemse4ves_taught

., . - ;, ',‘ ’.«.(.

1. The- common- and - sometlmes large dlscrepancies between the amount ‘of time’

. officiallly scheduled for read:ng and the..timespent on it indicate that

-7 . researchers -who are .interested in. examlnlng the: relat|onsh|p between ‘in-- .

- structional time and reading performance ‘must make certaln that they deal ,

i ;wlth actual schedules, not paper ones. : -
20 o
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an undergraduate course in reading. Before the obterwauvrunss started, time
... was Spent on descriptions and |iiustratzona of emss cavegery dizectiwms. For
. recording w_hat‘ was 'observed were carefully outdiimad - i

‘Miemw 8 teacher was’the focu_s, rece-dting e o vl tie rioltesine Weaad bngss

Time l +. Activity | ’ Ngdsmnce J “Spurcm

Whe=n eac_h' di fferent activity began and ended was-mmoted in:the fiimst
o, which was also used to indicate how an activisew swalls- classi il The
eﬁﬂi@moiumn was for descriptions of each:\acti'wi*ty Whowwas wiith timmr

at the tlme of an activntv was named in -the t’hixrd ic:o\m aWélr&%tth&**f@ﬂfthww—\is

aii’owad for mformation about the sburce ‘of z:an ac‘t&sﬂ\m*t‘r for instances. a
- woriiook or“manuai. 0niy the headings "“Time'" and MActivity' were usa& when -

a child was. belng observed..

: Careful preparatlon may "account for the tot:aﬂ agreemnt |n ciassnfi-

PR

o cations made by the observers when four _trial obser‘vations»auere done prior e
to the start of the’ study. -Two probsilems wemxe identlfled however.,' wi th one

' observer, a consnstent error in timing activuties occurred during the flrst

P ~ ..

o _
!:riai observatlon because, lnstead of markimg the starting time of an activity

to;correSpond with the conciudlng tme of\the previous actlvity, she sklpped

¢

.a mlnute.’ For example, if the categories "‘ii‘ransitvon“ and "Comprehenslon. _w_':

pfepai:aLLon" descrlbed two successnve activi’mes of a teacher, the farst of -
n_descrided, two s

Nhlch ended at 9 06, she erroneousiy nofed*Mewnd as sntartlng at 9: 07

) .l__nste_a_d ‘of 9;(\6. _ o _ ' P ¥




The flow in thm=c 2der inbserver's reporting was unvecessarily detalled

- accounts of behg:,i @ . o renedy that, distinctions had to be made betweenf*

what was essent1 O amd, N contrast, what il d be recowded vf tlme permltted

5?"v _"‘W-Originally. @ minude wEas consldered -~ basic unlt‘of_tlme.“ However,

E SN : - B
, as the observations/procémned some actiwvimes were so brief .as to require.
descriptions thnt used hal# mnnutes. A ‘ ‘ B o S

For all three sub-stum:es, every de: 'ﬁmtion and classification were

¥

oo checked by thns researcher . Unclear deswrigptions or questionable classifu- 3_" .
catlons weng.dlsawﬁhwwwu®M>the observer. é&wsfmonable classiﬁlcatlons,u.f“

whlch were uncommou» wense. mesmdved throughidnscu5510ns off whe gnven behavnor

ﬂA ' or--and this occurred momre fnaquently--thnnugh the addlmonmofﬁcategories.‘w

g 3 -
i .- &

Added categorles, anl of whsiiath were used-Mnfraquvntly, imcﬂuded: Sustained: e

Sllent Readlng lbotm teacher:and chnldrensare engaged frvssiiil ent readlng)

Dfaghosis: checks (teacher Wooks over sheet. on which notes about problems
& are-writtenl; D:agnosus: wrutes (teacher makes. a notation about a problem“
"or need). T . D . o : _;'_ o

Sub4Study‘0ne:el?ourth Grade

In the: study of fourth grades, reading was observed for kh69 minutesi'
o N ..
"soCnal studles,-for 2775 mlnutes. The 24 classrooms that were vnslted were'

Edi': in. l3 dlfferent school systems in central llllnois. Al the ciasses‘were
taught by women, 7 of whom had a|de§. SIX of the Zk classes were thnrd-.

fourth grade comblnatlons. ’. B L S

’%‘T,“: S Class slze in the observed _rooms rangeﬂ from ll to 32 chlldren w|th a ‘

©

' ?'-' mean of 22 7 in-8 schools, interclass groupungs were used ‘when readung &

was taught- the remuunlng 16 had self contalned rooms. 0nlywone school ‘used
m L. . A "'_.' s
S SR Qtelf!: 1 ass-g r_oups M“SOGIBJQ.&!’QE?’“ A

———
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B Teacher read aloud a page in a basal reader that dealt with the way poets

. ~ma|n |dea ln all the facts .

”‘1

* 2. Al this instruction was from a tape. The teacher JUSt llstened.~

i Flndkugﬁ for the Reading Period

———

The amount of Cvme the~2h observed teachers spent _during the reading

,,,,,

perlodton instruction and activities concerned with comprehension and study

skulls is summarized in Table l. As the table shows; less than 1 percent

B L L L L L L e
o

(28 minutes) went to comprehension lnstruction . At no time was study skills

I3
+

instruction seen. The observed comprehension instruction. found in 5 dif~

‘ferent classrooms, is described below.
' ' S }: »

CES
“t

Language of Poets (l min.)

‘use language in a special way--a ''rich' way.. The page pointed out that Ty
instead of saying something like "‘an apartment -that is lSO‘feet high " the,
‘poet. might say '‘an apartment halfway up the sky " ‘ . :

“Main ldea (7 min. )2 - T

Children and teacher listened co a tape that explained a main idea as “what-
-a story is mostly about.' Narrator talked about titles as being main ideas.
Directed by the tape, children read aloud a poem f.om cards in order to see
‘whether they could tell what- its main idea was.. Teacher stopped the tape,
and children told what they thought the mat: idea was.

Heaning of Common Expression (2 min.) : : 3 oo
Questioning the children about a story they just read *eacher asked, ''What.

does 'Two wrongs don't- make a right'‘mean?'' One child gave vague explanation,

-so 'teacher- sadded a better one Further examples were mentloned by ‘the * .-

o children

Extractlng the Main ldea from Facts (lh min. ) '
Children were unable to tell .in a ?Ew words what ‘a series of. facts in a basal

“reader selection was telling them,;so teacher explained 'main idea. ."" " She next

"posed questions about the five pages on which the facts had been related. ,Her'_i-

. questions and directions included: th did the author. put the ideas on
pp. :116=120 in ‘this story? What didwe learn from those pages? What was the
author showing us? Think about what you learned: from those pages. Let's see.
if we can group the. facts - togetherand glve them a name. _‘That will be the

v

Ordlnarlly, her listening would have been classified as’ "Listens." HoweVer,
since the tape dealt with comprehension |nstruct|on, her behavior was cate-
gorlred as - "Comprehensuon., |nstruction S N

%

’
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manuals. T o

Analysis of Compound Sentence (4 min.) -
Guided by a page in a basalreader.tedchermentioned ‘that and and but are

* "'Corinecting words." Said they often connect words to make long.sentences. .. ...

Teacher then.wrote on the board Pollywog sat in Mrs. Weaver's class and

. looked out:tne window and prayed for rain. Had children read the sentence.

‘aloud. Asked whether someone could say what one short sentence in the long
sentence said.. Child offered, !"Pollywog sat in Mrs. Weaver's class."

. Teacher then asked for another short sentence. When a child offered,

""Looked out the window,' teacher reminded him to start with “Pol‘ywog "
- Same reminder had to be given to another cr:ild when he suggested, 'Prayed
for rain' as being the third short sentence in the long one. o

. B N . S
- "(' v o —

PN

Even though each of the above eplsodes mzets the requurements of

L

"Comprehension.A instruction." it should be" noted that what was done (with

the exceptlon of the )4 minute ep.sode) was not: likely to be instrucflve
¢

For comprehension:‘ Iake the last episode as an. |liustration.fﬁuiéome ways i b

had the greatest potential but the teacher failed: to relate what she.was-

} L . : s : .
doung either to add|t|onal sentences or to conmgrehending in 3eneral Instead,

.~

’ she followed the book,\dld neither more nor. less than what it covered then -

"shlfted to somethlng else:s Quichk, unexplained‘shifts were«exdﬁedlngly

‘common |n all the classrooms and may explain why the category ”Comprehension.

,applicatlon" was not needed for the fourth grade obserwations:
\..{"‘ .
‘L Used with notlceableTfrequency, on .the other.” hand was the category

\ 4 é«' ’)

'"Comprehension ' assesSméﬁt“‘ (17. 65 percent) TeachersL,quest|0ns dominated

;.—v—‘-

. here. Only the questlons deﬁ?cted in the comprehension-|nstruct|on‘eplsodes¥~“'

3

. JUSt described however, had Qhe potentnal to be |nstruct|ve. with the rest. ‘

the concern was to see whetherlchrldren s answers were rnght or wrong
- 3 IR

'Although no attempt was made‘tolcount‘or classnfy_questlons ‘a generous use..

3 4 . - . E
: x* & ) ; ,\‘ s .
of literal ones was very apparen}. Most questions were taken from basal

‘y

PR g

" Except .for questions, manuals were rarely used. How little manuals
L AT . i : T :

appeared;tosaffect instructional 6rograms ic reflected in the small améunt

.24




. of. time spen* on preparing chiidren to read something (5.53 percent). The

i
\

i

/

/

' workbooks and ditto sheets appeared everywhere In great"numbers. Their

(,j excluding those for comprehension and studx skilis. As Table-z Shows, the

‘connected with assignments, which Ts summarized, in the. ncxt table, Table 2.

‘i

3

E |<I(;

typicai preview consisted of very brief attention to new vocabulary followed
by the poslng of two or three questions that were: Jever written. This meant

-that the children couid not refer to them before, whiie, or-after they read.

it aiso_meant that they may have been forgotten not only by ‘the children

.b f;also by the teacher. This is suggested by the fact that:questIOns‘ralsed~-

hefore a story was read were not, repeated when the story was discussed;

‘While it is;true that manuals were visible with surprising rarity,
omnipresence is reflected in the amount of time teachers spent on actnvnties

"Comprehension' assessment" appears in Table 2 because the assessment was

of . assigned reading.

- —.’---------—-----------—-'-

*

The category ''Assignment,' it will be recalled, covers ali assignments

three dimensions of the category account for 14.35 percent of the teachers' C

<

Inspection of Table 2 may raise a question about the possnblilty thatv

"Comprehension: help with assignmént" and "Assignment. help wuth" obscure

assistance that was instruction. |If so, theansweris 'no." - The he 2.in

‘both cases was with the mechanics or directlons for an asiignment,,not with

‘features that could be lnstructlve Hechanlcs and dlrections caused probiems
for children because, all too often, Aumerous ass:gnmenﬁs‘were given at the\
.'- ! R

same tlme, or the preparatlon for donng them was |nsufﬂic|ent or the dir-

L

",'bi . ,.I 7 . £
o J - .
e SN A ;
J,‘,;.,/. A .‘/!/._25 |- el
v 1/// ./'./‘ . oy / L . .('vc'_[ <o ‘," ,;: R Ce



Data in‘the next table, Table 3, show that the observed teachers did

e

o

" not neglect comprehension Instruction because ,they were too busy teaching

"‘other things. e .

4
Ll el L L T Y T P T TR T

Intert Table 3 abog% here. . o -'f dﬁ
.. ‘ N ' ' B .
Prior to the study it has been arnsumed that, by fourth grade, falrly

ir e

sizeable amounts of time ge to structural analysls instructlon because, by

then, compllcated iooking derived &nd Inflected words appear frequently ln

materiuls. Also assuméd was ‘that word meanlngs receive special attentlon :
because the same materlals show generous use of words not llkely to be |n.
fourth graders Iimmmning-speaking vocabularies. Table 3. polnts up thalfﬁ
neither- assumptiouwuns correct ‘;' e ; :5;; l

To descrlbe how the observed teachers dld spend their tlme, Table h

,

lists all the categories showing totalvpercentages of 4 or more. Three_

categories in Table 4 have not yet been mentioned but, comblred they

©

;_consumed aimost 31 pErcent of the teachers time. The three'are "Nonihstrucrﬁ
tion " "Transatnon," and "Llstens. to cral readlng "o .
(:-;‘;; e ‘ .
. "Noninstruction" describes the tlmes when a\teacher was doing such

.\

e things as chastnsnng. talking. about something that had no academic value

ey

(e: g.. a bus schedule) doing nothing whlle the chlldren worked on assugn-‘ ;4

vy O

'*ments' or correctnng papers*at her desk. The largest contrlbutor to the

S

10 72 percentage flgure shown for "Noninstructlon" was "correcting papers
[ .

»at desk w Frequently they were math- papers. while this wrlter was’ surprlsed

-at the frequency wnth whnch teachers were wnlllng to snt at thenr 1esks

26.
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» corrécting-oapers while an obSerVer was in the room,,it is possible that' .

“they would have been there w|th even greater frequency |f a visitor was

Tpotmpresent., Thls is suggested by the fact that more correcting went on _

- 'when the'research.aSSlstants were observing then when th|s writer was the

. -chserver. o . . -
¢ . ) 2 -
. 2.

The category "Transition" accounts for time required to get ready for,

or end, an activity. From the teacher's perspective it refers'to'waiting.

(lf,something other than waiting was observed - the teacher's/béhavior was.

/

_not called "Transition.") From the ch|ldren s perspectlve, transntion time
: went to fnndnng a book walklng to or from the readlng table' flndnng a

given page and so on.; One of the things that became notlceable in the course

< . v -~

of observnng is that schools with interclass groupings for reading are

s

\"unotlceably |neff|c|ent. rThat is, large: amounts of tnme are consumed by

<

wa|t|ng, gettnng attentlon, and settling down.

- . . ‘,. N

The other category in Table L that has notyet beennentlonedis PLlstens.

C e - s.

. to oral readlng " This covers tlme spent on “round robln“ reading. “Although
thls wrlter ) earl|er observatlons in primary grades showed it to be much

"more common at those levels, the 9.76 percent fngure in Table h |nd|cates

: ~
QR

" that it persists into fourth grade. ,ﬁﬁr.

% That round robln readlng is common when social stud|es is taught

will be shown when the social studies data are reported

}”Social Studles Pfograms C e o s ," -“f T '
_ . _ S . .

Earlier visits to classrooms established both general and SpeCIfIC

2 e eu

'expectatnons for what would be found when reading was observed. In contrast,

f:the lack of prior observatlons of social. studies, allowed for nothcng moré
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.',than conjecture. The followlng assumptions about what might be observed.

"~ seemed logical: ) s
. . 11 -

R 1. The readlng ability of some chnldren is sufflclently poor that

- they cannot read soc|al studles textbooks.

>

] 2. Because of these deflciencies,-teachers'supplehent.the'prescribed

"textbook”with'easier'materials,
3. Soclal studies periods‘are uiewed.not only as a‘tine.to couenll
content -but also as an opportunity (a) to teach chllgren th to'read”u
'..“»exﬁosltory'materials, and (B)Ato teach.such.study shills-astUtlinino,d

'Iv scanning; and varying rate of reading to suit purpose.

SR ' The one‘assumptlon‘that turned out'to be correct is the first."The
othersbwere‘naive’or, at best “urrealistic for such reasons as the folloﬁ-
ing. All the4observed teachers saw the social studies period as a tlme&

- to cover tontent; as a tnne to have children "master the facts." 'Nothing,
that v.as observed indicated that dlstlnctnons were made between |mportant

~ facts and trnvna. If it was in the_book{ it was |mportant.
Concurrently, ng_teacher‘saw'the.socialjstudles period as a time to
help With'readlngl. Cﬁildren'whofcould not read:the textbqok were egpected,
to_learn’the-content:from round robin reading of. the text bf,better readers, -
and from films and filmstrips. - N d' ' - E uﬂ ' o o

Just as few provisions were made for poor readers, so too was .very ., -

" little done to challenge able ones. ~Instead, soclal.studlestas'a time - -
for whole class work. As was true of the readlng perlod, conssderable
time went to written assugnments, many of which caused maJor problems for

R” poor readers.. A%;hough workbooks were less common for soclal studles than




A

. 2775 monutes of observing.

Findings for the Social-Studies Period

'paring-.children to readia chapter- Before the study it'had veen taken -for e

) 27

-~

they were for readnng, ditto sheets were equally common. Prepared by the

teachersthemselves many of the sheets were dlffncult to read because the

Jﬁfmaterial was oVerly crowded or thé'lnk was too loght. Both flaws account_;,;;;;

for’ some .of the tlme allotted to "Assignment; helps with." d

»

The more speclfnc data that will be reported for socoal studies both

-

tf support and,dmpllfy these more general observatlons. They are based on

’ ) . £

Pata_in.Table stingle out categories pertaining tq_comprehension and

- study skills; Especially surprising is the Little_time‘that.went'to?pre-
o - B t N sy - e ) . T
'lnsert Table 5 about here.‘ S - - Co

._ granted that teachers spend consnderable tlme preparing chlldren by g|v1ng

attention to terms. whose meannngs and pronunciatnons are llkely to cause o
problems, by sketch:ng what.a.chapter will cover, and by pos;ng questions

desngned both ‘to motlvate and to: guode*the readlng The flgure of 1. 73

*

. percent (58 mlnutes) for "Comprehen5|on preﬁaration for readlng" is

evidence of this being another unreallstoc assumption

<

Questlons posed for assessment purposes were common’ during the soc|al

. studies period Thns lS reflected in the 8.25 percent flgure llsted in

,,,,,, .. '\‘ L

_.Table 5 for "Comprehensnon assessment." The vast maJorlty of.the questions;”

focused on facts, many of whlch were trivnal, some of which are no- longer .

"facts." . That socnal studles, as. it was be|ng taught, has little ‘'to do

. with chcl#ren 5 current lives was underscored}nn practncally all the class- _
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The next table, Table 6, lists categories with the largest percentages

f g'ldf-time allotted.to them. The list_reinforces the_jmportance-~as'this'ls‘
méasﬂred bf the amount of.éime teachers spend on them--of assignments. As was,‘-
?}mentzoned, problems'with a55|gnments explaln the sizeable-amount. of time -
(ll.S percent, or 318 minutes) shown for "Assignment: help~w|:h.“ |
The amount of time for ”Llstens" (almost T percent) is largely ac-
counted for by the use of films and fllmstrips to cover’ content. Whenever :;Z ~
a -teacher listened o such aides, her-behavior was descrubed as "Llstens.h‘
JSince one reason fdr the films and filmstrips was. to help slowertchildren,-.-
two other cetegorles -ought to be in Table 6, but the little time consumed
by them do not warrant thelr |nclu5|on | refer to ﬁListenlng preparatlzn
(0 86 percent) and "Lustenlng check" (2 6& percent) .If a teacher did
{something to prepare chlldren for a film or fllmstrlp, her ‘behavior was
‘.called "Llszening preparatlon." L a subsequent effort was made to fund
out what children learned from the aide, it was called "Llstenlng, check "
j -.Because SO much of ‘the narratlon for the fllms and filmstrlps moved quuckly
;and lncluded many terms not likely to be famillar,to the, chlldren, the
.little tlme spent in preparation was both surprlsing and disappointing.
Even more dlsappointlng was the time spent watching films whose content

>

: Vfwas either obsolete or no longer relevant to what was being studled

L.
c

Sub-Study Two: Grades;3-6
, The secoqd part of the research focused. on schools, grades 3 -6.

ﬂeach of the 3 schools that participated b classes covering the grade 3-6
'*;range‘were obseryedu None of the fourth grades was. in Sub Study One

. R o
. “ : = )
30 'v.. - 3 N .
: .
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The 12 observed teachers divlded between 10 women and 2 men. (ln all -

-

'.the dlSCUSSlOﬂ, teachers will be referred to aSA"she" nn order to mlnimlze

‘the possibility of ldentanIng anyone ) Two teachers had aides but. only

""""""""

for reading. All 3 schools, however, had remedial reading and learnnng

-

— disabjlity teachers; in all .3, therefore, considerable traffic~nn and out

of classrooms was common.

Class size ranged from lf to.28 children with a mean of 21.9. In 3‘
rooms (gradesag"h. 6) social.studies'was nLt being taught when the ob-
servations took place, SO~ scnence was observed instead. ln 3frooms. inter-

'3; class grouplngs were used for social studles, ink, they were used for
readlng. Readlng was observed for 2l7h minutes, social studies and science,

Y
.for lll9 minutes.

' The three schools in Sub Study Tyo ﬁere.in central.illiuois and were,
selected for the following reasons. One was. very traditionalﬁ the second4,
had-the reputation of belng "open"- and the thlrd was'in a'school.system

_.that had made a special effort to- |mprove its reading program dur.ing the . -
year: prior to-the observatlons. 'The chonces, it‘was“thought, offered the.

.possibility that both good and varied lnstructioQal programs would be found. '

V] ———

.Such was not the ‘case.

-

5Prophetlc Flndnng_

The first class observed for Sub Study Two was a fourth grade-. what-.
was seen and heard turned out. 'to be strikingly similar to what was observed -
" in all subsequent classrooms, Some of the details of.the threewdays of

observing,vtherefore,/will provide a backgroupd for the-report of the data f

! .;,/ )

concerned with hoﬁ the grade 3-6 teachurs.spent their time.

“




To begin, the fourth grade teacher was clearly an assignment giver,
not an instructor. it was in. her classrcom that the first of many,exampless

.o .of'"mentionlng" (as opposedwto inStructing)*was'seen. Oné ‘minute- of "her

L
L3

'_tlme went to contractions, followed by two m|nutes for the sounds thatf ) -

e

" three digraphs record. At flrst, the brevntyrand also the abrupt, unekr’

" plained shift in focus were puzzling. Quickly, though, an explanatlon was

forthcoming.in the form of workbook assignments dealing with contractions

. " and the three digraphs. (The most apparent e;amofe of fmentioning"~occurred}
Tater in a third grade. In 22 minutes--again this preceded Workbook and
worksheet assignments--the teacher attended to: “-bats; s&llabication;lvarious |

- sounds for ea; limericks; new vocabulary; homographs;.syllabicatlon (again);

i "and the suffi; ;teen ) .

v

' Although "mentuonung" seemed deslgned to allow children to complete
wrutten assngnments, it was often insufflclently thorough to achueve that

- . . ead. This is why the category "Assignment help.with" was used with‘somehr

Y

' regularlty, why "Nonlnstructnon" often had to do wlth chastisement; and.

why many interruptions occurred when a teacher was with a sub-group of'the;
- class. e - 5 - -

<
?

The Importance asslgned to gettlng asslgnments done was also apparent ln

o~ the flrst classroom vlslted and In all others as well. With the fourth grade
teacher lt-flrst became notlceable'when she skimmed over several toplcs. thef
By uu'last of whlch-was preflxes The chlldren seemed puzzled about.fhesi howeVer,‘

43>.3,71Instead of ampllfylng what - she had said, the teacher suggested, “Do thls flrst‘ g

N “‘(referrlng to the preflx ditto sheet) while they're- stlll fresh -in your mlnd "




In all the observed rooms. completlng asslgnments and gettlng rlght
answers seemed much more slgnlflcant to teachers than concerns llke Do- the
chlldren understand thls? Hlll what,l'm asslgnlng contrlbu.e to readlng : ;}V:f -

Aablllty? Lack of attentlon to the’ second concern must have been exceedlngly o

R P

common because a- large number of assignments had llttle or no slgnlflcance~~*—~—~——-

for readlng. Hlth the fourth grade teacher, the lack of attentlon may have

. -
IO ¥

_accounted for her alterlng an asslgnmznt in a way that made it less slgnlf-

Tlcant than lt originally was. The asslgnmont was a uorkbook page that f

w

;? llsted a number of s» ntences, all taken directiy from a basal story that

the chlldren were abdout to read The task was to number the sentences:lni
S an order that matched the sequence of events in the story. when maklng
hthe asslgnment, the teacher suggested to the chlldren that they copy the

_'number of”the page on which. they found each sentence, ‘then the page numbers.

.,,

'would show the sequenCe.- "That way," she commeqted,v"you'll be_sure to

'get" the page righkt. " ' _ "‘ S gt

"- .

Haklng certain- that there ls enough tlme for wrltten asslgnments
'(regardless of thelr value) also affected what the teachers dld This
became apparent durlng the first observatlon when the tﬂacher was worklng

with the poorest readers.l ‘What- she was dolng (attendlng to new words°-

"7dlscusslng the meanlngs of some; pnslng questfons about the story that ' ("

l‘was to be read) seemed essentlal Nonetheless, she rushed Nhy she - 74 o

‘

,j hurrled was . explained wlth her own comment'f Y want all of you'to get

. two workbook pages done by ten o clock._- And whlle the chlldren completed B

°

them, the teacher just walted Waitlng whlle a class worked on asslgnments'

».was common ln the observed classrooms and accounts for some of the tlme

,called "Nonlnstructlon.“




Vhlle the reading period in the fourth grade was closelydsimilar to

what was to.be seen in othér classrooms, what took place when social studies

was taught turned out to be an even better predictor of what was to. come.

To begin,: the fourth grade teacher used one SOClal Studies textbook

- wlth the entlre flass.: Aaaln, round robin readlng by the more-able chlldren

was used to: communlcate the content of a chapter to the less able reade(s.
2

As in other classrooms. the oral readnng was often poor. ‘Children stumbled

.z

. over hard to-pronounce terms; readlnaa?onotone, and were often dlfflcult

'tohhear. o - : . }.

Intermittently, what was read wac dlscussed. Frequently, the focus

of a discussion was the meaning of a.word:

Teacher: Hho can tell us what a contlnent ls?

-Child: - A really big place wlth states and countries. and stuff

o Teacher: Could anybody give us another descruptlon?

; Child: ° It's a large land mass.

~ Teacher: Fine. Good.

I

;.How serlously Ceachers take textbooks deflnltlonf/;e:lm when children

‘do not understand them) was displayed many tlmes but never: as graphucally

'_ as in the fourth grade being disc ussed In thls case, the word was groug.

N The teacher asked for.an exanple of a group, so one chlld proposed VA
h flght;“ "Nhen we find out the four reasons that make a group,“ the.teacher
l'“responded "you'll see that a fight: lsn t a group " The next volunteer was

o more successful he offered “When you re on a bus in ChlcagQ Now the‘

-

response was, "Once,we read about the rules of F) group, that will Fit."




Supplementing discussions like these were written asslgnments that
- posed large numbers of Jiteral questions about a chapter. As in Sub-Study
One, the children who could not read the text-could not read the dittoed
questiohs'not only because the words were dlfficult but alsofhecause the
teacher's cursive writing was hard to decibher or--as was also true in
Sub-Study One--the i'nk was too light. |

wlth a program like the one just depicted the poteﬂtlal for disclpline
problems ls great In the fourth grade belng described the.teacher was

AN
strict;.thus her room was generally qulet. ‘But -in others, noise was poth

‘.
Y

'fréqueht and loud and‘accounted'for frequent use of the category "Nonin-
structlon" to desorlbe chastlsement
How all the categorles were (or were not) used when 3jrades 3-6 wcre

*observed will be reported now.

Findings for the Read!ggﬁPerfbd

Sub—Study Two was done to see whether attention given to compmehensnon

'Kl

Y

lnstruction might vary from school to school or from gmade to grade.

 When data from the three partficipating schools are compared, similari-
ties rather than dlfferen(es emerge because. as Table 7 points up, two . -
'schools gave no tlme‘to comprehenslon_lnstruction while the thlrd Spent a .
_-total of -4 mlnutes‘oh'it; The'ﬁ minutes of lnstructlon»were found in one

lnsert Table 7 ‘about here.

¢ =

fourth grade and occurred on two'dfffereht days. Descriptions of what this

H-.‘teacher did will explain why the.category "Comprehension:- applicatﬁon“.wast
'pever~dsed. They will also‘illustrate‘the sudden, unexplained shlftsolh

e . <

/'_., t;
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focus that were referred to earlier and that were so characterlstic of all

Y

the observed classrooms.

-4

Slmiies. Grade Four (2 min.) <
Teacher -asked child to read top part of page in basal reader, which told
how it is possible to describe something by comparing it to something else.
Teacher explained that a comparison is called a simile, and wrote simile
on the chalkboard: On the same page, three examples of similes were listed:
.. le.g., "The skinny old ~=i looked like a stringy, wet mop.'') Three children
took turns reading one a:sud. (This was followed by a sudden shift to new

: vocabulary in a story the children were about to read.)

" Homoqraphs: Grade Four (2 min.)
Using a basal reader manual, .teacher wrote lead, wind, record, and close on
the chalkboard. Pointed to lead_and said, '"The pencil has lead in it. Lead
me to school. Sometimms it-says !I§ad' and sometimes °1&d.'"  Used same
procedure with the oftther three words; then cmmmented, '‘These are called
homographs. You hane to ook at the rest of the sentence to:tknow how to
pronounce these words.' (This .was followed:thy a sudden shift to syllabica-
tion in words. like part-parted,, and clean-cisaned. )

o

As with the teacters in Sub-Study One, -those ‘in §ub;$tudy fuo rarely
used manuals'e2cept for the pnstfreading-inmerrogationvthat was heard every-
* where (see'Table 7). ‘Uhile tive teacher'just”referred'to was in exception'f
in her usa of mamuals, she appeared to use them without eveF asking, ﬁhat
is the purpose of this? The result was hrief and,shalldwlinstruction.r_'-
Shallowness also characterized procedures used to review comprehension ‘
instruction. One such procedure occurred in the same fourth grade that
provided the two samples of comprehension Instruction; the other was in a

_third grade. Both are described below. .

iguratlve Lanuage. Grade Four (1 min.) -
Using & basal reader manual, teacher asked children,,"what does 'Blind as a
bat' mean?'' Child explained. Teacher commented, .''Remember? = We call that
figurative language. What does 'strong as an ox' mean?" Child responded.

- (This was followed by sudden shift to the use of alphabetica! order with:
encyclopedias )

36 ..
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Literal/Figurative Meanings: Grade Three (2 min.) . _
Teacher and children were discussing story in basal reader. Teacher called
their atterition to thewords '"drew near to the edge." Asked, *What is the

. figurative meaning of those words? We've talked about. figurative meanings

.\ before.'" Child explained. Teacher then asked, 'What about its literal’

" % meaning? What do those words mean just as they are? Remember, thdt's the
literal meaning.'" Child explained. (Teacher left reading table to write
_names of mischievous children on chalkboard. Upon returning, asked questions
about the story.) ’

v

The assignments that dealt with comprehension (see~Tablei7) generally
focused on cloze exercises or on questions that pertained to content that
was as short as a paragraph or as long as a uorkbook page, which means: they
looked very much like ltems in standarduzed reading tests. Other“asslgn-
mentshcategori;ed as '"omprehension'' were connected wlth basal reader
seiections with these chnldren did such things as answer questlons, match

- ‘_

partia! sentences ' on cne sida of a workvook page with partial sentences T
/\
o

listed on the other side, arrange sentences in sequential order- match items,
explain the meanings of idiomatic expressions; and soon. - R
Since, as iable‘7idemonstrates.-notvmuch was done uith_comprehension
- or study skills (except to interrogate and givw‘assignments), a ‘logical
question is, How d|d the teachers spend their time? -

To .answer, all the categories were ranked according ‘to the percent of .
time assigned to them. The six most frequently'USed for each school'were
compared in order to see whether any appeared on al, three Tists. Four e

' categories did, and they are Iisted in alphabetica. order in Table 8. ' The
introductory comments for the report of Sub- Study Two explain why these . |
four qualify for such a listing.

BRIC o S
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VFlndanSwfor the Social Studies Period”

T f

heard durlng soclal studies will be reported.
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) « . o X . . .
. : . N . . r :
T . 4 R - - . 3 . s . -,
. . . .o . . -

36

Combined, the data in Tables 7 and 8 prompt the question, Nhateyer

~happened'to‘instructlon7 To answer, data concerned with instruction are

;llsted‘in Table 9. While some of the percentages in.Table 9 are surprising,

others are not. Data for the three dimensions of '"Assignment," for instance,

are hardly unexpected} for, from the beainning of. the observations until

.they ended in May, the central role played by assignments was obvloos every-~

where. In thls;respect, third grade classes seemedrmore like fourth grades

Et

~ than like the second grades that have beenlvlsited for.other research.

" (Durkin, 1974-75). I this is correct, it suggests the possibility that

teachers teach in grades one and'tw0' then, when children are able to do

some lndependent readnng, they swltch to assignment glvlng and Interrogation. L

One of the reasons for .ub Study Two, it wlll be recalled was to see
whether changes occurred from grade to grade lnsofar as- comprehensjon in-
struction is concerned. Since such lnstructlon was practlcally nonexistent,
no neanlngful comparison is possible. ‘

What was found when soclal studies w2s observed in the thr choois

will be reported next.

“.“"—"‘0 N

As was mentioned before, in 3 of the l2 classrooms (grades B, &, 6)

._‘

soclal studles was not beang taught when the observatlons took place; thus, -

!
o

sclencevwas observed instead. As it happened in all 3 of the.c lassroohs;
sclence tlme was spent on experlments followed by dlscussions.. Because

readlng dld‘not enter lnto ‘any of the actlvltles only what was #een_and

~




y -~ Insert Table 10 about here. ) .

- an --——---------9----------

/ Y :_1 .~
', To answer, the procedure followed for the read.l/ng-pel"lod data was

. /

atedf That Is, all the categor}fes were ranked according to the percent

tlne asslgned to them The sn/c most frequently used for each school .

/were 4ompared to see whether any; appeared on all three lists. In this

i R . . B

case, only two categorles did./ Nomnstructlon (which vias at the top of - T g

2

-/

ol
~/

/)l 3 lists), and Transiti7/ (which was close to the top on alI 3). Three

/
/" ; /categorles appeared on two/ of the Jists: Asslgnment° helps wlth Discusslon,
k ’ VAN - . )

s / and Listens. / L : s

/,: While data for soc!al studles are based on a smaller amount of obser-
; .

A vatlon tlme and show iess of a pattern than dld data for the reading perlod
they still indlcatet that teachers in grades 3 6 do not percelve soclal “

studies as a time /to add to reading comprehension ablllties even though"
/
.~ some children in/ every classroom cannot read the a_ssigrﬁd te_xtbook. .
},/ Sub-Study Three: Individual Chlldren L E R
How teache"s spend their tlme during the readlng and soclal Studles

&l

R perlods was the concern of Sub-Study One and Sub Study Two./ ln contrast, e

/-
Sub-Study Three examlned what lndlvidual chlldren do. As wlth the two’ S
e / *
. 'other studles, the prlmary purpose of Sub Study Three was to. Iearn whether L
. / o,
tlme 's spent on activities likely to add to reading comprehenslon abllities. ‘

Dnly three chlldren were observed in Sub Study Thrée in order-to allow .

for extenslve data on each one. They were in grades 3, 5, and6 Fourth _ * -‘,,_ L

grade was sklpped s!nce it was the sole focus of Sub- Study One.




; admlnlstrators as being among the best on thelr facultles) knew that

;indlvldual children were being studied. Thls meant that an observer spent

'-studles.. Each was In a different clty, all Iocated In central Ililnols. 'f;-él

' Catggorles for Descrlblng Chll&ren s Behavlor

Criterla for selecting subjects reflected the interest ir}collectlng
data from fairly good instructional: programs. They also reflect “what has4, - %i
o %

H

1

been ‘learned over _the years ‘during vnsits to cliassrooms: (@) i struct%onal

°

programs |n reading are geared to children reading on grade level; and

-

}(b) g|r|s, as a gromp, seem more- fnterested in school actlylties than boys, E

as a_ group. Consideration of all these factors accounted for the declslon ‘? I

R

to observe average readers, two._ of whom<uould be girls. The 3 subjects uere

2
selected arbltrarily from average readers during trla! observations ln : ﬁg

==

“their classrooms The girls were in grades 3 and 6 “the boy, in grade 5,_'-

J\';Zr""
w{nnwn LTI IS

T

ey

Sz .;. iﬁ)ﬂ-&;}‘w

Nei ther the subjects nor their teachers (all of whom uere described by

time in a room even when she Iearned upon arrival that a subject~ was absent.
(Such tlme does not enter into any of the reported data. ) Tb do otherw?se

might have revealed the nature of the study and,'ln turn prompted the . h’.ti

* teacher to be more consciousiy aware of the’Subjectgthan would haye‘been

the case under normal circumstances.

~
< -
-

AII other aspects cof Sub-Study Three were llke Sub-Study Tho and Sub-
Study One. Each classroom was vlslted on three successive days the days

were selected to cover all flve days with equal ‘frequency;. and the observa-“

tlons were ‘done from September until. Hay.

None of the 3 classrooms in Sub-Study Three was-ln the other two

°

L - -

Once decllens were made about categorles for descrlblng ‘a teacher s -.o

behavlor ln Sub Study One and Sub Study Two, most categorles for a chlld sk b

P . .
N 2
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Answers-aloud:, compirehénsion ‘assessment Listens to.\

I
-

study skil!s Instructlon f';

0o

comprehension instruction ' L study skills Instruction review

/comprehension Instruction review - study ills application
.?Qbomprehens'on 3P5“¢af‘°“; o ~,/" Nrites. ‘i., , ai%if:‘
B Comprehenston preparation - | _ffg. o comprehension assessment‘n‘
ﬁ‘f-j;ti cQ?preQ%"?‘Sﬂ assessment ‘ o comprehension assi;hmeﬁtﬂ.j
. R st‘udyvfsk.l__!'glrs:as}i;énmenst_.

S

LRl

. Under writes, I'comprehension assessment" refers to tlmes when 2 chuld

*is;wrnting something as a result of. the teacher s interest In Iearning c

LN

whether assigned readlng was comprehended The same classiflcation also

comprehension questions about material ther had JUSt read _ The category

Uwrltes.{ compnehensnon assignment" was us ed whenever a subJect was engaged

4 A
A \v'

ln a wrntten exerclse that depended upon comprehension--for inscance, fllllng .

»

‘\fln blanks in a cloze exerclse- pairing strings of words to make sentences-v

5 . e

- RN

and %0 on. c ‘_j“-)_:f e : S P g3.:%7 _:

AII other categorles for Sub Study Three ‘are’ in Appendnx B Again,

‘directions for using them (rather than def:nitions) are given in order to .

<

N

"'V/facilitate repI;cations of the study




ilnstructional Prog!ams for Reading

.

- To make the data that will be presented more meanlngful, thumbnall
‘ sketches of the three classrooms wlll be given first.

f{ N ... The third grade had 2k chlldren who were divided into 5 groups for

-

f; .reading For some of ‘the observatlons, a student teacher was present

+ <

During the year, the t\ird grade subject used two third grade basai readers.
The teacher s work with .her g;oup was very traditlonal basal stories wereft
”f4read and dlscussed, and written assignments from workbooks and ditto sheets'

vk»..-._p..,

L

".fdﬁlOWedt_ A sizeable_number of written assugnments-had to do with,cursive««-'

' ﬂ'writingv ln'fatt, 10.27 percent of the time'the subject was observed went

'to cursive wlltlng practice
The fifth- grade subject’was in a grade k -5 classroom and worked in a

. fifth-grade basal reader His - ciass, numbering 25 chlldren, also had.§5 -

.

%ﬁrb f,readnng groups. The teacher me* wath each twice ‘2 a week at which time-numerous~ L
assignments were made that typically |ncluded some for spelling The latter

practice is reflected in the fact that of the time the fifth grader was"

.-

- observed 16. 35 perrent was spent on spelllng assignments that were of two : f;H(

types (a) wrltlng words a glven number of timef followed by writlng sen-.

0

tences that lncluded the. words, and (b) completing pages in a speillng Vvk

-': workbook that gave as much attention to: phonics as. it did to spellung
Chlldren in this room were also expected to complete specnfied numbers of.

' SRA Reading Laboratory exerclses as part of’ thelr wrltten work

Ti;:i fﬂT ' The school attended by the suxth grade subJect used lntechass,."homo- ;.

E i - - -

' geneous‘l groups for reading, whlch accordlng to the teacher, elimlnated
ff:f .i the need for further group:ng when readlng ‘was taught Duning the readlng '

"perlod therefore, whole class (N=22) work dominated much of it written‘

.
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assignments. (In this school, a '%lerlcal assistant“ was available to run

off ditto sheets ) while the chlidren d|d assignments, the teacher some-
tlmes worked/at her’desk correcting papers and record|ng grades. Some of

°

the work doné by the ch|ldren was SRA Reading Laboratory exercises, which

Ty W }; )‘.

é’ . Were unpopular. *The teacher knew this but said that the oné year she

. N N «

- eliminated.them standardnzed~reading test scores dropped

Al 0
. o

Findings for the Readlng Period

The flrst, qulck glance at all the data for the 3 subJects marked them

as benng l|steners and, ‘second; -doers of written assignments. The more

.o

detalled analysns presented in Table (B supports the |nitial |mpreSS|on,
',|t also indlcates that very little read|ng went on except for«what was
required to do assignments. As can be seen in Table ll, adding the cate-

& ' gor|es "Noninstructlon“ and "Transstnon" accounts for the bulk of the. t|me

&
e memmmmmmmeimmcpemm—m————

Insert Table 1] about here.

K e cceccecm e cec— e - ———

the subJects were observed (“Noninstruction“ was used when_subjests walked
L aimlessly about the room; sharpened.their penclls. stared out the window"
| -.chatted w|th another child; were chastised' and so on. ) The snzeable amount
of time aSS|gned to "Nonlnstruction" for the fifth- grade subJect correctly
reflects his lack of interest in doing wrltten anignments. Although he

‘seemed to- llke read|ng books (see Table ll) "he did whatever he could to
. »

" avoid asslgnments. His "delaynng tactics'' resulted in chastisement, which

helps to account for the large amount of t|me assigned to ”Nonlnstructlon

for him.
In contrast, the girls in third and sixth grades startedlassignments

3

promptly and saw them through to completion. At times, the sixth -grader
O . . l oo '. : B 3 . : ) .. .
I I l(_, - ' o N ) ' o .." ) e . - ) . - v . [ v - :’ ’
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" almost seemed.oompulsive about getting assignments done. While others'ln-
her class took advantage of “free reading,'" she would work on asslgnments

that were not due for several days

The next table, Table lZ,_snngles out data for comprehension and study

Insert Table 12 about here. ) S

- - " - - ——————--
L)

4

. skllls As is shown there, comprehensuon assessment contunues .to -loom large,

comprehensuon |nstruct|0n remains |nslgnlflcant what was done wlth the 13

o minutes spent on ‘comprehension lnstructlon is descrnbed below.

Idiomatic E;pres510n Grade Three (1 mln ) .

.During round robin reading,. teacher stopped oral reader. to ‘ask about the
_meaning -of ""Take me.or leave me.' Child who responded said it meéant, ''You

can take me with you or leave me here. | don't care which.' Teacher then
comniented -about the fact that ''some ‘expressions just ‘don't mean what they
sound like word by word ' Told chlldren what the expression meant. Asked - .
whether that meanlng made sense in what°was being read aloud Children T
said |t did. (Round robin readung coninued. ) - T s

~'»lnterroga%|ve Sentences: Grade Three (8 min.)
To prepare the entire.class for a dltto-sheet asslgnment teacher stated that
certain words at the beginning of a sentence mean a deflnlte .answer is’ex-
‘pected. Said two such words are Where.and When. Asked class for another
example. One child suggested Who. Teacher then asked ‘i f anyone could name
‘still.more. -What andbil_'al were volunteered. Teacher asked, 'What about How?
Class discussed How Next, teacher listed on “the board thz fol lowing words,
-~ 'commenting that they mean a ''yes'! or !''no answer is- requlred' Can, Is,-
-Does, Do, and Are. Teacher reminded class to watch for all these words in
their reading, and to think about what they ask for. (Directions for
completlng the ditto sheet followed. ) S e - . -
Sklmmlng to- Flnd ‘Key-Words: Grade Flve (2 mln ).
One child read aloud a paragraph from a basal reader that dlscussed sklmmlng
as a way tofind'key words." Following that, teacher mentioned that by
glancing down a. page, one can pick up key words.’ Directed children to look
.at the next page in théir books and asked, ‘‘What key words tell you that the . "=
mountain men’were in constant danger?' lndtvnduals named the words; teacher =~ -~
pralsed them (Round robin reading resumed. )

lnrerentlal Questions:” Grade Five (l min.)
After directingchildren to read a story in a basal reader ‘and to write answers
to the questions at the end of it, teacher asked chlldren to look at the

<N
o

ERIC.
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'ﬁuestions. Said that not all ‘the answers would be found directly in the
story, and that this meant ‘they would have to think about what they read -
- because not all the answers were given right on a page . (Silent reading .

¥ of the story came next.)

- there again points out that comprehension and study-skllls instruction were

S

if.HEaninggof Stage Directions: "Grade Six (1 min. )
. In;preparation for reading a play and, later, performing. it, teacher asked
‘class if they could figure out the meaning of the directions given. for

various sound effects. Asked what '"Evil theme, up and under, out'' might

~mean. Nobody answered. Teacher next asked for meaning of "Evil theme.'' "
.-One child explained. Teacher sald that "'up and under, out'' meant "it gets-

louder, then fades away.' 'Teacher added ‘that putting the two meanings °
together would give a meaning for the whole thing.” One chi'ld explained

‘what. the dlrections meant. (Assignments for reading the ‘play followed. )

¢

Inspection of Table 12 shows that 2 of the 3 subJects in the Sub Study

" Three spent a little ‘time . listening to study_skills.instruction (27 min. )

and to a review of it (37 min. ) As the table points up, most of the

t

listenlng was done by the third-grade subJect In the third grade both

Nl

ithe instruction and the review were concerned with use of the glossary that .
was' in-the chlldren s basal readers In.the sixth'grade,_the study-skills

' i - y ‘l'- .'l iy, ) i ‘e B
instruction was:preparation for a workbook_assigqmentgand focused on using

-the'card catalOgue in a library‘ ,
" On the. assumption that the 3 subJects would be llstenong to stili other

[+

knnds of readlng instructlon, categornes had been selected for phonlcs,
structural analysis, and word meanlngs that parallel 'hose used to describe

teachers' behavior in Sub Study One and Sub Study Two Data for these cate-

gories are llsted in the next table, Table l3 The anCJtY of data shown

N
‘

not being neglected in. favor of other kinds

e L R Y T R R X g

.m}' . . ; ' _ insert Table 13 about here Sl ot
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Tlme spent on wrltten asslgnments for phonlcs, structural analysls, and

*

‘ Iword meanings is llsted in Table lb Because pract.cally all observed as=-

, . . . . ti. .D x‘ .- \/’ .
Instructional Programs for Social Studies and'Sclence

i

) -

ithe book " That diagnostic teachlng exlsts in readlng.was not veritied ln_

" this. or. the other 2 sub- -studies. .

;entlrely ] I ‘ : 3 K '.__ .

dlscusslons that were hlghly effective because of the teacher s sklll

'leadlng them. . Themes’ came from the textbook of whlch there were 10 coples.

'd|scuSSIon.ﬂ It also helps explaln why the thlrd-grade subJect spent SO

ﬂllttle time readlng v o - 'f~ . ! S _=? :

,reports by children, _some. of whlch were read aloud _The oral'reading,T .

= 3

K N S
¢ TS

slgnments came dlrectly from commerclally-prepared.materials, the_best ex-

e - - - - - e W e - -
. o

Insert Tablz 14 about here.
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v .

planatlon for data concerned with asslgnments ls "That s what came next in

'\ . : . . ‘e

" The* total time spent observung soc|al studles ln the third grade was' -

only 5#7 m|nutes. The brevity reflects the short perlod set aside for lt

=i

'(30 m|nutes), whlch on occaslon was shortened stlll more or. omltted

..
.

’

L3

Soclal studles in- thlrd grade proceeded prlmarlly through whole-class ”.'if;ﬁf

)

The- 10 were used only for thelr plctures and. dlagrams. Supplementary L

o
o’

. materlals entered into special reports glven'by |nd|vldual chlldren."

“

-.‘ . -~

The domlnant role played by d|scussl0ns ls reflected in the 3l9-m1nutes

’

'(58 32 percent of thé observed tlme) asslgned to the category “Llstens to:

— e

)

L4

In the fourth -fifth grade room, sclence was taught in the first semester'b

l

" social studies, in the second. Sclence'toplcsw suggested by the textboog,

were developed through experiments, discussions, good films, and written

©

-
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combined with the film presentations, accounted for 201 minutes (17.34 percent '
- . » LI : : : ) : *

of‘the'observed time) being assigned to the category "LiStens'to: oral

reading.' (Whenever a subject watched a film,_his/her behavior was called

“Listens to: oral reading.'') Round robin readlng o? the science textbook

_j'was observed, too. (A child's participat1on in round robin reading was .7 .

'labeled "Follows oral reading ") . .
. s - ° . : :

Many supplementary materials were in the fourth filxh grade classroom

~ for both science ‘and social studies. For the latter, the teacher and the

A——

school libraruan worked together to match materials with -the children s
1read|ng abrlitues In social studies, supplementary ma - ‘fals were used«
. primarily for wrlting reports -and answering questions di- *rlbuted by the

B Y

'teacher

I

The slxth grade teacher s often expressed negative feelungs about ‘the

prescribed textbook may explaln why the social studies period in her room _

' rarely began on tume and why, on occasion, it was, shortened or omitted in -

d °

favor of somethlng else The routine for soeial studies was round robin

.reading of a chapter followed by the distrlbutlon of questlons--as many- as

[l

P - Lot

“f",

'&ho or more--that were composed by the Leacher and called “Study Guide."!
.Vritten answers were requlred because "writing answers helps them remember
y.,:the“impOrtant detailsﬁ" The children were also expected to write swevsrlds
f,iof;newspaper articles that were of interest;
For the. sixth-grade'subject in'Sub-Study Three, 3é. Ol percent'of the

a

observed time was Spent on. some kind of wr|t|ng actnvnty while-she and

others wrote, the teacher often sat at her desy correctlng papers, recording

'.assignment.




':work.at the wrong things. This was especnally characterlstlc of the one-

E in'sixth_gradef ‘ : o : | _mewwa;}

) shélves. In the fourtn flfth grade classroom, study skllls |nstructlon ’n-

y iy -ﬁ#~1
: 6
R L
As can be deduced from the three brief overviews of programs, none oi

» -

the teachers in Sub-5tudy Three saw social studies or science as a time for

helplng with readlng Again. covering content was the’ goal For the Tost

-

part. tvo of the 3 covered lt in ways’ that seemed to be of |nterest to Khe

children. All 3 teachers worked hard. At times, however, they seemcd t

!

'

Findlngs for the SOCIal Studies and Science Periods ' :, - "w
oo '.-

N Since teaching children to be better readers of cohtent subJect textbdoks
never entered into’ any of the observed actnvntles, the data |n Table l5 arei_

not unexpected.. e 16 minutes that went to study-skllls lnstructlon in
Y ) SeSSSSSTEosssssssssneees” - . / N ¢
Insert Table 15 about here. , o -
:J ..
the third grade was carrled on, in the school library during the soclal studies

period and concentrateo .on how to find a book in the catalogue and on the '

y K

".cluded 6 minutes of attention to how to take notes from reference materials

in preparation for wr:ting a science report, wh|ch was followed the next day
by 3 m|nutes of review and 4’ mnnutes of application practlce. Later in the

year, when social stud|es was being taught, the fifth- grade subject recelved

2 minutes of |nd|v1dual instruction in how to use an |ndex to learn where

informatlmn about Amerlcan lndlans mlght be ‘found.
. ~ .
fiv - ' o ‘ h .
) ' A Summary . ;

The prlmary reason for the research descrlbed here was to learn through '

classroom observations of reading and soc|al stud|es whether elementary

L

- K}

18




schools provide comprehension |nstruction. -Social studies was Included on
'the assumption that comprehensuon instruction is required by the dlffuculty
of social studies textbooks. Grades 3-6 were selected for the obs2rvations

on the assumption that more comprehension instruction would be found there . = .

-

than in grades | and 2. - _ . i S,

Major findungs of the. research are listed below.- - y

1. Practically no comprehensuon instruction was seen.. Comprehension - *;

a._ .

frtassessment, carr|ed on for the most part through interrogation was common. .

]

" 'Hhether children s answers were r|ght or. wrong was the big concern. -

2. Other klnds of reading instruction were not seen with any frequency ’
" either. |t cannot be said, therefore, that the teachers neglected compre-

' _hension because they were too busy teaching phonics, structural analysis, or
. : . N d L. - . "- . . . )

s

word meaningsl

. 3. In add|t|on to belng |nterrogators, teachers also turned out to be

u, assignment-glvers.- As»a result, t|me spent on giving, completing, and check-
. R - £

.ing assignments consumed a large part of the observed periods. Sizeable
amounts of time also went to activities categorized-as”“Transitionﬁ and

“Non'instruction." - =
. --'?

k. None of the observed teachers saw the social studies period as a

time to improve children's comprehension abilities. Instead, all were con-

cerned about covering_content and'with having children master facts.

)

Before the data are discussed, lnmltations of the research will ‘be

foi,
. : . : «we\&y/ b
recognized. . _ S ///" o
’ , &

5 .
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o Nhether this amount of time is enough ‘to produce an accurate picture of class-_

L

“room practices%is debatable. Nhat can be~stated wlth certainty.ls that it:-

of different classrooms. Or, instead ¢f fccusing on both teachers and«

. about the pOSSlblllty of one Lgcation allowing for a representative sample

48

.. . . o
‘

Limitations-of‘the Research
One possible limitation lies with the amount of time spent observnng

For the three sub- studies for both readlng and soclal stuoles, the totai 1'

time was l7 997 minutes or 299. 95 hours. 0f the total, l75.62.hours'focused

L

on teachers, while 12h. 33 hours went to the study of |nd|vidual children.

.

was the maximum allowed by funds supporting the research.
" With that limitation, time still could have been spent differently Less -

time in each classroom, for instance, would have allowed for a2 larger number
H ]

chiidren,‘allvthe time could have gone to teaghers. Theﬁproblem‘i5wthat:-~~~“'“ -
. o

e

every variation has its own | mitations, Since the observed”classrooms were

sdlstrikingly similar,"it also is_possible that»all such variations would

‘yield data .very much like what have beenvreported. . . |
Admlttedly, the snmilarity of classrooms may relate. to the fact that all

~

the partnclpatlng schools were. in central-lilnnols, which raises a quostlon

‘a -

.of classrooms.‘ Based on consultlng work in a great variety of locatlons, the
contention is made here tha: the classrooms in the research are mre like
than different from classrooms in other parts .of the country Only research
o : ‘
of the futurf can confirm or deny quch a contentlon. Heanwhlle, c0nf|rmat|on )
..comes~ from_ some exlstlng reports, only a few of whlch wlll be ment|oned

Austln and Morrison (1963) repo rt-ed on the|r extensive contacts wnth

ﬂschools in The Fifst R. " Among what’ they call'“undesnrable‘trends" are the - B 'f

‘foliowing:

s




D o .comprehension drills whlch scarcely begin to probe into the
' - child's understanding of factual information; the absence of any
sustained teaching of reading skills appropruate for children in the
,7intermediate grades, « « . readin skills in the content areas .
neglected or ‘never taught. (p. 3? : '

.
- . ¢

b}

“In Behindcthe Classroom Door, Goodlad and KieinfilS?O) made the“folldwing

b;

observations:

 We are forced ‘to conclude that the vast majority of teachers in our - Tk
~sample [158 classrooms in 67 schools. in 26 school districts] was

.. . oriented more to a drive for coverage of certain material-than to
o a reasonably clear perception of behavior sought in their pupils. ‘.
-', (p' 7 ) . .. . . '. )

1\_

. . . classroom. programs were remarkably slmilar from schovl to schooI
regardless of location and local realities. (p. 78)
.telling and questioning viere the predominant characteristics of
instruction in our sample of classrooms. -(p. 79) "’ : N e

r

. we were. struck with the dullness, abstractness and lack: of
variety in the learning fare. (p. 80) :

‘Textbooks and workbooks dominated the teaching learning process (p. 81)
Seatwork assignments were common to large numbers of_chiidren .
the slow hardly ever. completing the.assignment. (p. 82)
Goodlad'and Klein also raise a question, one that the research beinglre—
ported in this article frequently prompted:
"Is some steréotype of schooling built into our culture that it
virtuaily shapes the entire enterprise, discouraging or even destroy-
"ing devuations from it? (p. 9I)
' One more report will be mentioned, this from the Educational Products
'_Information Exchange lnstntute (1977) better known as EPIE ‘ln-addition to

po|nt|ng out that 95 percent of what ‘is done in classrooms can be attributed

.to commerclally prepared mat rlals, the report also makes such comments as:

.
B
s
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. There is a sameness about the most- used materials and a diversity \yo
e . about less wideiy used materuals. (p. 22)- _ S
. N - . N o ) u)
Virtuaiiy no relationship-existed between a teacher's willingness N_~~-- e v

_ or lack-of willingness to reuse the materials and that teacher's “';\

. perception of how well students performed with the materials. (p 23) 4

¢ .
One more possible Iimitation of the present study will be meutioned--one L

thot piagues any researcher who attempts. an observationai study for it per- ' s
S ; -
ﬁ»-tains to questions ike: were;ail actlvitles accounted for? were they

{
r

described accurately nd categorized correctly? was the categorization con~

54

s|stent over time? |If different indivuduals had been the observers, would

®

_the data be the same?- In response, all that can be said is what was mentioned

earlier: every effort was made to ensure that all such questions would havn

3

. .a positive answer.

e ' Discussion

~

Before the present study was undertaken, it had been assumed-that'at least‘

”zsome'of the time, teachers adhere.to a sequence like the following when they _:r;'ﬂ

are’ teach|ng reading. instruction, appllcation,;practice. The data that_were.

7collected. however, do anything but support that assumptions instead, they

o : . el
portray: teachers as being “mentioners“; assngnmen vers_and checkers; and -
interrogatdrs. They further show that mentlonlng lhd assignment g|ving and

cheching are characteristic whether the ccncern is f?r comprehension or some--

'thing el!%. Just as comprehension instruction was_siighted,»therefore, SO too"

[ . ’ \

- - were all other kinds. Y

~ 7
.

o Another assumptlon not supported by the research pertanns to basal
' \- .
- reader manuals. S|nce prior observatlons by'thls researcher in grades-1 and 2 -~
- ) . ) | . ' B . . ‘ ‘\\. h
JECE , S i \
- S . . }
: :

-
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showed teachers>usln; manuals almost as if they were scrlpts for teachlng,”lt
-"had been assumed that teachers in the present study would use them with con- B
slderable frequency._ That was not the case. lnstead manuals were usually )
consulted only when a teacher Wanted‘to learn what the new vocabulary for o
. v a story was -and, secondly, when questlons were needed after ‘the story was |
uread.<d X ;;f“.

. ~ When attention did go to new vocabulary, it was brief. .7yplcally,‘each
« . . . &

word‘was ldentlfled once; and the meanlhgs of some were mentioned. That the
sk impy attentfon created problems for poor readers was verified whenever

round robin ‘reading followed”because_when these children read, new words

-were rarely recalled. S T o .
Once_a story was read, manuals were consulted again~-this time for ques-

['4

_tions. Whether the type of interrogation that was observed closely mirrored
L manual suggestlons is’ not known.‘ If it did, manuals need‘to be altered ln

ways that will encourage teachers to carry on the kind. of probing tha# not

”only tests comprehenslon but also develops lt.
whereas the lnfluence of manuals was less than what had been expected,

the overwhelmlng-unfluence of workbooks and other asslgnment sheets was -

oS PN

-unexpeeted. As was- mentloned it had been taken for granted prlor to the

study that there would be--ln fact, should be--some wrltten asslgnments to -

> . it

provide for practice. But the thought that they would constltute.almost

s

_the whole of instructional programs was never entertained. Nonetheless, that

. kI

was the case.”
In one room in partlcular, dltto sheets llterally ran the program. lt
was there that the vast number of dutto masters supplled by basal reader
. ] - - \ i LY
. . X N \ . ’

S . P . ", =
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f"work." Unfortunately, a concomltant resuIt is the equation of reading with

doing exercises. ‘ o : -

. to avold it. Nhether a lack of interest or a lack of abillty accounted for f?

kto ascertain whether the questlons were assessing the ability to comprehend .

, textbooks, it is only natural to wonder what influenced the observed teachers

stil, it has to be assumed jhat some of the-observed teachers were - AR

. 52
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‘publishers was revealed, If even some had been selected as a means. for

e T

remedying-a‘problem or praviding needed_challenge._the}abundant number of

<Y B . . e J .- . . EE

assignments would have been easier to accept. What Was observed “however

I3

pointed to indiscrlminant use that resulted in what has to be'called "busy

5.
“

s In every: classroom. certain ‘children dld the busy work promptly--ln

/

fact, in,very business-llke-ways. Meanwhile others did whatever they couid
- . . \S _____ .

3

* their resistance could not be discerned Nhat could were the discipline L

4 . <

problems and chastisement that ensued.

Still one more point must bevmade-about assignments because it pertalns» T
¢ ’ :
to comprehenslon. /lt is the fact that their slzeable number often meant that
g ¥
several days |ntervened be tween the . tlme ‘a story’was read by children and the '

/ T 's‘l N

tlme their teachers querled them about it. with the delay, it was imposslble

i

or ‘the ab|l|ty to recal T what had been comprehended K . R e,

B NY

w .t
: %iA:G

H

Slnce what was observed both for readnng and tfor social studles was very

dlfferent from what is recommended in such sources as reading methodology

K

By

to do what they did. Apparently, some source of influence is both great and

widespread because of the close similarlty of their procedures. S

- The heavy rellance on workbooks and ditto sheets forces consideratlon of

the possnbllity that “Do what is easy” is a sngnlf\cant source of |nfluence. :J

»

e

B! /




 conscientious professionals who did what they did because they think that

ais;theiwax to conduct school. Ask such teachers what they do ajd they would

._/
T

say'"lnstruct.”-

3 R Other conscientious teachers may _have done what they did because ‘hey

‘ ~. think that'|s what is expected of them. That there may be some admlnlstrators
and parents who believe that.the quality of an instructional program is
dlrectly related ‘to the number of completed aSS|gnment sheets .cannot be

s

. overlooked. After all isn't this evldence of ”back to basucs"?

<

Knowlng what does influence teachers is mandatory, |f thelr behavlor ish
to be changed ‘And everythlng uncovered in the research |ndicates that it
-Lf'\\must be* changed if only to reduce the boredom and lrrelevance that were so’

pervasuve when classrooms were observed _ Even lf what was seen produces
good reéders--or at least successful test-takers--change still would be

~-_recomlnended to overcome . the monotony of'observed  practices. ° T e

-

e

- Since class size ln the observed rooms averaged 23 chlldren, small classes

’ y . LA
do not seem -to be an automatlc solution. The fourth. grade wlth an enrollment

.-t

of J1. students demonstrated th|s as the teacher went about donng what others

S

LJ d:d who had 28 or 29 students. More.specnfically, she used ‘one basal reader’
. i wlth two sub-groups who read it in round robln fashion. While both groups
completed ‘workbook asslgnments, she corrected spelllng and math papers. The -

soclal studles pernod ‘showed’ whole-class work that relled on round robin
“g.readlng of the textbook "

o
7

Provldlng teacher aldes is not an automatic solutlon elther--at least it

‘h'ﬁ;J wasn 't ln the 7 obsarved classrooms that had aldes._ lnstead of uslng them in .

. .- .r”
b3

“_ ways that would facilitate 'Qﬁ |duallzed lnstructlon and pract|ce, the P

e
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.

teachers often had them doing things like correcting workbooks.~ The result

- was more checking, not better teaching.

L

It also seems clear from the research that adding to teachera'ﬂ know-
. _ ledge of what constitutes good instruction will not be sufficient to'bring
-'abgut~change. -Take the case of comprehension instruction as an examples‘
Admittedly,'not nearly énough is known about ic. It still is a fact, none-
theless. that many of the procedures llkely to |mprove comprehenslon and
that are mentioned in: all the reading methodology textbooks (and probably
in all the reading methods courses) were never seen., Nor were what some
‘consider to be taken-for-granted procedures forroreparing children to read

chapters in content vubject textbooks. Since it seems safe to say, then,

that the observed -teachers knew more than they used, teach[ng them still

more is not apt. to alter»how they spend their tlme when, presumably,_they

- are teaching-readlng..

Suggestlons\for Future Research

» . o

To say that more needs to be learned about read|ng programs ls not . .

—

meant to exaggerate what is presently known As Goodlad (1977) correctly
> A observes, "There is only one honest answer to the questlon, 'What - goes on
in .our, schools?' it is that our knowledge ls exceedingly 1imi ted" (p 3)

Accordlng to .a revrew of research by Rosenshlne (1978), augmenting that

‘

knowledge wull not be accompllshed by asklng teachers what they do- because

"teacher reports are never sugnlficantly corre]ated w|th systematlc observer

data on the same behavior" (p. 167).

Even though all this pounts dtrectly at the need for more observaruonal

studnes, such a recommendatlon is made with hesltatlon because it never

56
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seems to be taken seriously. Several years ago, for example, an edltorial

in Reading Research Quarterly by Farr and Weintraub (1975-1976) also con-

firmed the need to. Pnow mcre about ''the classroom realities of tcaching
¢ reading,“ but that hardly led to teachers' being beseiged with requests
from researchers to,study.their programs. The present studx suggests that -
more than just researchers'ought to be making such requests. Clearly in
need of accurate information about Y'the realities of teaching reading'' are
. . authors and publishers of basal reader materials; aﬁthors of reading
methodology textbooks; and professors‘of reading methods ccurses.
If obseﬁvational studies are done and reveal classroom practices like
those described lnlthis-report, idedtif*ing‘what lnfluences teachers to
" do what they do becomes crucualiy important. However,:evenlif the added .
portrayals of classrooms are more posutive, such identiflcation still is
important if the better practices are ever to-become common practices. ::Iee
. Not to be forgotten are other problems and questions raised by the °
present research. One has ‘to do with the fact that in every observed class-
room, there were children who were good readers. If their teachers are
not teaching, how did such children acquire their ability? "And thislraises

‘an even more fundamental questlon Is reading comprehension teachable?

-

Or, to phrase this differently, if the ‘observed teachers had been found

n:giV|ng tlme to procedures that we think represent'comprehension instructlon,
would thelf students be better comprehenders than they are now? We don'’ t -

" know. - |

Nor, “apparently, do we know how to help;children.who are.not‘mahlngi

" it insofar as reading is concerned because they, too, were seen in every

observed room. Since reading ability still is a requirement for(full

o




~ participation in classroom activities, ‘sucir children are "outsiders'
és eafly as third and fourth grade. - To see them was disquieting. In
T :schools where Title |, learning»diggﬁi]itf} and feading remediql‘teache?%h
were almost tripping over each oghér, it was also puzzling.
While puSlic criticism of ‘our schools is often exaggerated or éven_
unfounded, anyone wll]ing to spend time in classrooms will come away con-

vinced both that problems exist and that solutions are neither obvious:

_nor simple.

i

58




57
REFERENCES o - '

AUSTIN, MARY, C.,. & MORRISON, COLEMAN. The first r.” New York: The

Hacmllian Company, 1963

' BORHUTH JOHN R. An operational definition of comprehension instruction.

In Kenneth S. Goodman & James T. Fleming (Eds.) Psycholinguistics

- - . e

~and the teaching of reading. Newark;'belaware: International

Reading Association, 1969, ) | T

'DURKIN, DOLORES. . A six year study of children who learnéd to read in

'schooi at the age of four. Reading Research Quarterly, 1974-1975,

10 (1), 9-61. _ . R A

'?DURKIN- DOLORES. Comprehensnon |nstruct|on--where are you? Reading

Educatlon Report No. 1, Center for the Study of Reading University

of llllnons, Urbana, October, 1977

EPIE lﬂSTITUTE. Report on & national study of the nature “and the qyallty

of instructional materials most used by teachers and learners.

. No. 76. New York: EPIE Institute, 1977:

' FARR, ROGER, & WEINTRAUB, SAMUEL. Practitioners should piay a role in

. davalcping new methodo!ogies; ReaJing Research Quarterly, 1375-
1976, 1n (2), 123 125.

GOLINKOFF ROBERTA M. A comparlson of reading. comprehension processes in

. good and poor’comprehenders. ReadingﬁResearch QuarterlyJ 1975-1976,
. T/
11 (4), 623-659." IR

GOOD, CARTER V. (Ed.) Dictionary of education’ (3rd Ed.). New York: -

cay

McGraw-Hill Book Company, 1973.

- GOODLAD JOHN 1. What goes on in our schoois?:EdueationallResearcher, 1977,

_6.v 3'6.‘ . » . . | | ° . ’ .o e =i

 GOODLAD, JOHN |., & KLEIN, M. FRANCES. Behind the classroom door.

'.worthington, Ohio: Charies A. Jones Pubiishing‘Company, 1970. k e

L w;_w__,.jg

T




58

. QUIRK THOMAS J., TRISHEN DONALD A. HEINBERG SUSAN F. NALIN KATHERINE

B. The class*oom behavior of teachers and students during compensatq41

ﬂreadlng instruction, gfo;ect-rqport. Princeton, N.J.: Educatlonal Testing

Service, 1973.

QUIRK, THOMAS J., WEINBERG, SUSAN F., & NALIN, KATHERINE B. The develop-

ment . of a student observation instrument for readinr instruction, -

- project report. Princeton, N.J.: Educatlonal Testing Service, 1973

QUIRK THOMAS J., TRISMEN, DONALD A. NALIN KATHERINE B., & VEINBERG
SUSAN F. The classroom behavior of teachqrs duringAcompensatory

readlng instructionr . Journal of Educational Reséérch; 1975, -

68, 185-192.

-

\QUIRK, THOMAS J., TRISMEN, DONALD A., WEINBERG SUSAN F., & NALIN, KATHERINE

: Bt Attending behavuor during reading . |nstruct|on ~ Reading Teacher,

1976, 29, 640-646.

ROSENSHINE; BARAK V. Review of teaching styles and pupil progress.

- American Educational Research Journal, 1978' 5, 163-169.

. THORND IKE, ROBERT L. Readtngﬁcomprehensnon educatlon in fifteen countrlffz//,lv -

- " New York: Halsted Press, 1973. - ////,////’/fif?'

- TOVEY, DUANE Improving children's comprehenéipn’sg?]ities.' Reading
. Teacher, 1976 30, 288 -292. ' ;

VARDHAUGH RONALD- The teaching of phonlcs and comprehension. ‘a linguistic

evaluation In Kenneth S. Goodman and James T _Fleming . (Eds )

X,

Psycholinggjstlcs and the teachlng of: reading. Newark, Delaware:

lnternational Reading‘Association,u1969.

60

BRIC 5




v ?9 .
_ Table 1 - Percentage of teaci\ers' tlme spant on comprehension
e ‘ and study skills during the reading period
Behavioral- Categories S Percehtage‘of»_
— ‘ : 4469 Minutes - : . ‘
-~ 3 ) T - B ’
: Comprehension: instruction . W .. . s .0.63 _
o "-““"c&h}?é’r’_’.én;'i"B}{:"'f're'&'ééé' of .n"szrucuo?.'— | _§5£';Sbsefved"’ -
_{' . - . . . . T L / . .
, , Comprehension: . application : Not obsW .
' - '~Compre_he.nsion: assignment o .,//37*;
Comprehension: help with—assignment . < 5’.&6:“
Canp;/ehenﬁ’éﬁ: preparation for reading 5.53
- ﬂ Comprehension: assessment v o ' 17.65
Comprehension: prediction - 0.25 .
, ' 3 . ,
Study Skills: instruction " Not observed
~...Study Skills: review ‘of instruction Not obser\)ed
Si:udy Skl 1s: application C 0.43"°
~ Study Skills: assignment = B | '0.'16‘ )
61
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Table 2 Percentage of teachers' time spenfjduring the reading

i period on activities connected with assignments
//////e/f’///// 'Behavioral Categories - “ Percentage of
: ' 4469 Minutes
Comprehension: assignment ) ' . 2.13 .
i Comprehension: help with assignment' - '5.46
Comprehension: assessment : 17.65
Stu&y Skills: assignﬁent - 0.16
Assignment: gives : - k.72,
Assignment: helps with , ;:6.9§f/’ ’
‘Assignment: checks ' k-,//iig; |

62
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‘Table 3 -Percentage of teachers' time spent during the reading period
" on various types of reading instruction, review, and
application excluding comprehension and study skills

Behavioral'Categories . ' Percentage of
. : . , 5469 Minutes
Oral Reading: instruction - _ Not observed
° . Oral Reading: application e.43
. Phonics: ~ instruction 0.36
@ . , s
Phonics:: review : ‘0,18
Phonics: aoﬁlication' : 2.17
Structural Analysis: instruction . ' 0.20
Structural Analysis: review 4 . 0.18
Structural Analysis: application 2.44
Word Meanings: instruction . 0.43
Word Meanings: review ' 0.09
Word Meanings: application o E 2.10
Total '8.58




11<E(L*'5{ .

-Table 4 Categories for the reading period with large;t
S percentages of time allotted to them

Behavioral Categories Percentage of
k469 Minutes

Comprehension: assessment l 17.65

.}Noninstruction | j : 10.72
Transition ‘ | a . IIO.h7
Listens: to oral reading : 9.76
Assignmént: help with ‘ ~ 6.94
Coqprehension: preparation for reading 5.53
Comprehension: help with assignment 5.46
Assignment: gives . | : . 4.72

62
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Table § Percentage of teachers' time spent on comprehension
and study skills during the social studies period

Beﬁavioral‘Categories

Percentage of
2775 Minutes

Comprehension: instruction
Comprehension: review of Tnsfruction
Comprehension: "application
Comprehension: assignment

. R Comprehension: help with assignment

"Comprehension: preparation for reading’

Comprehension: assessment

Comprehension: prediction

Study Skills: instrdction
Study Skills: review of instruction
Study Skills: application

—_— _'Study Skills;"asﬁignment

%

Not ;bserved

Not observed

Not observed
0.86
1.77
1.73
8.25

K

Not observed

Not 6t;se rved
'0.50 o
10.32

‘ 0.18




_—

v
v

i
. : | d . i
Table 6 Categcries for the social studies period with largest
percentages of time allotted to them =

Behavioral Categories _ 4 ?ercentagg'of IR
- 2775 HinuFes
|
Assignment: help with . ' 11.50 -
) "Transition ' ’ , ' 11.21
’)— 1 .
Listens _ ‘ 10.95 :
. Comprehénsion: assessment _ 8.25 . . !
Discussion I . v ) . 7.89
Listens: to oral reading - 7.75.
Noninstruction ' ' . ‘ 7.77
' Review: oral ' 5.44
Assignment: gives ~ _ . 3.64 o S
Assignment: checks . - 3.39
".f’ .
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Table 7 Percéntage of teachers' time spent on-comprehenslod;

.andistudy skills ddrlng the reading perlod

Behavioral Categories

School No. 1}

School No.-2

School No. 3.
. —~

(694 min.)

(670 min.)

(810min.)

g

Comﬁ}ehenslon

!nstructiqn

‘_revlew of Instruction
application 7

, asslgnment "

‘help with _assignment
preparation
issess&ent

prediction

Study skills

instruction
review of lnStru;tlon
application

.asslgnment

- ot

observed

‘ not‘observed

2.74

observed

. 2.89
7.06

not

‘ not observed

not-observed

not observed

observed

observed -

observed-

0.60
0.15
not oéservgd
3.3
2.5k
hf78
16.87

not observed

‘vnot observed

0.60

not observed

not obsérved'

not observed -

0.25

gngi observed

0.99
1.1
0.86.

17.28

not obsefvéd

not 6b5erved

]

LI I
0.?7

not observed

ERIC: -

o

-
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:Tab!evB Percontage of teachers' tln spent durlng the readlng perlod on
four types of behavior frequently found in a"* three- schoo!s '
, *  School No. 1. School No. 2 School 'ué. 3
Behavioral Categories .. — ~ — T
. : .. (694 min.) ~ (670 min.) . '(810 min.)
Assignment: help with ~ - 12,39 . A9 zz 22
Coqprehens%bn: assessment . 7.06 - .16.87 R 17 28 '
Nonlinsiruction ‘ 34.87 16.12 ; 13.7'0 e
Transition - 7.2 .75 8.27
” a
-~ .
e ) | ) 68 _ : )

U e



Table 9

Péfcéntage of teachefs'

-application, and»asslgnmgnts

]

time spent during the readlng period on

various types of reading instruction, revlew,

Schpol NG. )

B;ﬁ;éja;iliCétéﬁbrieS“'"““

) School No. i-ia
- (69% min.) — B

(670 min.)

Teomny

, "j instruction
" . review of instruction

appl jcatinn

»

_?Structunal Analyslsl
i lnstructlon
'4 revlew of lnstructlon

appllcation

-wdrd3néaning§'

‘instruction

“ application -

ot observed

- review of Instruction

not obsérved

_not observed

3.31

- not observed,

<

.73

1.0 -
not observed

o;;s

0.is5

not observed:

Co

0.5,

.04

K

_ not observed

2.39.,

.19

not observed

not observed

5,22
1.9
2.84

L.

012

4".. ‘01.62 | )

" not observed

"-"
PR .

¢

not observed

" not obsgrQ;df

r)¢ observed

1.85

22.22 -

- 5.93

. 8.2' N -
" 12.39
9.08

‘séhqélgﬂé;fjl,v,

. not observed .

not ‘cbserved

o1
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“Table .10 Percent of teachers' time spent on cohpréhehﬁion and study
‘ . : : . o : I A

skills during the social studies period

o . . School No. 1 School No. 2 |School No..3 =~ -
"~ Behavioral Categories ' ' L — —

~
B -

(hSh.min.)ﬁ -"'(274 min.)2" | (2%3'h}dt)b
v (Cehéreheﬁsion _ " ‘!
iinetructien . th obsetved : Net qbserved ;Notiobserved |
revidéw of .instruction .Not observed Not deeenvedf :Not.obsetbed
applieation ' Not oﬁeerved Net observed ENot’otas_erved -
aseignﬁent B S 197 tk L.00 ~ %Not observed
ég . déip with essignment » Not otsnged-- d ‘f6.9§f - | &ét;observed i
| prepatation ' @ot'obsetted ~Not observed};;;N;t_observed%fl ‘
asséssment.' ; | ) :b.SS o ,bh189_ B : Not'observedv H.ﬁ*ﬁ
prediction "ﬁ‘ " L.Not observed -Not.observed .; th_obseryedwda é;
. Study Skills TR | L ' V'. '.A. o eﬁrv"u
| L"_;instruction- 7 ,Not observed : Not’obserQed:,-jNotlgbsefvedl. .

T | S o A A o
review of. instruction Not-observed’  Not observed ' Not observed:
- appllcat;on Not observed Not .observed =Lﬂqt:obseryed'

assignment : | Not observed . Not observed .- Not observed .

‘ aIn this school time is reduced for two ‘reasons. Followung the first

- Sl “observation, one teacher informed the observer that nothing else was .
go!ng to be done with SOClaI studies "for a while.'' Science was taught'
|n another. room, . whnch further reduces the tlme shown in the table

b
_ Two oF the four classrooms in this school were teachlng science rather _
S ~ than social studies. This_ accounts for the reduced time shown in the
~. ‘table.’ _ o - L et =

e

~e

. . . -~ t
v 1
at he .
e A o 70 BRI : -
. . . . . ’ - RN . § . N
.. . | I . . .' '
’ . . .




Table 11 Behavuoral categories that consumed large percentages of the

time spent observing 3 subJects during the . readlng perlod

E Behavioral Categories

¥“(15h8 min.) ‘j (1957 min. ) | (1#39 mir, )

'Ljstens".' R - "27.77 . vll 85 E - 2# 25
- wfite;7n¢ . 3235 . 4333 . 39.05

1”Reads ' C o : K L
- o . . / —

follews another s oral ' ' N L g
reading : 3.047 . 7"J11.§9”- ' '8.83
aloud. o 0.71 0.77 T 0.35

silently - S 891 1200 - 3:75

'Nonlnstruction . : ~'9.2h'a o 21.00  ' | _" ll.ho_
Transition 4:07 4.75 " d.zu\'

86.49 95.40 . .- 91.87

ERIC .

Third Grader  Fifth Grader  Sixth Grader .
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- Table 12 . Percentage of three subjects' time.spent:on comprehension and .

. Study skills during the reading perfgd- o

Behavioral Caﬁegoriqs .

Third Grader

Fifth-Crade}"

Sikth Grader‘

(1957 min.)

~

gAnsweré alouﬂ:'

comprehension assessment
Listens to: .
.. comprehension instruction

comprehensioh

instruction
review :

comprehension application

-~ comprehension preparation

comprehension assessment

Writes:

comprehension assessment

comprehensioﬁ assignment ’

‘Listens to:

Stddy,skills instruction

 study skills instruction
review . . '

N

study skil'ls application

(f5k8 min.)
0.26

0.58

" not observed

not observed.

nofIQB;;rved
L.65
8.91

1.42

2.39

not observed

0.15

10.1S

not observed

no;;obServed

not observed

.85,

542

7.56

not.obserV§d

not observed

not observed

(1439 min.)

¢

0.07

0.07

not observedu'
not’ observed

'nof Qbservéd

'1;39,1

— N

9.03

0.35

. not observed

not observed’

‘Writes: e °
study'sk[l]s'assignment 0.90 0.87 ”"not~gbéerved

ERIC: 5




Phonics

- e e e B i gy
;‘:i 'TablevIB' -Percentace of 3 subjecfs"time Spent in ‘the reading period
.*&j | listehing to various kinds of instruction exclud[ﬁg :
N " comprehension_anJ study ékillf‘ - ‘
: o » ‘Third Grader  Fifth Gradet,...Sixtﬁ-drader
.. Behavioral Categories - - ) — —_—
o . ~ (1548 min.) (1957 min.) - (1439 min.). .

]hstructiop " not observed | not observ¢d  ~“not ébserveq.
review of;instruﬁtioa not observed not osserved' ‘,nétAQbseryéd
lapplication 0.39 not observe&_' not.ébgéfvéd o
. Stﬁhﬁtﬁfal Ané[yéiS' - - | -
Fnstruction 0.13 T ~ not observed
févfew of.{nsirﬁction not observed . not observed - not obééﬁvgd .
B .application - not cbserved not ob;é}Qed not obsefvéq ;,'V
" Vord.Meanings ST e N
| in.st.'r\“uAc‘tiohl 2.20 189 "0:07
| 1fe§iew 6f fnstfﬁction not obseFVéq, | not,observéd ~ not qbsefvéd
..:-applicafiéﬁ:»° B not oLSQ}VEd" not observed  not observed
3
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x_. .
L

7‘.:

" Table 14 Pe(éentage of 3 subjects’ time spent in the reading periodf

: o on written assignments concerned with phonics,
¢ o . . : o . :

structural analysis, and word meanings -

Third Grader  Fifth Grader Sixth Grader .

Behavloral.Cétegorfes

. (1548 min.) (1957 min.) (1439 min.) .

Writes = -
= ‘phonics ‘>-0.8h o l.Séa:W'u :not_observed

 structurdl analysis - 1.100 | 0.36 "ndt'obseryeﬂf
:' ‘.wQ;a meanings . ' '_2.45 a _“; 5.ka .. .8.62.°

3This figure underestimates written assignments for‘pﬁoﬁfés becausevthe -
spelling workbook, used during the reading- period, had .a phonics o

opientatlon;

g

i




Percentage of three subJects

Table 15 time_spent on comprehension and .

© study skills during the social studies and science:perIstv

?‘. o TR - Third Grader
: Behavioral Categories —
' - ' (547 min.).

Fifth Grader?
1159 min.)

' Sixth-Grader.

(810 min.)

“Answers . aloud:

oF

v

bpmprehéhSIOn assessment not'observed not observeﬂ ’.not oBserved
Listens to:

\

observed

subjects, ‘all the time is

i

ERIC

socnal studies.

‘comprehension'instruetion not not observed  not bbeerved.
"comprehensieﬁ_instructfoh : I L e .?; .
review : not observed not opserved .’ not observed -
eompréh@ésion applfeation not observed .not—oﬁeerved. » nor observed
.i' \cqmpferensfon”breparatien hot observed not observed ' not_observedvri
v:eemprehensiehfﬁssessﬁent 0.91 5:9% 1.85
'.vwritee: | o
'il | comprehensien assessment ) not obsurved h.83 l0.§9_
o ‘eomﬁrehension assignment 0.91 3.97 ’5526
_Listens to: o |
‘study skills instruction 2.93 0.69 “not observed
1 study skills instructuon_' |
revuew not observed - - 0.26 not observed T
:study skllls appllcation #5% observed . 0.35  ?gf1observee
. Wr!tes: N .j“ i r »
';'stedyiskills-assi'nment_ :net_bbserved nof-ekserVed / _net ob;erved'
| S A L
aThid t}me.divides be{;een science _and social studles. -For“;he orher.tﬁb
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APPENDIX A

Categories for a Teacher's Behavior: Directions

. ASSlGNMENT. checks : :
. If a teacher spends time with one or more fnlldren in order to check
o answers- connected w|th an assignment, use .this description for her/his behavior. -
',;j;(lf a teacher checks papers while the children do something else, use the
~description “Noninstruction.') :

o S .
| ASS]GNMENT. gives .

All reading assignments get this descriptlon except those dealing with
- comprehension or study sknlls &

ASSIGNMENT helps with
If. teacher assists one or more ch|ldren ‘with an assngnment ‘that does not
_focus on comprehension of connected text or on study skiils, use this category.

" COLLECTS. MATERIALS
: This category should be used when a teacher collects something--for in-
stance, art suppine or completed assngnment sheets.

o COMPREHENSION | appllcatlon '
" - If the teacher does or says 'something in order to learn whether comprehen-
- - sion instruction enables ch|ldren to understand connected text, use this des-
‘a cr|ption : . : -

P 3 . . L. X -

‘COMPREHENSION assessment | ‘ lzxﬁi ", T
~ This is like the category "ASSIGNMENT checks' (reread that description) .
except that it is assessment related to comprehension. It includes questioning

children about something they have read. (Anything concerned with comprehensnon
lmust be described in detail_ in the time-accounts.
COMPREHENSION. a°S|gnment : : ' .
If teacher gives assignment that requures the” comprehensnon of connected"
" text (e.g., a cloze exercise), the behavior _goes here. (Note: If list of
‘quesllons about ‘material to be read is given before the reading begins, list o
the activity as '"COMPREHENSION: preparation." 1f a teacher says something -
like, ""After you read the story; answer the questlons at the end "it goes o
under -""COMPREHENS | ON: assngnm’ut ") . -

~

-

©

COMPREHENSION. helps with ass:gnment iy .
If a group or incdividual is having problems with a comprehensnon assign-
ment and the teacher helps (rasses questlons; suggests certain parts be read
again; asks what something means ''in ycur own words;' etc.), the teacher's
behavior.is '"COMPREHENSION: h=lps wlth assignment." ' :

L S S L e




75mw“

- COMPREMENSION: instruction »
Use this category whenever a teacher does/says somethlng to help one or
more children understand or work out. the meanlng of more than a single word.

Al

-COMPREHENSION‘ predlctson

If a teacher says somethlng llke, “Now that you've read the first part
of the story, what do you think is likely to happen in the next part?' the
behavior goes here. ’

COMPREHENSION' preparation )

- ,This includes everything a teacher does to prepare for reading before
it begnns. . The category thus covers attention to new vocabulary. Often,
attention will also go to the meanings of viords. (Only if special and separate
attention goes to meanings does the activity belong under the category 'WORD"
MEANINGS: ~ instruction.') Preparation might also include questions or attempts‘
to motivate the children, or to provide them with background |nformation

COMPREHENSION: review of instruction ot .
If teacher offered earlier comprehension instruction and now takes the
t:me to review or repeat lt, use this headlng

DEMONSTRATES : :
- ~ Teacher, shows something--for instance, a specnal book, a dlagram or o,
- how to manipulate something. (If child shows and discusses somethung, the
teacher's behavior is "LISTENS.') ih‘  Tt

. a

DIAGNOSIS checks information
. If teacher checks written |nformat|on pertaining to diagnosis of |nstruc-
tional needs, categorize the behavior as "DIAGNOSIS: checks information."

DIAGNOSIS: writes
) Use this category |f the teacher wrltes somethnng that pertalns to an’
"instructional need. :

DISCUSSION‘ teacher directed

Whenever this category is used, spectfy what is being discussed.
[If the discussion_is an effort to find out whether children comprehended
something they read, use ''COMPREHENSION: assessment.' |f the discussion is
clearly noninstructional (e.g., deals with lost property, revised bus
schedule), describe-the teacher's behavior as 'NONINSTRUCTION.' If the

. discussion has anstructlonal potential but the teacher is listening rather

than d:rectlng the discussion, list her/his behavior as ''LISTENS. "]

.DISTRIBUTES MATERIALS
' If a teacher takes time to give maternals to |nd|vuduals (fot examplg,»
for an. asslgnment) the activity goes here. ;7

v
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LISTENING: check
This will be used whenever a teacher attempts to find out what was

Comprehended in a listening activity--for instance, in a film that was shown.

/

LISTENING. preparation ’ | -
If the. teacher does somethsng prior to the start of a listenlng actIV|ty
that is meant to help children comprehend, the activity is desctlbéd with

g

LISTENS - ’ : e
. If a teacher isg llstenlng to somethlng other than oral readTng, the

“activity is assigned to this category. (If s/he is listening to children's

answers to assess their correctness, the activity is '""ASSIGNMENT: checks'
or. '"COMPREHENSION: assessment.'') Llstenlng to a movie or to a record is

LISTENS." - - - o

LISTENS: to oral reading

: If a teacher spends time listening to individuals or a group read aloud,
the activity goes under this heading. (If s/he is having the children read
aloud in order to check on responses, the activity goes under "'ASSIGNMENT:
checks' or under ''COMPREHENSION: assessment.') Reserve the above category
for the round-robin type of reading, or for something like llstenlng te a
child read a de\nnltlon from a dlctlonary

MAP -HMMKING : - :
: If a teacher does something like sketch a coastline or drav the shape
of a sea, use this heading. :

© MAP READING

‘This category is for teacher- dnrected activities related to maps that

" do not involve reading. (If reading is involved, the actnvnty_ought to be

classifiei,differently.)

NONINSTRUCT I ON
This heading is to be used whenever a teacher spends time doing sometning
that is not- instructing anybody in reading-~for instance: checks papers at desk;

" chastises+child; records grades; waits while children do assignments; partzcl-
. pates-in nonlnstructnonal discussion with one or more children. :

2

ERIC

ORAL READING appllcatlon ;

If a teacher directs one or more chlloren to put into practice what s/he
has “been stressing about good oral read:ng and s/he guides the practice, the
acttvuty is put here.
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ORAL READING: instruction

If a .teacher spends time on ways to improve the oral dellvery of written
materlal, use tHls description.

PHONICS:" application

_ If the teacher has children practice (use) what has been taught, the.
effort goes here. (if the practice is being done under the supervision of ,
the teacher, this Is wnere to put the activity. |If the practice is an assign-

ment that the children will do on their own, the activity Is classified as
W"ASSIGNMENT gives.")

PHONICS. instruction

If a teacher provides instruction in some aspect of phonics, the activity
-

is ciass:fled under th:!s category. (Phonics instruction is concerned with
roots whereas structura‘' analysis deals with derived and inflected words,
compounds, and centractions. ) o

PHONICS: review of instruction
' This is for times when a teacher goes over previous instruction.

'READS ALOUD

If the teacher reads aloud 'o one or more children, use thlS label

e}

REVIEW oral "
If a teacher directs an oral review of what was done or studied earlier
(e.g., in a previous social studies chapter), put the behavior here.

'.°iLENT READlNcs' hildren .

" The individual or group with whom the ‘teacher is working |s readlng
silently, and the teacher waits. (1f s/he doés something while they read,
what s/he does should be ciassified under another hzading.) . '

/,

STRUCTURAL ANALYSIS: appiication
If the teacher is directing an activity in which one or more cilldren
are usnng or applying what was taught eariier about word structure, it is
put under thi's heading. (if the use or application-is an assignment that
will be done by the children working independently, classufy it as "ASSIGN-

+.MENT: gives.")

STRUCTURAL ANALYZIS: "instiuction oo

If something about the structure of derived, inflected, or compound
words is taught, use this category to describe the teacher's eforts. Atten-
tion to contractions goes here, too. -
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STRUCTURAL ANALYSIS: review of |nstruct|on :
I f the teacher goes over something taught prevuously, use thlS category

STUDY. SKILLS: application
If the teacher is directing an activity in which one or more children

" are using or applying what was taugni earlier about a study sklll, use this

descrlption

STUDY SKILLS: assignment :
If the teacher gives an assignment in study skills (e.3., an exercise

in skirming; or one that requires paraphrasing; or one that deals with guide
_words In a dictionary), use this description for her/his behavior.

.

STUDY SKILLS: instru=tion = :

' 1f the teacher gives instruction in a study skill (e.g., outlining;
use of SQ3R, skimming, varying rate to suit »urpose and d;ff;culty of
material)}, use this category.

STIDY SKILLS: review
If earlier instruction about a study sklll was given and the teache* B
repeats or reviews i, put the activity undar this category.

SUSTAINED STLENT READING
If both teacher and childien read snlently, the actlv1ty is YSUSTAINED

SILENT READING." (Change to another category when the teacher stops reading. )

TESTS A . :
Use this description if the teacher is engaged in an effort to test in

a formal way--a i ritian, end-of-the-week test, for example. |If teacher,.does

something else while tha children take the test, describe and time the other

activity. Use this category only when s/he waits while the test is in progress.

@

-

TRANS I TION

- What is necessarily done as one activity shifts to another s "TRANSITION."

Often, this heading will have the teacher waiting while .he children do such
ne.essary things as: move from one room to another or to the reading area

in 3 room; {ind books; find pages. The category also deals with those times
when the teacher writes on the hoard in preparation for an activity.

¢
>

WORD lDENTIFICATION practice
. If teacher directs activity concerned with word prqctlce, use i"hls
category.

~ [y
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* - V '
WORD MEANING: - application ) .
Use this category if what was taught about word meamngs is being used )
by -children.under. the supervision of. the teacher. - ’ S
NOnD MEAN'INGS review of instruction
Use this description iIf teacher repeats or goes over earher instruction
‘ with word meanings. ' , : L
» ] S o, 4 - .
- .
. ;o
. 8i - :
- 3 ‘. ~ < v
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. APPENDIX B | T

i Categorles for a Chlld s Behavnor' Directions
ABSENT . ' - L .
' This is for times when subject ieaves room for such reasons as. ’to,go

“to library, office,’ lavatory. (If subject goes to library with other chlldren,;'
. accompany group.) > :

.

ANSWERS QUESTION ALOUD | :
Af subject answers question ‘that is not related te_reading conprehenslon
assessment, use this category. K3 it is related, use the next category.

s comprehen5|on assessment L
If subject responds aloud when teacher is assessing readlng comprehenslon[
use this category. _ S . ' < o

- . . . S
3

 DRAWS e L : : .

Use this category whenever subject is engaged In art actlvlty (asslgned -.

.or aimless doodling) that has nothing to do with reading. (1f child is asked"

to draw picture of unplctured character in a story, activity is "NRITES : o
comprehensnon assessment.") ° : . .

t

This covers times when subJect is participating in round robln reading.
(The,lmportant detail is that subject appears to be sIlently following what

" someone else is readlng aloud.)

. . c oy

CLISTENS | ' - - -

This broad, unspecnf;ed description should be used only when subject‘ls “f

. lnstenrng to scmething nonnnstructional

LISTENS: to answers
. - This is for times when subject IS llstenlng to answers that do not per-
tain to comprehensnon assessment.

- =

.

- LISTENS. to comprehensnon appllcatlon

_ If teacher or other children are using or applylng (a]oud) what has been ..
‘taught, and subject appears to be }lstenlnq, use .this category R :

.
L3

LISTENS. " to. comprehensnon assessment ’ : o
, This category - is used whenever subject is !istening . to something (e. g .
answers, -discussion). that relates to teachervs erfort to assess whether a

'I 3
’

_ plece of connected text vics comprehended

t
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-<LlSTENS. . to comprehensnon |nstruct|on

LN

If .teacher. (or tape) provides oral instraction in comprehensnon, the

T'Tn1d's listenihg is.put here. {Since the instruction deals with comprehen-

"*ﬂ;sion, it must be speclfled in detall |n the- t‘me-accounts )

“u,vattentlon to new. vocabulary )

s -
.

_'LISTENS to comprehensnon preparatlon : -

. assessment.") .’ e T o o

;?@: LISTENS to oral readlng

."' [

Whenever ‘subject- listens ‘to teacher preparing group (lnclud»ng subJect)
for reading a_selection, this category should be used (Preparatlon |ncludes

3 )
4

‘-“.LISTENS “to comprehensnon review .. | PR cf RS

If it appears that teacher dffered comprehensuon |nstruct|on earlier

‘iland is ‘now repeating |;, the child's.listening goes here. (Be' sure to descrlb
“’what is betng reviewed in the. tnme-accounts.) L

(\ ..
. . . . ¢ . 5 N
“3 s . oo :
D,

' LISTENS to d|rectlons o s . LA i

- Use this category only when subject is llstenlng to something academlc.
(If subJect is listening to child tell what s/he did yesterday after school; ;’
‘behavior is classified as "LISTENS.") If- subject ‘participates- in_the academic
discussicn, categorize ‘that partoof his/her behavior as "PARTICIPATES:: in
‘discussion." (Remember: . if discussion is teacher s attempt t6 find out what
chlldren comprehended, the. suafect's behavnor is "LISTENS:. to comprehensnon-

L v e

o+ . ) /)}

T .
o e B . N P,
. .

. ,If subject appears td .be. llstenlng to chlld teacher, or narrator of a.
¥film read. somethjng, put’ ‘the Ilstenlng‘here. “on the dther hand,. if SubJGCt
ig listening: and Following (round-robnn), the behavior is- "FOLLOWS.ORAL

READ%NG,"-- : ‘ ST T SO . e
»Q ) ;__ 1‘ S e L T N :

-~ f X .. > Y S

LISIENS [ to phonics 7#p?;cat|on _—-"1' R o ?‘
o Application,/ infcontrast to instruction covers t(hes when subJect is.
rstening to. someane (teacher or chnld) use or apply what has hpen taught._

204 . e :
C “? . . a ’” 3 . .

4 : )
5

If teache3/provndes oral lnstructlon ome aspect of phOnICS and

. L . ;. }”2‘,1 L
to phor{l",‘s instruction - T r’ L B YU
S

EE IR

e If directions are for academnc assngnment, put the llstenlng here: If 2
they deal with something Tike dlrectlons for a bus schedule,.use the broad S

jicategory “LISTENS " SN SRR _ EA AR NP
LISTENS:  to discussion - & .

i
i
1
l
i
!

I

i

i.
P
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LISTENS. to structural’ analysns application

. 1f teacher or other éhildren are applying (aloud)’ somethlng that was
taught earlier-about word structure, and subject appears to be llstennng,
the behavnor goes here. . .

N LISTENS“ to structural analysis |nstruct|on .
/If teacher provides oral instruction in some aspect: of structural analysis,
‘use” this category. (Phonics is concerned with roots; structural analy5|s with
derlvatlves, |nflected words, contractlons, and . compound words )

e o : .

e - .

///f _ LISTENS._ to structural analysis review : s
A This category is used whenever subject listens jo a reVIew of somethlng -
'that was - taught ‘earlier about word structure. . , : o

i t r)

. - o ‘
LISTENS: to study skills appllca ion A

P This is for times when child is Ilstenlng to the teacher or another child-

' - use what was taught about a study skill. ‘ Lo

[
v

, |
p . . ] . %
e ; ) ) , ; .

¢ i ]
: LlSTENS to study Skl]]S review ‘ » T
. - This category is for times when teacher reviews or offers remcnders
about a study.skill. LT ; T
- . oo .- . t L3
2 i

e
v

T, LISTENS to word- meanlng cnstructlon'
B ‘If teacher is carrying out a special lesson wuth word meanlngs and
... ,subject appears to be attending-to it, use this category.

LIBTENS: to word meanings
" If subject is. listening to somgcne te!l or read the meanlng of one or .
more single words, put the behaviorﬁ?{re. ' : o - ‘ -

.

kS

k) )
L4

MAP RFADlNG v

.;1’ whenever subJect spehds tlme wnth a map, put hls/her behavnor-here.
T NONINSTRUCT,ON. S - B U |
S ”i -~ Use Jhls catégory whenever - subJect spends time with something that has

:'q'no |nstruct|onal value. The category fits ‘when.subject blows nose; chats WIth
neighbor' does nothlng, stares, ldbks out wnndow, sharpens pencil; etc.. =

PARJI&IPATES ~in: dlscuss10n S . - 'L-'

CLfe somethlng academic is. belng d:scussed (but it does not pertaln tb
comprehension assessment), and ‘subject contrlbutes to discussion, put the
behavior under this” category NET s/he responds when the actlvity pertalns

ito: comprehenS|on assessment, the correct descr|pt|on s “ANSWERS ALOUD
'comprehens:on assessment.”) . . R

) . P . . ,1 L . ; . o (T R TR
‘o o . : L . . Yot - :
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'READS: aloud .
This -headir:; is for time spent by subject reading aloud. In the'time-
" account, .specifv what is being read. : _ \

LY

READS: snlently -

This category is used whenever subJect appears to - be readlng s:lently
_ln the time descrlptions, indicate what 15 being read.

¥

REQUESTS HELP:

Following the colon, specufy the request For instance, if child asks,
T for help with the identification of a word, the description is “REQUESTS \

HELP: word identification.'" |If directidons for an assignment are nct under- }
stood, the label is "REQUESTS HELP: directions." -

i

SELF CHECK' answers ;
. 2 Th|s is for times when subJect checKks'his/her: ‘own an,wers, for |nstance
.. from an answer sheet. (If the exercise focuses on comprehension of connected

“,:},_text, the correct description is. “SELF CHECK comprehension answers.') -~

., ®

L,

SELF CHECK: comprehcnsuon answers

If the self-checkxng pertanns to comprehenQ\on, ‘use thia ‘category and
describe activity in.time-accounts. . X 5

’\ N .
* "STUDIES: - : ' .

This covers tlmes when subject is preparlng for something llke a test;

that is, when the'goal ‘is to try to remember (as opposed to comErehend)
Follow:ng the colon, specify What is being. studied--for instance, word,
meanings, socidl studies chapter, state capitals, spellings, etc...

H

) 0

TRANSITION , .
”_;}  This heading is for act:vntnes that are nonnnstructlonal, yet necessary
* « for the logistics of instruction; for example: subject takes materials out,

of desk; looks for certain pages; walks to readnng area; dlstrnbutes papers
to other chlldren

"WRITES S ¢ ,

_ - This nonspecific category will be used whenever subject spends time

" compostng -something like a letter or a story, or when s/he copies maternal
}from the board lt also is ‘used for penmanship practice.

N

~.
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" activity in-detail in time-account. :

: the_category_“WRITES°' comprehension practice.") . oL W

-

WRITES. comprehension assessment -
If subject is writing in response to a teacher s effort te learn “whether

something has been comprehended (e.g., gives children a test _on the meanings

of certain idioms, or has children write answers to comprehensnon questlons)

subject®s writing goes here. Activity must be described in detail in time-

accounts since it deals with ’omprehensuon. _ -

WRITES: comprehension assignment —. :
. If subject is doing something: like rlllnng out a workbook page that
conceritrates on comprehending connected text, use this category. One example:
using context to select appropriate word for blank in sentence. Speclfy

Ll

WRITES: grammar ass:gnment : o
" This includes such exercises as capitalizing, proper nouns; inserting

- apostrophes where needed; etc.
. _ ‘ .

B

: WRITES phonlcs asannment

Use this category whenever subject is fllllng out something llke a work-'
 book page cr ditro that requires use or application of what has been taught»
|n phonics. oo ) . ’

;-

WRITES .spel¥ing assignment : ?
'f subject is doing something like wrltlng a word three times for '
spelling, the activity goes here.

- WRITES: structural analysis assignnent j
This category covers written exercises designed to give practice in
using or applying what has been taught about word structure. / :
WRITES study skulls a55|gnment S ' i
. This category is for written wogg dealing wsth such rhlngs as" usnng
‘alphabetlcal order; using a dictionary's QU|de words, outaantng, etc.\\q\;;\\\
. - - : N .T.\

" WRITES: test _
" Some of the testing activities .in social studies or science ‘may pértaln
to comprehension assessment; but many will be an assessment of what can; be
recalled or of what was memorized. The latter go under this heading. (Il b
the assessment is of comprehension, the act|V|ty is c!assnfled as "WR!TES
comprehenS|on assessment.“)

|

;':.-;_- S ' |- . L

N
can

WRITES' word=meaning assignment
. If child is filling out a workbook page (or somethlng else requiring
writing) that has to dc with the meanings of snngle words,,put the acﬁnvnty

" under -this category. MWriting a definition of & word,*for instance, of palrlng

‘synonyms belongs here. (1f the focus is the meanlng of a phrase or more, use'

23(3 ﬂ "_(,[ff;t;."n-ff;?
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